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This assignment will look at the use of critical incidents within the classroom, and focus on one case study of an individual learner based on an observed critical incident within a primary school class setting. It will consider what a critical incident is, and evaluate the incident in the context of the underlying education theory, drawing links with the four purposes of the curriculum for Wales (Welsh Government, 2020). It will also seek to identify the next teaching and learning steps by making use of a reflective practice model, and highlight the role of reflective practice in teaching with reference to the Professional Standards for Teaching and Leadership in Wales (Welsh Government, 2019). 
Tripp (2011, p.8) suggests ‘critical incidents are produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event’, and so any event within the classroom that is observed, and most importantly studied in further depth, is considered to be critical. This further study is known as reflective practice and allows us to critically analyse the situation with reference to the underlying theory, to allow us to fully understand what is happening and why something occurs, and to identify areas for further research. Subsequently this should allow practitioners to put positive strategies into effect within the classroom with the aim of improving the outcomes for all learners. ‘It is through rendering critical the incidents of normal everyday events that much personal–professional development can occur’ (Tripp, 2011, p.41).

Observation
School and class context 
The observation class is set within a large primary school of approximately six hundred pupils aged between three and eleven, located in the suburbs of a city. There are three reception classes that make up the year group, and the reception classroom where observations took place had twenty-three pupils in attendance. The class teacher in the observed lessons works four days a week, with another regular teacher covering a Friday. Two teaching assistants are normally in the classroom, but one of these was absent when observations took place.

The Welsh Government (2020) statistics report that ten percent of pupils are entitled to free school meals, which is below the national average of twenty percent. The school is located in an area with a council estate on one side, and an affluent area on the other, so a variety of socio-economic circumstances is present. Thirty-one percent speak English as an additional language, with eighteen different languages spoken by pupils, although none speaks Welsh as a first language (Estyn, 2013). Varying cultural, linguistic and socio-economic factors may impact on students’ attainment.

Approximately ‘nine percent of pupils have additional learning needs’ (Estyn, 2013, p.1), but none of the pupils observed in the reception class had been diagnosed as needing any additional support at the time of writing. Baseline assessment for foundation phase had not yet been completed as the school term was only in the second full week due to COVID restrictions.
The British Educational Research Association (BERA, 2018) ethical guidelines were adhered to throughout the observation, and the anonymity of both the setting and pupils’ identities have been respected.

Methodology
In simplistic terms, there are two main types of data: quantitative data quantifies information in numbers, graphs and charts, whereas qualitative data is descriptive in nature, and is usually something that can be observed. Each has its place in classroom research and consequently selecting an appropriate method will depend on the objective of the study. In this particular case we wish to look at a critical incident involving an individual’s behaviour, or a group of people interacting naturally within the classroom, and so we chose to use a case study observation of a single incident which Kumar (2014, p.173) states ‘is a purposeful, systematic and selective way of watching and listening to an interaction or phenomenon as it takes place’. The critical incident observed was of one child completing an activity over a period of approximately thirty minutes. The observed pupil was not known to us and this was a snapshot in time. This ‘live data from naturally occurring social situations’ (Cohen et al, 2011, p.456) where the observer is looking directly at the primary source of information instead of a second-hand account of events is an extremely valuable insight.

It is possible to observe either as a participant in the activities of the group you are studying, or as a non-participant on the side-lines. Observation in this instance was non-participant and took place from the side of the class so as to minimise the impact on the behaviours of those involved, although Kumar (2014) argues that children (and staff) may modify their behaviour anyway due to the mere presence of the observer in the classroom, which should be taken into account. We also chose not to introduce a stimulus task which would influence the pupils’ activity, but to observe under natural conditions. Another flaw of this approach is that children are naturally inquisitive, and often want to involve the observer in activities, although this did not occur in this instance.

It was also imperetive to be mindful of the potential issues of an observation carried out in a busy classroom where documenting the incident is simultaneous to observation. By multitasking it is possible to miss important detail. In this instance we also had a limited time within the classroom, and so to limit both of these factors it was important to establish a framework or structure for recording the information in a time-efficient and concise way. We used a structured template adapted from Fletcher-Wood (2016) to provide set parameters for recording observations in bullet point or narrative form, depending on time allowances (see Appendix 1). As an inexperienced observer this was helpful to maintain focus on certain parts of the critical incident and streamline our approach. Another strength of this structure is that it provides the same recording criteria for each observation. It is important to note that reflection must take place soon after the event to avoid forgetting detail and to allow conclusions to be as accurate as possible. However, Tripp (1993) recognises that this observation method is subjective and consequently open to individual bias, with results potentially varying from observer to observer. ‘The point is that how one acts in an incident, what one learns from it and the judgements one makes about it, all depend upon interpretation’ (Tripp, 1993, p.29).

Overall, the observation session followed what was planned and allowed for further reflection of the critical incidents. However, throughout other parts of the day the children approached me and wanted me to get involved which could be a negative of the observation model.

Critical Incident Linked to Donaldson’s Four Purposes (2015)
The critical incident chosen for this research involved a continuous provision activity within the reception class (ages four to five) where a number of the pupils were given a choice of five activities for a thirty-minute session. A limited number of pupils were able to access an activity at any one time, for example two pupils on iPads, and due to COVID restrictions pupils had to stay at the same activity for the full thirty minutes without swapping. Child A was a little slower than the others to make his choice and found that the only thing left available was a jigsaw. It is important to note that he was the only child who selected the jigsaw, so was working alone. He sat playing with the jigsaw box for a full ten minutes, not even attempting to remove the jigsaw pieces. 

Eventually the teacher noticed that Child A was not engaged in his task, and so approached him and asked if he had ever done a jigsaw, to which he responded no. The teacher instructed him to tip the jigsaw out on to the table and lay out all of the pieces picture side up. She told him that he needed to make the picture on the box using all of the jigsaw pieces. He still looked a little confused and so she pointed to the top-left piece and asked him what the picture was. He correctly identified a monkey and the number one and found the matching piece and put it on the table. This continued for the whole of the first line of the jigsaw, the teacher asking the child questions about what the pictures on each piece, allowing the child to find it for himself and join it to the other pieces. Praise was used for completion of the first row and continued throughout the task. Lots of questioning was used throughout by the teacher. She pointed out that the boy had managed to complete the first row and asked him to complete the next row independently. He was able to do this by himself and was so pleased with his accomplishment that he continued to persevere to complete the whole jigsaw. His success was celebrated, and it was pointed out to him that although he had not done a jigsaw previously, he had persevered and with a bit of initial help had managed to complete the jigsaw successfully. 

This incident links to Donaldson’s (2015) four purposes of the curriculum which have guided the development of the Curriculum for Wales (Welsh Government, 2022). All four purposes will not necessarily be covered during one task but will be covered fully over many tasks within a classroom. This critical incident highlights in particular:

Ambitious capable learners who : 
· set themselves high standards and seek and enjoy challenge. 
Child A continued to challenge himself to finish the jigsaw.
· are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts. 
By using the knowledge of pictures on the jigsaw to follow the pattern on the box.
· are questioning and enjoy solving problems. 
The jigsaw was enjoyable when child A understood what he was required to do.
· can use number in different contexts. 
Using the picture of the number on the jigsaw piece to work out where it should be placed.
Enterprising creative contributors who:
· think creatively to reframe and solve problems
Healthy, confident individuals who:
· are building their mental and emotional well-being by developing confidence, resilience and empathy. 
Child A was definitely more confident in his abilities when he had completed the jigsaw successfully.
· face and overcome challenge

(adapted from Donaldson, 2015, p.29)



Literature review
Education theories are an especially important source of information as they provide the basis on which we form our practice within the classroom, and subsequently adapt our practice to ensure that we meet the needs of all learners. It is especially important to know your pupils and their individual circumstances or barriers to learning, as taking these factors into account can impact positively and improve learning outcomes (Rogers, 2015). A holistic and supportive approach towards all pupils can instill a sense of belonging which links to Maslow’s (1943) hierarchy of needs, allowing learning to occur once basic needs have been met.

A factor that was considered when analysing this critical incident was the scaffolding of the task to make it accessible to the learner. Piaget’s (1977) constructivist theory suggests that knowledge is based on a person’s contextual experiences of the world, blocks of knowledge called schema. New knowledge is added to existing knowledge (accommodation) through high quality teaching using real-life examples that have relevance. However, Piaget’s linear model of progression linked to chronological age, was a limitation of his theory and took no account of other influences on learning. Vygotsky’s (1978) social constructivist theory progressed from this and recognised how important both social and cultural influences are to our construction of knowledge. Vygotsky (1978) suggests that when we take into consideration different points of view and the experiences of others, learning is enhanced. Rogoff reinforces this as she informs us that ‘we are prepared by both our cultural and biological heritage to use language and other tools and to learn from each other’ (Rogoff, 2003, p.3).

Bruner (2004) tells us that by activating prior knowledge of these schema we can build upon this knowledge through collaboration guided by a more knowledgeable other (MKO). Bruner (2004, cited in Graf & Birch, 2009, p.11) states an ‘interested adult can provide structures or connections that help the learner to persist and develop their understanding’. So, whilst the observed pupil was initially unable to activate any prior knowledge of ever having done a jigsaw, the teacher was able to guide him with use of appropriate questioning to recall information that he knew such as the picture and number recognition on the jigsaw pieces. In this way the task was scaffolded, and the child was able to work in his zone of proximal development (ZPD) which Vygotsky (1978) suggested was the area of optimal learning between what one can do unaided, and that which can be done with guidance. Bruner (2004) tells us that the learner is only capable of reaching this point under the guidance of a teacher or in collaboration with more knowledgeable peers. Therefore, in this critical incident the role of the MKO could have been provided by a peer with experience of jigsaws if Child A had been allocated a suitable partner.

However, Verenikina (2008) warns that ‘scaffolding tends to be interpreted as a variation of direct instruction’ (2008, p.162) by some, and it should not be used as an adult-led one-way process: ‘the role of the adult is that of collaborator and co-constructor’ (Verenikina, 2008, p.161). The correct use of questioning techniques is important to prompt thought, allowing links to be made with previous knowledge. Daniels (2001, p.60) terms this ‘a negotiated scaffold….associated with collaborative activity’. Ultimately, scaffolding must also allow for discovery by the pupil to ensure that learning has occurred and increase the likelihood that they will ‘have the skills and knowledge to manage everyday life as independently as they can’ (Donaldson, 2015, p.30). 

Another feature which was noted from examination of this critical incident was that praise was used throughout the incident to motivate and encourage the pupil towards completion of the task. Skinner’s (1960) theory of operant conditioning recognises that external stimuli such as praise and positive reinforcement strengthen the desired behaviour so that it is more likely to occur again in the future, in other words, praise is linked to repetition of the behaviour that we would like to encourage to be repeated. Skinner also believed that punishment as a deterrent was ineffective as it only produced a short-lived temporary response. The Welsh Assembly Government (2010) document Practical Approaches to Behaviour Management states ‘systems that emphasise praise are consistently more successful in teaching pupils to make more positive choices’ (WAG, 2010, p.32). This is especially important for management of behaviour within the classroom, and Steer (2009, p.10) also states that ‘how staff speak to pupils and praise them helps motivate them to do well’. The way that a child is spoken to by a teacher can therefore determine behaviour. This also highlights that being successful through perseverance can impact on self-esteem and motivation and build confidence to attempt unknown tasks in the future. Child A had completed a task that he had not done before, and the teacher pointed this out on completion of the task, which allowed Child A to understand that perseverance can help us overcome challenges as ‘ambitious capable learners’ (Donaldson, 2015, p.29). Hattie (2009, p.175) adds ‘those rewarded with verbal praise or positive feedback showed greater intrinsic motivation and spent more time on a task’.

However, the Sutton Trust (2014, p.22) acknowledges that ‘praise for students may be seen as affirming and positive, but a number of studies suggest that the wrong kinds of praise can be very harmful to learning’. Dweck (1999) is cautious that we should praise for effort and not for intelligence, which would have a negative effect on motivation. Praise should also be genuine and sincere to be effective, encouraging the use of strategies to aid learning (Dweck, 1999). The Welsh Government (2019) Professional Standards for Teaching and Leadership also stipulates that ‘teachers understand the importance… in promoting positive learning habits and behaviours’ (WG, 2019, p.23).


Reflection/evaluation and next steps
Brookfield (1998, p.197) states ‘critically reflective practice is a process of inquiry involving practitioners in trying to discover, and research, the assumptions that frame how they work’. It allows us to consider what is going on under the surface of the observations that we carry out, and to research these areas further, giving consideration to different theories and perspectives for a more rounded view. Reflection also allows us to prepare for these circumstances when they arise in our own classroom which will lead to deeper understanding (Cottrell, 2008) and change where needed.
The Professional Standards for Teaching and Leadership (WG, 2019) are expectations for all teachers in Wales and stipulate that ‘the teacher consistently extends knowledge, skills and understanding and can show how reflection… informs professional learning to progressively develop pedagogy’ (WG, 2019, p.47). The standards also encourage ‘effective pedagogy, leadership, innovation and collaboration’ (WG, 2019, p.47) to focus on the four purposes of education in Wales (Donaldson, 2015). 
I have chosen Brookfield’s (1998) four complementary lenses model to structure my reflection as ‘reviewing practice through these lenses makes us more aware of those submerged and unacknowledged power dynamics that infuse all practice settings’ (Brookfield, 1998, p.197).

1. My own lens of the incident: I gained much insight from observing the incident which prompted me to think reflectively about how I would manage the situation in my own practice going forward, and to research these ideologies.
2. The lens of the pupil’s perspective: The incident was initially unproductive for the pupil as he did very little for the first ten minutes. However, as soon as the teacher became involved in the scaffolding of the activity his interest increased and he became engaged with the task. He was motivated to persevere with the jigsaw and seemed extremely pleased with himself when he had completed it.
3. The lens of colleagues’ perspective (in this case the class teacher): scaffolding may be something that is standard practice within the school, or it may be something that the individual teacher has practiced. The incident worked well, although may be even better if the teacher considered pairing Child A with another MKO peer in the class, or perhaps have used the first ten minutes more productively.
4. The lens of theory and research: there is much to be learned from the theory and research of scaffolding, collaborating and using praise through positive enforcement which is outlined in my literature review.
The PGCE cohort also reflected as a whole group with a clear procedure: meet allowed us to reflect and prepare before the observation day, test was the time within the class to observe and record, and share allowed us to listen to experiences of others. From this we could identify many similarities in experiences. 

This process has enabled me to see the value in the process of critical reflection, and the benefit that I could gain from using it regularly. Next steps for me would be to incorporate the principles of the 4 purposes (Donaldson, 2015) within my own learning, and that of those who I will go on to teach. Specifically, from this research I would ensure that I am able to use scaffolding correctly within the classroom and develop ways to encourage the pupils to discover for themselves. I would also like to develop ways of promoting collaboration within the classroom environment for both pupils, and for myself. It would also be helpful to re-read this incident in the coming months to see if any patterns or trends emerge in my own practice and how I have coped with these.

There are also many things that could have been researched further in the literature review such as the use of different types of questioning within scaffolding for a learner, and the skills that are used during completion of a jigsaw such as the physical skills of manipulation, hand-eye co-ordination, gross and fine motor skills, the cognitive skills of shape recognition, memory and problem solving, and emotional skills of patience, perseverance and confidence. I will continue to research these areas when time allows.

Conclusion
In conclusion, this assignment has contemplated what a critical incident is, and outlined the use of critical incidents within a classroom with particular reference to an individual observed case study carried out in a primary setting. It has respected the anonymity of both the school setting and individual by adhering to BERA (2018) ethical guidelines, whilst providing contextual data of the school so that an appreciation of the factors influencing the observation can be understood. The methodology was outlined as a structured, non-participant, qualitative observation and the strengths and weaknesses of this method were discussed in relation to the setting of the classroom. The critical incident observed was then linked to the four purposes of the curriculum (Donaldson, 2015) so that an appreciation of the critical incidents relevance in the classroom could be established. This led to further study of the education theory and ideology surrounding the way in which learning occurs, use of scaffolding as a method of assisting learning, and the use of praise as a positive reinforcement strategy. Furthermore, it has highlighted the importance of the role of reflective practice in teaching with reference to the Professional Standards for Teaching and Leadership in Wales (Welsh Government, 2019). The overall purpose of this research is to allow improvement of our own practice, so it follows that for the observation to become of any worth we have to put into action what we have learned. Consequently, by using a reflective model we have identified a number of next teaching and learning steps which are  important for continuous professional development, and as means of providing a good role model for practice and learning within the classroom.





















Appendices
Appendix 1
OBSERVATION / FIELD NOTES 1
(Questions adapted from Fletcher-Wood (2016)
	Date: 28/09/20
Time: 10:30 am
Reception Class of 23 pupils (13 boys, 10 girls)


	Lesson details: (Context and focus -/AoLE/subject- is it near start or end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Indoor activity.
Mixed ability grouping, mixed gender.
Pupils allowed to choose from a selection of 5 different activities (limited to 2 pupils per activity). Once activity selected pupils to stay at that activity until the teacher rotated them (approximately 20 minutes)


	Classroom culture
(What is the classroom ‘vibe’? What do attitudes, dispositions, behaviour towards learning seem like at this point in time?)

Classroom culture is firm but fair, open to questions from the pupils.
Pupils encouraged, and behaviour is controlled with praise and saying no.
Busy classroom as expected with the ages of pupils.
Most pupils seem to be on task and know what they should be doing.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

Purpose of this activity was experiential independent learning through continuous provision.
Choice of limited range of activities.
Increase range of learning experiences.


	Direction
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?) 

Activities are set out on individual tables ready to learn.
Teacher has explained what is on offer before selection is made.



	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

Challenge is presented by the activity chosen, although individual activity is not differentiated in any way in this instance.




	

Assessment
(Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience?)

The student had not done a jigsaw before, and as it was still in the box he had no idea what to do with it initially.
Once the teacher intervened, she was able to access the pupil's prior knowledge of the pictures that he saw to match them to the jigsaw.
Increased knowledge of the task as it progressed allowed the pupil to complete the task independently.



	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching?)

Introduce unfamiliar things in more detail so that the learner understands the task.
Knowledge of the child’s capabilities, when to let them have a go, and when to intervene.
How to most effectively scaffold learning depending on the prior knowledge of the individual.
Differentiation of tasks.
The child was on his own for this task. It would be helpful to have another child with knowledge of jigsaws to act as a MKO.




CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	Date: 28/09/20
Time: 10:30 am
· Reception class of 23 pupils
· Ages 4 and 5
· Start of academic year, class has been together for just 2 full weeks so far
· Observation took place on a Monday, each week there is a new focus of study, so this was day 1 of the task rotation
· Indoors
· Ability range mixed
· 5 pupils EAL
· No ALN diagnosed as yet

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
· Choice of 5 activities within a session, with a limited number of pupils able to access an activity at any one time e.g. 2 pupils on iPad. 
· Child A was very slow to make his choice and the only thing left available was a jigsaw. 
· He sat playing with the box for a full 10 minutes not even attempting to remove the jigsaw pieces. 
· Teacher noticed that Child A was not doing anything and asked if he had ever done a jigsaw - ‘no’. 
· Teacher instructed him to tip the jigsaw out on to the table and lay out all of the pieces picture side up. 
· Showed him the picture on the box and explained that the aim was to complete the picture using all of the pieces. 
· She pointed to the top-left piece and asked him what picture was. He identified a monkey, found the matching piece and put it on the table. 
· This continued for the whole of the first line of the jigsaw, teacher questioning and allowing the child to find it for himself and join it to the other pieces.
· Praise and questioning used throughout the task. 
· She pointed out that the boy had managed to complete the first row and asked him to complete the next row independently. 
· Able to do this by himself and was so pleased with his accomplishment that he continued to persevere to complete the whole jigsaw. 
· His success was celebrated, and it was pointed out to him that he had persevered and had managed to complete the jigsaw successfully.


Points for further research:
· Behaviourism
· Constructivism
· Choice, autonomy, resilience
· Differentiation, knowing your pupil’s capabilities
· Scaffolding, building confidence
· Use of relevant questioning
· Social constructivism (MKO) working in ZPD
· Encouragement using praise
· Allowed to make own mistakes
· Celebrating success
















OBSERVATION / FIELD NOTES 2
(Questions adapted from Fletcher-Wood (2016)
	Date: 28/09/20
Time: 11.40 am
Reception Class of 23 pupils (13 boys, 10 girls)


	Lesson details: (Context and focus -/AoLE/subject- is it near start or end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Indoor activity.
Mixed ability grouping, mixed gender.
Welsh focus activity in groups of 5 with the teacher.



	Classroom culture
(What is the classroom ‘vibe’? What do attitudes, dispositions, behaviour towards learning seem like at this point in time?)

Classroom culture is firm but fair, open to questions from the pupils.
Pupils encouraged, and behaviour is controlled with praise and saying no.
Busy classroom as expected with the ages of pupils.
Most pupils seem to be on task and know what they should be doing.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

Purpose of the activity is to learn the Welsh phrase ‘Pwy wyt ti? and be able to respond with ‘xxxxx ydw i’.



	Direction
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?) 

Teacher says the Welsh phrase and tells the children what it means in English. She then repeats the phrase and asks all children to say it back to her.
Teacher then tells them the response, and what it means. She repeats the phrase and gets the children to say it back to her.
She then directs the question  ‘Pwy wyt ti?’ to individual children and they reply with their name.
The class then breaks up: the teacher takes the focus group whilst the others choose activities. The focus group have the phrase ‘xxxx ydw i’ in their books, which they are asked to copy. They also need to draw a picture of themselves.


	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

Modelling of the phrase and response, practiced as whole class.
The task is not differentiated because it is the start of term, and baseline assessments have not yet been completed. Welsh focus tasks will be differentiated when the teacher becomes familiar with each child’s capabilities.
Challenge is suitable for the age group but pushes some harder than others.
All learners have the phrase already written in their book so that they can attempt to copy it.


	Assessment
(Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience?)

Existing knowledge of Welsh would be activated during the introduction question/answer session, which could also be put in to use when writing in books.
Clear example already written in books by the teacher allows pupils to copy and build knowledge of letter formation.
Existing knowledge of drawing, practice at mark-making.


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching?)

Repetition of phrases, incorporating understanding of what the phrase means.
Involving all learners in a daily session of Welsh.
Group repetition as well as individual input, to ensure that all are paying attention.
Management of group behaviour.
Checking for understanding.





CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date: 28/09/20
Time: 11.40 am
· Reception class of 23 pupils (13 boys, 10 girls)
· Ages 4 and 5
· Start of academic year, class has been together for just 2 full weeks so far
· Observation took place on a Monday, each week there is a new focus of study, so this was day 1 of the task rotation
· Indoors
· Ability range mixed
· 5 pupils EAL
· No ALN diagnosed as yet



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A Welsh focus task was being conducted by the teacher and a small group of 5 pupils. Due to COVID restrictions, the teacher and pupils had to sit in a straight line, side-by-side all facing forwards, and so communication of the task and interaction was more difficult. The teacher had written a short Welsh phrase into each child’s book which had to be copied out underneath the original, along with a picture of themselves.

Pupil B was not engaged in the task, and sat staring into space, but because the teacher was 3 seats away from her she didn’t notice until all of the others had almost finished. When asked why she had not done the task, the girl shrugged her shoulders. She was then asked to complete the task while the others prepared to go outside for playtime and told that she would be missing play if she did not finish. This distracted child B even more, and she sat there watching the others getting ready. The teacher also asked the TA if she would help the child, but pupil B would not respond to the TA and so she was left alone. Pupil B eventually finished the task as the others were going out the door to the yard – not sure if the pupil had linked this the teacher’s punishment, or if she just thought it was play time so better hurry up.



Points for further research:
· Behaviourism
· Constructivism
· Scaffolding learning
· Understanding of the task, differentiation
· Short-term memory issues
· ALN
· EAL
· Use of punishment (missing play)
· Extrinsic/intrinsic motivation
· Humanism, basic needs


















OBSERVATION / FIELD NOTES 3
(Questions adapted from Fletcher-Wood (2016)
	Date: 28/09/20
Time: Throughout the day
Reception Class of 23 pupils (13 boys, 10 girls)


	Lesson details: (Context and focus -/AoLE/subject- is it near start or end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Indoor and outdoor opportunities
Mixed ability grouping, mixed gender
Pupils use of routines within school time.



	Classroom culture
(What is the classroom ‘vibe’? What do attitudes, dispositions, behaviour towards learning seem like at this point in time?)

Classroom culture is firm but fair, open to questions from the pupils.
Pupils encouraged, and behaviour is controlled with praise and saying no.
Busy classroom and playground, as expected with the ages of pupils.
Most pupils seem to be aware of expectations when requested to do something.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

Routine used as a way to provide structure and order within the school day, to translate in to good behaviour to positively impact on rich learning opportunities.



	Direction
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?) 

Routines are consistent, and discipline (use of praise and correction) is also consistent.
Rules for most things have already been established within the first few weeks of term.
Ready to learn is a phrase that is used widely, and the consequence of repeatedly not being ready to learn is conveyed by moving pegs off the ‘learning squirrel’ displayed on the wall.



	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Consistent reminders.
Behaviour management techniques.
Clear expectations.

	



Assessment
(Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience?)

Repetition of these ‘jobs’ and constant reminders of what is expected reinforces the learned behaviour.



	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching?)

Ways to control behaviour through routine.
Consideration of ALN - useful for most children, especially ASD learners. May not be so easy for those with ADHD or other ALN to comply.
Lack of autonomy.
Age considerations of the pupils, and their level of development.
Behaviourism.
Constructivism.






CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date: 28/09/20
Time: Throughout the day
· Reception class of 23 pupils (13 boys, 10 girls)
· Ages 4 and 5
· Start of academic year, class has been together for just 2 full weeks so far
· Observation took place on a Monday, each week there is a new focus of study, so this was day 1 of the task rotation
· Indoors
· Ability range mixed
· 5 pupils EAL
· No ALN diagnosed as yet



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Use of routines within the classroom:

Lining up to go outside/inside
Washing of hands and use of hand-sanitiser
Hands up to ask to go to the toilet
Song played for tidy-up time (stimuli)
Sitting on the carpet in set rows/positions
Lunchtime and breaktime routines
Phrases such as ‘show me you’re ready to learn’
Bell at home time

Developing independence framework displayed in classroom to show what independent activities each age group within FP is expected to be able to work towards e.g. putting on own coat.
Pupils praised when tasks completed.


Thoughts for further research
· Behaviourism
· Constructivism
· Sense of routine allows things to be done more automatically (free-up working memory) STM and LTM
· Independent and experiential learning
· Helps ASD pupils to normalise things
· ALN




























OBSERVATION / FIELD NOTES 4
(Questions adapted from Fletcher-Wood (2016)
	Date: 28/09/20
Time: 10:45 am
Reception Class of 23 pupils (13 boys, 10 girls)


	Lesson details: (Context and focus -/AoLE/subject- is it near start or end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Outdoor activity in a controlled area (the quad)
Mixed ability grouping, mixed gender
Pupils allowed to choose from a selection of activities (but limited to 2 pupils per activity). Once activity selected, they had to stay at that activity for the session (20 minutes)



	Classroom culture
(What is the classroom ‘vibe’? What do attitudes, dispositions, behaviour towards learning seem like at this point in time?)

Classroom culture is firm but fair, open to questions from the pupils.
Pupils encouraged, and behaviour is controlled with praise and saying no.
Busy classroom as expected with the ages of pupils
Most pupils seem to be on task and know what they should be doing.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

Purpose of this activity was experiential learning using chalks, small world play, water buckets and vehicles in a garage.
Choice of limited range of activities (although this is limited further by only 2 pupils using something at any one time).
Increase range of learning experiences through active learning.



	Direction
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?) 

The children are allowed to use the equipment as they see fit, although must stay within the area for their chosen activity (COVID regulations – would normally be allowed free-reign in the whole of the quad).



	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

Challenge is presented by the activity chosen, although individual activity is not differentiated in any way.
Some are finding imaginative ways to use the equipment, but others seem to be a little lost.



	Assessment
(Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience?)

Students access knowledge of previous use of the equipment, and in the most part use it in a positive way.
May benefit from scaffolding by picture examples or TA input.



	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching?)

May need to give some ideas to those who struggle to use the equipment.
Have some prompts/pictures/examples of how to use things or what to make with them, so that their own creativity can develop from this.
How to introduce age-appropriate resources.
Behaviour management in free-choice environments.





CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date: 28/09/20
Time: 10:45 am
· Reception class of 23 pupils (13 boys, 10 girls)
· Ages 4 and 5
· Start of academic year, class has been together for just 2 full weeks so far
· Observation took place on a Monday, each week there is a new focus of study, so this was day 1 of the task rotation
· Indoors
· Ability range mixed
· 5 pupils EAL
· No ALN diagnosed as yet



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A group of 6 children were allowed to make a choice of play activities outside, but once started on a task they must stick with the same one for the session (COVID – they would normally be allowed to change task). 

Child C decided to play in the water buckets, but after 5 minutes was clearly bored of the activity and started throwing water around. When realising that this had little impact, he started soaking those children who were playing close-by. They told the TA who asked child C to stop, but he continued despite this. This continued for a while before the TA told him that if he carried on soaking everyone, then he would be taken away from the activity. He continued with throwing the water, so was removed, but was then allowed to pick another activity to do – was this his intention?


Points for further research:
· Limits of attention span in 4-5 year olds
· Behaviourism
· Constructivism
· Managing behaviour
· Scaffolding learning to get more out of a session
· Engagement
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