
Assessment Feedback Sheet

	                Student No./Name: 1701612/Ellis Hudson		
Module: Inclusion in Physical Education and Youth Sport Module Code: SHSS5078


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The detail of the strategies to included pupils 

	Which aspects do you consider could have been improved in this piece of work?
	More references to back my points

	What have you found most satisfying whilst undertaking this submission?
	Participating in the practice element, experiencing how inclusive PE works

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Demonstrate critical understanding of different types of learning needs and circumstances relating to a child’s ability to respond in Physical Education and Youth Sport
	1
	
	
	
	
	
	
	
	40%

	Identify and utilise a range of strategies to enable all young people, whatever their circumstances or ability, to take part in and enjoy meaningful Physical Education and Youth Sport which contributes to the development of Physical Literacy
	2
	
	
	
	
	
	
	
	40%

	Show critical awareness of the range of resources available to deliver inclusive Physical Education and Youth Sport
	
3
	
	
	
	
	
	
	
	20%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 4/1/19

	Return date: 1/2/19
(at least within 4 weeks)
	Tutor: N Wainwright / A John
	Mark: 





Inclusion is a legal requirement that all schools’ must adhere to, to ensure each pupil has a fully immersive experience in physical education. The National Curriculum for physical education states (2008)’. Schools in Wales should ensure that all learners are engaged as full members of their school communities, accessing the wider curriculum and all school activities and working wherever possible alongside their peers’. The inclusion of pupils appears on the first pages of the national curriculum, emphasising how vital inclusivity is. Physical education teachers will continually look to the national curriculum throughout their training and their careers and having the inclusion section at the beginning proves how important the welsh government see inclusion.

One major restriction to pupils obtaining a well-rounded experience of physical education, is the teachers attitude towards inclusive PE. Many physical education teachers chose areas of the curriculum that they feel has the most value to pupils, drawing from their own personal experiences of physical education, or their background of sport (Capel and Piotrowsky, 2000). As a result, pupils could be left out of participating in certain activities that are seen as being too dangerous or impossible for the pupils to participate in, having completed a risk assessment. Another large factor that plays a part in the inclusion of pupils is the type and severity of the disability. A study conducted by Monsen (2014) found that teachers were less likely to include pupils who have behavioural issues and have multiple disabilities that needed to be catered for. Every pupil needs to be included in physical education, so it is down to the teachers to manage every pupils’ individual needs and make sure every pupil is catered too and can participate in the activity on some level.

There are a number of barriers that stand in the way of children of school age from taking part in Physical Education lessons in school and sport in their community. These hurdles to participation, be they physical or cognitive can be overcome through the application of a wide range of alternative strategies and through the development of a wider range of teaching and coaching styles.

In teaching and coaching young people with special educational needs (SEN) one framework that has been developed is the STEP framework, which stands for Space, Task, Equipment and People. This framework ensures that PE lessons are made accessible to pupils with all level of abilities. In this framework, facilitators are asked to think about the Space that the activity is taking part in, could the distances be modified to ensure the activity is accessible to those with limited motor functions. Facilitators are also asked to thing about the nature of the Task, the complexity of the rules involved and the number of times the participant is required to repeat an action. Under this framework leaders are asked to consider the equipment being used and what modifications could be made, e.g. height of equipment, size of target etc.  Finally, facilitators are asked to consider the People who are taking part in the activity, whether smaller, mixed ability groups are appropriate, pair work and individual activities. 

Alongside the Step framework teachers should also use the inclusion spectrum of teaching. Black and Stevenson (2011) created the inclusion spectrum to help teachers to be more inclusive in their lessons. The inclusion spectrum is split into 5 different areas, which are Open activity, modified activity, parallel activity, separate activity and disability sport activity. Open activities are great too incorporate every pupil in the class into the activity, as they do not require any modification for participation. For example, creating games that the pupils can decide the size and what type of ball they use. As the pupils get more confident with the type of ball they use, they can get a different size ball, continually challenging the pupils no matter what ability level they are at. Another great area is the disability sport section, where pupils with a disability teach their peer’s how to play adapted sport or more disabled focused sports such as boccia. This reverse integration sets new challenges for the able-bodied students and integrates the disabled pupil as the teacher of the session, giving them a sense of autonomy.

An alternative framework to support inclusion of SEN pupils, particularly those on the autistic spectrum, within the PE lesson is SPELL (Structure, positive approaches and expectations, empathy, low arousal and links). This is the framework that has been adopted the National Autistic Society to respond to the needs of autistic children. The five fundamentals are viewed as crucial elements of best practice and significant ways to adapt the environment and approach to obtain the individual needs of each person (Autism.org.uk, 2018). According to this framework a structured approach to the lesson, where changes and stages of the lesson are clearly signposted can ease the anxiety of pupils and allow them more freely to develop confidence and independence. A positive approach helps to instil self-esteem by encouraging the pupils through practice that physical activity is accessible to them. Empathy is used within the group to aid understanding of the individual abilities of the of the team, and low arousal is key to reduce anxiety. For pupils on the autistic spectrum the PE lesson would have maximum benefit if it links into their therapy programme and thus promoting a consistent approach and lower anxiety.  Structure is key to ensuring an inclusive lesson for those pupils on the autistic spectrum and so whilst PE lessons can prove challenging for some the rules and inherent structure surrounding some sports would prove appealing.  An understanding of the way an autistic pupil processes information is essential, together with a clear understanding of the SEN profile of the pupil if the PE teacher is going to successfully integrate the pupil in the lesson. Clarity of instruction, warnings of changes, and structure are clear.

Cooperative learning has proved to be an excellent model to ensure inclusion. As Metzler (2011) has stated “it is in the team’s best interest to find ways to include not exclude or isolate, students with unique abilities and talents”. Under this instructional model all pupils are encouraged to work effectively to achieve a common goal.  Inclusion in this framework is achieved in three ways. In organising teams, the leader or instructor ensures that each group contains a range of abilities, and then within the group that each member has an equal responsibility for the overall teams’ success or failure. The activity is structured so that success can only be achieved if each member of the group talent is utilised. Whilst this model can work positively it does rely on the motivation and positive attitude of each member of the group and also the instructor. This model also relies on the structure of the activity being one where success is only achievable by every member contributing which is not always possible. Anxiety levels within the group could also rise due to each member, regardless of their ability, feeling individual responsibility for the overall success of the group.

Peer instruction is another framework that has been suggested could raise levels of inclusivity in the teaching of PE. Using this framework members of the group are giving the responsibility for the instruction of others within the group. In theory this could aid the overall skills of each member of the group, relying as it does on effective communication skills and modelling good practice and technique. Pupils in this framework would have the time to develop at their own pace and learn and receive feedback from their peers. “I teach you, then you teach me.” (Metzler, 2011). However, this framework is not without its critics. As Lieberman and Wilson (2009) point out “When students are inconsistent or do not perform skills correctly, not only do they fail to appropriately learn the skills, but they also may actually learn them incorrectly”. Therefore, under this framework there is considerable danger that one pupil may be unable to transfer skills or instruct another due to their lack of understanding of what is required and a lack of effective communication skills.

In order to ensure inclusivity in the PE lesson it has been suggested that competitive activities (CA) be removed from lessons. A study by Bernstein, Phillips and Silverman (2011) shows that “It appears the participants' attitude might have been affected in a negative manner, if students did not have the skill to participate in game-like situations.”. Pupils who are anxious about their skill levels and ability to contribute to the success of the group may avoid competitive games or be excluded by their peers within the game. Where this lack of ability is due to a physical or learning impairment then there is considerable danger that competitive games reinforce attitudes amongst the whole group that those with disabilities cannot play a part in a winning team and are to be excluded if success is to be achieved. However, there are children who develop at an increased rate when faced with the challenge of seeking to better themselves against their peers. Youth sport trust (2018) states that “A well-structured competitive school sport programme should offer the opportunity for all young people to be involved in a range of sports and provide a meaningful experience, whatever their age or ability” and one method of introducing CA for all is the sport education method (SEM). Using the SEM all pupils take on a variety of roles over a season, from captain to coach, official to fixtures manager, as well as playing in the team, thus promoting an inclusive experience where a role is developed for everyone regardless of ability, and the contributions of everyone in the group, be they player or press officer is equally valued.

Pupils with Muscular Dystrophy (MS) may also often find themselves being excluded from PE lessons due to Health and Safety concerns. MS, to varying degrees affects the motor ability of sufferers, limiting their movement but of course, not their enjoyment of taking part in physical activities. Indeed, it has been shown that participation in PE lessons can have a positive on their physical condition, “children who engaged in strenuous activity had fewer relapses and lower lesion volumes on MRI, ultimately reflecting a lower disease burden.” (Glatter, 2018) Instead of excluding pupils with MS as is currently and sadly too often the case, by the application of the STEP framework these pupils could take a full part in the PE lesson. It is also important that the PE teacher communicates effectively with the SEN co-ordinator within the school to gather a full picture of the abilities and limitations of the pupil, and also completion of a risk assessment. Examples of adaptations that could be made following the STEP framework could be the use of a lighter ball in ball-based activities or the reduction in space between bases for rounders or baseball.

Another barrier that affects pupils’ can be visual impairment. Visual impairment is a broad term used to describe a wide range of sight problems, such as diplopia or loss of a visual field. Munster (2015) found that the main problem for teachers with addressing visually impaired students was the ‘lack of specific information regarding how such students learn’. The suggest that if the teacher is able to ask questions to the pupil or a specialist, it many help to improve the opportunities for participation, questions such as “is the lighting of the sports hall ideal for the students’ visual condition?” or “what is the most suitable surface type for the pupil?”. The equipment in the framework of step is most important for pupils with visual impairments. If visually impaired pupils are allowed to choose which equipment they use, it will encourage them to feel more confident in what they are doing and help them to develop their physical literacy alongside able-bodied students.

In turning to consider children who are deaf and hard of hearing, as Lieberman et al (2000)  findings highlight, strategies that can be used to ensure inclusion of these pupils can have benefits beyond the PE lesson, as it is noted that PE lessons “support the prediction that the physical activity levels would have remained at the baseline if peer tutoring hadn’t been implemented”. Children who have a hearing impairment can find themselves excluded from large parts of a PE lesson due to an inability to listen to instructions and communicate with their peers. As a hearing impairment can also impair balance, cause dizziness and vertigo due to vestibular hypofunction certain activities, such as gymnastics, within a PE lesson may prove more a greater challenge to these pupils. However, as Liebermann et al (2000) points out, these lessons provide an excellent opportunity for these pupils to develop communication strategies and confidence by pairing the pupil as they move around gymnastic apparatus, thus using the STEP framework and adapting the people.

To conclude, it is clear that an inclusive approach to the teaching of PE can have positive benefits to all pupils. Those pupils with SEN can, with the use of the techniques and strategies noted above, can reap the benefits that physical activities provide, and develop skills that help them beyond the lesson and later life. For those pupils working with pupils with SEN, it can help develop empathy and communication skills and promote inclusivity in the wider community. Great emphasis is placed on the role of the PE teacher, and it is essential that a positive attitude emanates from them, together with an ability to use a wide range of strategies and teaching styles to maximise inclusivity. Greater emphasis may be needed on ensuring a wider range of activities are made available to pupils, activities where each child, regardless of any disability, is given the opportunity to develop skills and foster the positive attitude towards physical health that a good PE lesson can provide. This positive attitude and inclusive approach can, in my opinion, then lead to benefits in further life as they can more readily access health benefiting opportunities in the community, and in doing so, promote a more inclusive society, and also change the perception of the more able regarding the benefits of a more inclusive outlook.
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