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‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’

Introduction
Visual, participatory methods have become more prominent within childhood research as an approach to explore the perspectives of children (Clarke, 2011). This research hopes to adopt a mosaic approach to construct a learner profile that adopts the traditional adult-directed tools of observation with participatory tools for children (Clark, 2007). Bronfenbrenner (1986) promotes a holistic attitude to human development positing the importance of understanding how children develop and how the world around them has an impact. This reflects that every child is unique and the focus should be on enriching the learning experiences of children and young people (Estyn, 2017).   
According to Estyn report that will not be cited so that the school remains anonymous, the school is a vibrant multicultural school for two to eleven year olds; it is an inner city school with no mixed age classes. There are 228 pupils within the school; the observation took place within a Year Two class that consisted of 30 children. After discussion with both the teacher and teaching assistant, as well as getting to know the class within the observation week, I will follow one child referred throughout the assignment as Child A. Child A is an English as an additional language learner (EAL) whose first language is Cantonese and is one of the younger children within the class. 

Data collection
The method utilised for this research adopted the mosaic approach; Clark (2007: 77) states this approach combines the traditional adult-directed research tools of observation and interviews with participatory tools for children. Underpinning this approach is that children have voices and opinions and these are worth listening to (Greenfield, 2011) something that is only begun to be included in childhood research (Howard & McInnes, 2013). Articles relating to observing children pertaining to the rights of the child are articles 12, 13 and 16 (Unicef, 1989).
Clarke (2005) suggests that handing over a camera to a child allows them to demonstrate what is important to them. Albridge (2012) suggests this participatory process allows children to express themselves in ways they may find difficult through other qualitative methods such as interview. However, due to safeguarding issues when discussing the mosaic approach with the head-teacher and the teacher, any pictures that included any school badge or pictures of children needed to be removed so that it may not be identified. Later discussions carried out allowed me to use photographs by covering anything within the pictures that may impact on the anonymity of the school and its children but careful consideration of selection of pictures had to be followed due to school policy.  
Observations play a crucial part in gaining knowledge and understanding which will, allow you to assess children’s development and meeting their needs (Hobart & Frankel, 2004). An advantage of this study is that it was carried out in the child’s natural setting (Fawcett & Watson, 2016). Additionally, it was not a ‘snapshot’ with multiple observations carried out to build a better understanding of the child (Sharman, 2007). When observations were carried out, it was important to be as unobtrusive as possible. This is because observations may impact on the behaviour of the child altering their natural behaviour (Sharman, 2007: 3).  A limitation of observation is the ecological environment and context of the observation (Fawcett & Watson, 2016). Being in the classroom setting and teaching as part of the daily routines does make observation to exist in isolation and thus more will be going on than what would be simply observed. It does, however, allow to piece together a more holistic view of the child (Fawcett & Watson, 2016). 
The use of interviews on both the child and the teacher allowed the development of new insights and understandings to be obtained (Taylor, Bogdan & DeVault 2015). In any interview that was carried out, I tried to use open questions that would allow the interviewee to discuss what they thought may be important (Taylor, Bogdan & DeVault, 2015). However, there was never any stress placed to participate (Davies, 2007). Thus, it attempts to understand the world form the subjects’ perspective (Kvale, 2006).  An advantage of this method is its flexibility in capturing the way people make meaning of their experiences (Rabionet, 2011). 
Ethical procedures were adhered to throughout the research process. Consent for this research was obtained through a consent letter signed by the teacher (Appendix 1) and informed consent was elicited from the child. In terms of confidentiality, the names of any children have been excluded from the study so that they remain anonymous (Denscombe, 2007). To ensure this, the target child for this research shall be given a pseudonym (Fawcett & Watson, 2016) being referred throughout this essay as Child A. Equally, the school will not be identified being referred to as an inner city school in South Wales.  



Analysis of learner
In undertaking an analysis of the learner, Welsh Assembly Government (2010: 9) suggest care should be taken in making judgements of learners’ attainment especially within taking single pieces of work for assessment information. To provide more insight into Child A, an overview of her Foundation Phase profile may be found in Appendix 10 to demonstrate her learning journey so far. To gain a more holistic overview of the child within this analysis, I will also make reference to Nottingham’s (2013) ASK (attitudes, skills and knowledge) model to explore the learner profile. Nottingham (2017) reflects that this model is a modern version of bloom’s taxonomy of educational objectives that distinguished between three domains: cognitive (about knowing), affective (about attitudes, feelings) and psychomotor (about doing). As a result, I hope to be able to develop a deeper understanding of the learner. 
The learner’s photographs
When exercising the mosaic approach, I asked Child A to take photographs of the learning areas where she likes to spend the most time (Appendix 2). It was interesting that her first pictures were of the teaching assistant and then the teacher within the class. This was then followed by the some of her friends within the class before taking pictures of various pictures to the learning areas within the classroom setting. I think this reflects a social constructivist approach to learning, with the pupil using social interaction as a foundation to learn new ideas and begin to generate connections between learning and ideas (Bartlett & Burton, 2016). Within learning, it may be inferred that Vygotsky’s zone of proximal development may be applied with the learner viewing adult or peer support as one of the most important areas for her to learn (Bartlett & Burton, 2016). Through observations, this became evident within her writing in enhanced provision with Child A often seeking assistance with her spelling from a teacher. To develop a deeper understanding of this, I asked the teacher and the child about the concept of learning from others. They both responded with similar responses. They both highlighted the idea of SNOT (self-neighbour-others-teacher). This suggests an educational culture within the classroom that has been built on the foundation that if you may not know something (such as a spelling or concept) this may be learnt through others. Thus, the attitudes and values have been built through the dialogue from the school (Nottingham, 2013). This incorporates all three aspects of the model proposed by Nottingham (2013) with the child making reference to the learning process.
Personal and Social Development
The statutory curricular document- Foundation Phase: Framework for Children’s learning for 3- to 7- year olds in Wales places wellbeing at the heart of the Foundation Phase (Department for Children, Education, Learning and Lifelong Skills, 2008: 8). Within this area of learning, personal and social development as well as cultural diversity tries to consider wellbeing as part of the collective group as well as the holistic individual (Waller & Davis, 2014). The school adopts chimp management as a way to promote mindfulness. You can see this is evident within Appendix 3 with Child A using a wide range of descriptive vocabulary to express her feelings and emotions. Speaking to the teacher, she reflects that Child A is an inquisitive child and therefore asks many questions and is an avid learner who is happy to be at school. 
The school adopts a growth mindset philosophy advocated by scholars such as Dweck (2015). This was clear with both the teacher and Child A reflecting that Child A works hard to achieve learning intentions and that if a concept is not quite understood, the attitude was that it was not understood yet (Hochanadel & Finamore, 2015). Thus, she is demonstrating skills of perseverance and resilience within her learning. 
Through observation of Child A, I observed her putting her arm round a friend that had hurt themselves on the playground. When playing with equipment on the playground and noticing one of her friends sat on the bench excluded from the game, she went over and involved her in the game demonstrating that has an awareness of other people’s views and understands how they should relate to others. These behaviours would place Child A at Outcome 6 in personal and social development, well-being and cultural diversity.   
Mathematics and Numeracy
Harmer (2007: 82) delves into English language teaching and suggests certain characteristics that young children who are learning English as an additional language may demonstrate. Of particular interest to Child A, Harmer (2007) suggests that EAL children’s understanding does not simply come from explanation, but what the child can see and hear, and states more crucially, having the opportunity to touch and interact. My teacher reflects that Child needs practical lessons within mathematics prior to the application in order to understand concepts, inferring that there may be a need for her to explore concepts more physically in order to truly understand them. This was evident within Appendix 4 where the learning objective was to give change. With assisted support the child was able to work out change given from 10p by needed a physical representation of the coins in order to take them away. Within this piece of work, she is working at the expected level with learners able ‘find totals and give change from multiples of 10p’ (Welsh Government, 2014). The task shows that the child can choose the appropriate operation when solving addition or subtraction problems. Equally within her mathematics, they can recall ’10 more’ within 100 (Appendix 5). This activity demonstrated Child A was able to use mental recall of number facts to 10 to add or subtract larger numbers. Thus, the child is within outcome 5 within her mathematical development. 
It must be reflected that Child A has general positive outlook within mathematics and numeracy with the teacher reflecting it is one of the child’s favourite subjects. However, the teacher reflects that Child A struggles with problem solving within this subject area for fear of getting it wrong. This became apparent within the preparation for the national tests, with focused tasks aimed within this area to support her learning. Hintz & Kazemi (2014) express that it may not be easy for pupils’ to share ideas if there is pressure for them to be correct and be able to understand things first time round. However, the teacher reflects that it is the method that is more important than the outcome (the answer/the result). Within the class, therefore, they are using all aspects of the ASK model (Nottingham, 2013) in order to solve problems within their mathematics and numeracy in the class. Child A reflects she feels anxious when she does not understand a concept first time round and that makes her sometimes unwilling to share her ideas. 
Literacy, Language and Communication
Child A reflects that she enjoys literacy but sometimes finds spelling words difficult. Although Child A reflects that she normally will attempt the spelling of unknown words, the teacher reflects that Child A will come to a teacher to identify the correct spelling. 
Within this current academic year, Child A is at stage B within the EAL levels of competency scale and Department for Education (dfE) proficiency scale (Welsh government, 2015). This general categorisation suggests that the child is at the early acquisition stage of language acquisition. The child’s first language is Cantonese; this is the language that is spoken at home. Thus, the main source of language input of English comes through the school.  The difference between Cantonese and English it that there different demands within both the phonological and orthographic facets of language (Wang & Geva, 2003). In languages such as English there are deep orthographies (Wang & Geva, 2003). This means that both syllables and phonemes may play a role in reading acquisition with words not being regular (Yeung & Chan, 2012) which may suggest a more complex relationship between letters and sounds (Wang & Geva, 2003). Research such as Keung & Ho (2009) notes phonological manipulations within the language (such as rhyme) demonstrate high degrees of variance when reading English. The difference within Chinese is that when trying to read the language through the characters, sounds map onto the syllable rather than onto the phoneme (Wang & Geva, 2003). Thus, the language does not have the segmental structure that is present in alphabetical systems being a morpho-syllabic language (Shu, Peng & McBride-Chang, 2008). For example, /k/- /æ/ -/t/ is pulled together to make kæt in English. This is not present when trying to read a Chinese character. These implications which are unique to the language create implications for EAL learners with Child A learning to read and write from a different (writing) system. 	
Through samples of the reading record (Appendix 6) as well as listening to her reading within various areas of learning, Child A can read mainly independently identifying main points from a text with fairly fluent accuracy. She can speak clearly with increasing confidence and use a growing vocabulary. However, it may be reflected that Child A finds it difficult to add expression to her reading with intonation one of the main prosodic features that may be missing with this only beginning to emerge.   
Within Child A’s writing, her handwriting demonstrates that she is able to form upper- and lower- case letters accurately with consistent size in many samples of her work (for example Appendix 7 ). Clear progress with her writing is evident within comparative writing from the start of the academic year to more recent work. Additionally, ordering words such as then and next are beginning to be used within her writing (Appendix 7). Delving deeper into the use of punctuation, she has tried to use speech marks and question marks within her writing (Appendix 8). This indicates expressive punctuation beginning to be utilised. She makes phonetically plausible attempts to spell unknown words and spells many common words accurately. Some words are omitted but this does not hinder comprehension of her writing. Child A’s writing is at Foundation Phase outcome 5. 
To develop a holistic overall of the child, I tried to collect a range of Child A’s work from different subject areas. Through samples of science recorded in their topic book, it has been hard to develop a deep analysis. However, from reflecting with the teacher, the science experiments were oracy based and explorative meaning that there was little written evidence. Evidence for books was based on photographs of the children but these were excluded due to anonymity concerns. Based on interviews with the teacher, Child A has good knowledge of how to make predictions and began to show clear understanding of fair testing. To improve within her science, I would like to adopt cross-curriculum links within the class’ current topic ‘around the world’. With children expressing their desire to learn about houses around the world, one investigation that may I would like to carry out is around the topic of materials and what type of materials would be suitable to be build a house.  

Next steps
Personal and Social Development
Through interviewing my teacher, she reflected that Child A does not like to make mistakes; this can often impact on the child from finishing pieces of her work. The school embraces the concept of marvellous mistakes- the idea that we may learn through our mistakes using a growth mindset. Yost (2016) suggests we are entering a time in history where resilience has become more important than ever. Zhang, Kuusisto & Tirri (2017) suggest teachers’ mindsets plays a role within students’ academic achievement. Equally, the students’ mindset has an essential role in learning (Burnette, O’boyle, VanEpps, & Finkel, 2013). I would like to adopt the ‘pit model’ into my learning journey because it promotes challenge, dialogue and a growth mindset (Nottingham, 2017). Thus, it moves away from surface level learning into a deeper understanding of learning allowing a more exploratory stance into any learning challenges that may be faced within the classroom (Nottingham, 2017). In so doing, it has been suggested to build learners’ resilience (Nottingham, 2017). This is underpinned within Donaldson’s four purposes by trying to develop healthy, confident individuals (Donaldson, 2015). Child A elicited the idea that she was worried to make mistakes; this approach will adopt a growth mindset and allow the child to remain in the growth zone (Dweck, 2016). Equally it will move away from Yerushalmi & Polingher’s (2006) predisposition stating teachers typically react to students’ mistakes by punishment. Pupils who received growth mindset workshops made on average two additional months’ progress in both English and maths (Wilkinson, 2015). This would result with increase of metacognition within the classroom setting which would allow learners to monitor and assess their own learning. It would provide Child A to select strategies that they feel will be most appropriate in their learning process (Goh & Taib, 2006).  Thus, I think it will increase the wellbeing of Child A and will create a learning environment where the child will feel in a better position to learn.  In so doing, this approach takes into consideration the ASK model in understanding the positive attitudes towards learning (Nottingham, 2013). 
Literacy language and Communication
Reading is a key component for successful development of critical learning in all subject areas across the curriculum. To improve literacy, something that may be introduced is small-group reading interventions with Hall & Burns’ (2018) research suggesting it has a positive outcome for children’s learning. As such, Gersten et al (2009) suggest that in any intervention group, the number of children may contain between three and four children. Reading books to children may be suggested a popular approach implemented by adults to develop young children’s language development (Gonzalez et al, 2013). It is suggested to be one of the most effective ways to exposing children to new vocabulary within contexts (Hindman, Wasik & Erhart, 2012). Furthermore, Kamps et al (2007) found that reading interventions were highly effective for teaching early literacy, particularly within oral reading skills. I think this would benefit Child A and support her literacy needs. Moreover, I think that this will provide her the foundation to use these skills and apply them across the curriculum. 
I would like to implement oral language interventions alongside the reading intervention because it has been suggested to increase oral language skills and reading comprehension by 5 months over the year within early Foundation Phase settings (Education Endowment Foundation, 2019). Oral narrative skills are assumed to develop through parent-child interactive routines (Lever & Senechal, 2011). However, as previously mentioned, Child A only has English language input at school and would be missing out on this opportunity. Although the child has a reading book that she takes homes every week, the limited English at home normally results in her reading the book independently.  A group reading intervention would allow concept checking questions to be implemented developing a deeper understanding of the book and present Child A with exposure to oral contributions such as expression. This approach would align to the ASK model (Nottingham, 2013) in developing the knowledge and skills within the learning process.    
Warren, Hong, Rubin & Uy (2009) identified community engagement within schools to be crucial in deepening benefits for children’s education. I would like to get community engagement within the school, with many parents unable to speak English such as the case of Child A. This may result in children having reduced opportunities to explore language. A promising project that is currently being undertaken by Nuffield Early Language Intervention to repeat findings from their 2014 (NELI, 2015) study is the use of teaching assistants to support parents within the English in KS1 which resulted in some children making four months additional progress within their literacy. It had a positive impact on children’s language skills. However, with the high percentage of EAL within the school, a permanent staff for this role may be more appropriate with the teaching assistants stating the time demands made it difficult to run. 
Mathematics and numeracy
In order to support Child A within her mathematics and numeracy, I think as the teacher I would need to adopt an approach where concrete experiences would be presented to the children (Bird, 2009) allowing for practical activities to take place. By adopting an approach where active learning strategies may be implemented, it was shown to increase performance in students’ mathematics (Freeman et al, 2014). This approach would allow collaborative learning to take place within lessons which may result in children becoming more engaged within maths. This will be important because it will provide the opportunity to visualise and mentally manipulate the numbers and describe them to their peers (Department for children, schools and families, 2009: 14). Furthermore, this approach aligns to the new curriculum providing children experiential learning opportunities (Donaldson, 2015). In so doing, it also provides children the opportunity to develop their oracy with this something the Child A may find beneficial.  Thus, this approach adopts the ASK model (Nottingham, 2013) in reflecting the learning process. 
With the new curriculum emphasising the effective use of technology, I would like to scaffold learning within mathematics by using technology to support learning by using free online resources such as ‘sumdog’ and ‘interactive resources’ for children to practice their skills. Research such as Couse & Chen (2010) demonstrates higher levels of child engagement within the classroom when implementing technology. Equally, Child A and the teacher reflects that there are limited opportunities at home to go on technological devices. However, through lessons where technology has been implemented that I taught, it became apparent that Child A enjoyed the use of technology within the classroom. This would be appropriate within the Foundation Phase with enhanced provision offering independent learning opportunities to be explored by child A. This would encourage the ASK model advocated by Nottingham (2013) with child A having a positive outlook to learning whilst developing skills and knowledge. 
To increase exposure to concepts that Child A may find difficult, I would like to support children’s learning by teaching assistant interventions. As the teacher, I would be able to prepare resources that would be suitable within Child A’s current attainment and would allow effective differentiation to take place (Hertberg-Davis, 2009). For example, Appendix 9 demonstrates Child A’s work within the measuring skills strand. She measures one line as 11cm, 12 cm. To move her forward, the Year 3 skills within the use of the standard units to measure length with a ruler is to the nearest ½ cm. A practical activity could be an exploration of classroom objects with the child measuring various items from around the classroom with a ruler. This can be done in groups so that there is opportunity to compare results and learn from one another. This would develop the skills that Child A already possesses and move her towards a greater knowledge of the practices within the mathematical strand of measuring taking into consideration Nottingham’s (2013) ask model. 

Limitations
The data collection was over a short period of time making it difficult to find samples of work to provide a holistic overview of the child. In order to ensure confidentiality, any observation notes have been excluded from the appendices. This is because some notes may contain names of children within the class. This was due to additionally making notes on all learners as part of the requirements of the course. Additionally, with my role as a teacher, at times during my observations I found it hard to record observations within the moment because due to the nature of the classroom setting, I would often be asked by children to help support them within enhanced provision activities.  
Conclusion
This research has explored the holistic development of the child to develop next steps for the child. In principal, the main impact that may be implemented and the underlying notion that may have a positive impact on the child is within the aspect of wellbeing by continuing to develop a growth mindset. Equally, I feel that developing her oracy and reading skills will have cross-curricular benefits that would support the child in their future learning. Furthermore, by beginning to develop a relationship with the wider community and develop parental engagement, I feel this will support the learner and help create an environment where the child may flourish. Within the role as the teacher, consideration must be taken to develop approaches that create a stimulating environment for the learner, with collaborative learning something that will be developed within my teaching in the hope to achieve the four purposes. 
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Appendix 1: Consent letter






















	
Appendix 2: Mosaic approach- pictures taken by the child
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Appendix 3: PSD-Describe my chimp 
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Appendix 4: Maths- to give change
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Appendix 5: Maths- to add 10
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Appendix 6: Child A reading record
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Appendix 7: PSD- who is my hero?
[image: F:\PGCE\PTE 2\SD & PP\SDPP- who is my hero.jpg]




Appendix 8: Literacy- what time is it?
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Appendix 9: maths- to estimate and measure
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Appendix 10: Foundation Phase Profile
	Child A: progression of learning in Foundation Phase


	Area of learning

	Reception
	Year Two

	Literacy, language and communication
	Gold
	Outcome 5

	Mathematics and numeracy

	Silver
	Outcome 5

	Personal & social development
	Gold
	Outcome 6

	Physical development


	Outcome 1
	Not tracked at this age

	EAL Stage


	Stage A
	Stage B
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