[image: ]


MODULE CODE: ECAD5013

STUDENT NAME: Charlotte Howell

STUDENT NUMBER: 2308966







AI Acknowledgemet

I acknowledge the use of Grammaly  https://www.grammarly.com/ on 23/04/2025 using the prompt.
1. Please check the following text for readability, grammar and spelling.
I acknowledge the use of MyBib https://www.mybib.com/ on 27/04/2025 using the prompt.
1. Please store and check my references are in order. 

I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence.


Targets from my previous assignment

	Target
	How I have addressed it in this work

	1. Continue to broaden your literacy scope, tapping into cutting-edge research and diverse academic discussions.

	I have looked at new ideas and research about reading and working with the community to help children enjoy books more.

	2. Use your professional standards and relevant literature to guide next steps. What impact will your findings have on your own future teaching practice?

	I’ve used the teaching standards to think about how this project will help me work better with others and support children’s learning in the future and my own teaching practice.






Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.
Within my year 6 teaching placement class, there is a diverse spectrum of reading abilities, from pupils requiring additional support with comprehension to more able and talented (MAT) learners who read fluently and critically. While some students show a strong enthusiasm for reading, others, particularly hesitant readers, fail to interact with texts meaningfully. Witnessing this gap in ability levels firsthand causes many challenges for teachers, increasing workload due to the vast differentiation levels needed (Denby, 1970). Further influencing my pedagogical approach of incorporating social-emotional learning, it aims to provide inclusive, real-world learning experiences that appeal to all children (Impact Wales, 2022).
The proposed school-community project, ‘Reading Buddies Across Generations,’ will establish a weekly reading and storytelling program between Year 6 students and elderly volunteers who live in the local community. The reading sessions will occur at school, and the program serves two main objectives: improving literacy skills through social engagement and developing empathy between different age groups (Sheldon-Dean & Phillips, 2023).
Studies have demonstrated that pupil engagement and social literacy are powerful motivators for young readers (Bryson and Siegel, 2012). Kernan and Cortellesi (2022) state that intergenerational learning projects create engaging environments, developing mutual respect while breaking age-related stereotypes and improving communication abilities. These projects support Donaldson’s (2022) vision in the Curriculum for Wales by promoting authentic, community-connected learning that develops ethical, informed citizens.
This initiative intends to expand reading experiences by allowing students to interact with older generations through shared stories and conversation, contributing to a more inclusive, compassionate and caring school culture (Gadsden and Hall, 1996).

My ‘Reading Buddies Across Generations’ project draws its foundation from research demonstrating the advantages of reading for pleasure, intergenerational learning, and school-community partnerships. The proposal seeks to develop literacy skills, empathy, and community awareness through weekly reading and storytelling sessions between Year 6 students and older adults. This section critically justifies the project by reviewing relevant academic and professional literature.

Reading for pleasure is a fundamental force that drives literacy growth and academic success (National Literacy Trust, 2024). According to Clark and Rumbold (2006), reading for pleasure enhances vocabulary and comprehension skills while creating a positive relationship between reading enjoyment and higher academic achievement in all subjects. Reluctant readers tend to show better engagement when reading occurs in social or relaxed environments rather than traditional reading tasks (International Reading Association & Ciani, 1981).
Reading models from peers and adults help students develop their reading fluency and confidence (DfE, 2012). Topping (2015) states that reading partnerships between peers and across generations create supportive spaces which help students develop reading stamina and maintain positive reading behaviours. Students replicate reading behaviours such as expression, pacing, and enthusiasm when they see fluent readers demonstrate these skills (Sheldon-Dean and Phillips, 2023). The proposed elderly volunteer partnership offers authentic and accessible adult modelling, substantially affecting developing readers' (Kernan and Cortellesi, 2020).
Given the diverse abilities within my current Year 6 class, including several more able and talented (MAT) learners, this approach also offers opportunities for pupils to discuss more complex texts and themes, enriching their higher-order thinking skills and deepening their engagement with literature (University of Exeter, 2023).

The project utilises intergenerational learning benefits through interactions between older and younger participants who work together to achieve mutual development (Felicia, 2011). Kaplan (2002) identifies empathy, respect, and improved communication as key outcomes of such programmes. The relationships between children and older adults help both groups develop socially and emotionally while providing older adults a sense of purpose and connection (Coristine & Rivolta, 2022).
Furthermore, intergenerational projects can break down age-related preconceptions. According to Newman and Hatton-Yeo (2008), many younger generations have restricted perspectives about ageing and older generations. Students learn to value different life experiences and cultural knowledge by developing meaningful relationships with senior volunteers (Sobel and Alston, 2021). This contact humanises older generations and helps students acquire vital values like patience, compassion, and curiosity (Howarth, 2025), all connected with the Curriculum for Wales' Health and Well-Being and Ethical, Informed Citizens' goals (Welsh Government, 2022). 
The advantages created by these programs exist in a mutual relationship with elderly volunteers experiencing improved well-being and reporting reduced loneliness and isolation when participating in meaningful intergenerational activities (Gigliotti & Jarrott, 2005). School-community partnerships provide essential social interaction and community connectedness when loneliness among the elderly has become a significant issue, especially after COVID (Gross et al., 2015). 
While many researchers advocate for intergenerational learning, others raise serious concerns regarding its practical and pedagogical limits. For example, VanderVen (2011) warns that not all intergenerational initiatives are inherently beneficial; success is determined by how well-structured and purposefully constructed the interactions are. VanerVen (2011) contends that without careful design, activities risk becoming tokenistic or too idealistic, failing to promote authentic, reciprocal learning; Instead of promoting mutual respect and understanding, poorly guided sessions may perpetuate preconceptions or cause disengagement.
Similarly, Kuehne (2006) challenges whether intergenerational programs always provide the favourable results that are frequently highlighted; it was emphasised the need for rigorous, longitudinal research, arguing that many studies depend on anecdotal or short-term data, which may fail to capture the complexities of outcomes or unintended repercussions (Kernan and Cortellesi, 2020).

The project supports educational goals which extend to community involvement in education. The school-family-community partnership framework developed by Epstein (2011) includes six types of involvement, “collaborating with the community” being one of them. The framework includes using community resources, services, and expert knowledge to support learning; the project demonstrates how schools can enhance their curriculum through elderly volunteers from local care homes, libraries, and retirement groups while building stronger community connections.
Donaldson (2022) stresses this in the Curriculum for Wales, pushing students to grow into "ethical, informed citizens who are ready to be citizens of Wales and the world." School-community programs like these expose pupils to a variety of experiences while also instilling a feeling of social responsibility and civic consciousness (Welsh Government, 2022).
The design of this project is directly informed by the current needs of my learners and their broader context. Following the disruption of COVID-19, national and local data reflect a decline in reading engagement and stamina among primary-aged pupils (National Literacy Trust, 2022). Classroom observations show that independent book engagement occurs among some students, yet reluctant readers tend to stay away from reading unless teachers make it meaningful, social, and fun (School Library Association, 2024).
Classroom observations in my professional placement demonstrate that some children participate in independent book reading; nonetheless, hesitant readers tend to avoid reading unless teachers make it relevant, sociable, and enjoyable. According to recent statistics from the National Literacy Trust (2024), just 34.6% of children and young people aged 8 to 18 enjoy reading in their spare time, the lowest proportion reported since 2005, underlining the urgent need for efforts to rekindle reading desire. The Reading Buddies Across Generations project creates an encouraging atmosphere where hesitant readers may strengthen their innate urge to read by turning reading into a shared, real-world experience. The project also aligns with the pedagogical principles that value real-world learning and social-emotional development as integral to academic success (Impact Wales, 2022). By allowing students to engage with actual individuals outside of their small school circle, we increase reading outcomes and create a classroom culture of inclusiveness, empathy, and respect (Howarth, 2025).
Simultaneously, the initiative addresses a broader societal issue: senior loneliness, which has worsened in recent years with Age UK's 2024 report; approximately 940,000 older people in the UK—equating to 7% of those aged 65 and over—report feeling often lonely (AGE UK, 2022). Care homes and community centres in the region have indicated interest in outreach activities that enhance residents' social involvement, indicating a high potential for mutual benefit and sustainability.

The main objectives of the "Reading Buddies Across Generations" project are twofold: first, to enhance the literacy skills of Year 6 students through practical reading activities, and second, to foster intergenerational relationships and combat loneliness among the elderly. The project, which links students with the elderly through storytelling, aligns with the Curriculum for Wales (Donaldson, 2022), particularly the need to develop ethical, educated citizens and healthy, confident individuals (Welsh Government, 2022). 
Objectives are clear and attainable, and weekly sessions of 30-40 minutes will be scheduled within the classroom context. Students will be assisted in creating short stories or books to read aloud, allowing them to improve fluency, expressiveness, and comprehension abilities (Gadsden and Hall, 1996). Similarly, senior volunteers will be invited to relate personal experiences from their upbringing or read extracts from their favourite books, creating a two-way dialogue that improves students' listening and communication abilities. (Howarth, 2025).
Recruiting senior volunteers will be easier by contacting local care facilities, retirement communities, and libraries; building strong ties with these community centres will provide a long-term and supportive volunteer base (Epstein, 2011). By school policy, all volunteers will go through appropriate safeguarding processes, including Disclosure and Barring Service (DBS) checks, to guarantee their safety and well-being. A preliminary training session for students will be held, focusing on respectful interaction, active listening skills, and sensitivity to the needs of the elderly, all of which complement the project's emphasis on emotional intelligence.
Resource needs for this project are relatively minimal, with sessions taking place on the school site, keeping prices low and removing the need for transportation arrangements. The key items required are various age-appropriate books, stories, and basic snacks to create a comfortable and friendly environment throughout the sessions (Epstein, 2021). Donations, local fundraising activities, PTA contributions, or small community grants will fund these smaller expenses. According to the Educational Endowment Foundation (EEF, 2022), well-planned literacy interventions, even at a modest cost, may considerably influence student outcomes, especially when integrated into wider, meaningful learning experiences (Taba, 1962).
To summarise, the "Reading Buddies Across Generations" project is a practical, low-cost program with a significant potential impact. It intends to improve students' literacy skills, establish community relationships, promote empathy, and create a sense of purpose for senior volunteers. Highlighting the significant positive impact that school-community collaborations can have on education (Lemov et al., 2022).

The Reading Buddies Across Generations project's success will be evaluated using a mixed-methods approach, using both qualitative and quantitative approaches. Allowing an insight into the comprehensive grasp of the project's outcomes.
After each session, pupils will maintain reading logs and self-reflection journals, encouraging them to track their engagement, progress, and emotional responses. These reflections will offer insight into shifts in attitude towards reading, particularly among reluctant readers (Cremin et al., 2014). Additionally, staff will make observational notes during each session, documenting student participation, confidence, and the quality of interactions with volunteers. Informal interviews will collect feedback from senior volunteers, adding to the evidence of the perceived social and emotional advantages for the older participants. In keeping with Daniels and Hedegaard's (2011) thoughts on sociocultural learning, capturing the social and emotional dynamics between students and adults will be critical in measuring success beyond academic achievements.
Reading achievement data will be tracked quantitatively, emphasising hesitant and previously disinterested readers. Standard school assessment methods and internal monitoring systems will be used throughout the project to detect progress in reading fluency, comprehension, and motivation.
Evaluation techniques will be based on mixed methods principles, integrating quantitative progress monitoring with qualitative descriptions (Robson 2011). Comparing the outcomes to case studies of similar intergenerational initiatives, such as those run by Reading is Fundamental (2018) or Age UK (2022), will provide a more contextual understanding of the project's effect and sustainability.
The Educational Endowment tool kit supports this approach by stating that reading interventions work best when students learn in meaningful and engaging contexts (Education Endowment Foundation, 2023). The project will track how pupils develop empathy, social confidence, and emotional literacy against the Health and Wellbeing and Ethical, Informed Citizens' purposes of the Curriculum for Wales (Welsh Government, 2021).
This evaluation strategy combines numerical data with personal narratives to measure the project's academic and social-emotional results, providing a complete view of its achievements and potential future improvements (Torres, Preskill and Piontek, 2004).

A SWOT analysis offers a helpful framework for evaluating the Reading Buddies Across Generations project's strengths, weaknesses, opportunities, and threats (see the full version at Appendix 1).
The project's strengths include its engaging and low-cost nature and dual impact on pupils and the wider community. Shared reading experiences create meaningful connections that help literacy development and encourage empathy and inclusive classroom values, which are strongly aligned with the Curriculum for Wales' Health and Wellbeing and Ethical, Informed Citizens goals (Welsh Government, 2022). The Educational Endowment Foundation (EEF, 2022) found that literacy interventions anchored in social contexts improve student engagement and achievement, particularly among hesitant readers.
However, the initiative has weaknesses, most notably the reliance on volunteers' ongoing commitment and the administrative needs of protection and organisation (Holmes, Reid & Dowker, 2012). Gregory (2024) emphasises that while volunteer-driven programs provide enormous social benefits, their sustainability is frequently dependent on persistent involvement and strong support systems. Clear communication, acknowledgement of volunteers' efforts, and retaining flexibility in attendance will be critical methods to address these difficulties.
The initiative presents promising opportunities, such as growing and reaching more people, receiving positive media, and expanding its reach by adding more year groups, establishing inter-school partnerships, and creating a larger network of intergenerational connections (Gadsden and Hall, 1996). The research on school-community interactions (Epstein, 2021) shows that strong external connections enhance educational experiences and develop collective resilience.
Nonetheless, there are obvious threats that must be addressed. Volunteer absence or sickness (particularly given ongoing worries about COVID-19 and seasonal flu) might compromise the program's stability. Furthermore, parental concerns about their children's safety and well-being may arise during interactions with older persons. Sobel and Alston (2021) emphasise the need for open communication and proactive protection strategies in maintaining intergenerational initiatives. The initiative will implement clear safeguarding procedures to overcome these challenges, require all volunteers to undertake DBS checks, align with UNICEF (2022) child rights and maintain open communication with parents and carers, including chances for them to witness sessions or volunteer themselves.
In conclusion, like other community-based efforts, the project contains inherent risks. However, its meticulous design, alignment with current educational policy and curriculum, and solid literature supporting intergenerational learning and community participation offer substantial promise. Through proactive administration and constant assessment, the Reading Buddies Across Generations initiative has the potential to become a sustainable and influential model of real-world, socially integrated literacy development (Barry, 2015).

Reading Buddies Across Generations illustrates how meaningful, real-world literacy activities may increase students' reading engagement while developing empathy, communication skills, and intergenerational understanding (National Literacy Trust, 2019). Based on the socio-cultural theory (Daniels & Hedegaard, 2011), the project will generate genuine learning situations and support hesitant readers through socially rich interactions. Simultaneously, it addresses the growing worry about loneliness among older persons by providing mutual benefit and a revitalised feeling of purpose and community (Newman et al., 2008).
Developing and executing this initiative expanded my knowledge of school-community partnerships. Ngobeni (2024) emphasises that ties with families and the larger community are critical for enhancing learning experiences and creating inclusive educational principles. I have personally grown to appreciate how collaborating with external educators and community members promotes student welfare and accomplishment, meeting the Qualified Teacher Status (QTS) Standard of "working with others to promote pupil learning and wellbeing" (Department for Education, 2011).
This experience has given an insight into a broader view of teaching beyond the classroom. It is consistent with Donaldson's (2022) goal in the Curriculum for Wales of developing ethical, knowledgeable citizens who are engaged members of their communities. It personally also strengthens my confidence in the value of emotional connection and relevance in teaching. Going further, I hope this project can be expanded to include additional year groups or become a long-term component of a school-wide plan. With continued support and reflection, it provides an inclusive, community-focused, and fundamentally human educational model.
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Appendix 1 – SWOT analysis
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HELPFUL

HARMFUL

INTERNAL
(within the school)

Strengths

- Supports literacy development: Aligns with school priorities for improving
reading outcomes, particularly for reluctant readers

- Inclusive and adaptable: Can be tailored for learners of all abilities, including those
with ALN (Additional Learning Needs).

- Low-cost implementation: Utilises existing school resources (e.g,,library space,
books, staff supervision), making it financially sustainable.

- Enhances school culture: Promotes kindness, empathy, and respectful behaviour
among pupils, contributing to a positive school ethos.

- Curriculum alignment: Closely supports the Curriculum for Wales purposes—
especially Ethical, Informed Citizens and Healthy, Confident Individuals (Donaldson,
2022).

Weaknesses

- Requires coordination between staff, pupils, and external partners—time-
intensive

- Reluctant pupil participation may still persist despite efforts,

- May need ongoing staff training and oversight to ensure consistent
delivery.

EXTERNAL
(outside the school)

Opportunities
- Increased visibility for the school in the local community.
- Possible partnerships with local universities, charities or Age UK.

- Scope to turn into a regional or inter-school project with collaborative funding
opportunities.

- Links to broader national campaigns (e.g. Reading Is Fundamental, BookTrust).

Threats

- Volunteer drop-out due to llness, especially post-COVID (Newman & Hatton-Yeo,
2008).

- Seasonal viruses or care home restrictions may halt in-person viits.

- Changes in leadership or policy at partner organisations could affect
collaboration.

- Budget cuts in community sectors may reduce available support or resources.





