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[bookmark: _Toc54684565]Section 1: Introduction

The intention of this assignment is to conduct a case study, regarding a critical evaluation of an observed critical incident. The author will be observing a classroom for the duration of one day, taking observation notes throughout the day, over several lessons with the purpose of finding incident(s) that the author deems to be ‘critical’ in nature. Critical incidents are seemingly unremarkable events that can occur at any moment during the course of a normal day, which on reflection can have a wider impact on student and teacher. Undertaking an observation with the intention of finding the ‘critical incident’ within a class can be daunting, but as Tripp (2012) explains ‘Critical incidents are made, not found’. Tripp explains that incidents are always happening, but making them a ‘critical’ incident, is how we interpret them upon reflection (Tripp, 1993). The methodology will highlight the importance and limitations of the chosen method of observation, and how that method was chosen. A brief description regarding the school where the observation took place, as well as the classes being observed, will be provided in order to add important context for the study and for the reader.

As a trainee teacher, it is advantageous to conduct a case study such as this in order to develop critical thinking skills, to participate in reflective practice and to obtain a basic understanding of which incidents would be considered as critical. In doing so, eluding to what values are held by the observer, and possibly unveiling them to be aware of possible preconceptions (Tripp, 1993, 8).
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[bookmark: _Toc54684567]Section 2.1: School and Class Context

The incident discussed in this case study was observed in a key stage four (KS4) geography lesson taking place in a secondary school, within South Wales, United Kingdom. The observation conducted was in compliance with BERA (2018) regulations and is able to afford complete anonymity to the students, staff and school. For this assignment, pseudonyms will be allocated when referring to the school, (School X) and teacher (Teacher X). According to recently published ESTYN reports, School X has a Free School Meal (FSM) rate consistent with the national average, high student attendance and under 1000 mixed students (ESTYN, 2019). School X has an outstanding reputation within the local community and within educational circles. 

During the study, the observer remained within the same classroom for the duration of the day. This comprised of three lessons; one three-hour lesson, and two one-hour lessons. School X has implemented strict regulations to ensure the safety of the students amid the pandemic, this is evident in the wider school and within classrooms which have active and passive measures in place. The students appeared to have adjusted well, however, the lesson where the critical incident was noted, was a ‘triple’ lesson. Teacher X explained this style, as a measure that the school had implemented to keep the probability of contaminating other year groups at a minimum. Students were adapting well to this and appeared to be in high hopes and positive emotions despite the disruption. 
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When considering which method of observation to use for this study it is important to consider the nature of the study. As Tripp explains, a critical incident is an incident that has been made critical, in the perception of the person observing it (2012, 9). Observation is a prerequisite in the explanation given by Tripp, as the statement alludes to the presence of an observer viewing a situation, either in person or remotely. Similarly, Cohen et al summarises that case studies are immersive experiences, that can be difficult to represent with statistics or through numerical representation and therefore are qualitative in nature (2013, 253). This study therefore requires the naturalistic observation of human nature which simultaneously involves multiple factors such as social and cultural factors (Angrosino, 2016, 2).

Cohen et al (2005) have been insightful in their expansion of detail among variations of observation. Noteworthy mentions have been ‘Interval Recording’, which would be the chronology of events in a set period of time, however, to conduct this method with reliability, this would require foresight of details, environment and student profiling which was unattainable. ‘Event Sampling’ would require the observer to have a tally sheet comprising of predicted outcomes or events, capable of quickly collecting data relating to predefined criteria. This would be unsuitable, with the primary limitation of requiring the observer to know what events would be deemed ‘critical’ prior to entry, preventing the study from being valid in the definition given by Tripp (2012). 

A non-participant observation was chosen due to the unstructured nature, allowing the observer to take notes freely, on what is deemed as ‘an incident’ and what is later ‘critical’ upon review (Tripp, 2012) (Cohen et al, 2013, 190). Participant observation would have prevented the ability for the observer to pay adequate attention to the events unfolding in front of them, while a non-participant observation was adequate for this short-term case study. Cohen et al highlight the importance of the Hawthorne effect in the presence of an observer (2013, 187). This was a deciding factor in the choice of non-participant observation, due to the inability to be actively involved with all of the students within the class, and to control this variable, being a non-participant was preferred.

Small scale case studies based on observations have inherent drawbacks when compared to other methods of study. The looming issue of reliability in results, or replicability of findings must be acknowledged when venturing down the path of observations, then drawing conclusions upon the findings (Cohen et al, 2005, 315). A 1974 study which delves into the effects of non-participant observation states, that the observer bias and information collected were more prominent, than the observer being present, effecting behaviour of the students. It continued to state that the Hawthorne effect may differ in effect, as behaviour of the students may improve when the observer is present, depending on how conspicuous the observer is (Mercatoris and Craighead, 512). Hancock and Algozzine make a distinguishing statement regarding the quality of observation, and how skill and persistence improves the reliability of the information derived from the observation (2006, 46).
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In 2014 Professor Graham Donaldson reviewed the Welsh curriculum and determined that all teaching and learning in Wales should be guided by four main purposes; children should be ambitious and capable learners, should be ethical and informed citizens, should be enterprising and creative contributors and should be healthy and confident individuals (Donaldson, 2015).

During the observation day, due to the timetable there was an opportunity to witness multiple lessons that all focussed on vastly different topics, with the same class. As a non-participant observer witnessing the bustling classroom and vastly different lessons, it became evident that the classroom was aligning with the Four Purposes in many areas. Albeit the ‘critical incident’ could be linked together by three of the four purposes proposed by Donaldson (2015). The observed incident was an interaction between Teacher X and an unnamed pupil. Teacher X exchanged a warm smile to the student after they contributed an answer. After Teacher X turned away to continue with the direction of the lesson, the pupil continued to smile. This moment was instantly understood to be critical, as the pupil was resonating with a personal happiness after the positive interaction. After seeing this, it appeared these small interactions were frequent. The observation notes and critical incident sheet can be found in appendix 1. When reading the literature surrounding this form of action displayed by Teacher X, it appeared to be to behaviourism and non-verbal communication, through the medium of facial gestures. I will review the literature in the aforementioned areas in the literature review. The critical incident applies to the sections of Donaldson identified below (2015, 31).

Ambitious, Capable Learners

In the first lesson where the students were looking at migration statistics of humans within Wales, they were then instructed to plot the data on a graph, requiring the use of Literacy Numeracy Framework (LNF) within the class. This required them to use real life data, specific to their own communities. They were analysing data, interpreting data and applying it to mathematical concepts within a humanities subject. The direct relation to this section, is the students challenging themselves to answer a question, or to contribute when it would be easier to not try and step out of their comfort zone. Due to the inclusive nature of the class, the students would be participating without ‘fear of failure’ and Teacher X would praise the students for attempting to answer or contribute.  

Ethical, Informed Citizens 

Referring to Appendix 1A, the observation notes contain additional information relating to the information the students were asked to interpret. As the information was derived from the Office of National Statistics (ONS) regarding their own communities, the information was aiding the student’s knowledge of their own surroundings, which ties in directly with Donaldson and the idea of informed, ethical citizens (2015, 31). The lesson drew upon the student’s knowledge of the decline of the highstreets, changing local transport timetables along with the rise of online shopping. They were then asked to theorise as to why the younger generations are migrating away. This required students to speak from personal experiences, which developed their communication skills, built trust within the classroom and to critically reflect on life experiences (Donaldson, 2015, 31).

Healthy, Confident Individuals

This area links to the critical incident in question within Appendix 1B. This area is where Donaldson identified the importance of building personal wellbeing and mental health, a large aspect of self-confidence. Within the incident observed, Teacher X was using positive reinforcement and was happy to have students giving their opinions and contributing to the lesson regardless whether or not the information was correct. The importance of how Teacher X received and responded to these answers may have directly impacted on whether the students decided to offer more input in the future. Beyond the one to one interaction that took place leading to this critical incident, the students in the classroom had mutual respect for one another and their opinions. 
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When reflecting on the observed incidents, I believe the incidents were falling under the umbrella of behaviourism. To understand how, it is important to know the origins of the theory of behaviourism. Behaviourist theories are inherently feedback systems, perhaps the most recognised of which is that of the Pavlov dog experiment (VanPatten and Williams, 2006). During this experiment, the dog would wait for food, and each time the food would be brought to the dog, a sound would be played. After a while, they found that the sound could be played without delivering food, and still result in increased salivation from the dog (Fauconnier and Turner, 2000). This is known as ‘Classical Conditioning’. There are now several variations of behaviourism, with subtle, but important differences. Further studies in the use of behaviourism were conducted by B.F. Skinner which resulted in a variation on the original named Operant Conditioning (OC) (McLeod, 2007, 2). It is believed Skinner was drawing upon Thorndike’s, ‘Law of Effect’ which contributed to the early stages of behaviourism. OC is based on a stimulus being used to reach a desired response, which results in long-lasting behaviour. OC is able to use both positive and negative reinforcement to obtain the results required in behaviour. 

Chomsky (1959) publicly criticised Skinner and his 1957 book ‘Verbal Behavior’ due to the experiments that built the foundation of OC being tested on animals, with the aim of altering their behaviour. Skinner referred to the animals in the experiments as ‘lower organisms’. Chomsky explained that the theory is based on observations, from a stimulus – response system, in which results were obtained through observations. However, no attempt was made to understand the internal processes of the mind, the way in which the stimuli were perceived or any neurophysiological evidence to suggest why the response would occur in such a way. Maslow acknowledged this complexity, explaining that internal motivation, biological drives, along with cultural norms and situational context must be taken into account (1958). Maslow and Chomsky both noted that OC in behaviourism was observable but were opponents to the reason why it worked. In subsequent years OC appeared to beneficial for language acquisition, which Chomsky would counterclaim that language was learned through a social setting, in a social constructivist manner. 

Observations are predominantly used to monitor the effects of the variations of behaviourism; however, observations have drawbacks. Functional analysis of behaviourism has been on the forefront of Skinner’s studies, which fails to identify the internal processes of the brain or internal motivations of the subject at hand (Andery et al, 2005). Andery et al., explain that Skinner understood OC as a human trait, encompassing both verbal and non- verbal communication (2005, 176). 

Gerhardt (2014, 45) expands on this, by highlighting how much information is transferred through an expression, such as a smile. While Gerhardt is writing about love and how it impacts brain development in young children, the effects written about transcend this age group into adulthood. It is explained by Gerhardt that the use of a smile can lower stress levels, induce a connection, build trust by the infant. Smiling is a common mechanism of reinforcement of behaviour, especially when a child is exploring and may glance back to a parent or guardian when encountering something new or unexplored. Gerhardt refers to this as ‘social referencing’ and proclaims that smiling is an important aspect of social learning. The book eludes to a lack of emphasis on non-verbal behaviour once speech developed, however it is described as one of the first methods of communication humans develop (Gerhardt, 2014, 47). Stouten et al expands on this, highlighting that people are skilled at the correct interpretation of facial expressions, and those who give the facial expressions can often guide the behaviour of others (2010). Expressing kindness or approval through the gesture of a simple smile, can be seen as positive reinforcement, but can be also be profound to a student and help create a cultural norm within the class (Devonshire, 2006). 

Gerhardt (2014) predominantly focusses on love, facial expressions and physical connection between parent and infant, while Gu et al (2013) explains that body language and facial expressions can have equal capacity for interpretation, context dependent. However, Gu et al (2013) primarily focussed on physical posture in relation to perception of ‘threatening behaviour’, where they were unable to ascertain definitive data on whether the observants would derive information from the face or the posture first. Where Gerhardt and Gu et al diverge, is the experience needed to decipher the underlying emotions through micro expressions, which is understood to take skill. Whilst reading body language for emotion is acknowledged to be easier (2013, 2). However, Gu et al is describing the speed at which information can travel, in the context of stressful scenarios, while Gerhardt is highlighting the reliance of infants to communicate and build relationships through nonverbal means. It is possible for both Gerhardt and Gu et al to be correct in their findings, as the contexts are different. Although, both agree on the importance of social interactions being built upon the ability to understand the facial expressions of others.

Non-verbal communication as Knapp et al., explains, is communication that is conveyed from one person to another without the use of words, although they acknowledge there is no universal term for this definition, and this is not a rule as there are clear exemptions to this definition (2013, 8). However, they continue to explain that smiling along with other facial movements can be useful at building a strong relationship between people when done correctly, fostering inclusivity through positive posture and gesturing (Knapp et al., 2013, 12). Knapp et al highlight the importance of the smile and noted that there are voluntary and involuntary movements that could be perceived as unnatural by the observer (2013, 56). This is important in the school context, where the teacher would need to be aware of their facial gestures and positioning, along with the involuntary facial expressions that could happen unconsciously, the use of a smile can invite and include students in to participate within a lesson, which is a part of the schools “Hidden Curriculum” (Petty, 2009, 21). MAAG (2001) explains how the use of positive reinforcement in the class, requires the behaviour of the teacher to be aligned with the desired outcome, in short, positive attitudes could aid in the creation a positive classroom environment. Being accepting to different viewpoints, and being open to other attitudes and encouraging students to contribute to lessons, provides a level of ongoing social justice and acceptance of all, while identifying any misconceptions that can help the teacher with future planning, or to improve inclusivity (Arshad et al, 2012, 99). Arshad et al explain that encouraging open discourse, and active listening from all in class is beyond inclusivity and may aid in higher order thinking skills on behalf of the students and teachers (2012, 27), which ties in to two of the four areas identified by Donaldson (2015, 31). 

Additional Learning Needs (ALN) students will also benefit from inclusivity as a result of non-verbal behaviours and signals. Quill and Stansberry Bresnahan (2017, 24) clarify the complications of communication for people who have autism, explaining that understanding is comprised of tone of voice, facial gestures and posture, which helps contextualise the message. Potter and Whittaker expand on this, describing the use of additional visual aids, or additional effort to add context will benefit learners with autism (2001. 57). The use of facial gestures within the class can aid in clearer communication and contextual understanding for students with autism. It is also a powerful tool to foster a classroom culture that is inclusionary and prevents discrimination by allowing open discourse from different perspectives and cultures (Devonshire, 2006) (Arshad et al, 2012, 27). Knapp et al acknowledges the power of facial gestures for fostering trust and a positive inclusionary classroom culture. However involuntary and unnatural gestures need to be taken into account when doing so, as it could have adverse implications to the contributors, the classroom culture and the students who have difficulty with information transfer (2013, 12). Wharton reiterates the message of other authors by stating that smiles convey information, often as a signal, but complicates this by stating people are able to see the difference between an exaggerated smile, a sincere smile and one that is unnatural or fake (2009, 33). When combining the inherent ability to detect unnatural or insincere signals such as smiling (Wharton, 2009, 13), with the possibility of detecting ‘physically threatening’ body language as rapidly as facial gestures (Gu et al, 2013, 2), the fragility and complexity of practising non-verbal communication for positive reinforcement within the classroom appears. MAAG does believe this is possible, if the teacher is aligned with the outcomes desired from positive reinforcement, if accompanied by sincerity of action and response by the teacher (2001, 173). 

Brookfield highlights four areas of perception in critical reflection, that are vital for student teachers and reflective practitioners, the most relevant for this study is; personal experience. Personal experience is anecdotal, fickle and seen as lower in the hierarchy of evidence in professional discussion in relation to practice. However, this lens applies directly to the non-verbal communication and classroom culture that promotes inclusivity. Brookfield states that personal experience is invaluable in the classroom but is likely to be insignificant at a policy level due to the anecdotal nature (Brookfield, 2017, 71). It is likely that awareness of body language, facial gestures and additional non-verbal communication is learned through experience, and critical reflection of the incidents deemed to be critical on an individual level. 
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Section 6: Reflection / Evaluation and Next Steps 

The findings of this case study indicated, that the importance of non-verbal communication may be unacknowledged, or undervalued practice in teaching. The literature review indicates that there are numerous disconnected fields of studies aimed at body language, non-verbal behaviour and behaviourism, and the importance of each area in isolation. As for my understanding of the literature, it appears a void exists which could illuminate this important aspect of teaching in schools, that could benefit student teachers in developing a holistic teaching practice and developing meaningful relationships in schools.

The chosen critical incident for this study has altered my view of teaching. Seeing the immediate effects of positive reinforcement in the form of warm smile, and how it positively impacted a student, has been resonated with me at the moment I saw it, and recognised it as ‘critical’ (Tripp, 2012, 8). However, Teacher X who displayed this positive reinforcement through non-verbal communication, was experienced and may have been aware of the importance in the student-teacher relationship for establishing trust, complying with Donaldson in founding meaningful relationships and mutual respect (2015, 31). It is reasonable to imply that student teachers would not have this experience and would potentially be unaware of these nuances in practice (Brookfield, 2017, 71). This is why critical reflection and observation is a keystone in the development of a student teacher who aims to develop an inclusive classroom, and positive classroom culture, and early adoption of critical reflection could be beneficial. The importance of social justice within education has increased in recent years and relates directly to this critical incident. Arshad et al describe the necessity of teachers to be learning within the classroom, increasing their knowledge of student perceptions, experiences and views which will transcend the classroom. In order to do so, the teacher must be an active, impartial listener who allows students to express themselves freely (2012, 99). It seems non-verbal communication, positive reinforcement and mutual respect is a foundation of this, and I believe Teacher X managed to display all of these areas although I am unable to be certain of this due to the chosen recording style. However, upon reflection, Hancock and Algozzine’s explanation regarding the importance which skill and experience play in observation quality, is applicable to my own practice (2006, 46). 

This case study has profoundly changed my view on the importance of small interactions that occur within the classroom. The increased personal significance I hold towards non-verbal interactions, and the effectiveness for inviting students into the lesson, but also how my desired outcome for classroom culture would have to be seen in everyday practice. Within my own practice, critical reflection will be given greater precedence permitting greater priority for inclusivity and participation within the class, while striving to implement the four purposes as outlined by Donaldson (2015, 15). As a result of the literature stating how important authentic, non-verbal interactions are in the addition to the changing curriculum and specified areas identified in “Critical Incident Linked to Four Purposes” (Donaldson, 2015, 31). It appears that critical incident studies are important, and reflective practice is paramount for trainee teachers to create an inclusive environment. 

To better facilitate the understanding of the situations rapidly unfolding, along with contextual understanding of a greater variety of limitless situations that could happen, prior reading of the four lenses put forward by Brookfield in relation to critically reflective practice would help build a foundation of knowledge (Brookfield, 2017, 61). A future study in the same area being conducted by a student teacher, would benefit from video recording to refer back to the subtle areas identified in the literature review, such as posture, facial gestures, body language,  perception of sincerity in non-verbal communication and to potentially explore the option of quantitative aspects of the interactions. Alternatively, employing a note taking method, such as the Cornell method, would improve the study as the complexity of non-participant observation is inherently difficult to record without structure (Quintus et al, 2012, 30). Another factor to improve in a future study being conducted in the medium of non-participant observation, would be to reduce the Hawthorne effect by increasing the time of the observation in the classroom (Cohen et al, 2013, 187). 
[bookmark: _Toc54684572]Section 7: Conclusion 

This case study, while small in scale, indicated that Teacher X was communicating verbally and non-verbally. It appears that this was intentional, as once this was identified, it was used frequently throughout the remaining duration of the lessons. This factor alone highlights importance of self-reflection in student teachers, to aid in improving teaching practice and move to a holistic inclusive method for the next generation of teachers. 

In the future, potential further studies could determine if non-verbal communication was deliberate in student teachers, and if this was prevalent with teachers with more teaching experience. Additionally, a long-term case study could benefit the field of non-verbal communication and inclusivity, by having student teachers and experienced teachers conduct a self-assessment, assessing their competence in non-verbal communication. Having two teachers at contrasting levels of confidence in non-verbal communication conduct lessons with a control class who they have not taught before, as a form of control test. At different times, measuring student interaction or involvement by the number of contributions per student or per lesson, by each teacher. Producing quantitative results, that could indicate a preference for student’s communication style or if the non-verbal communication was beneficial for predicted grades or mock exams.

This critical incident case study began with understanding how to identify what a critical incident was. The study resulted in gaining understanding as to how positive reinforcement through non-verbal communication is able to foster inclusivity in the classroom when done sincerely. Concurrently revealing how this understanding applies to the Successful Futures Curriculum, and the Four Purposes being implemented within schools across Wales (Donaldson, 2015, 31). As with the use of sincere facial gestures and signals, Brookfield proclaims that critical reflection should not become mandatory within the teaching profession but self-regulated. Implying the benefits from the sincere motivations of teachers striving to improve their own practices due to personal experiences in the classroom would be favoured and can initiate from something as small as a smile (2017, 75).
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1.A
OBSERVATION / FIELD NOTES

	Date and time, year group: 08:45 – 28/ 09/ 20 Year 10


	Lesson details: 
· Year 10 class. 
· Lesson 6 + 7 in this theme. 
· 3-hour lesson (An in-school coronavirus adaption)
· LNF was included (Charts + diagrams being created).

	Classroom culture
· Focused student, well aware of the routine.
· Clear behavioral expectations in place.
· High levels of participation with the students. 
· Positive attitude towards the learning/ discussions within class

	Objectives
· To analyse the factors involved with the migration out of the Swansea peninsula.
· To use ONS figures to create graphs and charts

	Direction 
· Decorations had practical applications in mind, definitions were available for all to see. 
· Future and past work on display throughout the classroom.
· Materials for most eventualities were available on the side for the students to collect or gather when and if they needed it.

	Access and challenge
· The teacher was always drawing on the information the students would present. 
· Practical examples being given to them, in relation to them. E.g. migration patterns within the Swansea peninsula, then expanding this to look at developmental factors within India, and how it reflects the data collected from wales between 1750 – 2000.


	Assessment
· The lesson was aimed at drawing information from the students, demonstrating a clear knowledge on behalf of the teacher, of the student's prior knowledge, indicating a degree of assessment already undertaken. 
· The use of plotting graphs using data – time axis, helped the students understand why there are changes in the Natural increase of the average population within these countries. 

	Specifics / Critical Incidents
· Use of smiles and enticing language combined with positive behaviour from the teacher was able to bring students into the conversation. 
· Encouraging the students to give their opinions and past experiences.


1.B

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	08:45 – 28/ 09/ 20 

Year 10

Lesson 6 and 7 in the sequence.







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	When the students were proposing their own ideas to the teacher, who knew they were wrong. The teacher would’ve been smiling and praising students who were participating. I saw this as positive reinforcement for participation. It was great to see.
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2.A

OBSERVATION / FIELD NOTES

	Date and time, year group: 10:00 28/10/20


	Lesson details: 

· Year 10 class. 
· Lesson 6 + 7 in this theme. 
· 3-hour lesson. 
· LNF was included (Charts + diagrams being created).
· 2nd hour of the three-hour lesson.


	Classroom culture:
· Focused student, well aware of the routine.
· Clear behavioral expectations in place.
· High levels of participation with the students. 
· Positive attitude towards the learning/ discussions within class.


	Objectives
· To compare the migration factors that apply in Swansea, to the migration within India. 
· Analyse similarities and differences.
· Map work. 


	Direction
· Students were being encouraged to refer back to their own knowledge and life experinces. 
· Students actively seeking out group work to answer questions. 


	Access and challenge
· The challenge the students were being tasked with is to decentre and to manage.


	Assessment
· The lesson was aimed at drawing information from the students, demonstrating a clear knowledge on behalf of the teacher, of the student's prior knowledge, indicating a degree of assessment already undertaken. 
· The use of plotting graphs using data – time axis, helped the students understand why there are changes in the Natural increase of the average population within these countries. 

	Specifics / Critical Incidents
· The way in which the teacher was able to predict which questions the students would be asking. 
· I believe this is through extensive experience and confidence.



2.B

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	10:00 28/10/20
Hour 2 of a 3-hour lesson.
Year 10.
Continuing on the previous lessons theme, but on a worldwide scale. 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During the lesson, when the students were being asked to do some partner work, the students had their hands up whilst instructions were being given. The teacher did not stop the instructions speech to take the questions, but instead waited for the instructions to be given before answering questions.

During the time it took to give the instructions in full, all of the hands dropped, as the questions were being answered in the instruction speech.
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3.A

OBSERVATION / FIELD NOTES

	Date and time, year group: 11:00 28/10/20


	Lesson details: 
· Year 10 class. 
· Lesson 6 + 7 in this theme. 
· 3-hour lesson 
· LNF was included (Charts + diagrams being created).
· 3rd hour of the three-hour lesson.

	Classroom culture
· Focused student, well aware of the routine.
· Clear behavioral expectations in place.
· High levels of participation with the students. 
· Positive attitude towards the learning/ discussions within class.

	Objectives
· To compare the migration factors that apply in Swansea, to the migration within India. 
· Analyse similarities and differences.
· Map work. 

	Direction
· Students were being encouraged to refer back to their own knowledge and life experiences. 
· Students actively seeking out group work to answer questions. 

	Access and challenge
· The challenge the students were being tasked with is to decentre and to manage.
· Working as a team to provide for and against arguments as to why internal migration is good for the country.

	Assessment
· The lesson was aimed at drawing information from the students, demonstrating a clear knowledge on behalf of the teacher, of the student's prior knowledge, indicating a degree of assessment already undertaken. 
· The use of plotting graphs using data – time axis, helped the students understand why there are changes in the Natural increase of the average population within these countries. 


	Specifics / Critical Incidents
· The way in which the teacher was able to predict which questions the students would be asking. 
· I believe this is through extensive experience and confidence.
· I would like to spend time reading around the practice of transitioning between lessons, as the 2nd to 3rd lesson was a seamless transfer.



3.B

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	10:00 28/10/20
Hour 3 of a 3-hour lesson block.
Year 10.
Continuation, but focussing on the push and pull factors of the previous lesson. 






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The striking part of this lesson was how the students knew when they were able to ask questions without putting their hands up, or when to put their hands up. It came across as a form of a routine, but something that was actively changing as each situation would be marginally different and unique between one another. 

I would be looking at behaviourism and the importance of routine formation within a classroom. Classroom behaviour and routine or maybe even the transition from the didactic teaching model to modern day practices within schools. 
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4.A

OBSERVATION / FIELD NOTES

	Date and time, year group: 13:00 28/10/20


	Lesson details: 
· Year 8.
· Beginning the water cycle.
· Introductory lesson.



	Classroom culture
· Focused student, well aware of the routine.
· Clear behavioral expectations in place.
· High levels of participation with the students. 
· Positive attitude towards the learning/ discussions within class.


	Objectives
· To draw upon existing knowledge on where clean drinking water comes from.
· Using the decorations in the room to use key words. 
· Pre assessment style lesson.


	Direction
· Students were being encouraged to refer back to their own knowledge and life experiences. 
· Students actively seeking out group work to answer questions.


	Access and challenge
· The challenge for the students was to create a basic water cycle.
· To elaborate on where water can get held for long periods of time.
· Why Wales manages to have such high levels of rain.



	Assessment
· The lesson was aimed at drawing information from the students. 
· The use of diagrams and basic use of descriptive language.


	Specifics / Critical Incidents
· Seeing the student making basic grammatical errors when writing in their books, after the teacher had specified to not make the mistakes, I can see them doing. 
· I would look at the use of modelling and the effectiveness of modelling within a classroom structure.



4.B

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	13:00 28/10/20
Year 8 lesson on the water cycle.
Introductory lesson. 
Students while writing down some labels on a diagram they are creating of the water cycle. 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teacher was demonstrating the sentence structures on the board for the students to complete. The verbal commands were given before on not making basic grammatical errors. E.G. Full stops, capital letters etc. However, while glancing over at students work, they were making the very mistakes they were instructed to be mindful over. 

I would investigate the use of demonstrating for the students, and the effectiveness in the further reading of this area.
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