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Introduction 
	In 2010, The Welsh Government first enforced the Foundation Phase Curriculum for nurseries and primary schools. It comprises of a list of legislative educational guidelines for children between the ages of 3 to 7 years old residing in Wales. The curriculum is all-inclusive and is applicable for children with different backgrounds, including the ones who require special educational needs (SEN) or are illiterate. A new comprehensive play-based educational approach is used for children in the Foundation Phase of lower primary school in Wales. Inclusion is a policy that ensures that all students have equal access to opportunities that are relevant to their talents in addition to being completely integrated into the academic activities. Inclusion requires the active involvement of all students, regardless of their status, and places the obligation on the school to ensure that their policies meet every student's needs and value their growth in every way possible. Inclusion necessitates more than merely enrolling a child in a conventional or special education program. According to the inclusion policies, all students ought to be able to reach their full potential, even if that means participating in extracurricular activities. According to Falvey et al., 2005, inclusion policies encourage students' differences, and can be used as a guiding force in the academic activities (OECD., 2020). Physical Education is no longer needed for children under the age of seven in Wales, as subjects have been replaced by learning areas. The impact of the most recent Foundation Phase Curriculum on students' physical education was investigated in a report, and it was discovered that it has indeed helped in the development of a student's physical education. Furthermore, the most recent curriculum also encourages children's creativity while still making learning more enjoyable and simple. Children learn about their surroundings and how things work by engaging in learning activities that are suitable for their age. Realistic challenges will be used to put them to the test, and open-ended problems will help them improve their cognitive skills. Children will be encouraged to investigate problems and evaluate the potential solutions to those problems. This essay examines the significance of inclusion in Welsh schools by utilizing theories, specific policies, and strategies that promote inclusion.
	Wales is working towards improving the way children learn by implementing a new curriculum that aims to prepare students for success not only in school but also after they graduate. The new Welsh curriculum seeks to improve students' learning experiences, teachers' professionalism, and educational growth. However, no matter how comprehensive an instructional program is, it would be ineffective until it is correctly enforced. As a result, Wales sought guidance from the OECD on how to incorporate the curriculum. The OECD assessed the current curriculum's effectiveness since 2016 and made recommendations for how Wales should develop and enforce it in the future (OECD., 2020). The investigation examined the four pillars of implementation: smart policy design, inclusive stakeholder engagement, conducive context and a coherent implementation strategy. Based on these dimensions, the OECD provided Wales with a tailored guidance for an inclusive education.
Importance of Inclusion in Welsh Schools 
	Inclusive education is critical for fostering mutual interest and understanding among students from various backgrounds. It also allows disabled children to attend primary school classes, which helps both teachers and students because it allows them to communicate with a wide range of individuals. If students with disabilities are included in the learning environment, teachers may be encouraged to step outside of their comfort zones and learn effective ways to improve their teaching strategies (GOV.WALES, 2016). As a result of inclusion, children of different abilities benefit from social interaction; they develop friendships that they would not have otherwise, and these friendships enable children to understand diversity in ways that books and traditional school lectures cannot. Diversity is important in developing an open-minded society because students interact with people who view things differently than they do, and students benefit not only in school, but also later in life by learning how to effectively communicate with different minds.
	The introduction of comprehensive learning is vital in fostering an extensive practice in which teachers in a classroom choose resources that are suited to assist students with different levels of learning abilities. Allowing teachers to choose materials is necessary and there are many educational resources available to ensure that each student improves their ability to understand, comprehend, and communicate. Education should be integrated in such a manner that students learn new concepts based on their prior knowledge. Technology can also help with learning, especially if it is used for educational rather than entertainment purposes. Admission and access to learning resources should be accessible on the school's website, and parents should be able to monitor their children's progress there as well.
	As part of inclusive learning, continuous formative and summative assessment is also beneficial in determining each student's strengths and weaknesses. This will decide whether a child requires additional attention not only in terms of the education, but also in terms of psychological development (Cross, 2004). As a result, teachers will be encouraged to interact more closely with their students and recognize weak students that need additional attention that may otherwise go unnoticed. If a student has a learning impairment that makes it harder for him/ her to read, for example, the teacher can escalate the matter to the relevant authorities so that they can figure out ways to help the student comprehend written materials (GOV.WALES, 2016). The students with Special Educational Needs (SEN) benefit the most from inclusion. SEN students are allowed to enrol in a standard educational environment rather than a special needs school, where they are not challenged. Recently, co-teaching has become increasingly popular. In this, a special education teacher works together with a general education teacher to find solutions to the challenges faced by disabled students. This is one of the most effective ways to include SEN students in a regular educational environment.
	The three main types of learning theories that can be used to develop teaching strategies for children with special educational needs are behaviourism, cognitivism, and constructivism. Inclusion is a legal and ethical initiative in Wales' foundation phase that will change how teachers and students previously used interact. This allows students from diverse backgrounds to benefit from each other's experiences and thereby contribute to each other's growth. Furthermore, students must believe that they are free to bring their "whole selves" to school, as well as recognize that their differences contribute to society's development. They must be respected, treated equally, and given equal opportunity to engage in and contribute to the social and academic activities of the school.
Policies
	This policy concerns the regular school students' inclusion and help. It gives instructions and delegates responsibilities for ensuring high levels of attendance, classroom discipline, and assistance to students who need additional aid in order to ensure that they obtain a high-quality education. The legislation also covers academic activities that take place outside of the classroom. The aim of this paper is to provide an outline of existing school inclusion policies and to compare them to more thorough policy proposals. Collaboration between and within government bodies is sometimes needed to fulfil every child's educational needs.
The Welsh government believes that all children should be able to exercise their rights as outlined in the United Nations Convention on the Rights of the Child (UNCRC). It has seven key goals: offering a wide variety of educational and learning activities, access to recreation, leisure, and cultural events, and finally ensuring a safe home environment that supports children's physical and emotional well-being. In 2014, the Welsh government released Qualified Life, which outlines the Welsh government's reform strategy for 2020, with the aim of ensuring that children in Wales love learning and that their teachers motivate them to excel. The Equality Act of 2010 replaces the previous discrimination laws in Wales, England, and Scotland. According to Measure 2011, Wales became the first of all the developed nations to integrate children's rights into domestic law. The Special Educational Needs Code of Practice of Wales (Welsh Government, 2004) recommends a variety of measures for ensuring inclusive practices in schools. The Equality Act of 2010 mandates that a school's governing body make appropriate adjustments to avoid discrimination (Section 85 (6) and schedule 13).
Clough (2002) claims that correct syllabus implementation is critical for inclusive learning. Nonetheless, the culture of the school is vital to the development of an inclusive society. Clough (2002) also claims that inclusion, according to the 'social model' of disability, plays a critical role in achieving an equal education and increasing group participation. 
The School Standards and Organization (Wales) Act 2013 requires local councils to create a Welsh in Education Strategic Plan (WESP). The local councils then hold a meeting to analyse it before sending it to the Welsh minister for approval. Once approved, the WESP is issued and kept under inspection.
The UNESCO Salamanca statement (2000) has raised public awareness of the UK's political challenges. Every child is different, with different interests, skills, learning needs, and have a fundamental right to education. Regular schools with an inclusive environment are the most successful way to counteract discrimination to develop positive and inclusive societies, and achieve education for all. These rights will enhance social and academic inclusion, which has been widely publicized at both the national and international levels. Inclusion has sparked a discussion over whether or not children with cognitive or physical disabilities should be educated in a standard school setting. The impairment problem lies in the loss of function and its effect on the ability to function individually as well as in our relationships with ordinary people. As a result, a more inclusive educational system would result in a more inclusive community (Hunt, 1966).
There are a variety of factors that can lead to a student's increased academic participation. For example, rather than treating education as a service, it should be treated as a methodology. Furthermore, teachers should put a greater emphasis on students' ability to apply what they learn rather than simply remembering theoretical information from textbooks. At last, educational services tailored to each child's needs should be made available while maintaining discipline. An Individual Education Plan (IEP) is proposed for those students who require special education assistance. This is a program that ensures that a child who has been diagnosed with a disability receives individualized training and services while at school.
Strategies
	Inclusive education must cater to the needs of all students, regardless of their background.  All students must feel secure in the classroom, which requires the school and relevant authorities taking steps to eliminate any noticeable obstacles. The school should review its educational services on a regular basis in order to provide more opportunities to learn (CSIE, 2015). In addition, teachers must ensure that adequate exams are planned to meet the educational needs of students and to help them in their growth. The policy makers should consult schools and parents before developing a policy, and students must be included at all levels of policy development, implementation, and monitoring. Local government can also develop a capital expenditure policy to promote inclusion. 
	Individual student achievements should also be taken into account by policy makers, as this would cause weaknesses to be identified and addressed efficiently (Booth et al., 2011). According to Cross (2004), formative and summative assessments are critical in determining one's the student's strengths and weaknesses. The results can be used as a benchmark to identify what measures can be taken to meet the student's needs. In fact, the assessment results can be used to decide if personal assistance is needed not only to grasp the course syllabus but also to improve their mental health.
	The academic aspect of an inclusive learning environment comprises a teacher's academic qualifications, competency level, and different abilities. As part of an educational development, teachers should be able to inspire their students to develop their observation skills and socialize with one another (Crisp et al., 2020). Teachers must be motivated to articulate clear learning objectives to their students and to conduct tests on a regular basis in order to ensure that all students participate. Furthermore, the teachers should continuously work to develop their teaching style and collaborate with other teachers on a regular basis to share ideas about the methods of teaching they plan to use with their students (Dumaresq et al., 2014). Teaching is perceived as a planned, interventional, and structural content-based practice. It is delivered through multiple stages of preparation, evaluation and improvement.
	In a broader context, an inclusive learning environment represents the school's ethos, standards, and values. The responsibility and priorities of the school administrator are vital in creating a respectful environment for all students, parents, and employees. School administrators can enhance their professional ability and expertise by consistently engaging with the teachers' and students' communities (Crisp et al., 2020). To avoid exclusion, the local government must collaborate with schools to encourage positive practices and provide individual assistance to students. Local government, in particular, can provide schools with suggestions and comprehensive policy proposals. Students should be taught how to identify potential problems and seek appropriate assistance. A Pastoral Support Program (PSP) may be used to help students who are facing prolonged exclusion or who are feeling distressed by recurrent fixed-term exclusion. It's part of a comprehensive set of services for students with behavioural, psychological, or social problems.
	Allowing students to learn in a positive environment will increase their attendance and improve their understanding of the subject. It is critical to provide a positive environment for all students, regardless of race, socioeconomic status, or learning ability  (Designing the curriculum for Wales, 2020). Failure to do so would have a negative effect on a student's academic performance. To promote inclusion in school, everyone must develop their cultural awareness and competence. Students should be encouraged to socialize with one another because they are more likely to attend school if they feel academically and socially connected to their peers. Teachers should have access to resources to know more about one another and to participate in the school's efforts to increase student participation (Crisp et al, 2020).
All employees can understand which regulations they may use and will only be used by more experienced employees. Therefore, the permission rate would need to be understood by all groups of workers or adults on-site (Bridgstock et al,.2019). Temporary employees, student instructors, and volunteers (who, for example, assist with classroom visits or provide mentoring support) should be aware of the severity of the penalties available to them. Schools can request a background check from the Disclosure and Barring Service (DBS) (the DBS also substituted the Criminal Records Bureau (CRB)) for volunteers who may have regular interaction with students. Regardless of whether or not the society caters to a particular religious group, all teachers must promote equality of opportunity and a positive attitude toward differences. According to the Education Regulations for Independent Schools, independent religious schools and societies must consider how to inspire children to value their own and other societies in a way that promotes tolerance.
All children come from different backgrounds, have different interests, talents, and levels of experience, which all hinder their ability to learn and develop. Schools must ensure that their teachers are mindful of their legal obligations under the amended Race Relations Act and the Disability Discrimination Act. The goals of the Race Relations Act include the elimination of unconstitutional ethnic discrimination, the promotion of tolerance, and the promotion of civilized relations among people of different racial backgrounds ('The tide has turned': A case study of one inner-city LEA moving towards inclusion’, 2003). According to Disability Discrimination Act, disabled children must not be treated differently than other children and must be accommodated with minor adjustments. Special Educational Needs are identified as an inclusion in the Code of Practice, and teachers and schools must be able to promote this idea. Early Years Action Plus is a program for children with special needs that are still young. The child's needs are assessed by the Key Worker in order to determine what kind of assistance they need. Early Years Action Plus may be dependent on the child's stage of development, their behaviour, or sensory or physical challenges.
The school provides refugee students with a chance to meet and form friendships with other children. It is difficult to overestimate the importance of education in the social integration of refugee students (O’Brien, 2020). Many refugee children may need help in overcoming their past traumas and adjusting to their new environment. For example, the war may have had a long-term impact on their education. Anyone who has been through the traumatic experience of losing a loved one in a war is likely to develop emotional or behavioural issues. In fact, refugee children are already suffering from the lack of support from their parents. Furthermore, because of the major differences between the education system in the student's home country and that in Wales, refugee students may have difficulty adapting to the Welsh education system. Evidence suggests that a combination of school and home education will help parents and students better understand the Welsh education system.
Conclusion
	The Foundation Phase Curriculum in Wales comprises of a list of legislative educational guidelines for children between the ages of 3 to 7 years old residing in Wales. The Welsh government introduced this curriculum back in 2010, with the aim to ensure that all students, regardless of their background, have access to education. Inclusive education involves assessing how classes, activities, and lectures are designed to allow all students to take part in and learn. It also involves experimenting with different teaching methods to ensure that all students actively participate. Inclusive education in Wales aims to foster relationships and shared understanding among all students, as well as between students and teachers. Inclusive education is a means of figuring out how to make the schools more open to all students. Teachers should be able to use their creativity to devise new teaching methods that enable all students to participate. In a positive learning environment, students' education and involvement are likely to increase. They should formulate standards and delegate responsibilities for maintaining classroom discipline and increase participation, as well as assisting students who require extra support to ensure that they too obtain a high-quality education.
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