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Create a thematic resource that is suitable for teachers to use as an inspiration for children’s learning (either 3 – 7 or 7 – 11yr olds) in a modern curriculum context.  Choose a modern artefact as a basis to the work. The resource could include music, drama, dance, art, design, film and/or media activities. Justify your reasoning with references to theorists and relevant current research
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According to the Oxford dictionary, the definition of creativity is “The use of imagination or original ideas to create something: inventiveness” (Oxford English Dictionary, 1989).  It is something that you would assume is at the heart of education, allowing young children to express themselves, but the sad reality is that this is not the case.  In truth, there is still seems to be a hierarchy within education, with Literacy and Mathematics given the highest importance and the arts sadly being at the bottom, as highlighted by Ken Robinson.  His speech “Does Education Kill Creativity” (2016) highlights the view that within schools, we are now educating our children out of their creative capacity by focussing on subjects that are deemed to show more academic ability, so that they can achieve an education solely to propel them into a university degree.  The fact that we teach pupils to focus on this takes them away from a diverse education which could take them into roles for life that aren’t just university centred.  Not only that, but by giving everyone the opportunity to access the arts, “it gives many less academically inclined pupils the chance to experience some success” (J. Lancaster, 1990, p.9).   Guy Claxton has conducted a large amount of research into creativity and as a result has suggested that there are 8 “I”s to creativity, which are immersion, Inquisitiveness, Investigation, Interaction, Imagination, intuition, Intellect and Imitation (Pound, 2009, p16) (See appendix  )  These all contribute to ensuring that lifelong skills are instilled in young people for life, not just for school.
Education in relation to the foundation phase sees fun and creativity pushed though learning through play, which in itself creates the impression of a fun, expressive environment.  However, moving to key stage 2 and beyond, this is abandoned to focus on specific stand-alone subjects where, as Ken Robinson stated, the arts are of low importance within the school day.  This kills off the creative flow as children do not have the opportunities to use it. 
There are, however, theorists who seem to take a step away from the notion that anyone has the capacity to indeed be ‘creative’.  Howard Gardner developed a theory of multiple intelligences, where he believes that there are 7 intelligences:
· Linguistic
· Musical
· Logical-mathematical
· Spatial
· Bodily kinesthetics
· Naturalist
· Interpersonal
· Intrapersonal    


While Gardner believes that there is the presence of each within us all, to varying degrees, he makes it clear that “creativity is not the same as intelligence.  He believes that people tend to be creative only in one or two of the domains or areas, rather than generally creative” (Pound, 2006, p65). This theory, however, was never tested in any way.  The writer therefore concludes that if teachers adopt this theory, it can in fact result in a narrowing of teaching and learning, in the sense that teachers may believe that a certain child can only be good in area and focus on that alone.  This leaves no scope to determine if in fact there are other areas a child performs well in and may indeed kill the creativity that Ken Robinson stated above.
A positive within Wales the changes that are on the horizon thanks to Professor Donaldson and his report, Successful Futures (2015).  It sees the focus shifted back onto the importance of a well-balanced education, with all areas given equal prevalence.
The first thing to identify is the four purposes that Donaldson has created (see appendix  )

The fact that there is an emphasis on words such as enterprising, creative, ethical, healthy and confident shows that this will be a new era of education taking a shift from the past where these words would have meant very little when assessing how well educated a child may be.  The change from stand alone subjects to areas of learning within key stage 2 is refreshing. The fact that Expressive arts is identified as an area, encompassing art, drama, music, dance, film and digital media, shows the need for this focus within education, not just in the early years but throughout a child’s school life.  The skills that can be gained have benefits that will have a great impact on a child and allow them to become well-rounded individuals by developing their confidence, imagination and thinking skills. For this reason, the activities will be aimed at Key Stage 2 and focus on how easily integrated creativity and the expressive arts can be.

The artefact chosen is the album cover from the Manic Street Preachers album, National Treasures, (Appendix   ).  The title that will provide the overall theme for the lessons.  The album is by a welsh band which depicts the Big pit as well as a musician.  This allows for exploration of many aspects of creative development and the theme of national treasures allows for links to be made nationally and on a wider scale by drawing comparisons and contrasts between Wales and the wider world. Y Cwricwlwm Cymreig states that “Pupils should be given opportunities, where appropriate, to develop and apply knowledge and understanding of the cultural, economic, environmental, historical and linguistic characteristics of Wales” (QCAA, 2003).  I firmly believe that this artefact allows for exploration of such links and furthermore, provides a platform for the essential teaching of the Welsh culture and to help develop the understanding and importance of Welsh heritage for the future generations.  Professor Dai Smith, Chair of the Arts Council Wales, stated: 
"Arts in Education is the best instrument we possess for a small nation's confident future to be played out on a global stage. Only if we step forward, can we take a bow. Art is not about ensuring other ways or means of living, it is life itself. It is the gift of a national past to its future society. Nothing is more vital to the sense of Wales itself." (Smith, 2013)
Donaldson places a huge emphasis on how paramount YCC is to education in Wales.  In his report, he states that the starting point of the new curriculum should be focusing on the Cwricwlwm Cymreig “and build upon these ideals as the foundation of the next national curriculum for Wales rather than an addition to it” (Donaldson, 2015. P24) He goes on to state that the curriculum should have both a Welsh and international perspective as highlighted in the YCC.  It is vital to achieve a sense of identity to where we are from and our links to the wider world.

To begin the theme of National treasures, I will present the class with a visual artefact, the Album cover form Manic Street Preachers’ album, National Treasures.  To commence the theme, pupils will be asked to examine the album and discuss what topics/lessons the class could do and where the theme in general could take them. “Purposeful classroom management and the achievement of sustained educational progress lies in effective planning” (Butt, 2006, p2).  This useful task gets pupils involved in their learning and can aid the teaching by providing an insight into where their interests lie and what they would like to achieve/learn by the end of the topic. As stated by Barnes, this is opportunistic cross curricular learning, which is a “powerful way to generate creative thinking” (Barnes, 2012).    The United Nations Convention on the Rights of the Child (UNICEF, 1989) states that children are allowed an input into their education and in particular, what they are taught, and from this, additional tasks can be created to allow the children to learn in a way they choose, with adult input to encourage the development of skills and knowledge.  

Lesson 1
National treasures – the Big Pit – Life of a Child then and now 

On the front of the album, we can see the big pit.  The big pit is a coal mine museum based in south wales and is a national treasure as it allows insight into the past and how the coal mining industry was the backbone of Wales in times gone by.  Mining is believed to have originated as early as the Roman times and the industry grew to become the largest in Wales.  Highly dangerous, there was risk of gas explosions and mines collapsing making it an extremely difficult occupation. Visiting the Big Pit, Rhondda, will allow pupils to experience real life activities at the mines, to develop their empathy for workers of this period on our economic history. This links in with the main artefact which depicts the Big Pit and is also relevant for learning about children then and now, and the link with Nicholas Evans and his work.  

As an introduction to the lesson, pupils will have a tour of the museum and have the opportunity to explore the mine to empathise with children of the past and experience the dramatic working conditions for themselves. The learning environment will provide new experiences for both the child and teacher alike and this will develop the child’s learning as “through the mirror neurons, the quizzical looks on teachers faces provoke deeper enquiry in children as they mirror their teachers’ curiosity” (Barnes, 2015, p275) 

The visit will allow for the comparisons to be made and for children to engage and see how life would have been very different had they had been born a long time ago.  This covers the historical aspect of YCC of “visiting historical sites, using artefacts, making comparisons between past and present, and developing an understanding of how these have changed over time” (QCAA, 2003) 
There will be cross curricular links with History and English (Appendix  ) 

We will then focus on how harrowing life really was down the mines. To do this we will use a variety of sources including an in depth look at Welsh artist Nicholas Evans.  Known as Nick Evans, he was a self-taught artist from Aberdare. Evans himself had experience of the mines as he was sent to work in them at the young age of 13.  However, his mining career ended abruptly 3 years later following the death of his father due to a mining accident.
Evans artistic talents were encouraged by his primary school teacher, but such were the times, Evans was forced to give up his passion due to not being able to afford paper.  When he returned to drawing, one of his main themes was coalmining, and his talent was portraying the harrowing environments the workers faced.  His art includes many images of workers looking pained and anguished during their working day down the mines (Appendix  ).  Evans mostly used black, white, dark greys and dark blues to emphasise the dark mood.  Evans story itself links well into the life of a child then and now as children can discuss the hard times he faced.  The class will examine his work as well as creating a word wall of words, emotions and feelings that the pupils feel after looking at his work.  
Following a morning immersing themselves in the mining environment, pupils will then be set a task for the afternoon. Pupils will spend some time in a group discussion remembering the art and style of Nicholas Evans as “Pupils should be stimulated and inspired, where appropriate, by other artists, methods and processes, local and Welsh art, craft and design and images and artefacts from a variety of historical and contemporary cultures and context.” (Art and design, WAG, 2008, p12) On remembering his work, there will be a specific discussion on the style of his work, discussing the elements of art using the appropriate language of line, tone, colour, pattern, shape and form and discuss what elements were evident in his work.   Pupils will be asked to sit with their eyes closed and imagine that this was their day to day life, as if they were a child of the past.  They will think about what they would look like following a day in the mines. In turn, with their eyes still closed, children will say out loud one word they would feel as a child miner.  This will help them really immerse themselves in the experience. On opening their eyes, pupils will be asked to draw a picture of themselves as a child miner in the style of Nicholas Evans.  This task will be within the setting of the big pit, with the mine in eyesight to help children feel like they are in that era.  This allows for the art to be completed in an outdoor area to help enhance their learning. Pupils will be provided with a choice of black or white paper, as well as chalk and charcoals in order to experiment with the methods used by Evans.  Pupils earlier would have had an opportunity to collect coal from down the mines and can use these if they so wish to enhance the experience.  “Pupils should be given opportunities to explore, experiment with and apply the elements of the visual, tactile and sensory language of art, craft and design” (Art and design, WAG, 2008, p13) and I believe that this task allows pupils to do that. 
 
This task itself is Art focussed but allows the art created to be used for cross curricular activities following the task.  Pupils will have the opportunity to use the image of themselves as a miner and bring it to life using the app Morfo.  Pupils will write a speech as if they are a child miner, detailing how difficult their lives were back then, compared to now.  (see appendix  ).  Using Morfo, pupils can transform their art into a talking character, allowing the image to come to life.  Using the app and iPad helps to develop the pupil’s digital competency, which is something that is of high importance In Donaldson’s vision for the future.  Pupils will upload their image and record their speech about life as a child miner and it will look like the image is saying it.  These creations can then be used in a whole school assembly, and creatively inform all pupils of the life of a child miner.

Lesson 2
National treasures – Musical treasures of Wales

Referring back to the artefact, it also depicts a musician standing with a French horn.  During the initial task of children listing what they would like to learn, music would be identified thanks to this image.  This allows us to broaden our learning into different areas, hence the theme itself being national treasures.
For this area, pupils will therefore be looking at national treasures from a musical point of view.  We will have a discussion to determine what Welsh musical national treasures they are aware of.  These can be from any era and genre.  Each pupil in turn will name a welsh musical treasure.  Each time a pupil names a Welsh artist, one of their songs will be played via YouTube and the children will develop their listening skills by listening out for the different elements and noting what exactly they can hear, following each song, on a worksheet (See appendix  ).  One pupil will be chosen using lollipop sticks to read out loud what they noted down and the class will discuss if they agree or not before moving onto another song and continue the same.  This will raise awareness that songs are extremely varied, and they may identify aspects that they particularly enjoy that can help them with their task.
Alongside this task, we will be looking at the esdgc area of consumption and waste (See appendix  ). As a result, pupils will be asked to link these two areas by creating musical instruments using recyclable materials/litter brought in from home (See appendix  )

Following on from them creating musical instruments, pupils will be placed in groups A benefit of working in teams is that the teamwork allows for skills to become combined and the expertise of the full group can be put to the best use.  Pupils will be reminded of the national treasures we heard in previous lessons and it will be explained that pupils will spend the whole morning as new musical groups, giving themselves a group name and writing and recording their own song.  They will be told that each song created by each group will then be put on a cd album which they can then sell later in their Christmas fayre as an enterprising idea that they will be involved in.  They will have the opportunity to use either the instruments they created themselves, or choose from a variety of instruments from the schools own collection as “Each pupil should gain experience of playing a wide range of tuned and untuned instruments, e.g. percussion, recorders, electronic keyboards, etc” (Music, WAG, 2008, p12).They also have the opportunity to use their voices if they wish to sing.

The pupils will be told that the theme for the song will be Wales.  A broad theme, with the intention of not stifling their creativity by making the theme too specific and not making the theme free for all as some pupils may find it too hard to determine what to do.  Inspiration for their songs will come from a variety of sources made available to them including pictures of their school, local area, landmarks etc as well as welsh poems as it is noted in the Music programme of study (See appendix  )
	“Pupils should perform, compose and appraise music focusing their listening (in all musical activities) on the musical elements (pitch, duration, pace, timbre, texture, dynamics, structure and silence). Music activities at Key Stage 2 should enable pupils to make links between their performing, composing and appraising activities, and work as a class and in a smaller group” (WAG, 2008, p14)
By referring to the musical elements, pupils can continuously appraise their own group work during the task in order to enhance their composition.
Following the creation of their music piece, pupils will then be asked to perform it in front of the class. It is during this time that the song will be recorded ready to put onto a cd to sell to parents.  During this time, classmates will be asked to be respectful and listen to the others perform.  Once all have performed, we will have a class discussion on the positives that stood out from various groups and talk about what worked well and what could be improved upon next time, creating a two stars and a wish appraisal.  
After creating the songs and recording them, an enterprising project can be created.  This allows for further cross curricular activities including pupils creating the artwork, to determining the price at which it will be sold for and what profits will be made following costs (see appendix ) to the eventual advertising and setting up of a stall during the Christmas fayre to sell the CDs to parents.  This will be an exciting time for the pupils and really allow for their involvement from start to finish, engaging each child at every step of the process.
Lesson 3
National treasures – Landmarks around the world
Going from the theme, National treasures, we will then look at Landmarks and how they can be seen as a national treasure, linking to the YCC vision of exploring the wider world as well as Wales (See mind map )
Pupils will then watch a YouTube clip from the Great British Bake Off (See appendix)       to examine their creations.  Following that, the pupils will be told that next week it is bread week in the schools bake off challenge.  Cooking has many benefits as well as developing transferable skills.  As quoted on the blog Crafting Connections (2012), “You’re not just making food, you are teaching science in action; helping to lay down basic math, reading and time-telling skills; encouraging healthy food choices; building confidence and creativity; enhancing communication and deepening connections with your child. Indeed, cooking with little ones is nothing short of awesome” Their task will be to choose a landmark to create using bread.  As noted in the design and technology programme of study, pupils should be “taught to design and make simple products by combining their designing and making skills with knowledge and understanding in contexts that support their work in other subjects and help develop their understanding of the made world”. (WAG, 2008, p10).  It will be explained that they will be making the outline of the landmark using the bread as opposed to constructing something larger due to time constraints.  At the beginning of the week, pupils will be introduced to Tom Hovey, the Welsh artist who draws the images for the Great British Bake Off.  Tom has illustrated every creation that has been made on GBBO for the past four years.  Examining his attention to detail will further emphasises the importance of the design process while creating something (See appendix  ).  Pupils will then have to draw the designs of their chosen landmark in the style of Tom Hovey, labelling accordingly.  Another lesson will include researching recipes and deciding on what recipe they wish to use, writing this out exactly and precisely to avoid errors (See mind map)
Pupils will have a morning to complete the task of creating their bread landmark.  Firstly, a big emphasise will be made on health and safety and the importance of hygiene when cooking as it states in the D and T programme of study that “pupils should plan and carry out a broad range of practical food preparation tasks safely and hygienically” (WAG, 2008, p13).  This links with ESDGC (see appendix  ) .  They will collect equipment needed and then draw the outline of their chosen landmark onto the baking paper. Then pupils will make the bread following their chosen recipe and using a variety of measuring skills (See appendix  ).  They will then form the bread into the desired shape onto the baking sheet. Once baked, a picture will be taken and then pupils can take them home to share with their families.

Lesson 4
National treasures – landmarks around the world continued
This lesson closely follows on from lesson 3. Once a photo has been taken, the pupils will be presented with a picture of their bread landmark.  They will then be introduced to the next task.  The pupils will become a tv presenter of a fictional travel programme called “Wish you were at this landmark”.  Pupils will watch a clip of a travel programme (see appendix  ) and look for what they identify as good presenting skills.  These will then create the success criteria.  The pupils will have to create a short script where their aim will be to persuade others to visit the landmark that they have made from bread, as if it were the actual landmark.  “Fundamental to this is learning how to be inventive, this manifests itself in two ways – the invention of the story-line and the invention of character – both of which provide inroads to acquiring improvisational skills through role play” (Bloomfield and Childs, 2000, p28).  Pupils will be drawing on previous knowledge of persuasive writing to make sure the script really does convince people to visit (See appendix  ) As it stands there is very little emphasis on drama in the KS2 curriculum, with the only nod to it stating, “pupils should explore challenging or contentious issues through sustained role play” (English, WAG, 2016, p3).  However, given it is specifically mentioned under the expressive arts area of learning, it is clear that it has a significant place in the future.  
During the lesson, the pupils will be using a green screen to project the image behind them, while pretending that they are at the location and have free choice regarding any props/costumes they may wish to use.
Pupils will have previous knowledge of how the green screen works and what the advantages are of using one, for example being able to place any image behind them.  This is beneficial to give the impression of the pupils being transported to the place they are pretending to be.  In pairs, pupils will go to the green screen area and take turns filming each other. They will act out their script and each pupil will have 3 minutes to complete a short film. 
Following the lesson, the short films will be shown to everyone in class.  After each, pupils will have an opportunity to write down a few positives and negatives for each clip, in order to help them gain a better awareness of what makes a good persuasive argument, and also, what makes a good tv programme.  At the end, pupils will have a class vote on the best presentation.  A large display will be created of a world map, with pictures of each of the pupils’ bread landmarks located where they are in the world.  Along with this, we will include QR codes of each pupils tv clip.  This will make for a fun display for all the children of the school to gain understanding of the location of the various landmarks.
In conclusion, as shown above, there is plenty of scope for creativity within education, and not just in the foundation phase and learning through play.  Fun, creativity and investigation can be seamlessly intertwined in a cross curricular manner, which allows for the creative lessons to be integrated and ensure that as children grow, they are not missing out on these opportunities which could unlock potential in creative areas,  With the introduction of Successful Futures, it appears that this is the future of education due to the greater significance given to expressive arts.  The curriculum must move into the future as education serves to give skills to pupils for jobs that have not even been created yet. “If we teach todays students as we taught yesterdays, we rob them of tomorrow” (Dewey. J).  Times are changing in education, and with the impending introduction of Successful futures, its positive to see that these changes are inclusive of the expressive arts.  
“In a twenty-first century, schooling will increasingly become the basis of a creative society, of a creative economy and a creative culture. Creativity, or being open to the acquisition of new knowledge and innovative skills, will shape our world like no other force imaginable” (Smith, 2013).  Within Wales there exists such a rich heritage of the expressive arts and this will only stay alive if we ensure schools are educating pupils accordingly and providing the opportunities for children to develop in the expressive arts, both now, and for generations to come.  
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