
Name: Claire Wyatt

Student Number: 1900032

Pathway: PGCE Primary with QTS

Targets from previous assignment:

Target What I have done in this assignment

Target 1 Further synthesis of your 
reading will enhance your 
cognitive and intellectual 
development

Endeavoured to synthesise arguments and recognise 
links in the literature

Target 2 Consider developing 
counter arguments further

I have tried to present opposing views where I have 
found them

https://uowtsd-my.sharepoint.com/:o:/g/personal/1900032
_student_uwtsd_ac_uk/EhFNQ028LN1JpmWOeOiESvMB5VsvDq_VNNswrYDbPQC_YA?e=KbytWe

Portfolio illustrating a critical reflection of progress made 
on the planning & implementation of three pedagogical 
principles
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Odd and
Even Nu...

Assessment for Learning
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Quality of questioning is a key part of AFL. This is set out in the initial research by Black & Wiliam (1998), but there is also consensus from many other parties including Welsh Assembly 
Government (WAG)(2010), McCallum (2000)  and Muijs & Reynolds (2018) to name but a few. I was confident in my use of open questions, having many years of coaching experience, 
and asking things like "how do you know..." And "what do you think...." Come naturally to me, but planning a lesson for someone else to teach made me very aware of the need to be 
explicit in the questions I intended to use when creating my lesson plan in order for the learning to be undertaken as I had envisaged and to inform my planning for future learning.  It 
was a valuable learning experience for me planning for somebody else to teach.

Literacy
Role Play ...

Thumbs up, thumbs down was an AFL 
strategy I found particularly useful to 
see quickly whether learning had 
been retained, particularly with eyes 
closed so that they could not be 
influenced by peers. The children 
hadn't done this before but enjoyed 
it, particularly if they were all in 
agreement when they opened their 
eyes.
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Literacy
Role Play ...

This was the children's first 
experience of Think, Pair, Share

Think, Pair, Share really helped the 
children to develop their ideas.
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Lollipop sticks are an AFL strategy to be used to choose a student at random to answer in order to 
maintain engagement as it could be anybody's turn. In this particular classroom it is regularly used as 
a fair means of random selection and the children are familiar with it. This is why I used it in this 
instance.

Think, Pair, Share was new to the children but I felt it was appropriate in this context as it would give all children a 
chance to consider their own choice, build on the idea with a partner and then decide together which of the two to 
shortlist. In a lesson which was about pupil voice and the learning choices being made by the children this felt like 
a good way to get everybody's opinions and then take forward the most popular. This was exactly what happened. 
The pairing meant that children who don't like contributing in a large group were still heard and those who might 
need a bit of help in finalising an idea could receive appropriate support from a peer.

AFL in action. Think, Pair, Share – the children had very supportive discussions.
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Lollipop Sticks to choose the returning officer

Domino
addition l...

Self-Assessment is an important 
skill and something to be 
developed as part of AFL. The 
school are working on introducing 
self-assessment in Foundation 
Phase using an emoji sticker system 
already in use in Key Stage 2. 
Discussion with the class teacher 
suggested that this lesson would be 
suitable to reintroduce this, clarify 
the meanings attached to the 
different stickers and then support 
the children to self-assess.
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Muijs & Reynolds (2018, p.272) state the significance of Self-Assessment as a part of effective AFL and 
refer to McCallum's (2000) strategy for teaching the basics of the principles. This is what I did in 
plenary, I explained that they would be marking their own work against the emoji chart which 
identifies the level of independent learning, reconfirmed the meanings attached to each image and 
then supported the children in choosing. They were all very receptive – and very honest in  their 
appraisal.

Self-assessment in this instance was being used to appraise the level of independent work rather than as 
a review of learning content, but the skill being learned is the same. The children were able to honestly 
consider their learning experience and determine how much support they had needed or not. It was 
particularly encouraging that three children wanted to demonstrate their "teacher" skills and this was a 
good indicator for me that confidence was high, and also that they had understood the lesson well. I felt 
that they could build on this session with further opportunities to self-assess against success criteria. 
Hattie (2012 p.142) states that "when students participate in the assessment of their own learning they 
learn to recognize and understand main ideas, and to apply new learning in different ways and 
situations." I felt that this lesson started the children on this road.
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Self- Assessment using emoji stickers
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Odd and
Even Num...

Starter for second day using Top Marks website 
where children identify the odd numbered 
coconuts and then bowl virtual balls at the 
coconut shy to knock them down. This showed 
me the retained learning and also helped the 
children make the link with odds and evens via a 
different media.

Cross Curricular Responsibilities
Monday, December 16, 2019 8:31 AM

   ECAD6008 Page 10    



The ICT related activity brought odds and evens to life for the children 
and their engaged response supports Kerry's (2015, p.225) suggestion 
that "almost all children respond to ICT in a positive way and are 
motivated by the inclusion of ICT-related activities during lessons." I 
explored other DCF links with numeracy following this lesson. 
I was introduced to the mathsthroughstories.org website through a 
university lecture and used one, sometimes two books to support each 
maths lesson that I taught. This helped the children to see the application 
of the learning we had been undertaking in a different way as most of 
the stories involve the concept being used in a practical way. The learning 
was being extended but through the enjoyable format of a shared story. 
It was consolidating almost unconsciously, but I felt it also encouraged 
the children to see the mathematical language and concept beyond the 
boundary of a numeracy lesson. 
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Books for snacktime relating to the lesson themes – these were just some of the books I used

The learning was extended by two 
web-based games and two stories all 
of which the children found 
enjoyable. It allowed me to see that 
learning had been retained but also 
gave them the opportunity to see the 
concept in other settings and to 
develop their knowledge through 
independent experiential learning.
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As part of my enhanced 
provision planning for literacy I 
made a Christmas themed Bee-
Bot mat where the children had 
to read the letters to Santa and 
then programme the Bee-Bot to 
get to the corresponding items 
on the mat. This built literacy 
and DCF skills and let the 
children see the link between 
them.

I created a giant snakes and ladders game for Children in Need day where the dice was 
enormous and the children were the counters. The children responded very well to 
counting and moving the required number of places and by the time we had played a 
few games were doing basic addition to pre-determine where they would end up.  This 
made the link between the Physical Development curriculum of understanding rules and 
being able to play simple games and the Mathematical Development curriculum of 
counting and addition. I was really impressed by the counting and addition skills on 
show as well as the turn-taking – but I'm sure if the children had been asked about it 
they would have just said they had fun playing a game!

Welsh
Lesson Dil...

These basic skills are the same in 
English and Welsh and I repeatedly 
made the links between the two.

Practising literacy skills – writing, 
reading and oral, regardless of the 
language being used. ICT link 
extended the learning via a different 
media format.
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This online activity in Welsh managed to link the LLC Oracy, Welsh 
Language Development and DCF elements. We did this as a group 
initially and then the children asked for it to be included in enhanced 
provision so that they could access it independently. The Welsh word 
was reinforced verbally to aid pronunciation and for the children to 
hear it repeated.  Tedi Twt book again reinforced the vocabulary and 
sentence patterns from the first session and enabled the children to 
see this written down again as I asked them to spot words in the book 
as we shared it.
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Although this was a Welsh 
lesson the basic skills required 
for literacy are the same and I 
felt that this lesson offered the 
chance to build all skills even 
though the vocabulary and 
sentence patterns were in 
Welsh in this instance. Different 
parts of the activity called for 
Oral, Reading, Writing and 
Understanding Skills and I was 
really pleased with how this 
lesson developed. The 
children's enthusiasm for 
building on their knowledge 
using the pairs online game and 
using and responding to the 
Tedi Twt book suggests 
confidence in the knowledge 
they had gained.
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Domino
addition l...

Initial part of the lesson is whole class direct teaching 
using powerpoint to introduce the concept and large 
manipulative to illustrate and relate to the later activity. 
This is done as part of "carpet time" at the start of the 
day and is quite informal. Opportunity to ask any 
questions before proceeding to small focus task group.

Blend of Approaches Including Direct Teaching
Monday, December 16, 2019 8:31 AM
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Focus task is then in groups of 3 or 4 children with 
the teacher. Further discussion of initial teaching, 
modelling and demonstration by teacher and then 
activity to be completed. In this instance 3 levels of 
differentiation by task. Children not undertaking 
focus task will be taking part in numeracy themed 
enhanced provision activities (see below) at this 
time until it is their turn for focus task.

Plenary is conducted at the end of focus task in 
this example with oral responses individually 
from each child. In this particular session the 
children were also self-assessing levels of 
independent work using emoji system, so there 
was quite a lot of questioning and feedback. 
Levels of understanding were high.Cross- curricular link to literacy 

with mathematical themed 
stories at snacktime to reinforce 
learning.
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Focus task sheets, prepared and completed
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Focus task sheets, prepared and completed

Addition
Dominoes...

Whole class direct teaching 
powerpoint to introduce the 
concept
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Children not completing focus 
task would be selecting from a 
range of numeracy-based 
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Welsh
Lesson Dil...

Children not completing focus 
task would be selecting from a 
range of numeracy-based 
enhanced provision activities. 
One of these I specifically 
made to complement the focus 
task learning. The children had 
to count the dots on the 
dominoes and then 'park' them 
in the correct numbered space 
in the domino car park. I felt 
that this helped the children to 
connect the counting and 
addition work we did together 
with their independent activity 
as it continued on a theme.
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Blend of teaching approaches – whole class direct teaching to start 
with an emphasis on oral response from the children. In this 
instance the session was supported by a physical washing line in 
the classroom to give real-life context. The children loved this idea. 
Focus task for groups of 3 or 4 building on from this which required 
listening skills to colour the correct item in the colour asked. There 
was also a written activity in this focus task session.
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I had several things planned for plenary depending on anticipated attainment. These ranged from identifying 
objects I named orally to reading back in Welsh the sentences they had written and finally responding in a verbal 
sentence to a question I posed using the written form we had been practising. I was genuinely pleased with the 
learning secured in this lesson, which was further demonstrated in the starter the following day which used an 
online Welsh pairs game and a Welsh clothes book. I think the mixture of whole class and focus task teaching 
works particularly well for Foundation Phase aged children (this class is Year 1) as it enables the children to benefit 
from both a broader introduction which can be enhanced by peer contribution, and then a small group for focus 
task work which can enable the teacher to identify and support any additional help required and provide further 
explanation in a more individually tailored manner. I also felt that incorporating real -life items the children could 
relate to particularly helped this lesson as the children could relate the Welsh vocabulary to items they recognised 
rather than a picture which can be open to many interpretations.
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Whole class direct teaching for this lesson involved a washing line full of labelled clothes to give an 
authentic real-life context to the learning. The children were very engaged by this and referred back 
to the items they had seen on the line when completing their focus task work. This showed me the 
benefit of using something visual and every-day to underline what I am trying to teach.

I felt this lesson was successful 
in blending direct teaching and 
small group focus tasks plus 
incorporating a highly visual 
real-life approach to maximise 
engagement and learning. The 
matching task I included in the 
opening was not accessible 
enough due to the literacy 
level it required and on 
reflection I could have made 
this more effective with the 
inclusion of colour clues on the 
matching sheets.
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This then related to the focus task activity where I asked the children in Welsh to colour a particular 
item in a particular colour using the vocabulary we had learned. I was really delighted with the 
outcomes.

The next part of the focus task asked the children to write a few sentences to describe their coloured 
items.
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The children really stretched themselves to write some great sentences. They were building their key 
literacy skills of listening, writing and reading but through the medium of Welsh. 

Literacy
Role Play ...

This session was child-led 
learning. The idea was a 
makeover of the classroom's 
role play corner to reflect a 
Christmas theme but with the 
children having control of the 
decisions. This would boost 
confidence and give them 
experience of expressing 
opinions, voting and making 
choices about the direction we 
would take in an activity. I also 
felt it would give them greater 
ownership of the area.

I introduced the concept, process and the pairs I had decided on (with a view to who would collaborate 
well) and then facilitated think, pair, share with each set of two children. They had some great ideas and 
the quality of discussion between the partners was high, with both parties extending the other's thinking. 
Each pair was able to come to an agreement about which idea they wished to shortlist.
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I introduced the concept, process and the pairs I had decided on (with a view to who would collaborate 
well) and then facilitated think, pair, share with each set of two children. They had some great ideas and 
the quality of discussion between the partners was high, with both parties extending the other's thinking. 
Each pair was able to come to an agreement about which idea they wished to shortlist.

Having spent some time discussing the 
voting process with the children and 
ensuring they understood majority it felt 
like a natural progression for there to be 
a "returning officer" to complete the 
process rather than me just tell the 
children the result. I felt the children 
genuinely took the lead in the whole 
process, and feedback from them and the 
class teacher suggested that they felt this 
too.
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Democracy in action

I continued with the child-led 
process and all of the 
artistic/design choices in terms 
of colours, materials and items 
to be included were made by 
them. They were also the 
creators and artists as we 
moved into delivery.
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Creative process underway with all choices made by the children
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I was very impressed with what the children came up with

They all loved it too
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Pedagogy

Critical Reflection
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