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Meeting Members and Agenda
Nursery Setting (Early Years)
Date: Thursday
Time: 10:00 – 10:30
Location: Nursery / Microsoft Teams



Members in attendance:
Silvia – Staff Training Lead / Chairperson
Evgeni – Digital Practice Lead
Sharmin – Parent Communication Lead

Agenda for Team Meeting
1. Welcome and introduction – Silvia
2. Staff Training – Silvia
3. Digital Learning – Evgeni
4. Parent Monthly Meetings – Sharmin
5. Teamwork and Professional Development – Silvia
6. Online Safety and Screen Time – Evgeni
7. Introduction of New Parent App – Sharmin
8. Open Discussion (All members)
9. A.O.B (Any Other Business)

 INTRODUCTION 
Good morning, everyone and thank you for attending today’s staff meeting.
My name is Silvia and I will be leading today’s discussion.
The purpose of this meeting is to discuss key areas of practice within our nursery setting, in line with the Curriculum for Wales and the statutory requirements for early years, which emphasise high-quality care, safeguarding, and child development (Welsh Government, 2022; Estyn, 2019).
Research highlights that effective teamwork, communication, and continuous professional development are essential in supporting children’s learning and wellbeing (OECD, 2020; Moyles, 2017).
During this meeting, we will focus on staff training, digital practice, and parent communication, as these are key aspects of providing a safe and stimulating environment for children (Welsh Government, 2022; PACEY, 2020).
Minutes from today’s meeting will be taken by Sharmin and will be circulated to all staff via email by the end of the week, together with the agenda.
All information shared during this meeting will follow GDPR, data protection, and confidentiality policies to ensure that all data is handled appropriately and securely (ICO, 2021).
We will also include some questions and discussion points to reflect on our current practice and share ideas as a team.
I will begin by talking about staff training.

Reference colour key:
Silvia – Red
Evgeni – Blue
Sharmin – Purple 

Staff training is a key component of Wales’ early years quality practice. This helps staff build their knowledge, skills and confidence to support children’s needs. The Welsh Government (2022) notes that staff training is important to delivering safe, inclusive and enriching experiences for children. Likewise, Estyn (2019) states that the quality of staff practice is important for children’s learning and wellbeing. But it could be argued that attending training sessions is not enough. Although staff may learn new things through training, the impact of professional development depends on how it is used. OECD (2020) advocates that staff training is most effective when it’s ongoing and reflective, rather than one-off training. This suggests training alone is not enough, staff also need to be supported to be reflective practitioners.


Staff in early years are role models and play a very significant role in the language, social and emotional development of the children. As Moyles (2017) emphasizes, good interactions are crucial to support children’s learning. This implies that the staff should not only be trained in knowledge, but also the skills of communicating and interacting with each other. Another suggestion from Bruce (2015) is that practitioners should be aware of how children learn to offer them interesting learning opportunities. Continuous professional development (CPD) should be a part of staff training. It helps practitioners to accumulate knowledge and skills to address some of the challenges of early years practice. Also, PACEY (2020) mentions that ongoing training is required so that the staff could be informed about new policies and practice. It is particularly relevant in Wales where the Curriculum for Wales is being applied that promotes the child-led approach to learning (Welsh Government, 2022). Of particular interest is the safeguarding staff training. The staff should be aware of how to identify and respond to these, and the children should not be abused and neglected.

Health and safety are another area. Staff need to recognise risks and provide safe environments for children. Estyn (2019) identifies that safe and well-managed environments contribute to children’s wellbeing and development. But this again relies on staff understanding and putting their training into practice. Knowledge of child development is also required. Piaget and Vygotsky’s theories emphasise active learning and social aspects. This would indicate that staff need both understanding and the ability to support this.





Topic 1:  Digital Learning

Let's now explore digital learning in early years education.
The use of technology in early years education is becoming more common. Welsh Government (2022) suggests children need to have digital competence. Likewise, OECD (2020) states that digital media can be used to enhance learning. Further, Kucirkova (2017) proposes that digital media can be used to support creativity and engagement in early years, and Neumann (2018) proposes that it can be used to support early literacy.
But it might be argued that digital learning should not be in place of play. Moyles (2017) stresses that play-based learning is integral to development and Whitebread et al. (2019) stresses the need for active learning. This can be achieved by using digital technology in conjunction with physical and social play. On the same note, Siraj-Blatchford and others (2016) emphasize the significance of good interactions in early years learning.
Communication and problem-solving are other areas that can be done using digital tools. Children can draw or story-tell using tablets. They can be used to support thinking skills (Bird and Edwards, 2015) while Arnott (2016) argues they cater for different learning needs. However, online learning has to be supported. Plowman et al. (2016) advise that children should be helped in the use of technology. Similarly, Marsh et al. (2017) assert that practitioners are major participants in the learning processes of children when digital tools are involved and Campbell-Barr (2019) adds that practitioners should be sure that they can use digital tools.
Digital learning supports inclusion. As an illustration, it is capable of supplying the special needs children with visual and interactive learning. PACEY (2020) emphasises the necessity of an inclusive practice and Early Education (2021) emphasises the significance of equal prospects in early years.

Topic 1: Parent Monthly Meetings 
The next agenda is to talk about parents’ monthly meeting and introduction of the new parent app in relation to safeguarding and parent communication. The planned monthly meetings and the proposed parent app are designed to enable the team to work closely with parents and carers to promote the safety of children in our care through ongoing collaboration with parents. The parent lead charged with safeguarding and parent communication must be able to listen with empathy during the meetings or when corresponding with parents through the proposed parent app. The leadership will acknowledge parent’s concerns and perspectives helping to build trust between families and practitioners (Quality Count Canada, 2019). This will encourage parents to share vital information about children’s needs (Coelho, 2026). In turn, this will enable practitioners to provide more personalised care. The leadership will encourage open dialogue encouraging practitioners to share both positive progress and challenges with parents and carers to ensure parents feel informed and included. This will help to strengthen the home-school partnership which can, in turn, enhance behaviour and learning continuity (Anazia, Skinner & Woods, 2025).
By training staff to listen attentively, ask clarifying information and respond promptly to concerns, the leadership ensures parents feel valued which can then strengthen collaboration. This allows for information sharing with parents providing insights into children’s routines and needs which can then allow teachers to provide tailored support. As shown by Iruka and colleagues (2022) and Baker et al. (2016), building relationships between families and ECE programs improves children’s vocabulary skills and school readiness. This is because this process allows parents to be actively engaged in their child learning outside the school environment when at home. This is a key component of relationship-centred working essential for early years practitioners and leaders and contributes to positive relationships with a variety of stakeholders (Welsh Government, 2022).

This approach can sustain trusting relationships with children and parents. Even so, transformational leaders must not only share information. When partnering with EYE practitioners, the transformational leader will need to model transparency and open communication (Yue et al., 2019; Whalley et al., 2019), They will need to mirror behaviours that can promote child safeguarding in the school setting, building a culture where there is free flow of relevant information between colleagues, parents and child safeguarding agencies. When this such leaders do not adequately demonstrate or model transparency and open communication, features of child safety issues risk being assumed to be acted on by or be the responsibility of other persons which can then produce gaps in child safeguarding.

TOPIC 2: Teamwork and Professional Development

Teamwork and professional development are important in early years settings, as ongoing training helps staff improve their skills and work more effectively together.
Teamwork and leadership are crucial for providing quality early years practice. Though practitioners are trained, teamwork is what makes this training put into practice. In Wales, effective teamwork supports consistency, communication and better child outcomes (Welsh Government, 2022; Estyn, 2019).
The McKinsey 7S Framework is one of the models of teamwork that focuses on the point that successful organisations need to have shared values, people, skills and systems. This relates to early years settings, where continuity and consistency are paramount.
Another important issue in team dynamics is the leadership style. Kurt Lewin (1939) outlined some of the different leadership styles such as authoritarian, democratic and laissez-faire. During the early years, a democratic style is usually the best practice by the leader, as others will be able to present ideas and opinions. However, there are instances that a more directive style is required, including situations where issues of safety are concerned.

On the same note, Daniel Goleman (2000) formulated some styles of leadership that are based on emotional intelligence such as coaching, democratic and affiliative leadership. This is associated with Management Systems of Likert (1960), who emphasises supportive leadership and participative decision-making by personnel. Staff will be motivated and will feel more empowered when they feel that they are valued (OECD, 2020).
Blake and Mouton’s Managerial Grid (1960) also emphasises the need for concern for people and concern for tasks. Both are crucial in early years. Staff need to prioritise children’s learning and also build relationships with their colleagues.
Rodd (2013) notes that good early years leadership includes good communication, teamwork and staff support. Moyles (2006) agrees that a supportive team environment is vital for staff and children.

More than this, Tuckman (1965) suggests that there are various phases of teams such as forming, storming, norming and performing. This can be applied to early years teams, where the staff spend time to establish relationships, and require assistance to do so. Likewise, Belbin (2010) suggests different team roles are important to effective teamwork, and that each individual has differing strengths.
In summary, it could be argued that training, leadership and teamwork are equally important. Training gives staff members the knowledge, but leadership and teamwork enable this knowledge to be put into action. As a result, early years settings require effective leadership and teamwork, combined with training.


 Topic 2 – Online Safety and Screen Time
And now, I will continue discussing online safety and screen time in early years settings.
Online safety applies in early years settings. According to the Welsh Government (2022), safeguarding must also be applied in the online environment. Similarly, NSPCC (2022) highlights the importance of ensuring children’s safety on the internet. Furthermore, children require support to understand online risks, as noted by Livingstone et al. (2018), and this is becoming an increasing concern, as Ofcom (2022) reports.
This suggests that practitioners have a key role in supporting safe digital use.

The other issue is screen time. Learning may be supported through the use of technology, but development may be affected if it is overused. World Health Organization (2019) recommends limiting screen time among young children.
However, it can also be suggested that screen time is not necessarily harmful. OECD (2020) shows that, with parental support, screen time can be used for learning, and Blum-Ross and Livingstone (2016) emphasise the importance of parental engagement. This implies that the quality of screen time is more important than the amount of time spent.
However, excessive screen time may reduce opportunities for physical play and social interaction.

Educators also play a role in managing screen time. They must find a balance between digital and non-digital activities. Estyn (2019) emphasises the importance of a balanced learning environment, and Siraj-Blatchford et al. (2016) highlight the role of practitioners in supporting learning.
Finally, parents should be informed. PACEY (2020) states that partnership with parents is essential, and Goodall (2016) highlights the important role parents play in supporting children’s outcomes.

 Topic 2 – Introduction of New Parent App 

The safeguarding and lead must be able to translate complex statutory duties outlined in frameworks such as Social Services and Wellbeing Act 2014 into clear and accessible policies. This is a key characteristic of transformational leaders which will help staff to better understand exactly what to do should they suspect harm rather than hesitating or being otherwise confused. Leaders in early-year practice settings, including nurseries, are required to work with their staff and subordinates to design and implement safeguarding policies (Welsh Government, 2025; HM Government, 2023; Estyn, 2019). School leadership is required to put in place measures which is consistent with Children Act 2020. The leadership and team will work with parents to promote positive behaviour management strategies not involving physical punishment. The leadership and team will take on the role of educating parents and, where appropriate, carers, about such prohibitions and alternative disciplinary methods consistent with the Children Act 1989 which abolished the defence of reasonable punishment. A key role of the parent and safeguarding lead in this regard is delegation. The leader must appoint designated safeguarding leads who will then be allocated protected safeguarding duties. These leads will ensure safeguarding concerns are not delayed, being escalated promptly to ensure timely action (Welsh Government, 2025; NSPCC, 2019; Social Care Wales, 2026). This is consistent with distributed leadership which can capitalise on expertise and insights of diverse groups (Nadeem, 2024; Boies et al., 2015; Whalley et al., 2019).

By investing in developing workforce competence, providing staff members with ongoing training on recognising abuse, recording concerns and referring suspected cases accordingly, the safeguarding lead enables the staff to promptly recognise and act on neglect or abuse in keeping with Wales Safeguarding Procedures (Social Care Wales, 2026; National Society for the Prevention of Cruelty to Children, 2019; Buckler, 2024). The safeguarding lead will be working with staff members to facilitate reflection on safeguarding cases. Reflective practice allows the team to turn incidents into learning opportunities and to strengthen practice across the team. By implementing recruitment frameworks that ensure only persons who have the right credentials are recruited into the practice, the leadership enhances safeguarding in EYP settings helping meet child safeguarding needs (Social Care Wales, n.d; Shankar et al., 2025; Warwick Business School, 2020). This is similarly in keeping with the Social Services and Wellbeing Act (2014) which calls for proactive approach to child safeguarding and prevention of abuse and neglect.



Conclusion: To conclude, we have discussed staff training, digital learning, teamwork and communication with parents. These areas are essential for ensuring high-quality early years practice in Wales. Thank you everyone, this concludes our meeting.
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The next agenda is to talk about parents’ monthly meeting and introduction of the new parent app in relation to safeguarding and parent communication. The planned monthly meetings and the proposed parent app are designed to enable the team to work closely with parents and carers to promote the safety of children in our care through ongoing collaboration with parents. The parent lead charged with safeguarding and parent communication must be able to listen with empathy during the meetings or when corresponding with parents through the proposed parent app. The leadership will acknowledge parent’s concerns and perspectives helping to build trust between families and practitioners (Quality Count Canada, 2019). This will encourage parents to share vital information about children’s needs (Coelho, 2026). In turn, this will enable practitioners to provide more personalised care. The leadership will encourage open dialogue encouraging practitioners to share both positive progress and challenges with parents and carers to ensure parents feel informed and included. This will help to strengthen the home-school partnership which can, in turn, enhance behaviour and learning continuity (Anazia, Skinner & Woods, 2025).
🔴 Silvia, do you think regular meetings with parents improve children’s development?
By training staff to listen attentively, ask clarifying information and respond promptly to concerns, the leadership ensures parents feel valued which can then strengthen collaboration. This allows for information sharing with parents providing insights into children’s routines and needs which can then allow teachers to provide tailored support. As shown by Iruka and colleagues (2022) and Baker et al. (2016), building relationships between families and ECE programs improves children’s vocabulary skills and school readiness. This is because this process allows parents to be actively engaged in their child learning outside the school environment when at home. This is a key component of relationship-centred working essential for early years practitioners and leaders and contributes to positive relationships with a variety of stakeholders (Welsh Government, 2022).
🔴 Evgeni, do you think digital tools can support communication with parents in early years settings?
This approach can sustain trusting relationships with children and parents. Even so, transformational leaders must not only share information. When partnering with EYE practitioners, the transformational leader will need to model transparency and open communication (Yue et al., 2019; Whalley et al., 2019), They will need to mirror behaviours that can promote child safeguarding in the school setting, building a culture where there is free flow of relevant information between colleagues, parents and child safeguarding agencies. When this such leaders do not adequately demonstrate or model transparency and open communication, features of child safety issues risk being assumed to be acted on by or be the responsibility of other persons which can then produce gaps in child safeguarding.


By training staff to listen attentively, ask clarifying information and respond promptly to concerns, the leadership ensures parents feel valued which can then strengthen collaboration. This allows for information sharing with parents providing insights into children’s routines and needs which can then allow teachers to provide tailored support. As shown by Iruka and colleagues (2022) and Baker et al. (2016), building relationships between families and ECE programs improves children’s vocabulary skills and school readiness. This is because this process allows parents to be actively engaged in their child learning outside the school environment when at home. This is a key component of relationship-centred working essential for early years practitioners and leaders and contributes to positive relationships with a variety of stakeholders (Welsh Government, 2022).

🔴 Evgeni, do you think digital tools can support communication with parents in early years settings?





















This approach can sustain trusting relationships with children and parents. Even so, transformational leaders must not only share information. When partnering with EYE practitioners, the transformational leader will need to model transparency and open communication (Yue et al., 2019; Whalley et al., 2019), They will need to mirror behaviours that can promote child safeguarding in the school setting, building a culture where there is free flow of relevant information between colleagues, parents and child safeguarding agencies. When this such leaders do not adequately demonstrate or model transparency and open communication, features of child safety issues risk being assumed to be acted on by or be the responsibility of other persons which can then produce gaps in child safeguarding.
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