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Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.





Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the workbook. Therefore, you must:

· adhere to guidance in the Student Handbook about unfair practice and plagiarism;
· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on this is in the Student Handbook. 

Remember that the workbook is YOUR responsibility you must not rely on the assessor or anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. 


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please see the Student Handbook for further guidance. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER

During my time in tutorship, there were a variety of methods and strategies, which I applied to build my resilience, minimise stress and adapt to my new role as a Police Constable. 

My feelings prior to joining my station were those of excitement and anticipation. Although I was nervous prior to joining my team, I am used to joining new colleagues from my time serving as an Officer in the British Royal Navy. My time spend in service exposed me to joining new teams on the regular and having to interact and bond quickly to ensure the operational capabilities of the shift is not compromised.  

The shift pattern was not a concern as I previously served as a retained firefighter while working alongside a full time job, meaning I was on call twenty-four hours a day, often having more than one call in the early hours. Therefore being awake at unsocial times did not worry me. I also experienced shift work during my timeserving in the military. 

Although I have previously worked shifts, I found that a coping strategy for dealing with unsocial shifts is planning balanced meals and exercise. The concept sounds slightly amateur, however as stated in an online article (Police1, n.d.) making a plan and taking time to organise certain aspects of your life can dramatically improve your wellbeing and mental health. Exercise is known to improve your mental health due to the endorphins released, however completing regular exercise means that I am in a healthy condition to carry out the duties of my role. Therefore, I found planning time to prepare balanced meals and complete exercise beneficial to coping with shift work and the general stresses involved with the role of a Police Officer. 

In terms of coping strategies once in the role, I found that discussing my thoughts and feelings before attending calls with my tutor really helped reduce the stress associated with attending calls, especially in the first two weeks. By doing this, it meant I was more prepared for what actions I could take once in attendance, it made my involvement in the incident more clear and helped me understand what actions needed to be taken. Discussing the incident and my participation with my tutor and colleagues after attending acted like a debrief, it allowed me to get feedback from those present on how I performed well and points to improve on, this meant I received guidance numerous Police officers with years’ experience. Due to the nature of the job being so specific and individual to the role itself, there is no persons better to reflect and discuss an incident with than your colleagues who face the same situations daily and experiences similar feelings.

The organisation’s culture is similar to that of the military, with commitment and team ethos being a central focus for both. Due to this, I found the transition into the Police force a smooth crossover, a place where I felt comfortable. In terms of the rank structure and respect to authority, again I was used to this, I just needed time to understand how the ranks are treated out on the job as appose to how they are represented in training school. 

Another method I have used to develop my resilience during tutorship is sharing my workload; I have come to understand how much work I can handle at one time and when to ask for assistance. Being able to time manage is a skill I have developed on shift, it means that work is still completed to a high standard due to the capability to understand when the work pressure is too much that it would affect the standard of work produced. 

The main learning point I have gained from my time in tutorship in reference to building resilience and minimising stress is the importance of talking to your colleagues, discussing calls attended, areas to improve on and not only what you can learn from the calls but discussing different scenes we have faced to ensure our mental health does not get affected. 


675 WORDS
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

This answer will look at the vulnerability and risk, understanding the police constable role, communication skills, decision-making and discretion, public protection. The focus will be on reflecting and reviewing on the selected scenario and establishing points to learn and develop. For this, I will be using Gibbs’ reflective model (The University of Edinburgh, n.d.) which uses a six point plan to identify elements that went well and those that did not allowing you to learn and plan for future experiences. According to The College of Policing (College of Policing, 2018) the term vulnerability is defined, as ‘A person is vulnerable if, as a result of their situation or circumstances, they are unable to take care of or protect themselves, or others, from harm or exploitation.’

The occasion arose to attend a call reporting a possible burglary; however, the information passed was minimal.  When I arrived, the aggrieved identified herself, she was an elderly woman who stated a female she does recognise has entered her home and taken her bankcard and cash which was situated in the kitchen. She was extremely distressed about the incident. After a short period of time it was clear that the female was suffering from what I assumed to be dementia, as her speak was muddled and at times made no sense.

My feelings prior to attendance were those of apprehension, as this was the first burglary call I would be attending also due to the information being passed being unclear meaning I did not have much information to base my use of the national decision making model off. After arriving at the scene and speaking with the female, who was the reporting person, my feelings changed to those of slight sadness.  Seeing how distressed the female was and coming to understand that there had been no burglary but her mental health was the cause of the grief and misunderstanding. 

The female was confused about what had happened to her bankcard and cash she had on the kitchen counter. Her recollection of events which resulted in her called the police were switching between believing a female she knew the name of and contact number for had stolen it, and then at times she would say she had lost it herself. After speaking to the female who had been accused of taking the items the situation become clearer. She disclosed that she was the elderly female’s carer and that she was suffering from dementia and due to this often makes claims of this nature about her carer. My feelings after speaking to the accused were ones of understanding and relief, once I knew that the elderly female had not been victim to a burglary but was just suffering from the effects of dementia I could focus on safeguarding her and ensuring she was comfortable in her own home. 

From this incident, the following areas were identified as going well.  The communication throughout the incident was exceptional. Due to my previous attendance at a ‘Dementia Friend’ course while serving my local community as a retained firefighter. I understood that people who suffer dementia truly believe that these events are happening to them and that trying to convince them that it is not happening will have no effect, and quite possibly have a negative effect.  From this, I adopted a passive listening response to her claims concerning the alleged burglary. Instead of telling her that there was in fact no burglary and that she thinks this due to her illness, I listened to what she had to say and the reasons as to why she thought she had been burgled. After listening to her, I asked questions to establish what care she was receiving and any contact details for these persons.  With this information, my colleague contacted her care team and family members who explained her illness and that she often makes claims such as this due to it.  I focused on calming the elderly female down and building a rapport with her so that she would trust me and understand I was there to help her. For example we spoke about the hobbies she enjoys partaking in, her grandchildren, her previous career as a primary school teacher and her pet cat.

Factors identified in connection with her vulnerability included her environment, due to her Dementia she had blocked up the entrances to her property with boxes of paperwork, as she believes the neighbours want to get in to harm her, this posed a considerable fire hazard. When I discussed this with her she explained that she has blocked up the front door permanently and only uses the back door for entry and exit to her property, she was not in a suitable state of mental health for me to attempt to educate her on the fire hazard associated with her behaviour. Therefore this issue was disclosed to her support team to ensure her environment be properly checked, made safe and that safety issues similar are not present in the future. 

The points I have learnt from this call are how to apply the skills I learnt on ‘Dementia Friend’ course (Dementiafriends.org.uk, 2017), onto a real life scenario and the positive effects, the prior knowledge can have to circumstances of the case. I also learnt how to use effective communication in the process of gathering information that can aid the initial investigation. Being able to listen and adapt questions in a way, which people understand and do not believe to be intrusive but still gathering vital information from the conversation.

A key point that has been highlighted to myself from this incident is that there needs to be further training provided to emergency services workers in particular the police that look at different illnesses that officers could face while attending calls. Not only would this benefit the victims or persons we deal with but we would feel more confidence in our actions and knowledge with further training. From this call, I spoke to my supervisor explaining my previous attendance on the course and how much of a positive impact this had on my attendance and level of confidence while dealing with the vulnerable victim. The option to provide other officers with this course to improve their basic knowledge on dementia was discussed and will be investigated with the command team as an option.  

In addition, I spoke to my colleagues about the situation I faced and how the ‘Dementia friend’ course had aided me. I explained how it helped and the type of knowledge and understanding I gained from attending the course and suggested they try and book themselves onto the course, or at the very least did some personal research into the topic to improve their knowledge and confidence levels when attending related calls. 

1126 WORDS















Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1250 words (+/- 10%: include your actual word count at the end of each section)





[bookmark: _GoBack]ANSWER:‌

This answer will highlight an occasion where a suspect interview was undertaken, the processes/requirements prior to interview and considerations taken when dealing with individuals who have specific needs. To structure my answer and ensure I reflect on all aspects the DEAL Reflective model will be used. Ash and Clayton’s (2009) DEAL model uses a three-step approach covering the description, examination and articulate learning points from an incident (Experiential Learning Faculty Toolkit | 1, n.d.). Concerning the interview process the PEACE model has been used to allow clear and concise planning and information gathering within the guidelines of the police and Criminal Evidence Act 1984 (Legislation.gov.uk, 2019), which covers the suspects rights. 

The incident involved involves the arrest and subsequently the interview of a male who identified as a Polish national who could speak very little English; he was arrested for making threats of criminal damage. The threat was due to a building job that had been poorly conducted in his properly therefore, he made threats to the workers who has attempted the work.  Prior to conducting the interview, I had to ensure I have exhausted all lines of enquiries, these included checking CCTV in the area of the offence and conducting house-to-house enquiries. The CCTV line of enquiry provided no results and the house-to-house gave no evidence. The next step in the investigation element prior to interview was to obtain a statement from the aggrieved so that during the challenge phase of the interview process I could use sections of the statement to cross-examine.  Once the all lines of enquiry were explored and the statement from the aggrieved obtained I started to prepare for interview. 

To ensure clear and concise planning and information gathering within the guidelines of the police and Criminal Evidence Act 1984 (Legislation.gov.uk, 2019), which covers the suspects rights the PEACE interview model was used as framework. Firstly, it is important to understand why an interview is taking place and what the aim of a police interview is. As stated on Metropolitan Police Service interviewing training guide (Metropolitan Police Service, 2009) the aim of conducting a police interview is to:

1. To find out what the witness has seen or heard.
2. To obtain evidence to prove or disprove a suspect’s involvement in an offence.
3. To test or confirm evidence which has already been obtained.

Therefore using those desired outcomes for conducting a police interview and the use of the PEACE interview model the interview preparation and results should be the desired outcome.

The first step I undertook was the planning and preparation for the interview, this involves looking at the welfare of the suspect, the security issues that might occur and the suspect’s legal rights. In terms of the welfare, I looked at assessing myself whether the suspect was in a suitable physical and mental state to be interview to ensure his wellbeing but also to ensure the information gathered from the interview would be reliable. If there was suspicions that the suspect was mentally vulnerable then Annex E Code C could have been used. This involves special care being taken when questioning a person deemed mentally vulnerable, an appropriate adult should always be present in this instant to ensure the suspect’s understanding and to provide support if needed. If Annex E Code C is used it is important to, due to the likelihood of any information admitted by the suspect being unreliable, to corroborate any facts when possible.  After spending time with the suspect during arrest and booking in period I made the decision that Annex E Code C was not necessary and that he was in fit physical and mental state to partake in an interview.

The next element of my planning process looked at arranging an interpreter to attend the custody suite for the interview as the suspect could speak very little English. The fact that the suspect did not speak English I identified as a vulnerability, not only was he being arrested for the first time and going through the custody but he could not speak or understand the language being used around him, therefore I made it a priority to get an interpreter to custody as soon as possible. 

The legal elements were covered when the interview commenced, an aide memoire was used to ensure I said everything necessary in line with Code C, Code E and Code F of the Police and Criminal Evidence act 1984. These involve the suspect’s rights are properly understood and ensure that Article 6 of the human rights act is upheld, (Legislation.gov.uk, 2018) that being the right to a fair trial. After covering the legal elements I explained to the suspect the course of the interview, what would be happening and why it would be happening, to ensure that he understood the information and situation he was in.

After the planning/preparation and engaging/explaining areas were covered it was time to gain an account of the incident from his point of view, then clarify all information provided. The technique used to ask the suspect questions focuses on asking open questions described as ‘TED Questions’. This meaning ‘tell me, explain to me and describe to me’ questions (Coaching Confidence, n.d.) that leave a broad area for the suspect to answer. From the information provided from the TED Questions, you review their answer, probe for further details highlighted that are of interest to you and challenge any information you believe to be relevant to the case. From here using evidence, I had gathered in the initial planning and preparation stage, such as the witness statements, the summary the suspect provided could be challenged. 

After an account was taken and challenged the interview was brought to a close, again this involves the aide memoire which ensuring the correct process is followed, allowing the suspect to add or clarify any further points relating to the matter.

An evaluation of the interview was conducted to highlight strong areas and areas for improvement. On reflection, the interview went well and resulted in a charge. The feelings I experienced prior to the interview were ones of apprehension as I had never experienced conducting an interview with an interpreter, however once the interview started and I understood the amount of information to give and the pace for the interpreter to translate it made no difference to a standard interview. 
Another factor that went well included how I engaged the policing values; fairness and respect through the process with regards to the language barrier and cultural sensitivity.

This experience has provided me with the confidence going forward when dealing with interview suspects that speak a different language. Going forward I will be better equipped when experiencing a suspect who has a language barrier, I will know what to do to get support for myself and the suspect and where to access this support. Also every interview conducted is valuable experience, being young in service means I have not completed many interviews so therefore I feel it is important to take any opportunity to conduct one to improve my skill base.

1176 WORDS




Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the nighttime economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



1750 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:

This answer will look at antisocial behaviour in the community, understanding how the community is effected and what methods can be used to tackle to issue. The focus will be on reflecting and reviewing on the selected scenario and establishing points to learn and develop. For this, I will be using Gibbs’ reflective model (Gibbs,1998) which uses a six point plan to identify elements that went well and those that did not allowing you to learn and plan for future experiences. According to South Wales Police (www.south-wales.police.uk, n.d.) the term Anti-social behaviour is defined, as ‘behaviour by a person which causes, or is likely to cause, harassment, alarm or distress to persons not of the same household as the person'. Within the anti-social behaviour bracket, there is three categories of behaviour. 

· Personal antisocial behaviour is when a person targets a specific individual or group.
· Nuisance antisocial behaviour is when a person causes trouble, annoyance or suffering to a community.
· Environmental antisocial behaviour is when a person’s actions affect the wider environment, such as public spaces or buildings.

The call that I will be using to complete this answer involves a group of youths located at the local bus station drinking alcohol and behaving in an anti-social manner. The possible impacts of this behaviour on the local community include a decrease in house prices, physical and mental health issues for those persons affected, damaged quality of life, affects tourism and retail in affected area and leaves residents unattached from their community.  The main factor in this incident related to the location of the anti-social behaviour. The bus station being in the centre of the town, close to shops and restaurants and adjacent to the local park.  The youths being at this location and causing fear to the community could result in the bus station being vandalised and the local community members who rely on the buses to get to work and school to be too afraid to use the public transport meaning the behaviour is affecting their day-to-day lives.  The park adjacent to the bus station is close to the local primary school and due to this is often busy especially in the afternoon/evenings when the youths are at the bus station. The children and families using the local park could be subjected to verbal abuse or witnessing foul language and behaviour which is unacceptable.

The appropriate police action in relation to this Anti-social behaviour call depends on the level of effect it is having on the community and the involvement of criminal offences. For example if the youths are causing destruction through criminal damage or rioting then arrests and further action would be required. Whereas if the youths in question were being loud and in certain terms just being a nuisance then using my police discretion arrests would not be necessary. The youths could be informed that their behaviour is unacceptable and explained to them why and how it is effecting the local community.

In this incident, I used my police discretion to educate the youths about their behaviour and the possible actions if the behaviour was to continue. If I had approached the situation with a bias opinion then the national decision making model would not have been correctly followed and used in the correct manner.  Police officers are impartial and do not use opinions or bias to conduct their duty as per our Code of Ethics. The code of ethics state we act with equality and diversity, which states ‘I will act with fairness and impartiality’, and objectivity, which states ‘I will make decisions based on evidence.’ (College Of Policing, 2014).  Therefore if I  approached the situation with a bias frame of mind not only would I be going against the police code of ethics, rendering the national decision making model useless but I would be subjecting the youths in question to unreasonable persecution which could affect their lives in the future.  

In terms of policing responsibility when tackling anti-social behaviour there are two main models that are used to provide the framework to aid the police response. The first model being the GET OUT model, the acronym stands for the following:

Go out and speak to the victims/callers. If they have asked not to be visited then contact made by phone.
Examine the scene and examine evidence. Establish if repeat victims or vulnerable.
Take details of victims, witness, suspects, offenders and forward relevant community intelligence.
Offer advice on what to do if it happens again, provide reference number and contact details.
Update the log on any actions taken
Take immediate action, tell the victim/caller what you have done and keep them informed. 

In terms of using this model while attending the anti-social behaviour call regarding the youths at the bus stop the first step was to contact the reporting person or victim and get further information on the situation. Once the caller was attended to, the scene that being the bus station was searched, while there details of the youths involved were taken and the information from this passed onto neighbourhood policing and school liaison officers.  

When the anti-social behaviour had been resolved, I attended the reporting persons address again to inform them as to what action I had taken, what to do if this happens again or if they feel in immediate danger and I discussed when would be best to pass them updates on the situation.  Throughout the process log entries were input explaining actions made and any intelligence that would be useful to the case, after incident was attended a final update disclosing all actions taken and further requirements was completed. 

It is important to establish if the victim is a repeat victim, the definition by Bedfordshire Police of a repeat victim being that being ‘A person is to be treated as a repeat victim if they perceive themselves to be so or who have been a victim of more than one recorded crime or ASB incident within 12 months’ (www.bedfordshire.police.uk, n.d.).  

Similarly, it is important to establish whether the victim/caller is vulnerable, the definition according to The College of Policing (College of Policing, 2018) is defined as ‘A person is vulnerable if, as a result of their situation or circumstances, they are unable to take care of or protect themselves, or others, from harm or exploitation.’ The reason why this is so important so that the victim can receive an enhanced response to their call, and can give the police more power to take action against the offenders.  
Cases such as that of Fiona Pilkington had a massive impact on the way anti-social behaviour is dealt with and the importance of identifying the specific needs of the victim. As shown in a BBC News article (BBC News,2011) Fiona Pilkington took her own life and the life of her severely disabled daughter due to persistent harassment and anti-social behaviour attacks from her neighbours because of her daughter’s disability.  In total thirty-three calls were made to the police in relation to the behaviour and she was never dealt with appropriately and no safeguarding measures put in place, therefore resulting in her feeling there was no other option than to end her daughter’s life and her own. Due to this a report was put out detailing changes to the way anti-social behaviour is dealt with, with identifying repeat and vulnerable victims being a priority. 

The second problem-solving model used when dealing with anti-social behaviour is the SARA model. The college of policing (College of Policing, n.d.) identifies this as scanning, analysis, response and assessment.  In context of the call I attended the scanning was completed by gathering information from members of the community, from the victim and speaking with the neighbourhood policing team who are more away of the anti-social aspects of my policing area. The analysis of the issue faced meant identifying any trends that were associated with the behaviour, for example the youths attending the area in the evening times and certain persons who are always present. The response to the incident looking at what action is appropriate and would aid the community and thinking about the long term effect of the anti-social behaviour and your action.  In this case, the appropriate action was to clear the youths from the area and inform them as to why, this stopped the nuisance and looking long term meant they were not brought into the criminal justice system but given a chance to rethink their behaviour. And finally the assessment undertaken looked at the effectiveness of the action taken, in this case the action was extremely effective as there was no further calls concerning the youths in the area, the response method I decided to use was deemed appropriate by my supervisors and the community was protected.

On reflection, the call was dealt with in line with South Wales Police’s three P’s approach, Positive, professional and proud. The code of ethics were upheld throughout the response to the incident with help from the national decision making model and the problem solving models. My feelings prior to attending were ones of apprehension as from dealing with youths during previous calls they often cause a scene and do not have a positive outlook on the police force.  Therefore I was determined to ensure I dealt with them professionally and fairly to show them that the police force want to work with them to improve the community not against them and from this improve their opinion on the police.  After the call, I felt happy with my performance and have further learnt how to level with the youths, which is a skill I will be able to take forward and use in future calls.
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TASK 5

Confirmation of the progress on the Occupational Competency Portfolio (OCP).

I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations. 

Signed:  T.Daniels

Date: 10/06/21


Signed:  J.Burnell

Date: 10/06/21
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