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Introduction
What is quality?
Bland (no date) suggest it can be difficult to define quality in the early years. A person's definition of quality might vary greatly depending on their schooling, experience, pedagogy, and other personal beliefs. According to Bland (no date), practitioners ought to collaborate as a team to develop a common understanding of what excellence entails. Engaging the entire team in the process of defining quality will foster a common understanding, offer a variety of viewpoints, enable employees to take responsibility for their own work, and assist practitioners in cooperating to deliver and uphold quality practice across all age groups (Bland, no date). 

On establishing a definition for quality, practitioners can apply knowledge to practice within the learning environment. Although it is widely agreed that providing high-quality childcare can result in notable and long-lasting benefits in children’s outcomes, Education Policy Institute (2018) imply it is still unclear what exactly high-quality childcare looks like in reality. 

In summary, ensuring high quality early education and childcare services requires a workforce that is confident in cooperating, having conversations with parents and families, recognising the significance of child development and education, having high standards for children to achieve the greatest results possible and providing excellent instruction and practices that have a daily impact on children's progress (Years, 2014). 

Why is it important?

The formative years of a child's life are important. At this time their brains are expanding and creating billions of new connections (Bland, no date). High-quality provision is critical for good outcomes for children, according to research (Bland, no date). Children who receive high-quality care are more likely to succeed academically and acquire the social, emotional, and cognitive skills needed for lifelong learning. Years (2014) supports this perspective and suggests that long-term learning and development in children are not supported by subpar services. Ofsted (2023) suggest that children who receive early childhood education for a longer period have higher educational outcomes later. It also demonstrates that children from low-income families benefit most from high-quality early childhood education. High quality childcare and education support children's mental and general well-being, since they are based on loving, caring connections and interaction. 

How do we know it is important for children to have access to high quality settings?
The remarkable significance of a child's early years is demonstrated by the Early Intervention: The Next Steps Report (2011), which indicated that a child's development score at just 22 months may accurately predict their educational outcomes when they reach 26 years of age. The results of this study support the need of good, efficient practices. Additionally, it demonstrates that all children have the right to receive first-rate early childhood education (Bland, no date).

Main Body 
Every setting should ensure that they adhere to, and review quality assurance standards related to their governing body. The two chosen additional methods to improve and expand quality are Ofsted and ECERS.


Ofsted
All settings are required to register their practices with Ofsted (Allen, 2011). By adhering to the legal criteria, early childhood educators can provide a baseline for quality assurance. The use of additional tactics for promotion and quality control does have certain benefits, though. 
Ofsted’s role involves measuring the overall quality and standards of early years provision in relation to four areas of quality. According to Berg (2022), these aspects include effectiveness of management and leadership; quality of teaching, learning, and assessment; individual growth, conduct, and well-being and child outcomes. 

Martland (2020) commends practitioners within settings recognising gaps in knowledge and abilities, coming up with solutions, and then reflecting on the effects on both practice and participants as part of effective CPD. He suggests that there is always something new to learn, as learning is an endless cycle. Indeed, Stuart (2025) emphasises the role of Early Years CPD. He explains that CPD is a statutory requirement by law. In their inspectorate role, Ofsted will closely examine every team's professional growth as well as how well practitioners know and comprehend the youngsters under their supervision (Stuart, 2025). He advises all practitioners to access high quality EYFS CPD opportunities to understand children and know how to advance their development as the quality of teaching and learning experiences is directly impacted by CPD tools, which guarantee that teachers stay up to date on emerging pedagogical ideas and best practices.

According to Stoll, Harris and Handscomb (2012), teacher training courses exhibit a dedication to CPD and success in this area through collaboration with partnership schools. Furlong (2015) outlined this expectation and suggested that school practitioners also benefit and learn from accepting students in terms of their own CPD opportunities by observing recent initiatives deployed. Teaching school partnerships can secure improvements throughout the system by distributing innovation, sharing professional knowledge, and allowing clusters of institutions to share resources to satisfy a variety of staff needs. Ofsted (2013) commend the work of networks or clusters, federations, trusts, and teaching school alliances, where the most successful head teachers, teachers, and governors can exchange best practices and improve the calibre of services offered in a region. Additionally, local governments are crucial to the development of solid and fruitful relationships as well as the upkeep and maintenance of these collaborations. 


Ofsted (2024) suggests that early childhood educators may become more motivated and satisfied with their work as a result of professional development promoted by quality assurance techniques that prioritise ongoing education. Furthermore, positive effects on children performance can result from high-quality professional development that enhances instructors' expertise, practice, and self-assurance (Ofsted, 2024). When teachers routinely receive high-quality training as part of their CPD practice, they are also more likely to be content in their positions and remain in post. 

A dedication to excellence is shown by putting quality assurance procedures into place above the requirements of the law. This can improve the early years setting's reputation by fostering confidence and trust among parents and the larger community. According to Ofsted (2025), it highlights areas that need improvising, acknowledges what is effective, and gives parents peace of mind that their child is getting a quality education. However, settings need to employ professionals with the necessary knowledge, skills and abilities to work in early childhood education, dedicated individuals are those that affect change, impart knowledge, and change lives.

Early Childhood Environment Rating Scale [hereafter ECERS]
ECERS programmes was created by Harms and others in 1998 (Siraj-Blatchford et al., (2002). This and its updated version the Early Childhood Environment Rating Scale-Revised [hereafter ECERS-R] were created as global quality indicators and are well known approaches to quality assurance. According to Stuart and Sweeney (no date) ECERS offers a dispassionate platform for best practices grounded in research. 

Mathers and Karemaker (no date) suggest that ECERS scores and Ofsted ratings display statistically significant correlations, indicating that they are "pulling in the same direction" and that they evaluate the same quality characteristics to some degree.

ECERS and the revised version ECERS-R is a validated research tool used to evaluate the quality of care provided to children in centre-based settings between the ages of 2½ and 5 years. The counterpart scale for children aged 0–2½ is the Infant Toddler Environment Rating Scale–Revised (ITERS-R). Space and furnishings, personal care routines, language and reasoning, activities, interaction, programme structure, and provision for parents and staff are the seven broad characteristics of quality that are examined by both scales. Early Rating Scale [hereafter ERS] offers a framework for documenting, enhancing, and demonstrating various facets of the educational setting (Buckley, Martin and Curtin, 2020). By offering systematic feedback, ECERS helps teachers pinpoint their areas of strength and growth, boosting their competence and self-assurance (Jesper, Deding and Minnaert, 2024). 

ECERS provides a thorough evaluation of the learning environment based on research. According to Sylva et al., (2006) ECERS-R is a strong predictor of children's cognitive and language development and is a valid tool for evaluating the educational components of process quality. ECERS-R, on the other hand, is more strongly correlated with the socio-behavioural development of the children during preschool years.

ECERS-R promotes impartial and consistent assessment using standardised criteria. According to Gordon et al., (2015) it is a popular tool for assessing whether preschool programmes are adequate to prepare children for bridging. It enables focused actions by identifying areas that require development. 

By using resources such as ECERS, teachers may evaluate and enhance the learning environment in a complete way. By emphasising elements such as physical space, materials, and interactions, ECERS encourages a comprehensive approach to child development that may be missed by statutory rules, such as Ofsted expectations.  According to Gordon et al. (2013) given how crucial ECERS-R has been to research and policy, the lack of a stronger body of evidence supporting its validity is noteworthy. 

Buckley, Martin, and Curtin’s (2020) study examine how seven Early Childhood Care and Education [hereafter ECCE] centres implemented a quality improvement strategy to enhance child outcomes as part of the Young Knocknaheeny Area Based Childhood Programme. Following the adoption of ECER-R and ITERS-R quality improvement methods within settings, the quantitative and qualitative results from their study show a considerable improvement in the quality of provision within the seven ECCE services. Therefore, it suggests that ECERS is crucial for establishing the best possible learning environment. However, to fully reap its rewards, it requires sufficient assistance and professional growth. According to the Australian Children’s Education and Care Quality Act [hereafter ACECQA] (2023) by recognising practices that can be maintained, as well as those that may need to be modified or improved, critical reflection assists educators in expanding their knowledge and abilities. It also aids teachers to determine how to enhance opportunities for children’s engagement, education, growth, and well-being. 

Siraj-Blatchford et al., (2002) has undertaken research with the UK applying the ECERS rating scale. This research considers at how well childminders understand effective teaching. It also examines the quality of learning opportunities they offer. ECERS-R was used to evaluate the quality of the environment along with an adapted version that includes the Early Learning Goals and information about how children learn. The study highlights benefit for both childminders and parents, making day-care more flexible and secure. The results indicate that providing CPD and professional qualifications improves childminders' understanding and practices. Most participants appreciated these opportunities but preferred to maintain some autonomy. Some were concerned about Ofsted inspections, with a few considering other job options if pressured. 

The EPPE study also found that better early childhood education and care [hereafter ECEC] is linked to the education level of the staff (Sylva et al., 1999a; Melhuish et al., 2006 cited in Melhuish and Gardiner, 2019). The qualifications of managers also play a role in service quality. In response, England has worked to improve the qualifications of ECEC personnel, leading to positive changes. This increase in qualifications may lead to better quality ratings for preschool services over time (Sylva et al., 1999a; Melhuish et al., 2006 cited in Melhuish and Gardiner, 2019).

When comparing and contrasting, quality assurance tools Ward (2019) considers advantages and disadvantages outlined by Barr and Leeson (2010, cited in Ward, 2019). Having observed EY assurance measures in Hong Kong, they imply that the English system for quality assurance is deficient, as it does not guarantee that mechanisms are in place to drive forward the change such as the inclusion of stakeholder "buy-in" from practitioners. Ward (2019) also recognises that concerns have also been raised about Ofsted's capacity to recognise EY's quality, which would obviously affect its capacity to enhance it. Hopkin, Wilkinson, and Stokes (2010, cited in Ward, 2019) discovered, for instance, that there was little association between the opinions of Ofsted and other quality indicators such the Early Childhood Environment Rating Scale (ECERS) (Sylva, Siraj-Blatchford, and Taggart, 2003, cited in Ward, 2019). However, Mathers, Singler, and Karemaker (2012, cited in Ward, 2019) warns that ECERS and Ofsted are different tools, designed to do different things. 

Early year practitioners in the U.S. however, having applied ECERS–R to assess quality of provision, found it unclear how reliable the ECERS-R tool is for high-stakes situations (Setodji, Schaack and Le, 2018). Their research highlight that the ECERS-R tool is linked to positive outcomes for children when scores are up to 3.4. However, its ability to evaluate quality decreases above this score, indicating a need for a different type of assessment that focuses on processes. To address this, some states use both the ECERS-R and a process-oriented measure like CLASS in their Quality Rating and Improvement Systems (QRIS). They suggest that future studies should look at combining the ECERS-R with these assessments to better understand quality of provision.

Conclusion
To conclude, research indicates that quality assurance tools have proven useful in the UK to measure quality related to education and well-being within settings and schools. However, relatively recent research undertaken in America calls for further research to review the combining of ECERS-R with other tools to gain a better understand of quality of provision.
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