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Question Title:
Article 28 of the UNCRC (1989) states:
‘Every child has the right to an education.  Primary education must be free.  Secondary education must able available for every child.  Discipline in school must respect children’s dignity.  Richer countries must help poorer countries achieve this’ UNCRC (1989).

From a global perspective and referring to local and global policies, critically discuss barriers to engagement in education for children in one country of your choice.  Compare your findings to the situation in the UK.

This assignment will make reference to the developments made and the current climate of global education, with explanation of theoretical and legislative approaches to these changes along with the possible barriers to achieving sustainable global education.  In depth focus will be made into the writers chosen county, using statistics, policy and intervention to investigate the way in which education is facilitated and compare it with that of the United Kingdom (UK).  From these comparisons the writer will highlight the barriers faced by both countries in achieving sustainable education.
Education has been, and is still on an evolutionary journey to Global Citizenship Education (GCE) which ‘explicitly seeks to inculcate in learners an international outlook and a sense of belonging to, and responsibility towards the global community’ Phillips & Schweisfurth (2014, p.58).  Globalisation plays a vital part in this process, Sociologist Ronald Robertson believes there was a crucial point at where this began, between 1880 and 1925, cited in Otte (2016).  Globalisation stemmed from the trading of goods and resources between countries, enhanced initially by the developments in transport which aided overseas exchange, though is presently excelled by the speed at which technology is developing, making processes easier, quicker and more effective.   Impacts can be seen through the political, economic and social status of countries, this is known in theory as a transformationalist globalisation, which will ideally lead to change on a worldwide scale.   Theories are in support of these changes, interoperating them in different ways; Human capital theory suggests that investing in the people of the country will in turn benefit the country itself, that ‘Education is believed to be a sound investment both for the individual and the nation’  Phillips & Schweisfurth (2014, p86). Modernisation theory, this theory shows the appreciation for values, but that they are open to change with diversity Phillips & Schwiesfurth (2014). Liberation theory encourages growth through freedom of domination, ‘Education can play a role in oppression, by dulling minds and reinforcing the status quo’ Phillips & Schweisfurth (2014, p.90).      The League of or United Nations (UN)  played an influential part in the change of attitude towards achieving educational equality, they adopted the Geneva Declaration of the Rights of the Child (GDRC) in 1924, this was a post-World War 1 legislation that revolved mainly around child welfare and comprised of 5 articles.  The first three put heavy obligation to care givers and their responsibilities with regard to the children’s basic needs.  Focus of the time revolved around child labour, article 4 makes reference to protection against exploitation, although still sees children’s education as a purpose to achieve a livelihood. United Nations Declaration of the Rights of the Child (UNDRC) 1959 increased from 5 to 10 articles or principles.  Principle 7 states;
	‘The child is entitled to receive education, which shall be free and compulsory at least in the elementary stages.  He shall be given an education which will promote his general culture and enable him, on a basis of equal opportunity, to develop his abilities, his individual judgement, and his sense of moral and social responsibility, and to become a useful member of society’ UNDRC  (1959) cited in Cregan & Cuthbert (2014, p.61).  This principle, some 30 years prior to the UNCRC also states that education is a ‘right’ or ‘entitlement’ and should be ‘free’ for all primary aged children. 
Within this global transformation, culture however becomes a barrier in achieving this goal, the cultures of the world are so diverse that to encompass and appreciate all of their values globally is questionable.  A global frame work The United Nations Convention on the Rights of the Child (UNCRC), which Wales adopted in 1992 incorporating it into all child based policy making.  The UNCRC increased the UNDRC from 10 articles to 54: article 28 being what this assignment is focused around.   This treaty has been signed by all but two countries of the globe, being very child centred and rights based.  The Organisation of African Unity (OAU) adapted these principles in the African Charter on the Rights and Welfare of the Child (ACRWC) which was adopted by in 1990 and came into force in 1999.  The reason for making these adaptations was to encompass the African culture as part of the charter, as the UNCRC does not inclusively incorporate the diversity of cultural values into consideration of the principles, the two then contrast slightly between a rights and value based approach to child welfare and education. Even though in accordance to the UNCRC and the ACRWC every child has the right to education, to encompass every child’s culture and values of that culture with so many variables, it would be impossible to do so without discouraging the values and cultures of others, this being the case for not only African countries but others alike, the Te Whariki tribes of New Zealand links to ARCWC as they also hold president to parental involvement, families and communities in their values.
Following the Millennium Summit of the United Nations in 2000, The Millennium Development Goals (MDG) was established, which identified eight international development goals to be achieved by 2015.  They make reference to: poverty and hunger, universal primary education, equality, reduce child mortality, improve maternal health, combat HIV, environmental sustainability and global partnership for development. This goal has not been met and so has been modernised to the Sustainable Development Goals (SDG) increasing to seventeen goals, which aims to have impacted by 2030
The United Nations Education Scientific and Cultural Organisation (UNESCO) made a global movement of Educational For All (EFA) it’s aims being to meet the learning needs and provide quality education  of all children, youth and adults by 2015 which came from the World Education Forum in 2000 held in Dakar, similarly, this too has not been achieved but has shown that progress has been made in many countries, though with a still plenty of room to improve.   It is here that the Education for Sustainable Development in Global Citizenship (ESDGC) hopes to aid change, influenced by the UNESCO Education for Sustainable Development (ESD) framework. The Welsh assembly Government (WAG) uses ESDGC to take globalisation changes into an educational context, they ‘seek to give learners, at all stages of education, an understanding of the impact of their choices on other people, the economy and the environment’ Learning Wales (2017).  As practitioners in education, we are in a position to inform and educate our children about the world they live in and how it is changing, doing this through the 7 key principles set out in the ESDCG.
The barriers to achieving these goals are so diverse between the world’s countries; this is evident through them not being met.  Economy plays a part in this challenge, the Gross Domestic Product (GDP) of lower income and higher income countries are so wide that, where the need is higher the financial availability is not.  The world bank categorises countries into bands based on the GDP of each country, ideally 6.3% (a desired increase from 3.5% in 2012) of each country’s GDP should be spent on education therefor if the country does not make very much money within its own economy, it will have less to spend on educational provision, too with their capability to provide and maintain good levels of other welfare services like health care.  Poverty and deprivation may be a result of a countries level of GDP which will negatively impact on the education of its children.   Access to education can be compromised in countries that have vast areas of which to cover, those who have lower incomes, will be limited as to where they can build schools; families who rely on farming, those who are travellers or native tribes, or may not be in a geological or financial position to ensure that children are educated, so even though as article 28 states a country could provide free education but it may not be accessible to all.  This links on to the cultural barriers of predominantly Southern hemisphere countries; the necessity or requirements of education within cultures vary.   A child who is born into a native family may not through the attitudes and beliefs of the family or community need to be formally educated or deem it a childhood requirement, children who work as part of a family business, farming for example may value education of the land a more functional use than formal education.  With education as a right and making it available, as stated in article 28, does not necessarily mean that it will be accessed.  This potential enforcement could have a positive or negative effect on the economy of the country, either by improving educational standards through schooling, creating more potential for employability, or devolving the knowledge of the country’s present source of income, thus resulting in a deeper state of poverty.   In countries experiencing poverty, child labour/slavery can be a way of life, children being forced to work at a young age to provide revenue for family or whoever is in control of them, this however was the deriving reason for the GDRC in the UK as previously mentioned, by these children not having the opportunity to access education also supresses their knowledge in knowing that is their right to be free of slavery and labour.  Which reinforces the importance of giving them an education in order to be able to experience a childhood that includes education, this point is the same for all barriers to education and spreading awareness. In Asian and tribal African culture arranged marriages are natural parts of the cultural process, these may also encompass gender roles or child brides, linking to the liberation theory where children or young people would experience oppression through their cultures beliefs.  This too could impact on their right to education, as commonly practiced gender roles see women as housewives and care givers, with no need for formal education, alike with child brides not being able to access secondary education.  A countries Governments approach to education can be a barrier as even though the UNCRC and ACRWC both state that education is the right of every child, stipulations on the primary starting and secondary finishing age is not made, however providing free education is at the route of all movements, is evidently a barrier in itself based on GDP.  The provision and standard of welfare services can impact on education; disease, malnutrition and health care which can be linked to Humanist Theorist Abraham Maslow’s Hierarchy of Needs, that in order for children to fulfil their potential  they must have their basic needs, or foundations for learning, met.  Access to fresh water being an example of one thing the Western World or Northern hemisphere countries take for granted that many underdeveloped countries don’t have.  In luckily rare, but unfortunate circumstances some countries that are in a state of war or experiencing a natural disaster, will result in a negative consequence on all infrastructures within a country, potentially resulting in children having refugee status.
The writer has chosen to compare the UK with emphasis on Wales (as seen collectively on the World Bank 2016 data as United Kingdom UK), being the writer’s resident high income country, with Ethiopia a low income country. 
The UKs enhanced wealth began with the Industrial Revolution, where as a county it became influential through trade exchange of raw materials and produce.  It has since and partly due to this revolution that the UK is now a multi-cultural society that’s culture is intertwined with many others. It has a free National Health Service, education is free for primary and secondary students, the government also offers higher education students support in university fees.  The country is not at war, has access to clean water and sanitation.  Families are supported by a state benefit system to help illuminate or reduce levels of poverty, which is variable across the county but for the majority deprivation is not an issue.   Ethiopia, even though GDP is on the rise, it is a country still in desperate need.  Suffering from drought, famine, HIV, and civil war, the people of Ethiopia rely on agriculture as their main source of income, which is dependent on the amount of rainfall.  Infant mortality rates are high, clean water is in small supply, and access to sanitation very limited.  All of these factors make the entire population of Ethiopia extremely vulnerable SOS Children’s Villages (2018).    When selecting a low income country for comparison, Sub-Saharan Africa countries were observed to dominate the list (formulated by the World Bank), 28 out of the 31 lower income countries were Sub-Saharan Africa countries. From the total 54 Sub- Saharan Africa countries 14 are lower-middle, leaving only 9 Sub-Saharan Africa countries who are in the upper middle income threshold.  This indicates the amount of support required for over 80% of the continent is drastically high in order for them to become on a level with other middle income countries, therefore achieving this would not be straight forward, even with the statement made in article 28, the amount of financial help required from high income countries could be unrealistic. Ethiopia has seen a massive increase in their GDP over the last decade, from 15 Billion US Dollars in 2006, to 72 Billion US Dollars in 2016 UNESCO (2016). The UK’s 2.6 Trillion remains the same though with a spike in 2007 up to 3 Trillion UNESCO (2016), purely the numerical value in which these countries GDP is measured shows that Ethiopia will be far more challenged at achieving the targets of article 28.   
The ages of compulsory education of both countries are very different, Ethiopian children are aimed at completing 8 years of education from the age of 7 to 14, children in the UK begin compulsory education from the age of 5 – 16, showing an increase of educational experience of 3 years for children of the UK compared with Ethiopia.  Graphs relating to the number of out of school children show a contrast in the number of children, in the UK for example in 2012 there were estimated to be 60,000 children out of school with an equal number of boys and girls showing a decline in both after a peek in 2009 UNESCO (2016). In 2012 Ethiopia’s out of school data shows that 3,152,376, children were not in the education system, showing trends of higher out of school girls than boys over a 7 year period.  The amount of out of school children in each country is polar, in Ethiopia’s case this can be explained by having 80% of its children classed as being part of rural population, this being only 17% in the UK UNESCO (2014).  This links to the geographical barrier discussed earlier, that the difficulty in attending school is potentially a result of culture and lifestyle along with the provisions provided by the county to support this (infrastructures of schools) .  Positively these numbers show a decline for out of school primary aged children over the span on 8 years, though the opposite is seen in the education of adolescents, the number of out of school children increasing in both the UK and Ethiopia, spiking slightly in the UK in 2012 and levelling back out again.  The enrolment ratios of boys and girls in the UK are relative, which is evident that gender equality is embedded, though in contrast to Ethiopia data shows that between 2006 and 2015 enrolment levels are higher in boys than girls, this pattern remains the same for primary, secondary and tertiary enrolment, suggesting that cultural roles may influence whether girls are given the same access to education as boys.  Interestingly though, in the UK girls are seen to have a higher enrolment rate in secondary and tertiary education.   Financial spending’s on education based on expenditure per student shows a massive difference between the two countries, in 2011 Ethiopian Government allowed 93.58 PPP$ to be spent per student in primary education, in comparison to the UKs allowance of 8468.21 PPP$ per student UNSECO (2016), the equality in Ethiopia children being at a 90% financial disadvantage to children of the UK does not meet the goals of educational equality desired by the current frameworks, so yes education is being provided for free, but the quality of its provision may be questionable and unequal.
Data according to the EFA Global Monitoring report 2000-2015 shows that Ethiopia has made process in meeting some of the goals set out in the EFA.  Goal 2 focused on Universal Primary Enrolment, data proves that this has increased as mentioned and can be linked to making education free, which Ethiopia did by abolishing tuition fees, this being the aim of article 28 from the UNCRC and article 11 from the ACRWC. Goal 5 regarding Gender Parity and Equality,  the EFA states that Ethiopia has, ‘Integrated gender perspectives into education plans, with targeted interventions to close gender gaps’ EFA (2015).  The UK has a compulsory school starting age of 5, with poverty as its main objective the Welsh Government introduced the Flying Start initiative in 2004, offering free hours of child care to children from the age of two to three, it would also be beneficial in encouraging the transition and enrolment of primary age children.  With regards to gender equality, the UK Government introduced the Equality Act 2010, which encompasses all discriminatory issues including gender parity.
[bookmark: _GoBack]In conclusion, it is evident that progression steps are being made slowly but surely towards Sustainable Global Development, although the realisation as to whether equality can be realistically reached for and by every country of the globe is questionable when it appears to be dependent on finances.  Comparative education and globalisation have been enhanced by the expansion of the internet and the ability to share ideas and approaches to education.  This information sharing is one that the writer is in strong support of, that it should be encouraged within the development of education in Wales, through professional development of teachers having allocated times to share good practice both in observed working practice and collective sharing.  Ofsted do this as part of their inspection reports, collecting elements of good practice and making them available online for all schools to access. Educational growth in Ethiopia is however dependent on the continual efforts from Government powers, the rate of progression is promising, enhanced by the support of charities and organisations such as SOS Children’s Village which is a  British based organisation emphasising the awareness and action of  Britain’s people.  Oxfam and UNICEF alike are two of the forefront runners of overseas aid, as seen in UNICEF’s  message that,  ‘Every child must be ensured the best start in life- their future, and indeed the future of their communities, nations and the whole world depends on it’  UNICEF 2008 (cited in Bignold & Gayton 2009, p.20).
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