


Community Profile: Fforestfach/Ravenhill, Swansea
This community profile focuses on Fforestfach and Ravenhill in Swansea, the local area surrounding The Roots Foundation Wales. The area sits within the wider Cockett ward, which Swansea Council identifies as including Fforestfach, Gendros, Fforesthall, Ravenhill and Cockett (Swansea Council, 2026). Cockett ward data is therefore used where more specific area -level data is unavailable. However, this is a limitation as ward-level statistics can hide differences between smaller localities. The experiences of young people in Fforestfach may not be the same as those in Ravenhill, Gendros or Cockett. Therefore, official data is used critically alongside young people’s views gathered during placement.
Cockett is a significant residential ward in west Swansea. Swansea Council’s Cockett Ward Profile states that the ward had an estimated population of 10,600 in mid-2024, covered 5.8 square kilometres, and had a population density of 1,830 people per square kilometre. It also had the eighth highest ward population in Swansea and the twelfth highest population density (Swansea Council, 2026). This matters as a large residential population can increase demand for accessible youth provision, safe spaces, trusted adults and informal learning ((Welsh Government, 2024; Youth Work in Wales Review Group, 2022). However, population data alone does not show hidden need. Young people who are care-experienced, isolated, living in poverty or travelling from outside the ward may not be fully visible in local statistics.
The wider Swansea context is important as The Roots Foundation Wales does not only support young people from Fforestfach or Ravenhill. Swansea Council reports that Swansea had around 33,600 residents aged 16–24, representing 13.4% of the population, compared with 10.6% across Wales (Swansea Council, 2025). This suggests Swansea has a substantial youth population, making support, participation and transition services important. For care-experienced young people, the move towards adulthood may involve education, employment and housing decisions alongside placement changes, professional involvement, disrupted relationships or early independent living (Social Care Wales, 2025). 
Deprivation also shapes young people’s opportunities. The Welsh Index of Multiple Deprivation is the Welsh Government’s official measure of relative deprivation for small areas in Wales, covering domains such as income, employment, health, education, access to services, housing, community safety and physical environment (Welsh Government, 2025). Swansea Council reports that in WIMD 2025, 20 of Swansea’s 150 lower-layer super output areas were in the most deprived 10% in Wales (Swansea Council, 2026). This should not label all of Fforestfach or Cockett as deprived, but it shows significant inequalities across Swansea. For young people, deprivation can affect transport, food, digital access, school engagement, leisure opportunities and mental wellbeing. Youth work must therefore avoid assuming that all young people have equal access to money, safe spaces or supportive networks (Children’s Commissioner for Wales, 2019; Welsh Government, 2026).
Bandyopadhyay et al. (2023) support this link between local conditions and young people’s outcomes. Their Welsh record-linkage study found that children growing up in poverty were less likely to achieve positive educational and wellbeing outcomes, while community safety, income and access to services were associated with better outcomes for children in poverty (Bandyopadhyay et al., 2023). This is significant as young people’s lives are shaped by wider social conditions, not only individual choices. Youth work can build confidence, relationships and participation, but it cannot remove structural inequality alone. A critical profile therefore needs to recognise both local assets and wider barriers (Marmot et al., 2020; Youth Work in Wales Review Group, 2022).
The Roots Foundation Wales is a key community asset in this area and describes itself as supporting care-experienced children and young people in the Swansea area (Roots Foundation Wales, 2026). The Charity Commission states that Roots supports young people in care, care leavers, young people in kinship care and carers through activities, workshops, advice and guidance promoting positive life choices and independent living skills (Charity Commission, 2026). This is directly relevant to youth work as the organisation supports young people who may face barriers linked to care experience, housing, confidence, relationships and independence.
Care-experienced young people may not experience community only through where they live. Their sense of community may also be shaped by foster placements, supported accommodation, school moves, social workers, personal advisers and trusted services (Care Inspectorate Wales, 2019; Social Care Wales, 2025). Welsh Government statistics show that children aged 10 and over were looked after at a higher rate than younger children in 2023–24 (Welsh Government, 2025b). CoramBAAF (2026) reports that 7,198 children were looked after by Welsh local authorities on 31 March 2024, equal to 116.1 per 10,000 children under 18. For youth work practice, this highlights the importance of consistent relationships, emotional safety and accessible support. Roots should therefore be understood both as a place-based organisation in Ravenhill/Fforestfach and as a specialist service for a wider community of need across Swansea.
During placement, a small semi-structured interview activity was conducted with ten young people who accessed Roots. The first question asked whether young people liked the surrounding area and whether there were things for them to do. Six out of ten said yes, mainly because the area is close to the park and shops. This suggests that the immediate area has positive community assets, including green space, shops and informal places to spend time. However, four out of ten did not clearly identify the area as positive, showing that local amenities do not meet every young person’s needs.
The Image below presents the young people’s responses to the three semi-structured interview questions.
Image 1- Interview Findings (Appendix 1)
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The second question asked whether young people were local to the area. Eight out of ten stated that they had to take the bus to attend Roots and lived further away. This shows that Roots serves a wider Swansea community, not only the immediate Fforestfach/Ravenhill area. Transport is therefore a youth work issue, not just a practical detail. Welsh Government’s Child Poverty Strategy progress report recognises that children and young people need regular and reliable transport when travelling to schools, youth clubs and services (Welsh Government, 2026). If young people have limited money, low confidence travelling alone or poor bus connections, attendance may become inconsistent. This can affect relationships, safeguarding, participation and access to support.
The final question asked whether Roots should be located elsewhere. Responses were evenly split: five said yes and five said no. Those who felt Roots should move argued that another location could make the service more accessible to them and to a wider community. Those who felt Roots should stay said the local community was good and that the area felt central to other parts of Swansea. This mixed response avoids a simple conclusion. The current location has strengths, but the fact that half suggested relocation shows that accessibility remains a genuine concern. The findings must also be treated cautiously as the sample was small, based only on ten young people already attending Roots, and cannot represent all young people in Fforestfach/Ravenhill or across Swansea.
Including young people’s views reflects a rights-based approach. Article 12 of the UNCRC states that children and young people have the right to express their views and have those views taken seriously (United Nations, 1989). In Wales, the Rights of Children and Young Persons (Wales) Measure 2011 places a duty on Welsh Ministers to have due regard to the UNCRC when making strategic decisions (Rights of Children and Young Persons (Wales) Measure 2011). The Youth Work National Occupational Standards also state that youth work involves empowering young people’s voices and enabling them to influence the environment in which they live (CLD Standards Council Scotland, 2019). Therefore, the interview findings are part of participative youth work practice, not just extra evidence.
The profile also links to the five pillars of youth work in Wales: educative, expressive, participative, inclusive and empowering (Youth Work in Wales Review Group, 2022). Through a praxis approach, the evidence should inform action, such as listening to young people about access, considering transport barriers when planning sessions and recognising that a valued service may still need improvement. This is particularly important for care-experienced young people as accessibility can influence whether support feels genuinely available.
Overall, Fforestfach/Ravenhill is an appropriate focus as it is the immediate area surrounding The Roots Foundation Wales. The area has strengths, including green space, shops and a local community valued by some young people. However, Roots also serves a wider community of care-experienced young people across Swansea. The community therefore cannot be understood only through geography; it must also be understood through need, access, rights and participation. Critically, the young people’s responses show that the current location is both useful and limited. For youth work practice, provision should be planned around young peoples lived realities rather than simply around where a building is located.

In-depth Practice Analysis: Balancing Relationships, Autonomy and Safeguarding in Residential Youth Work
This analysis critically evaluates student-developed practice within a residential provision supporting care-experienced young people aged 16–18. It draws on three anonymised examples: supporting a resident who experienced difficulty leaving her flat and socialising; responding to the needs of a pregnant resident; and preparing a resident to move into independent accommodation through budgeting and an essentials checklist. Each example is examined through competing interpretations, professional decision-making, theory, policy, evidence of outcomes and adaptation of practice. Together, they demonstrate advanced professional competence in relationship-building, safeguarding, rights-based practice, inter-professional working, informal education and critical reflection.
The practice was informed by the Youth Work Strategy for Wales, which promotes accessible, inclusive and rights-based provision (Welsh Government, 2024), and the current statutory framework established through Youth Work in Wales and the Youth Support Services Directions 2026 (Welsh Government, 2026). These frameworks strengthen expectations concerning participation, assessment of need, collaboration and accountability. Although the placement involved residential support rather than open-access sessions, youth work principles remained relevant as the work centred on purposeful relationships, informal learning and young people’s personal and social development.
Relationship-based practice underpinned all three examples. Ruch, Turney and Ward (2018) argue that effective relationships depend on reliability, emotional awareness and professional accountability rather than friendliness alone. This is especially important in residential provision, where practitioners provide care while monitoring wellbeing, recording concerns and applying organisational expectations. Care and control therefore operate simultaneously within an unequal relationship (Smith, Fulcher & Doran, 2013). The five pillars of Welsh youth work being, educative, expressive, participative, inclusive and empowering provide a framework for addressing this imbalance, although their application is complicated as engagement in residential settings is not completely voluntary (Youth Work in Wales Review Group, 2022).
The first example concerned a resident who rarely left her flat and had limited social contact. One interpretation was that her withdrawal indicated anxiety, reduced wellbeing or self-neglect. Alternatively, it could have represented a need for privacy, distrust of services, conflict with other residents or a preference for limited social interaction. Describing her as disengaged or unmotivated would have risked imposing an adult interpretation on her behaviour. Anti-oppressive practice requires practitioners to challenge professional labels and consider how institutional power can marginalise young people’s own accounts of their lives (Dalrymple and Burke, 2006).
This barrier was challenged by offering the resident repeated opportunities to leave the flat and socialise. However, reflection suggested that repeated encouragement could be experienced as pressure rather than support. The approach was adapted to include brief, predictable check-ins, informal conversations and open invitations that the resident could accept or decline. This supported Article 12 of the United Nations Convention on the Rights of the Child (UNCRC), concerning young people’s participation in decisions affecting them (UNCRC, 1989), and reflected the inclusive and empowering pillars of youth work (Youth Work in Wales Review Group, 2022). It also demonstrated the National Occupational Standards’ expectation that practitioners establish purposeful relationships that respect young people’s needs and choices (NOS, 2019).
Trauma-informed theory supported an emphasis on safety, trust, collaboration and choice (Sweeney et al., 2018). However, trauma was not assumed to explain the resident’s withdrawal. Huo et al. (2024) warn that trauma-informed approaches are interpreted inconsistently and can become reductive when all behaviour is explained through presumed adverse experience. Advanced judgement therefore required professional curiosity without diagnosing the resident or reducing her identity to her care history.
A low-pressure approach also created a risk of under-intervention if the withdrawal reflected deteriorating wellbeing. However, a safety plan was implemented to balance privacy with daily welfare checks, accurate recording, staff handovers and consultation with senior colleagues. This reflected the Social Services and Well-being (Wales) Act 2014 and the NOS (2019), which require lawful, ethical and safeguarding-conscious practice. Evidence of impact remained appropriately cautious with the resident becoming more willing to communicate during checks and occasionally initiated contact. Although this suggested increased trust, it did not establish improved emotional wellbeing. Evaluation therefore shifted from measuring how often she left the flat to considering communication, help-seeking and her own understanding of progress.
The second example involved supporting a pregnant resident. Pregnancy could have been framed primarily through vulnerability and risk. However, this interpretation could become paternalistic and define the resident through perceived deficits. A strengths-based perspective instead recognised her capabilities, existing resources and right to make decisions (Saleebey, 2013).  Listening without judgement was key in identifying what support she needed, helping yet encouraging her to access appropriate health and professional services without claiming specialist expertise.
Articles 3 and 12 of the UNCRC required attention to both best interests and the resident’s views (UNCRC, 1989). Nevertheless, “best interests” can become an adult-led justification when professionals decide what is appropriate without meaningful participation. Lundy (2007) argues that voice alone is insufficient unless young people are given space, support to express their views, an appropriate audience and evidence that their views influence decisions. The resident was therefore involved in discussions concerning referrals, information sharing and future planning rather than being treated as the subject of professional decisions.
Safeguarding remained relevant as pregnancy could create additional support needs involving physical health, emotional wellbeing, relationships, accommodation, finances and preparation for parenting. Confidentiality was explained as important but not absolute. Sharing insufficient information could leave significant concerns unaddressed, whereas unnecessary disclosure could damage trust and increase the resident’s sense of surveillance. The NOS (2019) require practitioners to comply with legal, regulatory and ethical responsibilities, meaning information sharing should be necessary, proportionate and consistent with safeguarding procedures.
Professional humility was important here by recognising the boundaries of the student role and consulting experienced colleagues. This was not an avoidance of responsibility but an accountable decision to seek appropriate expertise. Collaborative work reflected the NOS (2019) and the Welsh statutory framework’s expectation that organisations coordinate support around young people (Welsh Government, 2026). However, multi-agency practice may reproduce powerlessness when information is exchanged around a young person rather than with them. Following reflection and supervision, practice was adapted by asking the resident what assistance she wanted before offering solutions and by explaining what information might need to be shared and why. This addressed a recognised tendency to respond to visible vulnerability by attempting to solve problems too quickly.
The third example concerned a resident preparing to leave the provision. A session was produced to support her by developing a checklist covering her budget for rent, utilities, food, bedding, cookware, toiletries, cleaning products, documents and emergency contacts. One interpretation was that a successful transition depended mainly on practical competence. A more critical interpretation recognised that independence was also shaped by income, housing costs, continued relationships and access to support. Care-experienced young people frequently experience accelerated transitions into adulthood without the sustained family support available to many peers (Stein, 2012).
A collaborative rather than directive approach was adopted. The resident estimated costs, identified priorities and distinguished essential from desirable items, by allowing them to openly discuss their thoughts and providing questions for their reasoning. This reflected experiential learning, through which practical experience and reflection inform future action (Kolb, 1984), and social pedagogy, which integrates care, education and relationships within everyday life (Cameron and Moss, 2011). It also met the NOS (2019) expectation that practitioners enable young people to recognise and apply learning to their future development.
The work was relevant to Part 6 of the Social Services and Well-being (Wales) Act 2014, which establishes continuing responsibilities towards looked-after and formerly looked-after young people. Practical preparation was therefore part of a wider responsibility to support a planned transition rather than an isolated budgeting exercise. However, financial skills could not overcome structural barriers such as low income, insecure housing or limited relational support. Presenting future financial difficulty as individual failure would have ignored these inequalities.
The checklist also involved an imbalance of power due to bias on personal situations/ knowledge which could have influenced what the resident treated as essential. Hart (1992) warns that participation may appear collaborative while adults retain control over priorities and outcomes. The resident therefore made the final decisions after considering possible consequences. Evidence of progress included completion of the budget, identification of missing items and reduced reliance on prompting. Nevertheless, these short-term outcomes could not guarantee long-term tenancy stability.
Praxis connected all three examples as reflection led to changes in action rather than remaining an abstract exercise (Freire, 2005). Advanced competence was demonstrated through considering alternative interpretations, making proportionate safeguarding decisions, recognising professional boundaries, collaborating with other services, evaluating uncertain evidence and adapting intervention. Continuing development is required in challenging overly directive practice and ensuring that organisational procedures do not displace young people’s voices. Effective residential youth work therefore requires defensible professional decisions that protect wellbeing while preserving autonomy, dignity and relational trust.


Professional Development Plan

Introduction:
The professional development plan provided a structure for reviewing learning during the second placement in residential provision for care-experienced young people aged 16–18. Although the setting differed from open-access youth work, practice remained grounded in the five pillars: educative, expressive, participative, inclusive and empowering practice (Youth Work in Wales Review Group, 2022). Reflection was guided by the Code of Occupational Ethics for the Youth Service in Wales (ETS Wales and YMCA Wales Community College, 2012), the EWC Code (2024), the Youth Work National Occupational Standards (CLD Standards Council Scotland, 2019), BERA’s ethical guidance (2024) and the current Welsh statutory framework (Welsh Government, 2026).
Table 1- Personal Development Plan (Appendix 2)
	
	1. Work with Young People in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (YWWRG, 2018) (Educative, Expressive, Participative, Inclusive, Empowering).
	2. Facilitate learning and development of young people through planning and implementing learning activities in youth work

	3. Actively demonstrate commitment to inclusion, equity and young people’s interests and health and wellbeing.
	4. Plan and implement strategy and youth work activities for young people
	5. Develop, lead and manage self and others
	6. Work with communities. Encouraging Young People to actively engage in their communities and work to promote the voice and needs of young people.

	What do you need to learn?
	Develop confidence in applying educative, expressive, participative, inclusive and empowering practice within residential support. Improve the balance between young people’s choices, safeguarding responsibilities and organisational expectations.




	Improve the planning and evaluation of informal learning linked to independent living, including budgeting, cooking, appointments and tenancy responsibilities. Learn how to support residents without creating dependence.
	Increase knowledge of how care experience, trauma, mental health, pregnancy, poverty and disrupted relationships may affect residents. Avoid making assumptions or using negative labels.
	Develop confidence in contributing to support plans, risk assessments, transition plans and reviews. Improve the ability to set realistic outcomes and adapt approaches when they are ineffective.
	Strengthen professional judgement, emotional awareness, boundaries, recording and confidence in challenging practice appropriately. Learn to support residents without immediately trying to solve their problems.
	Improve understanding of the roles of social workers, personal advisers, housing, health and advocacy services. Develop confidence in multi-agency communication while keeping residents’ voices central.

	Activities you will learn from (how will you learn, what will you learn from)
	Take part in support-planning conversations, offer residents meaningful choices, seek feedback and observe how experienced staff promote participation without placing pressure on young people.



	Support practical living tasks, develop simple resources such as budgeting sheets and moving checklists, gather resident feedback and review whether residents need less support over time.
	Complete relevant training, adapt support to individual needs, discuss wellbeing concerns in supervision and follow safeguarding or referral procedures when necessary.
	Contribute to planning and reviews under supervision, study relevant policies and legislation, record evidence of progress and explain why changes to support are made.
	Use supervision and staff feedback, practise professional recording and communication, contribute to handovers and observe how experienced staff manage conflict and professional disagreement.
	Attend appropriate meetings, clarify residents’ views before contributing, explain information sharing and build knowledge of services available to care-experienced young people.



Reflective Summary:
The placement changed my understanding of effective youth work. In my earlier placement, progress was often visible through attendance or activity completion. Residential work required greater patience as development could involve a resident initiating contact, expressing a preference or needing less support. I became less focused on immediate outcomes and more attentive to relationships and the young person’s own understanding of progress.
My professional judgement developed most in situations where the appropriate response was uncertain. At first, I sometimes associated being helpful with offering a quick solution. I gradually recognised that this could reduce young people’s ownership and reinforce the unequal power held by residential workers. The occupational ethics code requires practitioners to recognise the purpose, limits and power of intervention and seek advice when necessary (ETS Wales and YMCA Wales Community College, 2012). I began to ask what support was wanted, present realistic options and allow time for decisions. This marked a shift from doing things for young people towards working alongside them. 
This change deepened my understanding of participative and empowering practice. Respecting choice did not mean ignoring risk. I learned to balance autonomy with welfare checks, recording, handovers and appropriate escalation. The NOS place young-person-led practice, equity, safeguarding and collaboration at the centre of competent youth work (CLD Standards Council Scotland, 2019). Professional judgement therefore involved proportionate decisions and recognising when guidance was required. 
Relationship-based practice became central to my professional identity. Ruch, Turney and Ward (2018) argue that purposeful relationships depend on reliability, emotional awareness and accountability rather than friendliness alone. I became more aware that concern could lead to rescuing behaviour, while rejected support could create frustration. Supervision helped me examine these reactions and maintain boundaries that were warm but professionally purposeful. 
My use of reflection also became more analytical. Schön (1983) distinguishes between reflection-in-action, where responses are adjusted during practice, and reflection-on-action, where events are reviewed afterwards. I used both forms: communication was sometimes changed immediately, while supervision enabled me to question assumptions and identify what should change next time. This developed praxis as reflection resulted in revised action rather than description alone (Freire, 2005). 
The placement strengthened my accountability and teamwork. The EWC Code identifies professional responsibility, integrity, collaborative working, leadership, knowledge and professional learning as key principles (EWC, 2024). I improved in contributing to handovers, recording relevant information and recognising the limits of confidentiality. I also learned that multi-agency communication can support continuity while leaving young people feeling discussed rather than involved. Information sharing should therefore be necessary, proportionate and explained where appropriate, reflecting safeguarding duties alongside respect for privacy and self-determination (ETS Wales and YMCA Wales Community College, 2012). 
The budgeting plan included as Appendix 3 (Image Below) provides evidence of my development in informal education. It was produced collaboratively with a resident preparing for independent accommodation and recorded income, planned spending and remaining funds. Its value was the process, which enabled the resident to consider priorities and consequences while retaining ownership of her choices. This reflected social pedagogy because care, education and relationship-building were combined through an ordinary residential task (Cameron and Moss, 2011), as well as the NOS expectation that young people apply learning to future areas of their lives (CLD Standards Council Scotland, 2019). 
Image 2- Budgeting Planner (Appendix 3)
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The activity also improved my evaluation skills. A completed form was an output, but it did not prove long-term financial independence. Stronger evidence would include later application and reduced prompting. Budgeting also cannot remove low income, housing costs or limited family support. Care-experienced young people may face accelerated transitions into adulthood with fewer continuing resources than many peers (Stein, 2012). This strengthened my anti-oppressive awareness by preventing financial difficulty from being interpreted only as individual failure. 
BERA’s guidance is relevant specifically to the academic use of the budgeting photograph rather than routine residential practice. The image should remain anonymised and only be included in line with consent, organisational policy and university requirements. BERA’s principles of respect, privacy, minimising harm and honest representation showed that practice evidence must not be presented as proving more than it demonstrates (BERA, 2024). 
When reviewed against the six areas of the development plan, progress was evident across each domain. The five pillars became embedded in individualised support, informal education developed practical skills, inclusion required adapting to different needs, planning became more responsive, self-management developed through supervision and boundaries, and collaborative working improved through recording and communication. Further development is needed in formal support planning, risk assessment, professional meetings and confidently representing young people’s views.
These priorities will be addressed through supervised involvement in reviews and multi-agency meetings, further safeguarding and trauma-informed practice training, and increased knowledge of housing rights, welfare entitlements, pregnancy-related services and leaving-care support. Progress will be reviewed through supervision, colleague feedback, stronger recording and evidence that residents’ views are more clearly included in planning. Overall, the placement moved my practice from task-focused support towards more ethical, reflective and relationship-based youth work. I now understand professional competence as the ability to tolerate uncertainty, use authority carefully and support young people to retain voice and control.



Reference List:
Bandyopadhyay, A., Whiffen, T., Fry, R. and Brophy, S. (2023) ‘How does the local area 	deprivation influence life chances for children in poverty in Wales: A record linkage cohort study’, SSM – Population Health, 22, article 101370. Available at: https://doi.org/10.1016/j.ssmph.2023.101370 (Accessed: 4 July 2026).
British Educational Research Association (BERA) (2024) Ethical Guidelines for Educational 	Research. 5th edn. London: BERA.
Cameron, C. and Moss, P. (eds.) (2011) Social Pedagogy and Working with Children and 	Young People: Where Care and Education Meet. London: Jessica Kingsley Publishers.
Cameron, C. and Moss, P. (eds.) (2011) Social Pedagogy and Working with Children and 	Young People: Where Care and Education Meet. London: Jessica Kingsley Publishers.
Care Inspectorate Wales (2019) National overview report in relation to care experienced 	children and young people. Cardiff: Care Inspectorate Wales. Available at: https://www.careinspectorate.wales/sites/default/files/2019-06/190619-national-overview-report-en_2.pdf (Accessed: 4 July 2026).
Charity Commission (2026) The Roots Foundation Wales: charity overview. Available at: 	https://register-of-charities.charitycommission.gov.uk/ (Accessed: 4 July 2026).
Children’s Commissioner for Wales (2019) A Charter for Change: Protecting Welsh Children 	from the Impact of Poverty. Available at: https://www.childcomwales.org.uk/wp-content/uploads/2019/04/A-Charter-for-Change-Protecting-Welsh-Children-from-the-Impact-of-Poverty.pdf (Accessed: 4 July 2026).
CLD Standards Council Scotland (2019) Youth Work National Occupational Standards. 	Glasgow: CLD Standards Council Scotland.
CLD Standards Council Scotland (2019) Youth Work National Occupational Standards: 	Introduction. Available at: https://cldstandardscouncil.org.uk/ (Accessed: 4 July 2026).
CoramBAAF (2026) Statistics: Wales. Available at: https://corambaaf.org.uk/ (Accessed: 4 	July 2026).
Dalrymple, J. and Burke, B. (2006) Anti-Oppressive Practice: Social Care and the Law. 2nd 	edn. Maidenhead: Open University Press.
Education Workforce Council (EWC) (2024) Code of Professional Conduct and Practice. 	Cardiff: Education Workforce Council.
ETS Wales and YMCA Wales Community College (2012) Code of Occupational Ethics for 	the Youth Service in Wales. Cardiff: ETS Wales and YMCA Wales Community College.
Freire, P. (2005) Pedagogy of the Oppressed. 30th anniversary edn. Translated by M.B. 	Ramos. New York: Continuum.
Freire, P. (2005) Pedagogy of the Oppressed. 30th anniversary edn. Translated by M.B. 	Ramos. New York: Continuum.
Hart, R.A. (1992) Children’s Participation: From Tokenism to Citizenship. Florence: 	UNICEF International Child Development Centre.
Huo, Y., Couzner, L., Windsor, T., Laver, K., Dissanayaka, N.N. and Cations, M. (2024) 	‘Implementing trauma-informed care: a systematic review of settings, definitions, interventions, measures and implementation across settings’, BMC Health Services Research, 24, article 440. Available at: https://doi.org/10.1186/s12913-024-10898-8 (Accessed: 13 July 2026).
Kolb, D.A. (1984) Experiential Learning: Experience as the Source of Learning and 	Development. Englewood Cliffs, NJ: Prentice Hall.
Lundy, L. (2007) “Voice” is not enough: conceptualising Article 12 of the United Nations 	Convention on the Rights of the Child’, British Educational Research Journal, 33(6), pp. 927–942. Available at: https://doi.org/10.1080/01411920701657033 (Accessed: 13 July 2026).
Marmot, M., Allen, J., Boyce, T., Goldblatt, P. and Morrison, J. (2020) Health Equity in 	England: The Marmot Review 10 Years On. London: Institute of Health Equity. Available at: https://www.instituteofhealthequity.org/resources-reports/marmot-review-10-years-on (Accessed: 4 July 2026).
National Occupational Standards (NOS) (2019) Youth Work National Occupational 	Standards. Available at: https://www.ukstandards.org.uk/ (Accessed: 13 July 2026).
Rights of Children and Young Persons (Wales) Measure 2011. Available at: 	https://www.legislation.gov.uk/mwa/2011/2/contents (Accessed: 4 July 2026).
Roots Foundation Wales (2026) Contact information. Available at: 	https://www.therootsfoundation.wales/contact/ (Accessed: 4 July 2026).
Ruch, G., Turney, D. and Ward, A. (eds.) (2018) Relationship-Based Social Work: Getting to 	the Heart of Practice. 2nd edn. London: Jessica Kingsley Publishers.
Ruch, G., Turney, D. and Ward, A. (eds.) (2018) Relationship-Based Social Work: Getting to	 the Heart of Practice. 2nd edn. London: Jessica Kingsley Publishers.
Saleebey, D. (ed.) (2013) The Strengths Perspective in Social Work Practice. 6th edn. Boston, 	MA: Pearson.
Schön, D.A. (1983) The Reflective Practitioner: How Professionals Think in Action. New 	York: Basic Books.
Smith, M., Fulcher, L. and Doran, P. (2013) Residential Child Care in Practice: Making a 	Difference. Bristol: Policy Press.
Social Care Wales (2025) Engaging care leavers. Cardiff: Social Care Wales. Available at: 	https://insightcollective.socialcare.wales/assets/documents/Care-Leavers-Toolkit-v4.pdf (Accessed: 4 July 2026).
Social Care Wales (2025) Supporting care experienced young people to achieve successful 	futures and independent living. Available at: https://socialcare.wales/resources-guidance/improving-care-and-support/social-care-for-children-and-families/how-we-support-social-care-for-children-and-families/supporting-care-experienced-young-people-to-achieve-successful-futures-and-independent-living (Accessed: 4 July 2026).
Social Services and Well-being (Wales) Act 2014. Available at: 	https://www.legislation.gov.uk/anaw/2014/4/contents (Accessed: 13 July 2026).
Stein, M. (2012) Young People Leaving Care: Supporting Pathways to Adulthood. London: 	Jessica Kingsley Publishers.
Swansea Council (2025) Latest population estimates. Available at: 	https://www.swansea.gov.uk/article/40500/Latest-population-estimates (Accessed: 4 July 2026).
Swansea Council (2026a) Cockett Ward Profile: March 2026. Available at: 	https://www.swansea.gov.uk/ (Accessed: 4 July 2026).
Swansea Council (2026b) Welsh Index of Multiple Deprivation 2025: Swansea. Available at: 	https://www.swansea.gov.uk/article/42320/WIMD-2025 (Accessed: 4 July 2026).
Sweeney, A., Clement, S., Filson, B. and Kennedy, A. (2018) ‘Trauma-informed mental 	healthcare in the UK: what is it and how can we further its development?’, Mental Health Review Journal, 23(4), pp. 287–297. Available at: https://doi.org/10.1108/MHRJ-01-2018-0006  (Accessed: 13 July 2026).
United Nations (1989) Convention on the Rights of the Child. Geneva: United Nations. 	Available at: https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-child (Accessed: 4 July 2026).
United Nations (1989) Convention on the Rights of the Child. New York: United Nations.
Welsh Government (2024) Youth Work Strategy for Wales. Cardiff: Welsh Government. 	Available at: https://www.gov.wales/youth-work-strategy-wales (Accessed: 13 July 2026).
Welsh Government (2024) Youth Work Strategy for Wales. Cardiff: Welsh Government. 	Available at: https://www.gov.wales/sites/default/files/publications/2024-10/youth-work-strategy-for-wales.pdf  (Accessed: 4 July 2026).
Welsh Government (2025a) Welsh Index of Multiple Deprivation 2025: results report. 	Available at: https://www.gov.wales/welsh-index-multiple-deprivation-wimd-2025-results-report (Accessed: 4 July 2026).
Welsh Government (2025b) Children looked after by local authorities: April 2023 to March 	2024. Available at: https://www.gov.wales/children-looked-after-local-authorities-april-2023-march-2024 (Accessed: 4 July 2026).
Welsh Government (2026) Child Poverty Strategy for Wales: Progress Report 2025. 	Available at: https://www.gov.wales/child-poverty-strategy-wales-progress-report-2025 (Accessed: 4 July 2026).
Welsh Government (2026) Child Poverty Strategy for Wales: Progress Report 2025. 	Available at: https://www.gov.wales/child-poverty-strategy-wales-progress-report-2025 (Accessed: 4 July 2026).
Welsh Government (2026a) Youth Work in Wales: Delivering for Young People. Cardiff: 	Welsh Government. Available at: https://www.gov.wales/youth-work-wales-delivering-young-people (Accessed: 13 July 2026).
Welsh Government (2026a) Youth Work in Wales: Delivering for Young People. Cardiff: 	Welsh Government.
Welsh Government (2026b) The Youth Support Services (Provision of Youth Work) (Wales) 	Directions 2026, NWSI 2026 No. 64. Cardiff: Welsh Government. Available at: https://www.gov.wales/youth-support-services-provision-youth-work-wales-directions-2026-nwsi-2026-no-64 (Accessed: 13 July 2026).
Welsh Government (2026b) The Youth Support Services (Provision of Youth Work) (Wales) 	Directions 2026, NWSI 2026 No. 64. Cardiff: Welsh Government.
Youth Work in Wales Review Group (2022) Youth Work in Wales: Principles and Purposes. 	Cardiff: Youth Work in Wales Review Group.
Youth Work in Wales Review Group (2022) Youth Work in Wales: Principles and Purposes. 	Cardiff: Youth Work in Wales Review Group.
Youth Work in Wales Review Group (2022) Youth Work in Wales: Principles and Purposes. 	Available at: https://www.cwvys.org.uk/ (Accessed: 4 July 2026).
Youth Work in Wales Review Group (2022) Youth Work in Wales: Principles and Purposes. 	Available at: https://www.cwvys.org.uk/wp-content/uploads/2022/10/YOUTH-WORK-IN-WALES-2022-ENGLISH.pdf (Accessed: 4 July 2026).








Appendices:
Appendix 1- Interview Findings (Image 1)
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Appendix 2- Personal Development Plan (Table 1)
	
	1. Work with Young People in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (YWWRG, 2018) (Educative, Expressive, Participative, Inclusive, Empowering).
	2. Facilitate learning and development of young people through planning and implementing learning activities in youth work

	3. Actively demonstrate commitment to inclusion, equity and young people’s interests and health and wellbeing.
	4. Plan and implement strategy and youth work activities for young people
	5. Develop, lead and manage self and others
	6. Work with communities. Encouraging Young People to actively engage in their communities and work to promote the voice and needs of young people.

	What do you need to learn?
	Develop confidence in applying educative, expressive, participative, inclusive and empowering practice within residential support. Improve the balance between young people’s choices, safeguarding responsibilities and organisational expectations.




	Improve the planning and evaluation of informal learning linked to independent living, including budgeting, cooking, appointments and tenancy responsibilities. Learn how to support residents without creating dependence.
	Increase knowledge of how care experience, trauma, mental health, pregnancy, poverty and disrupted relationships may affect residents. Avoid making assumptions or using negative labels.
	Develop confidence in contributing to support plans, risk assessments, transition plans and reviews. Improve the ability to set realistic outcomes and adapt approaches when they are ineffective.
	Strengthen professional judgement, emotional awareness, boundaries, recording and confidence in challenging practice appropriately. Learn to support residents without immediately trying to solve their problems.
	Improve understanding of the roles of social workers, personal advisers, housing, health and advocacy services. Develop confidence in multi-agency communication while keeping residents’ voices central.

	Activities you will learn from (how will you learn, what will you learn from)
	Take part in support-planning conversations, offer residents meaningful choices, seek feedback and observe how experienced staff promote participation without placing pressure on young people.



	Support practical living tasks, develop simple resources such as budgeting sheets and moving checklists, gather resident feedback and review whether residents need less support over time.
	Complete relevant training, adapt support to individual needs, discuss wellbeing concerns in supervision and follow safeguarding or referral procedures when necessary.
	Contribute to planning and reviews under supervision, study relevant policies and legislation, record evidence of progress and explain why changes to support are made.
	Use supervision and staff feedback, practise professional recording and communication, contribute to handovers and observe how experienced staff manage conflict and professional disagreement.
	Attend appropriate meetings, clarify residents’ views before contributing, explain information sharing and build knowledge of services available to care-experienced young people.



Appendix 3- Budgeting Planner (Image 2)
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Appendix 4- Final supervision report. 
	Percentage marks towards HE qualification
	Description

	80% and above
	An exceptional trainee Youth worker who is a reflective practitioner; shows initiative and an ability to work independently for a sustained period; demonstrates thoroughness and commitment to all aspects of professional practice.

	70 – 79%
	An effective trainee youth worker who displays a degree of independence and commitment to further professional development.

	60 – 69%
	A satisfactory trainee youth worker who has met the requirements appropriate for a professionally qualified Youth Worker and with further experience should develop into an effective youth worker.	

	50 – 59%
	A rather weak trainee youth worker with a basic level of knowledge or skill.  May be very poorly organised with very limited understanding of important concepts

	 Under 50% (Fail)
	A weak trainee youth worker who has been unable or unwilling to meet the required standard, may demonstrate inappropriate values or lack understanding or attention to detail.




This section of the report should be completed by the fieldwork supervisor.  To complete the report we would like you to use the headings below giving specific examples to support your observations.
	How did the student use supervision and respond to feedback?

	Brad engaged positively with the supervision process; due to a limited timeframe to complete required placement hours, supervision and reflective recordings there was a lot of pressure on Brad but through a structured plan utilising time management and allocated time to supervision he remained focussed and productive. Brad responded positively to the process of supervision and feedback through discussion and feedback when reviewing reflective logs. Brad benefited from signposting to specific areas of practice development, supporting legislation and guidance and was responsive to any suggestions
Brad maintained good levels of communication throughout the process and utilised supervision to inform reflective discussions, responding well to questioning about situations or approaches used. Further to this when provided with feedback about reflective logs Brad acknowledged key areas and utilised recommended amendments where appropriate. Brad was inquisitive and reflective throughout the process which enabled him to explore new areas or knowledge he had not previously considered.

	To what extent did the student seek challenging situations, and how were these worked with?

	Brad’s placement involved complex situations due to the context of the young people he was supporting; he analysed emerging issues with confidence and clarity, openly sharing concerns, particularly where challenges arose linked to communication issues within the staff team. Brad expressed frustration at times with issues emerging related to the management of the staff but he responded positively to alternative suggested approaches, demonstrating a willingness to develop strategies within a person-centred ethos which has underpinned all of Brad’s approaches within the placement. 
Brad was able to reflect on specific instances such as miscommunication of a key decision that impacted on a young person’s trust of individual staff members. Brad reflected on the situation from a range of perspectives and was able to identify a potential solution through formalising processes and strengthening cohesion within the team which would be a positive outcome. However Brad sometimes lacks confidence in his practice to take the lead on new developments or approaches and would benefit from having faith in his ability and knowledge to implement change. 
Brad recognises that sometimes he overthinks situations and acknowledges there is a fine line between being reflective and critical. However through the supervision relationship he is beginning to increase his confidence to trust his instincts and utilise his strength as a person-centred practitioner. 

	To what extent did the student show enthusiasm and commitment?

	Brad has demonstrated excellent commitment throughout the placement, balancing placement hours/ work with academic study and showing strong investment in his professional development. In supervision, he reflected on his frustration linked to changes within the organisation and how these changes have impacted on team cohesion and their capacity to effectively work together.  
At times Brad expressed concerns about wider organisation, political and funding barriers which demonstrated his knowledge and understanding of impacts on services and practice. Although he was able to discuss them confidently he did not allow them to negatively influence his practice or placement but used them as a reference point when discussing context of change. 

	How well was the student able to relate theory to practice and reflect on their own practice and that of others?

	This is an area Brad is still developing; he completed reflective logs to support supervision but these would benefit from more reference to policy and procedure within the placement including the statutory regulations and stronger links to theory. As Brad’s placement is within a predominantly social care setting he has an opportunity to draw comparisons between the sector and youth work including understanding the legislative framework. In discussion, he has reflected on situations and outcomes and has been encouraged to access additional information relating to the context of the placement which he can utilise to develop his practice, knowledge and confidence.
Brad has accessed a range of CPD opportunities throughout his role in the placement and could reference their benefits in supervision but did not necessarily link this with emerging issues or reflections for young people, for example utilising trauma training to understand the challenges a new admission into the placement had experienced. As many of the young people he supports are care-experienced Brad has reflected on the key barriers they have overcome and their resilience which could be underpinned by key learning through additional training within the workplace. 
Brad would benefit from a more structured approach to reflective recording; as he is required to keep records for casework as part of statutory requirements he could build on these as an opportunity for extended reflective practice which would provide a vehicle to ‘join the dots’ of his experience, knowledge, practice and role. 

	How did the student articulate their own beliefs and values and relate them to the work?

	Brad demonstrated a good understanding of his values and beliefs and was able to talk about them clearly during supervision. He identified key ideas such as respect, inclusion, and supporting young people to have a voice through a person-centred approach and acknowledged how these can shape his approach to youth work. As this is an area he feels so passionately about he has identified this may be an area of further research in his dissertation. 
Brad confidently connected his personal values to his professional role, understanding that his beliefs can influence how he communicates, makes decisions, and sets boundaries. He was also aware of the need to manage this appropriately in practice particularly within the placement setting due to the vulnerability of the young people, the intense working environment of a residential provision and the inexperience of some colleagues. 
Brad showed a willingness to reflect on his values, recognising areas where there may be challenges or areas for development, personally and professionally. He engaged positively in supervision and began to explore how personal values can link to wider youth work principles and organisational expectations. This was particularly pertinent as the placement was within a residential provision which is linked to a social care setting and therefore guided by specific legislation and regulations
Brad is building a strong foundation of values that support practice and is able to apply these in a reflective and professional approach which will continue to enhance his practice. 

	How pro-active was the student in demonstrating anti oppressive beliefs, language, and behaviour?

	Brad demonstrated a positive and proactive approach to anti-oppressive practice. He evidenced awareness of the importance of inclusive language and behaviour and made conscious efforts to ensure that communication with young people was respectful, non-judgemental, and sensitive to individual needs and identities. Due to the extensive information the placement holds on individual young people Brad acknowledged that reading case files and notes extensively prior to meeting the young people could lead to a judgemental approach. He actively avoided accessing case files when new young people joined the setting and demonstrated the capacity to utilise an objective approach to ensure he could develop a positive relationship with the young people based on his interaction with them as opposed to information that informed his opinion.  
He demonstrated an openness to learning, seeking guidance and reflecting on comparisons between professions and settings for example teachers, social workers and youth workers and how their practice differs.
Through supervision, Brad engaged well in thorough reflective discussions, identifying opportunities to strengthen his practice and develop a wider knowledge of different approaches, guidance and legislation that support services working with young people. 
Brad is developing a strong foundation in anti-oppressive practice and is becoming more proactive in embedding these principles into his everyday work with young people, strengthening his practice, professional confidence and assertivenessTop of Form.Bottom of Form

	In your professional opinion has the student achieved the necessary standards required at Level 7?

	In my professional opinion Brad is working towards the necessary standards required at Level 7; he is developing his skills, knowledge and confidence as a professional youth worker and with further experience will develop into an effective youth worker.

	Student’s Provisional Grade – please give a numerical mark out of 100
(Please refer to the grading criteria above)
	71%

	Signed Supervisor 
	[image: ]

	Date
	13th July 2026



Appendix 5- Final Learning mentor Report.
When considering the level of competence of a student please refer to the marking criteria outlined below:

	Percentage marks towards qualification 
	Description 

	80% and above 
	An exceptional trainee Youth worker who is a reflective practitioner; shows initiative and an ability to work independently for a sustained period; demonstrates thoroughness and commitment to all aspects of professional practice. 

	70 – 79% 
	An effective trainee youth worker who displays a degree of independence and commitment to further professional development. 

	60 – 69% 
	A satisfactory trainee youth worker who has met the requirements appropriate for a professionally qualified Youth Worker and with further experience should develop into an effective youth worker. 

	50 – 59% 
	A rather weak trainee youth worker with a basic level of knowledge or skill.  May be very poorly organised with very limited understanding of important concepts 

	Under 50% (Fail) 
	A weak trainee youth worker who has been unable or unwilling to meet the required standard, may demonstrate inappropriate values or lack understanding or attention to detail. 


 
This section of the report should be completed by the fieldwork supervisor.  To complete the report we would like you to use the headings below giving specific examples to support your observations, the boxes will expand to allow you ample room to provide detailed feedback to the student.  
 
	  
	Please tick the appropriate box.   

	Work with Young People in accordance with the pillars of Youth Work in Wales: Principles and Purposes  
	Exceptional  
	Effective  
	Satisfactory  
	Rather Weak  
	Weak  

	
	  X
	  
	  
	  
	  

	
	Comments:  Bradley has consistently worked with young people in line with the Principles and Purposes of Youth Work in Wales. He has promoted young people's participation, respected their rights and individuality, and supported them to develop confidence, resilience, and independence. Bradley has built positive, trusting relationships while maintaining appropriate professional boundaries and has demonstrated a person-centred, inclusive approach in all aspects of his practice. He empowers young people to have a voice, make informed choices, and achieve positive outcomes, reflecting the core values and principles of youth work in Wales.
  

	Facilitate the personal, social and educational development of young people  
	Exceptional  
	Effective  
	Satisfactory  
	Rather Weak  
	Weak  

	
	  X
	  
	  
	  
	  

	
	Comments:  Bradley has effectively facilitated the personal, social, and educational development of young people through regular keyworking sessions. He supports young people to identify and work towards their goals, reflect on their progress, and develop the confidence and skills needed to overcome challenges. His keyworking approach is person-centred, strengths-based, and tailored to each individual's needs. Bradley encourages young people to make informed decisions, build resilience, and engage positively with education, training, and other opportunities. Through consistent support, guidance, and positive role modelling, he has helped young people achieve meaningful progress and improved outcomes.
  
  

	Facilitate learning and development of young people through planning and implementing learning activities in youth work  
	Exceptional  
	Effective  
	Satisfactory  
	Rather Weak  
	Weak  

	
	  X
	  
	  
	  
	  

	
	Comments:  Bradley has demonstrated the ability to plan, deliver, and evaluate a range of engaging learning activities that meet the needs and interests of young people. He ensures that activities are inclusive, purposeful, and promote personal, social, and educational development. Bradley adapts his approach to suit different learning styles and abilities, encouraging active participation, confidence, teamwork, and problem-solving. He reflects on the effectiveness of each activity and uses feedback from young people and colleagues to continually improve his practice, ensuring positive learning experiences and outcomes.
  

	Actively demonstrate commitment to inclusion, equity and young people’s interests and health and wellbeing  
  
	Exceptional  
	Effective  
	Satisfactory  
	Rather Weak  
	Weak  

	
	  X
	  
	  
	  
	  

	
	Comments:   Bradley has consistently demonstrated a strong commitment to inclusion, equity, and the health and wellbeing of young people. He treats every young person with dignity, respect, and fairness, ensuring they feel valued, heard, and included regardless of their background or individual circumstances. Bradley advocates for young people's interests, promotes equality of opportunity, and creates a safe, supportive environment where they can develop confidence and thrive. He is mindful of each young person's wellbeing and responds appropriately to their needs, working collaboratively with colleagues and partner agencies to achieve the best possible outcomes.
  

	Plan and implement strategy and youth work activities for young people  
	 Exceptional 
	Effective  
	Satisfactory  
	Rather Weak  
	Weak  

	
	  X
	  
	  
	  
	  

	
	Comments:   Bradley has demonstrated the ability to plan and implement effective youth work strategies and activities that are responsive to the needs, interests, and aspirations of young people. He carefully considers individual and group objectives when planning sessions, ensuring activities are engaging, inclusive, and promote positive outcomes. Bradley delivers activities confidently, adapting his approach where necessary to encourage participation and meet the diverse needs of young people. He evaluates the impact of his work, using reflection and feedback to continuously develop and improve future planning and delivery.

	Develop, lead and manage self and others  
	 Exceptional 
	Effective  
	Satisfactory  
	Rather Weak  
	Weak  

	
	 X
	  
	  
	  
	  

	
	Comments:  Bradley has demonstrated strong personal and professional development throughout his placement. He takes responsibility for his own learning, actively seeks feedback, and uses supervision to reflect on and continually improve his practice. Bradley works effectively as part of the team, leading by example through his positive attitude, professionalism, and commitment to supporting young people. He has shown the confidence to take on additional responsibilities, including being part of the on-call rota, where he provides guidance and support to colleagues. Bradley manages his workload effectively, uses his initiative appropriately, and has become a trusted and valued member of the team.
  
  
  

	Work with communities. Encouraging Young People to actively engage in their communities and work to promote the voice and needs of young people  
	 Exceptional 
	Effective  
	Satisfactory  
	Rather Weak  
	Weak  

	
	  X
	  
	  
	  
	  

	
	Comments:  Bradley has demonstrated a strong commitment to working with communities and encouraging young people to actively engage in the wider community. He supports young people to have their voices heard, recognise their strengths, and understand the importance of their views and experiences in shaping the services and opportunities available to them. Bradley encourages young people to participate, develop confidence, and become active contributors within their communities. Through his youth work practice, he promotes inclusion, empowerment, and positive change, ensuring that the needs and interests of young people remain central to his approach.
   
  

	How has the student developed during the placement?  

	  Bradley has developed significantly throughout his placement, demonstrating great confidence in his own abilities. He is able to reflect on his practice and use this reflection to continually improve his performance. Bradley has built strong, positive relationships with the young people, earning their trust and engagement. His progress has been so substantial that he is now part of our on-call rota, where he confidently provides advice and guidance to colleagues when needed. Overall, Bradley has shown excellent professional growth and has become a valued member of the team.
  

	What are your suggestions for further development?  What would be your recommendations for the student’s future professional development?  

	  Bradley should continue to build on the excellent progress he has made during his placement. I would encourage him to make full use of supervision sessions and constructive feedback to support his ongoing professional development and continue reflecting on his practice. Bradley has demonstrated a strong commitment to learning and has become a valued member of the team. Keep up the great work, Bradley—you are a real asset to the team, and I have no doubt you will continue to develop and succeed in your future career.
  
  

	What is your feedback on observing the student’s practice?  

	  Bradley has consistently demonstrated a high standard of practice throughout his placement. He has brought valuable knowledge of youth work to the role, which has been a real asset to the team. Bradley is confident in planning and delivering engaging activities that meet the needs of the young people. He has developed positive, trusting relationships with them while maintaining appropriate professional boundaries at all times. Keep up the excellent work, Bradley. Your commitment, professionalism, and ability to connect with young people will serve you well in your future career.
  

	Has the student passed the placement?  Please take into account your view of the student’s performance in each of the Key Aspects of Youth Work (Please highlight/mark clearly).  

	Yes, Pass  
(51 % and above)  
	Provisional Grade:  80%

	No, Fail  
(Under 50%)  
	

	Final Comments:  Bradley has been an excellent student throughout his placement and has consistently demonstrated professionalism, enthusiasm, and a genuine commitment to supporting young people. He has shown significant growth in his confidence, knowledge, and ability to reflect on and develop his practice. Bradley has become a valued member of the team, building positive relationships with both young people and colleagues and contributing to the service to a high standard. His progress has been recognised through his inclusion in the on-call rota, where he has demonstrated sound judgement and the ability to support colleagues. I would like to thank Bradley for all of his hard work and wish him every success in his future career. He will be a real asset to any team he joins.
  
  

	Signed Learning Mentor   
	  A.Driscoll

	Date  
	  13.7.26




Appendix 6- Reflective Logs with Notes
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Reflection 1: Safeguarding and Responding to a Concern|

During my second placement in supported accommodation, T experienced a situation that
‘made me reflect on safeguarding, professional judgement and my confidence as a developing
practitioner. During an evening shift, T noticed that one resident was quieter than usual,
avoided the communal area and appeared anxious when spoken to. This was different from
their usual presentation, as they would normally engage briefly with staff or other residents.
Although the resident did not make a direct disclosure, the change in behaviour made me feel

concerned about their wellbeing.

A positive aspect of my practice was that I did not ignore the concern. I approached the
resident calmly and asked open questions such as whether they were okay and whether they
‘needed any support I tried to avoid sounding intrusive or judgemental. This links to Rogers”
(1951) person-centred approach, which highlights empathy, respect and acceptance as
important parts of supportive relationships. It also connects to the NOS (2024), which
emphasise safe practice, purposeful relationships and responding appropriately to concems
affecting young people’s wellbeing (National Youth Agency, 2024).

T followed the organisation’s safeguarding procedure by speaking to a senior member of staff
and recording the concern in the correct place. This was important as safeguarding is not only
‘about responding to clear disclosures; it also involves noticing changes, sharing concerns and
keeping accurate records. The Wales Safeguarding Procedures (2019) state that practitioners
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Very astute obsenvation and key within safeguarding
working practice when you notice a change in
behaviour
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‘have responsibilities in identifying and responding to possible abuse, neglect or harm. This
supports the view that concerns should be passed on even when the practitioner does not have
full information.

However, a negative aspect was that I initially questioned myself. T wondered whether T was
overthinking the situation because the resident had not said that anything was wrong. T was
also worried that reporting the concern might damage the trust T have built overtime.
Critically, this shows the tension between relationship-based youth work and safeguarding
responsibility. Banks (2020) argues that ethical practice often involves balancing care, rights,
responsibility and accountability. In this situation, my hesitation could have become a
‘weakness if it had delayed action.
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‘The experience also raised an issue around power. Reporting a concern can feel protective
from a staff perspective, but from the resident’s perspective it may feel like information is
‘being shared about them without control. Thompson (2020) argues that anti-discriminatory
practice requires practitioners to be aware of power and how professional decisions affect
service users. Therefore, T leamed that safeguarding should be explained clearly where.
possible, while still following policy and prioritising safety

‘This reflection demonstrates praxis as I moved from action to reflection and then to changed
future practice. Freire (1970) argues that praxis involves reflection and action working
together. Through this experience, I leamed that safeguarding is not about waiting uatil T am
certain; it is about acting responsibly when there is a concern. Schon’s (1983) idea of
refllection-on-action is also relevant as, after the shift, T was able to think critically about my
hesitation and what it showed about my confidence.

In future, T will report concerns more confidently and seek guidance earlier if 1 am unsure. T
will sill aim to protect trust with residents, but I now understand that safeguarding is part of
trust because it protects their wellbeing This links to the NOS (2024). as youth workers are
expected to reflect on practice, identify areas for improvement and use leaming to strengthen
future professional action (National Youth Agency, 2024).
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Reflection 2: Supporting a Resident with Budgeting and Independence

One of my placement duties was supporting residents to develop independence skills,
including budgeting, cooking, cleaning and managing daily routines. A specific ssue 1
experienced involved a resident who had spent most of their weekly money within a short
period and was worried about how they would manage il their next payment. The resident
appeared frustrated and embarrassed, and at first, they did not want to discuss what had
‘happened.

A positive aspect of my practice was that I did not shame the resident or speak to them as if
they had failed. T tried to approach the issue as a leaming opportunity. I supported them to
1ook at what they had spent, what they still needed for the week and what could be.
‘prioritised. This links to the NOS (2024). which emphasise supporting young people to
develop leaming, make informed choices and build independence (National Youth Agency,
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2024). Tt also refllects Ord’s (2016) view that youth work should involve informal education,
‘whee every day experiences become opportunities for leaming.

Talso tried to use an empowering approach. Rather than telling the resident exactly what to
do, T asked questions such as what they thought they needed most and what they might do
differently next time. This was important as supported accommodation should not create
dependency. Freire’s (1970) concept of praxis is relevant because the aim was to support the
resident to reflect on their own action and use that reflection to make future changes

However, a negative aspect was that I found it difficult not to step in too quickly. Because the.
resident was stressed, 1 wanted to solve the problem for them. On reflection, this could have
‘made my practice too directive. Jeffs and Smith (2010) argue that youth work should support
young people’s learning and decision-making, rather than only solving immediate problems
TFT had taken over, the resident may have missed the chance to build confidence and
responsibility

Another specific issue was that budgeting could not be viewed ony as a personal weakness
The resident had limited money, limited experience of managing bills and was also dealing
‘with emotional pressure. Thompson (2020) argues that anti-discriminatory practice requires
‘practitioners to consider wider social and structural factors. This helped me reflect critically
as it would have been unfair to frame the issue simply as poor decision-making. The problem
‘was both practical and structural.

# Heidi Holland 2 &

Great reflection as this is something that will have.
long-term impact
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Kolb's (1984) experiential learning theory is also useful here as the resident’s budgeting
difficulty became part of a cycle of experience, reflection, leaming and future planning. The
‘positive aspect was that the resident engaged by the end of the conversation and identified
one change they could make. The negative aspect was that I realised I needed more
confidence in allowing residents to sit with discomfort rather than rescuing them too quickly.

In fture practice, T will continue to support independence but will use a more balanced
approach. T will ask reflective questions, encourage residents to make their own choices and
avoid taking control unless there is a serious risk. This shows praxis as my reflection has
changed how I would act i a similar situation. It also links to the NOS (2024), as reflective.
youth work involves leaming from practice and improving future support (National Youth
Agency, 2024),
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Reflection 3: Managing Conflict Over Shared Living Responsibilities

During my placement, I was involved in a situation where two residents argued about
cleaning and the use of a shared space. One resident felt they were doing more than the other,
‘whil the other resident felt they were being criticised. The disagreement became tense, and
there was a risk that it could escalate into shouting or further conflict

A positive aspect of my practice was that I remained calm. I did not taice sides, and T
encouraged both residents to speak one at a time. T used a steady tone and tried to reduce the
tension without embarrassing either resident This links to the NOS (2024), which emphasise.
effective communication, safe practice and building purposeful relationships with young
‘people (National Youth Agency, 2024). It also reflects the NYA Code of Ethics, which
identifies respectful and safe practice as central to youth work (National Youth Agency,
2025).

Rogers’ (1951) person-centred theory is relevant as T tried to listen to both residents and show
that their feelings were being taken seriously. This was important as conflict in supported
‘accommodation is not ony about cleaning. Tt can also be about control, stress, fairness and.
feeling respected. Sercombe (2010) argues that youth work relationships require ethical
‘boundaries, respect and responsibility, which were all relevant in this situation.
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However, a negative aspect was that I initially focused mainly on stopping the argument
rather than helping the residents understand the issue. At the time, I wanted the situation to
calm down quickly. Critically, this meant T may have focused more on behaviour
‘management than learning. Ord (2016) argues that youth work should involve social
education and not only control. If conflict i only stopped, residents may not learn how to
communicate differently in the future.

A second issue was that I felt unsure about my authority as a relatively new staff member. T
‘wanted to maintain professional boundaries, but I did not want to appear controlling. Banks
(2020 argues that ethical practice often involves balancing care, autonomy, protection and
control. This helped me understand why the situation felt difficult. Thad to protect the.
emotional safety of the space while also respecting residents” views and independence.

This reflection also made me think more critically about the causes of conflict. It would be
100 simple to label the residents as difficult. Thompson (2020) argues that practitioners
should consider the wider social and emotional context of behaviour. In supported
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‘accommodation, residents may be coping with stress, previous instability, lack of privacy or
fimited control over their living environment This does not excuse harmful behaviour, but it
helps explain why conflict may arise

Prasxis was shown because I learned from the situation and identified how T would act
differently. Freire (1970) argues that reflection should lead to changed action. In future, T
‘would still intervene calmly if conflict was escalating, but I would also follow up later with a
restorative conversation. I would ask what happened, how each person felt, what impact it
had and what agreement could prevent the same ssue happening again

‘This links to the NOS (2024), as youth workers are expected to support young people to
refllect, make informed choices and develop positive relationships (National Youth Agency,
2024). The main learning for me was that managing conflict should not only be about
stopping behaviour; it should also help residents develop communication. responsibility and
respect.

Reflection 4: Welfare Checks, Risk and Low Engagement

Another important part of my placement was completing welfare checks and responding to
concerns about residents” wellbeing. A specific issue occurred when a resident had not come
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Another important part of my placement was completing welfare checks and responding to
concerns about residents” wellbeing. A specific issue occurred when a resident had not come
out of their oom for much of the day and had missed a planned activity. This was unusual for
them, 5o staff asked me to complete a welfare check with support from a colleague.

A positive aspect of my practice was that I did not treat the welfare check as a simple task to
tick off. T paid attention to the resident’s tone, body language and level of engagement T
asked ifthey needed anything and whether they wanted support. This links to the NOS
(2024), which highlight wellbeing, risk awareness and supporting young people to make
informed choices (National Youth Agency, 2024). Tt also links to safeguarding practice, as
‘workers need to be alert to signs that someone may need help or protection (Wales
Safeguarding Procedures, 2019).

Rogers’ (1951) person-centred approach is relevant because I tried not to make assumptions.
‘The resident may have been tired, upset, anxious or simply wanting privacy. By approaching
them respectfully, T tried to avoid making them feel judged. Banks (2020) argues that ethical
practice requires practitioners to balance protection with respect for autonomy, which was a
clear issue in this situation.
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However, a negative aspect was that I felt uncertain about how much to ask. I did not want to
‘e intrusive, but T also did not want to miss a concern. This made me realise that welfare
checks involve a difficult balance between safety and privacy. Sercombe (2010) argues that
‘youth work must take young people’s agency seriously while still recognising vulnerability
and professional responsibility. This helped me understand why the task feit more complex
than it first appeared.

Another specific issue was that welfare checkcs can become procedural. TFT only asked basic
questions such as “Are you okay?” and then left, I might miss signs of distress. Thompson
‘and Thompson (2023) argue that critical reflection involves questioning routines and
assumptions. This made me think critically about how routine tasks can become less
‘meaningful if they are not linked to relationship-based practice

‘This experience also raised questions about risk assessment. Risk assessments are important
as they help staff respond consistently and identify changing concems. However, Thompson
(2020) warns that practice can become limited if people are reduced to risks or problems. T
leamed that risk assessment should include the resident’s voice where possible and should not
only focus on what might go wrong.

Prasxis was important as my understanding of welfare checks changed after the experience.
Freire (1970) argues that praxis connects reflection and action. At first, T saw the welfare
check mainly as confirming that the resident was safe. After reflecting, T understood it as 2
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In future, I will complete welfare checks more confidently but also more sensitively. I will
explain why I am checking in, use open questions and pay attention to changes in
presentation. T will also record accurately and speak to senior staff if I am unsure. This links
to the NOS (2024), as reflective youth work requires practitioners to improve practice.
through leaming, feedback and professional support (National Youth Agency, 2024).

Reflection 5: Supporting an Appointment and Multi-Agency Communication

During placement, T supported a resident around an appointment involving their social
‘worker. The issue was that the resident was anxious about attending and was unsure what
information would be shared. This made me more aware of the importance of communication
‘between residents, staff social workers and other professionals.
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A positive aspect of my practice was that I tried to support the resident practically and
emotionally. T encouraged them to prepare for the appointment, think about what they wanted
toask and consider what support they needed. This links to the NOS (2024), which
emphasise supporting young people’s participation, decision-making and access to services
(National Youth Agency, 2024). It also reflects youth work values because the resident should
be involved in decisions affecting their life, rather than being treated as passive.

Multi-agency working was important as the resident’s needs could not be met by one worker
alone. The NOS (2024) emphasise partnership working and collaboration with colleagues and.
agencies (National Youth Agency, 2024). The NYA Code of Ethics also highlights
collaboration with allied services as part of ethical youth work (National Youth Agency,
2025). In this situation, communication between professionals helped ensure that the resident
received more consistent support.

However, a negative aspect was that the resident seemed frustrated by having to repeat
information to different people. This made me think critically about professional systems.
Although multi-agency working is meant to improve support, it can also feel confusing or
disempowering for residents. Thompson (2020) argues that anti-discriminatory practice
reauires attention to power and ineaualitv In thic case the resident’s voice could easilv have
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Although multi-agency working is meant to improve support, it can also feel confusing or
disempowering for residents. Thompson (2020) argues that anti-discriminatory practice
requires attention to power and inequality. In this case, the resident’s voice could easily have.
‘been lost if professionals focused only on their own processes

Another issue was confidentiality.  had to be carefl about what information I discussed and
who it was shared with. The NYA Code of Ethics states that privacy and confidentiality
should be respected unless there is a clear safeguarding or legal reason to share information
(National Youth Agency, 2025). Banks (2020) also argues that ethical practice involves
accountability and careful judgement when decisions affect people’s trust and rights

‘This experience made me reflect on recording. I realised that daily logs and communication
notes are not just paperwork. They can shape how other professionals understand a resident.
Poor recording could lead to misunderstanding or unfair assumptions. Thompson and
‘Thompson (2023) argue that reflective practitioners should question how their actions and
‘written accounts affect practice. This helped me see accurate recording as part of ethical
youth work

Prasxis was shown as I reflected on how my communication could either support or

disempower the resident. Freire (1970) argues that praxis involves reflection and action
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directed towards change. In future, I would make sure the resident understands what is
‘happening, what information may be shared and how they can express their views.

‘This links to the NOS (2024), as youth workers are expected to work collaboratively,
communicate effectively and support young people’s participation (National Youth Agency,
2024). My main learning was that multi-agency work should not only be about professionals
communicating with each other; it should also keep the resident central

Reflection 6: Professional Boundaries, Supervision and Role Modelling

Alkey personal learning issue during my placement was understanding professional
‘boundaries. In supported accommodation, conversations with residents could be informal,
especially during quieter parts of a shift One resident spoke to me about feeling stressed at
‘work and asked for personal advice. T wanted to be supportive, but I also knew I had to stay
‘within my role and not become too personally involved.

A positive aspect of my practice was that I listened and responded calmiy. T acknowledged.
‘how the resident was feeling and encouraged them to speak to staff if they needed further
support. This links to Rogers’ (1951) person-centred approach, which values empathy and
respect in helping relationships. It also connects to the NOS (2024), which emphasise
purposeful relationships, professional practice and supporting young people’s development
(National Youth Agency, 2024).
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However, a negative aspect was that I found the boundary difficult. I wanted the resident to
feel heard, but I was unsure how much advice to give. Sercombe (2010) argues that
‘boundaries are central to youth work ethics as the relationship is supportive but still
professional. This helped me reflect on the difference between being approachable and.
‘becoming over-involved. If boundaries are unclear, residents may become dependent on

individual workers, or workers may act outside their competence.

‘The NYA Code of Ethics also states that youth workers should maintain professional
‘boundaries, safeguard young people and act with integrity (National Youth Agency, 2025).
‘This was relevant as informal conversations can still involve serious emotional issues. Banks
(2020 argues that ethical practice involves balancing care, responsibility and professional
fimits. This helped me understand that saying less or signposting appropriately can
sometimes be more ethical than trying to solve everything myself.
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Supervision became important after this experience. I discussed the situation with staff and.
refllected on how I had responded. At first, T saw supervision mainly as something required by
the role. However, I now understand it as part of safe practice. The NOS (2024) emphasise
reflection, feedback, support and continving professional development (National Youth
Agency, 2024). Thompson and Thompson (2023) also argue that reflective practice helps
practitioners identify assumptions, strengths and areas for improvement.

Schon’s (1983) concepts of reflection-in-action and reflection-on-action are useful here.
During the conversation, I had to think in the moment about how to respond. Afterwards,
refllected more deeply on whether T had maintained boundaries well enough. Gibbs® (1988)
refllective cycle is also useful as it supports reflection on feelings, evaluation, analysis and
action planning.

Prasxis was central to this experience because reflection changed how I understood my role.
Freire (1970) argues that reflection should lead to changed action. I leamed that being a
positive role model does not mean being perfect or always having answers. It means being
consistent, respectful, honest about limits and willing to seek guidance.

In future, T will use supervision more actively by preparing questions about situations I found
difficult. Twill also be clearer with residents about my role and will signpost to appropriate
support when needed. This links to the NOS (2024), as youth workers are expected to
develop through reflection, support and professional learning (National Youth Agency, 2024).

# Heidi Holland

Fantastic and honest reflection

@mention or reply

A




image3.png
Semi-Structured Interview Findings (n=10)
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