Teaching methods used in broadcasting and vocalisation courses in four universities in China
Research background
The broadcasting and vocalisation course, as a core foundation course for broadcasting and hosting arts majors, assumes the key function of cultivating students' standardized pronunciation and vocal skills (Li, 2017). The course is usually set in the first year of undergraduate study to help students master vocal ability that meets professional requirements through systematic training. However, ecological changes in the media industry have posed new challenges to talent cultivation: the shrinking demand for traditional media positions and the rapid rise of emerging careers such as network anchors and e-sports commentators (Xie, 2024) have forced the university teaching system to make adaptive adjustments. Despite the increasing diversification of teaching tools in Chinese colleges and universities (Xiao, 2019), the transformation of teaching methods for vocal training is still lagging behind (Liu, 2017).
China's Ministry of Education has continued to promote the construction of online educational resources since 2013, and the number of catechism courses and the scale of learners now rank among the top in the world (Yin, 2024). However, the construction of online courses for broadcasting majors is still insufficient, and courses involving practical training such as breath control and resonance regulation are particularly scarce (Xu, 2020). Research has shown that the onlineisation of courses faces multiple constraints: firstly, teachers' weak ability to apply new media technologies; secondly, the cost of course development exceeds the regular budget; and thirdly, the theoretical system of the discipline lags behind the developmental needs of the new media environment (Xu, 2020). In addition, there are significant technical barriers to the online conversion of art practice courses, for example, network latency leads to reduced efficiency in instructors' guidance of vocalisation details, and the problem of audio demonstration distortion is prominent (Yang, 2021).
In this regard, academics have proposed a path to reform the hybrid teaching mode: Xu (2020) suggests building a hybrid framework of ‘online theoretical teaching + offline practical guidance’, and Li (2023) confirms that this mode is better than traditional teaching in terms of improving students' vocal accuracies by means of an experimental study; Liu and Li (2022) further demonstrate the effects of hybrid teaching on students' self-learning ability. Liu and Li (2022) further demonstrated that blended teaching promotes students' independent learning ability. However, in reality, most colleges and universities still rely on the traditional model of ‘theory lecture-teacher demonstration-student imitation’ (Hu, 2023), which makes it difficult to meet the diverse learning needs of students with a single teaching method, and is prone to burnout (Li, 2017). .
Existing studies show a polarised tendency: some scholars focus on the limitations of the traditional teaching mode, pointing out its shortcomings in the teaching of practical skills such as voice shaping and emotional expression (Hu, 2023); the other group of studies is committed to exploring digital innovations, emphasising the advantages of the blended teaching mode in terms of resource integration and training efficiency (Li, 2023). However, there are significant gaps in the existing literature: first, most studies are limited to a single institutional case and lack a cross-sectional comparison of teaching practices across different tiers of institutions; and second, a theoretical model for choosing teaching methods that is adapted to the differences in institutional resources has not yet been established.
By comparing the teaching practices of four different tiers of institutions (A+ to B), this study aims to deconstruct the correlation mechanism between the level of institutional resources and the innovation of teaching methods, to reveal the structural contradictions in the process of digital transformation, and ultimately to form a hierarchical optimisation strategy. This research design breaks through the single-case limitation of the existing literature and provides differentiated support for education policy makers, with both theoretical innovation value and practical guidance significance.

Research questions
Based on the 2024 Softech China Broadcasting and Vocalisation Arts Professional Ranking, this study selects four colleges and universities with ratings of A+, A, B+, and B as samples, and systematically explores the following core issues through classroom observation and in-depth interviews:
1. What teaching methods do teachers use in broadcasting and vocalisation courses?
In response to the existing literature's assertion that ‘traditional teaching is still dominant’ ( In response to the assertion in the existing literature that ‘traditional teaching is still dominant’ (Hu, 2023), the actual teaching methods adopted by teachers (e.g., theoretical lectures, practical demonstrations, group work, etc.) were recorded through classroom observation, and their distribution of method choices was verified in conjunction with the teacher interviews, so as to make clear the realistic ratio between traditional models and innovative practices.
2. How do teachers choose different teaching methods and what are their advantages and disadvantages?
By comparing the teaching practices of teachers at different tiers, we analyse the impact of teaching resources (e.g., equipment configuration), policy requirements (e.g., online course indicators), and students' characteristics (e.g., learning needs) on the selection of methods. The in-depth interviews focused on teachers' decision-making logic, complementing the ‘human subjectivity’ perspective in educational technology research (Hao & He, 2022), and integrating teachers' self-assessment and classroom observation data to summarise the strengths and limitations of different teaching methods.
3. What is the student's experience with the broadcasting and voice courses?
Through in-depth interviews with students, we collected their feedback on the adaptability of teaching methods, learning effectiveness and suggestions for improvement, focusing on analysing the differences in students' experiences across different tiers (e.g., students' acceptance of technology application in A+ schools, and students' satisfaction with the basic training in B schools), so as to reveal the pathways of the teaching methods and learning effectiveness.
Through cross-institutional comparisons, the study breaks through the limitations of a single case study, and aims to construct a model of the association between institutional tiers and innovation in teaching methods, and ultimately proposes teaching optimisation solutions adapted to different resource conditions.

Proposed Plan of Work
The study is planned to be completed within six months from April to September 2025, and the study will be divided into the following phases:
Phase 1 (April-May 2025): Literature review and formulation of research questions.
Phase 2 (June-July 2025): Classroom observations and in-depth interviews are planned to be completed as much as possible in June-July, taking into account the schedule of Chinese universities and holiday periods. Classroom observation through video link is also considered, but online classroom observation will affect the researcher's feelings of classroom participation, thus affecting the results of the study.
Phase 3 (August 2025): Data analysis, refinement and interpretation.
Phase 4 (September 2025): Writing and submitting the research report.

Proposed methodology
·Research  Methodology
This study is based on an interpretivist research paradigm, which emphasises understanding the complexity of teaching practices in broadcasting and vocalisation courses through the interactions between teachers, students and institutions (Creswell, 2013). The researcher acted as a participant-observer in a naturalistic teaching situation, not only recording the objective performance of classroom behaviours, but also elucidating the cognitive logic behind the behaviours through in-depth interviews, in order to construct a multidimensional explanation of the mechanism of teaching method selection (Guba & Lincoln, 1989).
·Research Design and Method
This study is based on the Softech 2024 China Broadcasting and Hosting Arts Ranking, and uses stratified sampling method to select four grades of institutions, namely A+, A, B+, and B, as the research sample. The ranking system covers five core indicators, such as talent cultivation and research achievements (ShanghaiRanking Consultancy, 2024), which provides a quantitative basis for the stratification of institutions. There are dual limitations in the sample selection: firstly, the ranking data partly relies on self-declaration by the universities, which poses a risk of information bias (Wei, 2018); secondly, based on the researcher's accessibility, the four institutions are all located in northern China (Beijing/Hebei/Shanxi/Xi'an), which may weaken the influence of regional cultural differences on teaching styles (e.g., southern institutions place more emphasis on dialect correction Zhou，2022). The study documented the content of dialect training through classroom observations and explored the potential impact of North-South pedagogical differences in the context of the literature in the discussion chapter to enhance the ecological validity of the findings.
The study adopted a qualitative research methodology and was conducted through a combination of classroom observations and semi-structured interviews. Classroom observation focused on the core practical aspects of the broadcasting and vocalisation course (e.g., breath control, tongue-twister instruction), and at least two hours of participatory observation were conducted in one class in each of the four schools to record the teachers' teaching methods (e.g., the number of demonstration-mimicry cycles), the use of technological tools (e.g., speech analyzing software), and the patterns of student-teacher interactions.
Semi-structured interviews were divided into two parts: teacher interviews and student interviews. Teacher interviews (at least four) explored the motivation for choosing teaching methods (e.g., ‘Why do you prefer traditional tongue twister training?’), using Kvale's (1996) follow-up questioning technique to explore potential decision-making factors, while student interviews were based on the principle of theoretical saturation (Morgan et al., 2002), with a stratified sampling based on the proportion of 10 per cent of the class under observation, to ensure that participants were of both genders. Stratified sampling was used to ensure a balanced gender ratio of the subjects and to collect their subjective perceptions of the mode of delivery. Interviews were audio-recorded and transcribed, and coded at three levels (open coding, axial coding, selective coding) using thematic analysis (Braun & Clarke, 2006).
Data analysis was triangulated to enhance validity: observational data were counted using SPSS for frequency of behaviours (e.g., percentage of hours of individual teacher instruction), and interview texts were coded by Nvivo12 and cross-referenced with observations. Although the interviews may have been influenced by the researcher's interpretive tendencies (Cohen et al., 2011), subjective bias was controlled for through strategies such as observation first, question pre-setting, and peer review. 
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