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ECAD6008 Assignment: Part 1

	Professional Experience Template 1
	Questioning and Use of Feedback

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	My role was to plan sessions in Nursery that incorporated AfL strategies to determine the students understanding and confidence in learning. Lessons on DCF and Creative were where I planned to trial AfL strategies. I incorporated AfL strategies into my teaching to get an idea of learners understanding but also encourage natural conversations to improve the speech and language of young learners (Nursery). 

	What have you learned?

	I have been able to understand how as teachers we already use a lot of AfL strategies in the classroom without meaning to for example, questioning and feedback are both natural responses when engaging in conversations with learners. AfL links to the pedagogy standard of Assessment. I was researching and linking theory to practical experiences in a classroom environment. When reflecting on these experiences it informed by teaching practice and further allowed me to gain understanding of the different ways that children learn.  

	What next?

	Next, I aim to continue to incorporate AfL in the classroom and I am interested in trialling AfL in Key Stage 2. 



	Professional Experience Template 2
	
Length Lesson

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	For this experience I wanted to make use of the two main areas available in Nursery, this was the indoor and outdoor environment. A mathematics lesson focused on looking at the length of different snakes, learners were asked to identify short, middle, and long snakes before arranging them into different groups. To further understanding of this lesson, I was able to reinforce the concept of length both inside and outside the classroom. For example, when looking for sticks in the outside area I asked learners which one was the longest. This also gave learners the opportunity to see length in real-life scenarios. The concept of length was incorporated into the outdoor environment where learners were free to explore. Their measurement of sticks also led to measuring other items e.g., pipes and paint brushes, chalk etc. 

	What have you learned?

	I have learnt that whilst some new concepts are usually delivered in a group setting it is important to reinforce learning in natural environments. Where learners are surrounded with everyday objects and can build their knowledge and understanding outside of the classroom environment. This also led to encouraging learners to develop their speech and language skills e.g., longer, shorter.  

	What next?

	Next, I aim to explore blended learning opportunities in Key Stage 2. Technology with older learners may be used to offer these opportunities. 




	Professional Experience Template 3
	Construction enquiry

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	For this experience, I found that real life contexts provided a rich and engaging learning experience that builds understanding and knowledge. 
Whilst this was not a lesson focus, during play time I encouraged learners to observe the fence that was being built in Nursery and encouraged them to make their own using construction materials. This was part of an enhanced provision and learners were encouraged to put little animals behind their fences to make a farm.
Whilst building learners were able to converse with each other about why we use fences and where they may have seen one (This led to learners going outside and exploring other fences they could find).
I found that this session also led to learners recognising that fences are used for safety which was reiterated when learners were told about the caretakers coming to build the fence. 


	What have you learned?

	I have learnt to support learners’ interests in their environment, specifically the fence. I was then able to turn it into a learning opportunity where learners were able to explore fences and what the machines did to cut the wood and make their own fences.  
Using this experience in the construction area …

	What next?

	This was an insightful experience, but I hope in my next placement to have the opportunity to incorporate real-life authentic contexts further with the possibly of a trip to the local supermarket. 




	Professional Experience Template 4
	Jit5 – DCF lesson 


	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	This was over 2 sessions, the first was sorting and classifying fruit objects before making a physical pictogram. 
Following this, learners were able to access Jit5 through iPads and explore making a digital pictogram – most of these looked at using colours. 

	What have you learned?

	I have learned the importance of using visual objects when teaching a new concept. The Singapore inset was incredibly useful in providing some new ideas about teaching new mathematics concepts. Conrete-Pictorial-Abstract (CPA).
I felt that learners understanding of a pictogram and the mathematics + numeracy involved would not be clear without introducing learners to the concept without a digital device first. 

	What next?

	Next, I would like to research further the use of CPA in the classroom environment and adapt this into mathematics lessons with other learners. 




Targets from previous assignment:

	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Referencing show some inaccuracies.  You may find pages 7 and 10 of the Havard Referencing Handbook useful.

	For this assignment I have re-read the referencing guide and taken each step carefully to ensure references are inputted correctly. 

	Targed/Target 2
	Proofread your assignment carefully before submission as some sentences are incomplete.

	I have asked a family member to read my work as a fresh pair of eyes to ensure no mistakes are made. 




ECAD6008 Assignment: Part 2
Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development.
This assignment will focus on exploring the planning, preparation and teaching that incorporated one of the four pedagogical principles explored in Part 1. The principle chosen to be the focus of Part 2 of this assignment will be Assessment for Learning (AfL) which fits into the assessment aspect of the QTS Pedagogy standard. According to Wiliam (2006, p.286) AfL is dependent on the teacher using evidence of learning to meet learners needs.

AfL is also known as formative assessment that is naturally embedded into teaching and learning. Whilst summative assessments collect data to assess performance in the form of tests or examinations, formative assessment focuses on assessing learners’ progress and supporting their needs through feedback and other strategies (Black and Wiliam, 1998).  Research has shown that assessment will be formative when integrated into teaching and learning and provides teachers the opportunity to adjust their instructions to meet learners’ needs (Black and Wiliam, 1998). The data collected from AfL also support teachers in reflecting on their practice to determine which strategies work best, identifying learners learning difficulties and tailoring classroom activities to support those needs. 

This essay will focus on exploring the literature surrounding the topic of AfL, specifically the constructivist theory and two main strategies of AfL that I have implemented in my practice. The two main strategies that will be the focus of this essay are questioning and use of feedback. 
I chose AfL because it is a topic that before starting my PGCE been particularly involved in. Having the opportunity to trial these strategies in a classroom environment has been incredibly useful in developing my professional practice and my teaching style. Prior to this placement I was more familiar with summative assessments as opposed to formative assessment that took place during learning. Therefore, I chose to focus on AfL to explore the research behind the pedagogic strategies used in real-life classrooms and to further develop my understanding of effective AfL which will inform my teaching practice. Following researching the literature surrounding AfL, this essay will conclude by making reflections on the lessons that I have planned and taught during my placement to ensure I have made clear connections between research and practice. These reflections will also enable me to figure out my next steps in terms of AfL and my pedagogy. 


Critical discussion of chosen aspect

The key theory that underpins AfL is constructivism, this is because the learner plays an active role in both concepts. In constructivism, the learner actively constructs their knowledge. In AfL learners are responsible for owning their learning by engaging in hard thinking to construct their knowledge and develop understanding (William, 2018 and Coe et al, 2020).

The main aspects that link the constructivist theory and AfL is formative assessment, constant feedback, and independent learning. A key constructivist theorist Dewey argued that for constructivism to be an effective theory in education, learners must be involved in activities that encourage thinking and the connection to prior knowledge as part of progression. AfL provides teachers with the opportunity to support learners in making these connections to prior knowledge and deepening their understanding (Adams, 2006, p.251). Additionally, scaffolding is an interesting theory that supports learners as being an active role in the learning process. Research from Sardareh (2013, p. 2494) explains that sharing a success criterion with learners prior to learning shows learners what is expected of them and allows them to explore how the teacher will scaffold their lessons to achieve certain learning intentions. However, the constructivist theory does face criticism in education. Richardson (1997, p.3-14) argued how can learners construct their knowledge when teachers must explain the concepts and understandings of formal knowledge. 

To reflect on this, it is important to be aware of the theories underpinning AfL as they are vital in effective teaching and learning. Teachers should use this research to develop their professional practice and explore strategies to share formal knowledge in a way that incorporates hard thinking. 


Questioning (AfL strategy)  

Questioning or quality of talk is a key AfL strategy that teachers use to not only assess learners’ understanding and ensure they are engaged with the lesson but to use different pedagogic strategies to deepen that understanding and address learning gaps (Sardareh, 2013, p. 2494). According to the Successful Futures Report (Donaldson, 2014) questioning is a useful assessment strategy that can be embedded in lessons and help guide learners next steps. The new curriculum aims to ensure learners are involved in the learning process as part of learners leading the learning. AfL also provides learners with the opportunity to be present and involved in their learning process without the pressure from summative assessments (Welsh Government, 2017)

Active learning is a process that focuses entirely on learners, particularly on how students learn instead of just what they learn. Active learning is linked to AfL because using strategies such as questioning encourage learners to engage in hard thinking and become part of the learning process instead of passively receiving information. This also relates to the constructivist theory of learners constructed their own knowledge. The role of the teacher when encouraging active learning is to understand how formative assessments can be useful in encouraging and providing opportunities for active learning. The role of the teacher in active learning can sometimes by misinterpreted but for learners to progress it is important that teachers are aware of the process and how to implement it in the classroom (Swaffield, 2009).

Questioning is useful for teachers to determine how lessons may need to be modified to ensure learners can actively learn effectively. Research from the Coe et al and the Great Teaching Toolkit (2020) supports this by explaining that questioning is important for encouraging hard thinking. However, it is important that the questions being asked can stimulate this hard thinking in a non-pressurised way. Therefore, the type of questions asked are highly relevant to the effectiveness of questioning as an AfL strategy which is vital to engage in critical thinking and therefore the progression of learning and effective teaching (Jiang, 2014, p. 290). According to Davis and Torr (2015) questioning can encourage learners to develop their speech and language skills, especially those in younger years or struggle with communication. Additionally, Davis and Torr (2015) explored the types of questions and how they can be planned to encourage different responses. Open-ended questions provide learners with the opportunity to think about their answers compared to closed questions that require a basic Yes or No response. These open-ended questions should be planned in a way to encourage complex thinking as opposed to questions that encourage learners to recall what they have just been told. Research has indicated that “High quality questions lead to high quality talk” (Welsh Government, 2010, p.16), this emphasises the importance of the questions being asked. Moreover, Black and Wiliam (2010) explored wait time to give learners the time think before responding to a question. Research has suggested that the wait time for British teachers is 0.9 seconds, and if not, learner responses teachers are likely to adapt their question for an easy answer or answer it themselves (Welsh Government, 2010). This does not support the learners understanding or encourage hard thinking. 

Welsh Government (2010) mentioned Blooms Taxonomy as a popular model that teachers use to use questioning as part of AfL in the classroom. However, another model that better supports learners at a young age is Blank Levels of Questioning. This model is categorised into four levels which learners progress through, they start off with basic questions that involved naming items before moving onto describing them, talking in relation to stories or events and then solving problems. The questions range from basic to complex and often use concrete resources to enable understanding, for example, learners may be asked to describe an orange or match the fruits they have in front of them. All these questions work to improve understanding and speech and language. However, it is important that teachers familiarise themselves with these different questions, especially when working with mixed ability groups to ensure all learners gain some sort of understanding regardless of the level they may be at. 

To conclude questioning as an AfL strategy, Wiliam (2018, p.20) identified 5 core strategies one of which is the teacher’s role in knowing the level of each learner in terms of their knowledge and understanding. Questioning is an excellent tool to assess this but only if teachers have the right skills to use it effectively and encourage class discussions that can be adjusted to support all learners needs. 

Use of feedback (AfL strategy)

Use of feedback is another key AfL strategy that can be used to move learning forward. According to Black and Wiliam (1998) feedback is critical in AfL because without feedback the evidence collected would not be effective in supporting the strengths and weaknesses of learners. Research from Black and Wiliam’ Insider the Black Box (2010) explained the importance of collaboration between the teacher and students for effective learning.

As mentioned previously, Wiliam (2018, p.20) identified 5 core strategies for AfL. Feedback that leads to learning moving forward is another one of them. Feedback is useful for supporting the progression of learners and improving teaching practice. Research from Hattie and Timperley (2007, p.89) suggested that feedback is most effective when focused on success. Teachers must emphasise what learners have done well to reinforce good skills and provide challenging tasks for learners to progress (Hattie and Timperley (2007). Further research supports this by stating that feedback which focuses on success has a better impact on learning compared to feedback in the form of grades or marks (Welsh Government, 2010). Furthermore, Welsh Government (2010) stated that feedback which is threaded throughout the lesson where learners can make improvements and deepen their understanding is better than evaluative feedback given after completing a task. This task centred feedback that is links to a learner’s goals can have a positive impact of motivation and achievement (Black and Wiliam, 2010). 

In a group setting where a teacher is providing verbal feedback in natural conversations with learners it does encourage peers to converse with each other. As a result, feedback can sometimes lead to elements of peer assessment which is another strategy of AfL. Research from Black and Wiliam (2002) support the use of peer assessment as part of feedback because it does not just mean searching your peers work for mistakes, learners can learn from exploring others work and improve their own. However, it is important to recognise that some learners may feel pressured when participating in peer feedback/ assessment, especially if they are friends. Learners may feel the need to provide more positive feedback than insightful improvements. As a result, it is the responsibility of the teacher to ensure proper pairs for peer assessment with the possibility of modelling examples of good peer assessment. Additionally, interaction between peers gives learners even more responsibility when participating in AfL strategies. 

An important consideration when using feedback as part of formative assessment is to create a safe and supportive environment to enable these important conversations between teacher-learner and learner to learner to take place (Coe et al, 2020). An approach that can create this supportive environment is Carol Dweck’ Growth Mindset. Research has shown that growth mindset is important for achievement (Claro, Paunesku and Dweck, 2016, p. 8664). Teachers who support learners in developing a growth mindset create an environment where learners are likely to embrace feedback and improve their work. However, teachers who have learners with fixed mindsets are likely to lead learners to ignore feedback and therefore not make progressions in their learning. AfL is important to encourage learners in recognising that intelligence is not fixed and that hard thinking and engaging in challenges can develop their mindset and improve their progress (Legget and Dweck, 1988, p.262). However, some research has indicted that those with a fixed mindset may react differently (Legget and Dweck, 1988). Learners’ perceptions of their own abilities could lead to a lack of participation, especially if feedback from teachers and peers reflects their low ability. Conversely, research from Black and Wiliam (1998) argued that formative assessment can help low ability learners and raise the overall attainment of learners. It is the responsibility of teachers to use AfL strategies like feedback to encourage growth mindsets and move learning forward. However, teachers must be aware that learners with low abilities may fear formative assessments if they are to measure how clever they made be. As a result, teachers must develop their skills to meet the needs of all students, even those with a fixed mindset when integrating AfL strategies into everyday lessons in a natural way. 

To conclude the use of feedback as an AfL strategy, it can be a highly effective tool in the teaching and learning environment but only if the teacher is able to develop good skills. Teachers must be mindful not to limit learners hard thinking and be patient when engaging in conversations with learners. 


Conclusion

In conclusion, the approach that I have chosen to focus on throughout this essay is Assessment for Learning (AfL). AfL falls into the assessment aspect of the QTS pedagogy standards which indicates that teachers must be confidently aware of different assessment practices (Welsh Government, 2017). Critical reflection is a central aspect of teaching, it enables those in the education sector to reflect on their practice to ensure good teaching and learning is present. The Successful Futures report has encouraged teachers to get up to data on different pedagogic strategies such as AfL to ensure that all learners needs are met in relation to the four purposes of the curriculum (Donaldson, 2015). This is all supported by research from Klenowski who suggested that encouraging formative assessments means changes to the curriculum and pedagogy which according to the Successful Futures report seems to be key aspect of teaching (1996, cited in Rushton, 2005, p.510). 

I planned and taught a Digital Competence lesson (DCF) which integrated questioning as an AfL technique. The lesson aimed to find out learners’ favourite fruit and create a physical pictogram (Appendix A). During the planning of this session, it was important to recognise that the concept of a pictogram is new to such young children in early years. As a result of this, I chose to use what I learnt from a Singapore maths inset at my placement to implement the Concrete Pictorial Abstract (CPA) approach in my teaching practice. Research has shown that this approach helps build learners understanding using physical and visual aids (Chang et al, 2017). In this lesson, the concrete items were the fruits, and the pictorial resource was the physical pictogram. Given the new topic of a pictogram and how young the learners were it is acceptable that learners would not reach the abstract element of this approach until they were fully confident with both concrete and pictorial. Lastly, an important concept that I found during my time teaching this lesson was giving learners an appropriate wait time before answering a question. As I was in a Nursery environment, I was able to do the lesion twice, I found that asking learners a question and giving them a minute to think quietly enabled better responses compared to the first time I taught the lesson. As a result, next time I teach any lesson I hope to appreciate the advantage of giving learners the opportunity to think. As a side note, given the age of learners it was imperative the classroom management skills were effective in ensuring learners were quiet and able to have some time to think by themselves. 
In the future, I aim to develop my questioning skills in different settings. I am interested in using Bloom’s Taxonomy as part of formative assessment and in general class discussions.

The second session that I prepared and taught was a creative session that included the use of feedback as an AfL strategy. In this lesson learners were asked to use a variety of materials to make something, they were asked to talk about what they were making and the process of how they were making it. Some of what learners made can be seen in Appendix B. My role as the teacher in this lesson was to engage in conversations with learners where I could provide feedback on what they had done well and make suggestions on improvements they could carry out. Providing learners with feedback during this lesson made such a difference because they took it on board and thought hard about what they would do to improve their junk model. I found that because learners were participating in making junk models as a group, learners tended to converse with their peers which led to an element of peer assessment. Learners were listening and acting on any suggestions made from themselves, the teacher and their peers which was developing their understanding, confidence and speech and language skills in a social environment. The AfL strategy was useful in meeting QTS pedagogy standards of assessment but also in meeting the QTS of listening to learners which is essential in providing feedback (Welsh Government, 2017). I was able to ask probing questions and follow Blank Levels of questioning to gain understanding of the learner’s ability and their knowledge. 
Reflecting on this entire experience, I found that with 15 students there was not enough time to fully engage in deep conversations with learners in the time limit. Therefore, when planning next time, I would ensure that I take small groups of learners when conducting formative assessments such as feedback. 

In future teaching experiences, I aim to keep up to date with AfL strategies and use what I have learnt to improve my practice. It will be interesting to see the difference in AfL in Key Stage 2 compared to early years which is where these lessons took place. A key example of where AfL may be different is the development of peer and self-assessment strategies like two stars and a wish or the use of Bloom’s Taxonomy to provide useful feedback. 
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Appendices:

Appendix A: DCF Physical Pictogram
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Appendix B: Examples of Junk modelling
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