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ECSP6001 Module – Assessment Part B

Part B(i) – Literature Review
This literature review will look into the relevant literature that supported the rationale behind my micro-teach lesson, resources and Scheme of Work. I was given the topic of The Merthyr Rising (1831) which is part of the Popular Protest topic of the current curriculum, usually taught at year 9.
My micro-teach lesson, resources and Scheme of Work focus mainly on the constructivist and social constructivist learning theory. Pritchard (2009) states that constructivists understand learning to be a process of mental construction, where new information is added to the learners existing skills, knowledge and understanding. Constructivism focuses on the role of the learner in the active progression of the accumulation of knowledge and, with the learner thinking and making their own judgements from their experiences (Bruner, 1996), they reconstruct their own individual build-up of skills, knowledge and understanding, with the teacher being the facilitator of this process (Kidd and Czerniawski). Social constructivism takes this a step further by emphasising the social interaction is important to the individual’s personal learning process, as learning has been monitored to be at its most fruitful when individuals learn from one another (Kidd and Czerniawski, 2010). Vygotsky (1978) reasoned that social interactions and language are vital to the progression of the learners’ cognitive abilities, as language brings with it, new knowledge; hence, social communication is very important. The teaching/learning methods in my micro-teach lesson, resources and Scheme of Work were designed around the theory of constructivism. Throughout the Scheme of Work there are many activities that encourage teamwork and paired/group/class discussions. In the micro-teach lesson the learners were tasked with analysing the sources in pairs, there was an opportunity for class discussion after each task, and the Pictionary plenary required the class work in pairs. Two lessons in the Scheme of Work focused on groups creating a presentation about the Merthyr Rising which they would present to the class. These collaborative activities and discussions allow the learners to learn from each other, as well as building their teamwork skills.
Bloom’s (1956) taxonomy of skills in the cognitive domain influenced the development of my micro-teach lesson, resources and Scheme of Work. I tried to create activities that would develop all the skills in his model: knowledge, comprehension, application, analysis, evaluation and creation (Anderson and Krathwohl, 2001). In the micro-teach lesson the learners were tasked with analysing the sources they were given, then categorising and ranking the causes of the Rising, developing the skills of the taxonomy (Bloom, 1956) up to and including evaluation. Other activities that develop these skills are included throughout the Scheme of Work. To develop the learners’ creative skills, I set the task of creating a presentation on the Merthyr Rising. There are also many opportunities to use the questioning technique throughout the Scheme of Work. It was my intention to use Bloom’s Taxonomy (1956) to influence the questioning methods used, where the questions I would pose to pupils would building up to the higher order skills as we delved further into the topic. This could also be used to differentiate questioning techniques for learners of different levels. 
The topic of The Merthyr Rising allows for many opportunities to integrate Y Cwricwlwm Cymreig aspect of the National Curriculum into the scheme of work. The curriculum itself states that studying Welsh history helps ‘learners to understand the factors that have shaped Wales and other countries today’ (Welsh Government, 2013, p.8). The Scheme of Work gives the learners the chance to investigate how the industrial revolution has affected the political, economic and social characteristics of Merthyr (and by extension, much of Wales) before and after the Rising (specifically the causes and consequences) and would be encouraged to consider how this event has moulded modern day Merthyr Tydfil and South Wales. In doing this, learners will be studying the people of Merthyr; how the changes of the iron industry affected the people’s lives and led to their uprising, the events of the Rising, the execution of Dic Penderyn, and the desperate need for political reform. This will give the learners insight into the trials of working-class welsh people during the industrial revolution and give them a better understanding of the developments of Welsh economic, social and political characteristics in Wales. This could affect some learners’ sense of national identity and their personal development (ACCAC, 2003). Additionally, this topic allows learners to develop their knowledge of the Welsh language as they will be encouraged to use the welsh cries of the rebels during the Rising, and the welsh final words of Dic Penderyn in their group presentations at the end of the Scheme of Work, as well as the incidental welsh phrases used during the lessons. 
As two of the three cross-curricular responsibilities, the National Literacy and Numeracy Framework (Welsh Government, 2014) had to be considered when designing my micro-teach lesson, resources and Scheme of Work. I have tried to include the Literacy aspects of speaking, listening, collaboration and discussion, comprehension, response and analysis, structure and organisation, and grammar, punctuation and spelling, within the strands of Reading, Writing and Oracy stated within the framework (Welsh Government, 2014). I have varied the tasks and activities, such as comprehension, source analysis, written tasks, collaboration to create and deliver a presentation, so that each of these aspects of the framework have a chance to be developed. In the micro-teach lesson, my rationale was that there was not enough time for a numeracy task, apart from some incidental numeracy when informing the learners of certain dates, such as the amount of years between one date or another. I incorporated a numeracy task into the Scheme of work, in the form of a time-line in lesson 1. The time-line would have to be to scale, such as 3cm for each day of the Rising, which would require counting and measuring, as well as developing the second order historical concept of chronology.
The last of the three cross-curricular responsibilities was also considered, by incorporating aspects of the Digital Competence Framework (Welsh Government, 2016). I tried to include opportunities to develop the learners’ skills of Interacting and Collaborating, and Producing, that are stated within the framework (Welsh Government, 2016). The tasks and activities I designed in the Scheme of Work provide learners with the opportunity to develop their digital competency in these areas by using laptops/computers to take part in subject-specific quizzes on the Kahoot website, design a newspaper article and a collaborative PowerPoint presentation on the topic.
When differentiating and using scaffolding techniques, the different needs and skills of the learners should be taken into consideration (Kidd and Czerniawski, 2010) as there are many aspects that affect the degree to which the learning of all learners can be maximised (Haydn, Arthur and Hunt, 1997). Realising a learner’s Zone of Proximal Development (the space between the learner’s current level and their potential level, which can be overcome with appropriate teaching) teachers can personalise the scaffolding techniques to support that learner in a way that will increase their chances of reaching their potential level (Vygotsky, 1978). However, when creating our micro-teach lesson, resources and Scheme of Work, there was no learner information to guide us, so I opted for a few general strategies to enable all learners to successfully complete the micro-teach lesson and Scheme of Work. During the micro-teach lesson, for the task of analysing the sources, I gave the learners two main questions to keep in mind, which were on the board during the task. This scaffolded their thought process and allowed for the lower ability pupils to seek the answers to these two questions within the sources, whereas higher ability learners have the option to analyse the sources for as much information as they could. When I asked the learners what problems the residents of Merthyr were facing at the time, there were images to guide them on the board as a way of scaffolding. In the Scheme of Work, learners of a lower ability level would be given sentence starters or writing frames for their newspaper article, written task and presentation. Worksheets would be differentiated in the form of basic language, large and bold font for the lower ability pupils, coloured paper would be used for those with dyslexia or sight issues. Questioning methods would also be adapted to the need of the learner, such as asking higher order skills questions (Bloom, 1956) to the MAT learners, and by changing the length of time and the nature the support I give to different learners as I circulate the classroom to support them (Kidd and Czerniawski, 2010).
The aim of formative assessment is to provide continuous information regarding the learner’s existing knowledge and understanding so that educators can adapt their strategies to maximise the learners development (Dixson and Worrell, 2016, p.154-155). The term Assessment for Learning stems from the research report by Black and Wiliam (1998) that was intended to raise effectiveness of assessment in increasing the standards of learning, which can be done using the many types of formative assessment. In my scheme of work I included self-assessment and peer-assessment, as this is seen to improve the pupils’ understanding of their own progress (Black and Wiliam, 1998). The feedback I would give on the tasks throughout the scheme would be specific, so that the pupil would know what to do to improve upon their work (Black and Wiliam, 1998). In the micro-teach lesson and throughout the scheme, I would use observation and questioning to assess the understanding and progress of the learners, intending to then use the information I gained about the learner’s progress to inform me how best to adjust my teaching strategy for that learner.

Part B(i)(i) – Reflection
	In this section I will critically evaluate my micro-teach lesson in light of my experience in PTE1. I will discuss the changes I would make and how these changes will affect the teaching and learning process. To conclude this reflection, an Action Plan outlines how I plan to improve my development towards achieving the QTS standards.
	Overall, I believe my micro-teach lesson went well. The learners were engaged and interested with the lesson, they understood the tasks given and by the end of the lesson had achieved the learning objectives. I believe the enquiry question and objectives for the lesson were appropriate for the topic I was given and the ability level of the year group it was aimed at (year 9), as they were challenging but not overly so. I was given positive feedback from both my tutor and my peers, along with constructive criticism which I have taken into account in analysing my lesson.
However, I believe my nerves came through a little and I may have sounded or looked anxious at times. My experience in PTE1 has shown me the negative effect that looking slightly nervous can have on the behaviour of a KS3 class. Perseverance and continued experience in teaching lessons has highly increased my confidence in front of the class and at this point in my professional experience, my nerved do not affect my teaching practice.
Although I think my micro-teach lesson went quite well, there are many things I would change about it, looking back from this point in my professional teaching experience. Initially, one of the main issues I was facing when designing my lesson was choosing which lesson to teach out of my Scheme of Work. I decided to teach the second lesson in the scheme, as I could also include the second order historical concept of ‘causation’, where the learners would analyse sources and use their judgement to prioritise the causes of the Merthyr Rising, developing their subject specific skills, as well as literacy skills, through individual and group work. I realised as I was designing the lesson that I would have to make sure the learners knew the events of the Rising before they could attempt the tasks in the micro-teach lesson. To do this I decided to do an exposition on the events with bullet points on the board. In theory I believed this would work, but in practice it took much longer than I thought and used up much of the thirty minutes allotted time. This led to me having to rush the learners through the tasks for the lesson. In addition, this led to a lot of text on the board, and as I was quite nervous, I used the information on the board to prompt me and ended up reading from the board a few times. On placement, I have learned that this teaching style of a long exposition does not keep the attention of KS3 learners for long without steps being taken to engage the learners interest. In hindsight, I would change this to a much shorter exposition, with just the vital information on the board, or instead let the pupils feedback the events of the Rising (as they actually would have learned this in lesson one). This would give the learners will have enough time to complete the tasks properly, giving me more time to assess and support the learners.
	The starter ‘question and answer’ task worked well to assess the learners’ level of prior knowledge of the topic. However, in light of my teaching experience, I would alter this to show some images of the Rising, such as the image of Dic Penderyn and the hanging rope, as initial stimulus material, to hook the learners in and kindle their interest in the topic.
	The first learning activity was to analyse the sources given to gain an idea of the problems the residents of Merthyr were facing in 1831. Although I still think this is a good task to develop the learners knowledge and skills, I would alter the sources slightly to contain less text, as this took longer than I anticipated and I had to move on before some the learners had completed all of the sources. This would allow the learners to draw as much information as could be learned from the sources, and to better develop their source analysis skills.
	Activity two tasked the learners with categorising the causes of the Rising into Economic, Political, Social etc. This worked well and the learners came to the anticipated conclusion that some causes could fit into more than one category. Nevertheless, I think that giving the learners a table to fill in would have worked better, as the causes would then be better organised into their categories, rather than a list with symbols alongside each cause. 
	For activity three, the learners were asked to rank the causes of the Rising in order of their impact. As there were 13 causes on the sheet, this became quite time consuming, and the learners puzzled over the task. I realised at the time that it would have been better to ask the learners to rank the categories of the causes instead. Using the table from the previous activity it would be easier to judge which category had the most causes, and then rank them based from the table. The learners would then have a clearer understanding of what caused the Rising. 
	By altering activities two and three, activity three would also need to be changed. Instead of ranking the five main factors as a class, I would change this into an individual written task. The learners would have made their own decision on what category of causes had the greatest impact in influencing the people of Merthyr to rebel, and so this activity would then become a task to write a paragraph describing which category they have chosen and why with a success criteria to reference the sources and the causes given to support their statement. This task would develop the learners’ literacy skills as well as their understanding of the second order concept of ‘causation’. Although a written task may not be some learners’ idea of the most exciting learning activity, from my teaching experience, when written tasks are explained in such a way that the learners see the task as an opportunity to show off what they have learned, the work produced can give the teacher a valuable insight into the potential ability levels of the learners.
	I believe the Pictionary plenary activity was a success. The activity allowed me to assess the knowledge and understanding gained by the learners, and how well they could apply that knowledge and understanding. The learners themselves voiced that they enjoyed the lesson, but especially the plenary. This activity allowed the learners to recall what they had learned and apply that knew knowledge in a way that would get them thinking of the best way to represent this issue in an image. This thinking process would increase the chance of retention, as Willingham (2009) claims that what a learner remembers is a products of what they have thought about. I have seen this theory put into action during my teaching placement, and from what I have seen, repeatedly thinking over and recalling information learners have learned, does seem to support long-term retention, at least over the six weeks I have been at Birchgrove Comprehensive School.
	My questioning technique in the micro-teach was not at  the standard that I intended. When the learners were getting on with the task I asked questions such as “Is everyone ok?”, “does everyone know what they’re doing?” when I should have been asking probing questions that would steer the learners thought process and challenge them. From my professional teaching experience I have seen the effect that this line of questioning can have on a KS3 pupil. The learners that were struggling can be set in the right direction through effective questioning, and the MAT pupils who could be challenged further, particularly questions posed to encourage the learners to develop the higher order skills in Bloom’s Taxonomy (1956).
In terms of planning, when developing my micro-teach lesson, resources and Scheme of Work, I tried to keep the learning theory of constructivism, the literacy and digital competence frameworks, Cwricwlwm Cymreig, and the subject-specific second order concepts, in the forefront of my mind. I believe that the lessons I developed would use the constructivist theory successfully to develop the learners knowledge, understanding and application in these areas; even more so with the proposed improvements I have mentioned. However, from my observations and teaching practice on my placement, I would add elements of the behaviourism learning theory into the lessons, such as rewards for good performance, effort and behaviour (Kidd and Czerniawski, 2010). From my teaching experience, I understand in more depth the positive impact that effective praise and rewards can have on secondary school pupils. I would change my teaching technique in the micro-teach lesson to make better use of praise and rewards for the high standards of work, effort and behaviour, and add rewards such as merits and certificates throughout the Scheme of Work. From my research, and from my teaching experience, I can see that having both elements of constructivism and behaviourism learning theories can result in effective teaching (Kidd and Czerniawski, 2010). 
The differentiation in the micro-teach lesson could be improved upon. I would differentiate further by adding sentence-starters and key words to the powerpoint for support in the written task, and include large and bold font in the resources to highlight key points to support a range of reading needs, and have a separate sheet which would be differentiated further for those with Additional Learning Needs. For learners with hearing difficulties, subtitles could be added to the Merthyr Rising video resource that was used. I could also have included extension tasks for the MAT learners. Improving my use of differentiation would developing my progress towards achieving QTS standard S.3.3.4.
When considering Assessment for Learning (Black and Wiliam, 1998) within my micro-teach session, this could be improved by implementing more formative assessment. By assessing the learners’ knowledge and understanding by monitoring their performance in their work and through questioning, I can focus the feedback I would give to the learners, giving them clear advice on how to improve upon their own work, and use the information gained to improve upon future teaching techniques with the learners, with the intention of improving their learning process. Using assessment techniques appropriately and effectively would develop my teaching skill towards QTS standards from S3.2 to S3.3.
Overall, I believe my micro-teach lesson was successful, but there are many improvements that could be made to develop both own development as a teacher, and the progression of the learners. At this point in my professional teaching experience in PTE1, the QTS standards outlined in the Action Plan are important areas of my teaching practice that need developing.





















[bookmark: _GoBack]
Name: Laura Hinder

	

	
[bookmark: _Toc334522047]ACTION PLAN - Objectives and programme for Term 1

	
Subject: History PGCE

	
Date 25/11/2018





	
OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
ACTIONS TO BE TAKEN
	
SUCCESS
CRITERIA
	
	TARGET
	DATE

	
S3.1 Planning, expectations and targets – Appropriate objectives and tasks for the ability of the learners

	
· Through observation and teaching practice, become familiar with the pupils, gaining insight into their ability level.
· Use the pupil data available to the teaching staff to inform me when planning lessons.
· Research appropriate tasks and objectives for different ability levels
	
· Devise lessons that include suitable tasks and objectives that challenge learners but are not unachievable.
· Continually assess the learners through formative assessment and questioning to ensure lessons are successful in this.
	
End of PTE1.

	
S3.2 Monitoring and Assessment. 

	
· Research effective assessment techniques and seek guidance from qualified teachers.
· Implement the techniques and ensure the learner information gained is used to improve my teaching practice.
· Use National Curriculum level descriptions to accurately assess learners progress.
	
· Lessons will include a range of assessment strategies to evaluate the learners progress.
· Feedback will be constructive to support the learners. 
	
End of PTE1.


	S3.3.4 Differentiating their teaching to meet the needs of learners.


	
· Research differentiation techniques that support a wide range of learners (including guidance from qualified teachers.
· Use the pupil data information available to inform me of the ALN, MAT, EAL pupils and other relevant information that need to be considered.
	
· A variety of differentiation and scaffolding techniques will be used to ensure learners will be supported in the learning.
	End of PTE1.
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