EAEE6006 – Media and Digital Literacy 
Criteria 1
The effectiveness of digital devices used by young children, is becoming a well debated topic in today's society. Children are using digital devices to access digital content, as well as using ICT to aid their development, both at school and at home. With many arguing that digital devices only affect children's development and learning negatively, others are often left pondering over whether there are benefits. 
Digital literacy is considered both an educational and entertainment tool. The United Nation Convention on the rights of the Child no date, supports this and outlines that under article 28 of the convention children have a right to education, and to leisure, play, and culture. From combining play into education through using digital literacy, children enjoy their learning and are more likely to make discoveries for themselves. This is supported by Donaldson 2015 who argues that Children want more engaging activities that are more relevant to society and culture today. However, it could be argued that using digital media does not allow children to explore their culture, and instead are being subjected to believing information that they read online regarding what they should ‘believe’. 
The Children’s Act 2002 suggests that, activities must ‘promote the spiritual, moral, cultural, mental and physical development of pupils at the school of society, and prepare pupils for opportunities, responsibilities and experiences of later life’ (Donaldson, 2015) The importance of children being digital literacy literate is an increasing need in today’s society. Digital competence is becoming a significant aspect within the workplace today in comparison to decades ago. For example, ICT may be used to form spreadsheets and databases to determine finances. ICT and digital media can also be used to test out machinery and equipment. Jobs and further education also require application stages through digital technology. Communication is often done through the same way between colleagues, friends and family.  Therefore, it could be argued that digital technology and ICT is a vital skill to acquire and develop in society today.
Many theorists support the use of digital literacy and ICT. Piaget’s theory has clear links to the use of ICT. Through Piaget’s schemata, he argued that children learn through cognitive development. The use of ICT, can teach children different schema’s, therefore expanding their knowledge on various subjects. For example, although children know that birds can fly and have two wings, ICT can be used to show and teach children that birds can have different shaped wings. Teachers may show children educational videos on whiteboards and play interactive games and activities using ICT.  Although children expand their knowledge through ICT, it does not change their original concept of something. (Piaget cited in Beauchamp 2012)
However, counteracting this, Jones and Mercer 1993 cited in Beauchamp 2012, outlined that ‘whereas in operant conditioning the emphasis is on the learner ‘being shaped’ by the instructor, (or computer) through selective reinforcement, here (constructivism) the learner is seen as an active participant, who, in the course of learning is structuring his or her experience or knowledge’. It could be argued that using digital media, does not enable a child to lead their learning and make choices for themselves but are being told how to by a computer. Papert 1993 cited in Beauchamp 2012, argued that digital media runs the risk of ‘the computer programming the child’. Donaldson 2015 is in agreement with this and argues that ‘schools should do more than imparting knowledge’ on a child.
Napier 2014 argues that ‘screen media has a disruptive effect on parent-child interactions, particularly television.’ (Lindon, 2016) This is evidence to support that parent’s attitudes and tolerances towards their children using digital media, plays a significant part on their development. If children are distracted from communicating to parents and others around them, whilst using digital media, their social and emotional development may be affected. Children become very engrossed in what they are doing when using social media, they may quickly become excluded from what is going on around them. 
Furthermore, studies show that digital media causes a short-term effect on children’s behaviour, making them become aggressive. (Buckingham 2016 cited in Lindon 2016) Gerber’s cultivation theory supports this and outlines that children believe the information they hear and see on television and take it literal. Television affects children’s world view and perceptions and portrays a view of an unrealistic society.  Over time, children’s specific values, beliefs, attitudes and desires in people will be cultivated by what they see on television. The result of this could be very negative for children. New opinions on subjects, may change the way friends perceive them and lead to feelings of upset and being excluded from friendship groups. In the same way, the violence that children watch on child cartoons, may be perceived by them to be an appropriate way to behave. The violence and natural disasters that children view on digital media may potentially develop feelings of anxiety and depression, causing them to worry over matters which they should not be contemplating at a young age. The result of this may cause children to face troubles both in school and in their communities at home. Culture and identity can also be affected by information viewed online and from television. It could be argued that digital media causes children to be programmed by what they see and hear, leaving no opportunity for own values and beliefs that would have naturally occurred (Communication Theory, no date). Children are very influential and copy the behaviour they see from those around them. This is evidence to support that children’s development is negatively affected by digital media.
Moreover, allowing children to carry out extensive amounts of time and play on digital media, only increases risks of health complications, becoming emotionally, physically and intellectually vulnerable. Studies have shown that using digital media has a significant effect on children’s eyesight, with experts discovering a link between time spent on digital media and short-sightedness. It has been outlined that “a healthy balance of time outdoors and a balance during early education is important.” (Davis, 2018) 
Furthermore, studies by Kagan 2017 state that ‘light-emitting devices can have adverse effects on sleep, circadian rhythm, and next-morning alertness’. For children using screens in the evenings, having enough rest that is needed for their development may be virtually impossible. This may be due to having difficulty relaxing after focusing on screens for long lengths of time. Children’s development will be largely affected by not having enough sleep. A report by the NHS 2016, supports this and argues that ‘neural structures inside the brain change and adapt to the stimulus the brain receives; a concept known as plasticity. The worry is that the deep sleep waves could disrupt or slow down normal plasticity development.’ 
Studies have shown that ‘an increase in around 76 minutes per day (outdoors) is needed to obtain a 50% reduction in myopia in children.’ (Association of optometrists, no date). This suggests that children are spending too much time indoors behind screens, as opposed to being outdoors. As a result of this, their eyesight is tremendously being affected. This could easily be prevented by encouraging children to play outdoors. Taking part in activities such as walking, cycling and skiing, not only preserves good eye health but also a healthy weight and mind. 
This is supported by Pestalozzi who believed that children must be given opportunity to learn through the powers of ‘Head’, ‘Heart’ and ‘Hands’. The ‘heart’ aspect encouraged responsibility and integrity, friendship and love, gratitude and empathy with others. Pestalozzi argued that from children using their ‘hands’ in a natural environment, the professional and social skills, art and physical activity needed to make a positive difference in the world are developed.  Additionally, Pestalozzi’s ‘head’ encouraged practitioners to provide children with activities which enabled them to develop their natural abilities through exploring and engaging with the outdoor world in order to learn about it. (Pestalozzi, 2014) 
Jones and Mercer 1993 cited in Beauchamp 2012, argue that ‘nearly all of learning (of computer skills) is in some sense a social experience’; some person is involved as well as the learner’. This implies that digital media has the same benefits to children’s development as other play, such as outdoor play. However, children’s play should not cause health risks as digital media does. Adults have a duty to safeguard and protect children and exposing them to long periods of digital media is not promoting children’s safety and wellbeing. 
The Routes to learning digital competence and digital literacy framework supports the vitality of children using digital technology. A report outlined that ‘11.3 million people (21%) lack the full basic digital skills’, with ‘4.3 million (8%) having no basic digital skills at all’. (Department for Education ,2019) This is evidence to suggest that, there is a need for children to learn basic digital skills at a young age, in order to prevent them from having difficulty in the workplace in their futures. 
The Foundation Phase 2015 supports this and states that, ICT must ‘involve (children) finding and developing information and ideas and creating and presenting information and ideas.’ Through using audio-visual material and ICT interactive software, children are able to develop holistically, and develop the seven areas of learning within the curriculum. Language, literacy and communication skills are developed through using ICT. Children are able to discuss with others what they are doing and work together to create various material. Fine motor skills and hand eye co-ordination is also developed when using ICT and digital media. Some children may struggle to concentrate in the classroom however, due to the audio, bright colours and interaction experiences ICT provide them with, they may find lessons more enjoyable and contribute more often. In addition to using digital media in the form of computers, schools can also aid children's development through playing stories, rhymes, songs and poetry. For children who are audio learners, this can be more affective to their development. 
Many settings argue that digital technology, used outdoors benefits children’s development. There are many activities that children can take part in within nature, using digital media to acquire information. For example, using cameras to take photos of what they have seen on a nature walk, before discussing with class peers when back in the classroom. From doing this, children are limited to the time that they have spent on digital technology, preventing them from harm and from withdrawing themselves from what is going on around them.  An activity incorporating outdoor play and technology, is a social experience that is child led, allowing them to make discoveries about their world through their senses. In the same way, children could also use recording devices to measure nature sounds. Language and literacy development can significantly take place when carrying out activities involving both digital technology and the outdoor environment. (Bright Education, no date) 
Furthermore, discussions can be carried out on the inspiration behind the photos and recordings that children have taken whilst outdoors. This could be the basis of writing a story, or making activities taking further the aspects which they found interesting. As a result of this, children can explore directional language and problem-solving skills through using digital media outdoors. (Wright, 2020) When children are given opportunities to use digital media, before taking the activity further, they are able to progress their learning in various ways. If children are engrossed in activities and thoroughly enjoy what they are doing, learning becomes far more natural and an easier process. 
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In conclusion, children require education through the use of ICT and digital media growing up in today’s society. The world has quickly become a digital epidemic therefore, children need to be digital literate to keep up with the ever-changing digital world. As advocates of children, caregivers both parents and teachers, must ensure that children remain safeguarded when using digital media, and that there are limitations put in place regarding screen time. It is vital that children are given opportunities to flourish outdoors, advancing their development in other areas that are not available using digital media. 
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Criteria 3
The activity that I have planned, is appropriate for children ages five to seven. It involves the children being given an iPad to share amongst four members of their group, to produce a video. The video must be child led and can be a video of dance, story, acting or a teaching video. The children must be given a choice of settings which are available for them to use. For example, forested areas, sports hall or a school yard. There will be numerous props available for the children to use, such as fancy-dress costumes, instruments, hoopla hoops, bean bags and additional items from their surroundings they choose. The video produced by the children, will be uploaded and edited on a safe and secure school software, previously explained to the children by practitioners.  The software must be appropriate and allow children to use text, image, sound, animation and video. This is supported in the creating element of the Digital Competency Framework 2008 and must be encouraged by practitioners. 
Furthermore, the role of the practitioner will be to observe the children freely, leaving them to be independent and make choices in their own learning and discoveries. Support can be given to the children in accessing software on their iPad and ensuring that they are not having any difficulties. Guidance can be offered to children, through asking rhetorical questions to spark thought and imagination.  Topics from subjects taught previously should be discussed by practitioners to the children. For example, shapes, counting, different music styles and expression through communication. This will enable children to consider these options during the making of their video. 
The interacting and collaborating element of the digital competence framework 2008, is promoted within my planned activity. The framework states that in year one, children must collaborate with a partner on a piece of digital work. Taking ICT skills further, children must be supported in editing recordings of their videos when back in the classroom. This can be done by transferring their video to computers or whiteboards.  Storing of work must also be promoted through the digital competence framework therefore, practitioners must support children in saving their work and naming it under a suitable name. 
Moreover, the option should also be given to children to share their video with the other children in their class. A discussion amongst practitioners and children, can include an explanation on different video styles and productions. From this, the children can consider the different ICT techniques and skills that have been used and teach each other additional ICT and digital literacy abilities. 
Turney 2014, supports the importance of ICT and digital literacy activities in primary schools and argued that “ICT has made the most impact in education in the area of special educational needs where software, hardware and peripherals can be designed to bypass a number of physical and cognitive learning difficulties.” Therefore, ICT must be continued being incorporated into daily educational activities to support children with learning that cannot be achieved elsewhere.   





Criteria 4
[bookmark: _GoBack]The activity I have planned, promotes children’s development holistically. Reflecting on my planned activity, I strongly believe that I provided children with an exciting and engaging activity. I ensured that the planned activity was child led and gave children choices over their learning. By giving children numerous props and settings to choose from, they were able to lead their own play, based on what interests them most. In terms of development, this is a very effective approach as children can keep concentration for longer periods of time if an activity interests them. 
A report by BBC News 2020, outlined that children need to learn ‘different skills they can use in later life - these life skills, being resilient, how to think outside the box, communication, teamwork, collaborative learning’. These are skills that were encouraged in my planned activity.
I believe that an advantage to the planned activity, is that I planned it around The Foundation Phase Framework and the Four Purposes of the new curriculum for Wales. This enabled me to ensure that I did not miss any vital areas of children’s development out. The Four Purposes of the new curriculum for Wales, is to encourage children to become “ambitious, capable learners, ready to learn throughout their lives, enterprising, creative contributors, ready to play a full part in life and work, ethical, informed citizens of Wales and the world, and finally, healthy, confident individuals, ready to lead fulfilling lives as valued members of society.” (Welsh Government, 2020)
The New curriculum for Wales, entrenches the goals of the Well-being of Future Generations (Wales) Act 2015. My planned activity promotes the goal of a ‘healthier wales’. I ensured that my activity encouraged children to maximise their health and well-being holistically. Through my activity, children can enhance their physical development through self-expression. ‘A more equal Wales’ was additionally promoted, by planning an activity which empowers children at a young age, in order to enable them to fulfil their potential, regardless of their abilities, backgrounds and circumstances’. (National Assembly for Wales, 2015)
Every child is different and have diverse backgrounds. During the planning of my activity, I considered these viewpoints, ensuring that my activity would empower each student as individuals. I considered that putting children who speak the same language into the same group. This would prevent communication barriers, and make the children feel more comfortable to join in with their class peers. This is supported by Anderson et al 2016, who proposed that practitioners must “know, accept, and celebrate the cultures from which their children are from”. This is vital in order to diminish the risks of educational barriers forming.
In addition to this, my planned activity promoted children’s rights under the United Nations Convention on the Rights of the Child. Under the Convention, Article 29 states that early years practitioners have a duty to protect children and encourage them to develop their personalities, talents and abilities. Respect must be given to children regarding their cultures and environment also.
In addition to this, I was also mindful to different literacy levels whilst planning my activity. McClelland et al cited in Anderson et al 2016, argued that “children’s pathways to early literacy acquisition depend on whether early childhood teachers have the ability to create a ‘goodness-of-fit’ match of children’s characteristics and backgrounds with the appropriate type and amount of instruction”. I strongly believe that children’s characteristics are their identity and makes them who they are. Teachers and early years practitioners must promote this and plan activities to suit the individual needs of each child. 
Connor et al cited in Anderson et al 2016, defined that “different instructional activities have differential effects on children’s growth in literacy skills, such as vocabulary and decoding skills”. This is evidence to support that by making alterations and adaptions to activities, and ensuring they are not too difficult or too easy for everyone, children’s growth and development will be positively affected. Some children may require additional instruction and support compared to others. I closely considered this within the planning of my activity and have planned to provide children with a range of digital software’s that have been adapted to suit several learning abilities in terms of difficulties. 
I firmly suppose that by practitioners making subtle adaptions to activities as such, no children are made to feel secluded or left out. This ensures that each child feels empowered and respected, and able to enjoy school life.  
I closely considered the five outcomes of Every Child Matters report, when planning my activity. I felt that it was vital to incorporate ‘being healthy’ into my activity, due to being aware of health risks that digital media can impose on children’s health and well-being. Due to this, I wanted to encourage children to carry out their activity outdoors and actively move around. A further advantage to this, was that both their fine and gross motor skills could be developed along with their intellectual, social and emotional development. I encouraged a positive mental health alongside other areas of planning. I believe that by giving children opportunity and freedom to lead their activity, I also encouraged an additional outcome of the Every Child Matters report, which suggests that children must ‘enjoy and achieve’. I planned for this to happen by risk assessing all aspects of the activity, from the potential settings to the props that were available. This included ensuring that, child safety settings were present on digital media that the children would be allowed to use. An additional benefit to my activity is that its, a relaxed and child led activity.  Children may have difficulty expressing their emotions in more focused activity. The availability of music styles, selective props, digital media and various class peers, will only give children confidence to explore their world through their senses and naturally express how they feel through having a relaxed and engaged attitude. (Every Child Matters, 2013) 
My planned activity promotes the citizenship strand within the Digital Competence Framework. Once back in the classroom after carrying out the activity, practitioners can promote children’s digital rights, licensing and ownership by teaching children how to correctly and safely name their work. The importance of digital ownership can be discussed whilst doing this. Practitioners must strive to safeguard children and their rights and can do so by educating children on how to safely store their information on digital media (Welsh Government, 2008).
Furthermore, an element of this strand is communication. My planned activity encourages communication throughout. During the creation process of their video, children are sharing ideas, likes and dislikes and working together to construct a project. On returning to the classroom, children can communicate effectively to one another and leaders, whilst discussing and recognising that the video on the digital screen is in fact theirs. This also promotes the interacting and collaborating strand of the Digital Competence Framework, where children are encouraged to turn take and respectfully consider the input of others (Welsh Government, 2008). 
As citizens, it is vital that children are given the opportunity to develop their values and competencies. As advocates and role models to children, practitioners must display modelling behaviour to children whilst carrying out activities. I strongly believe that my planned activity encourages emotional and social development, through closely working together with peers, risk taking, problem solving and relationship making. Additionally, the children are also encouraged to reflect on their accomplishments at the end of the discussion, again promoting the evaluating and improving element of the Digital Competence Framework (Welsh Government, 2008). 
Reflecting on my planned activity, I strongly believe that I have thoroughly planned an activity which promotes children’s digital literacy and ICT skills successfully. The digital competence framework states that children must “be prepared for and ready to encounter the positive and negative aspects of being a digital citizen and (must) develop strategies and tools to aid them as they become independent consumers and producers” (Welsh Government, 2008).
However, counteracting this, if I was to plan a digital media activity in the future, I would incorporate areas that promote children’s mathematical and Welsh Language development in more depth.  I feel that I could have planned my activity better to include Welsh Language Development. The Foundation Phase emphasises the need these areas within children’s development. A strand of the Mathematical development area, recommends that children need to develop numerical reasoning through identifying, communicating and reviewing. I feel that, although children had a time frame to use digital media to create their videos, there was not enough elements of maths included within my activity. In the same way, Welsh Development was also not promoted as sufficiently as it should have been. (Welsh Government, 2015) 
To conclude, I believe that the overall planning of my activity was effective however, there were vital areas within development which could have been promoted more efficiently. Besides this, I feel that children would benefit from my planned activity, in all additional areas of their development and would enjoy their activity. 
















References
Anderson, A. et. Al. (2016) Language, Learning and Culture in Early Childhood. Routledge. 
Association of optometrists. (no date) Playing outdoors can help maintain children’s eyesight. Available at: https://opto.ca/health-library/playing-outdoors-can-help-maintain-childrens-eyesight (Accessed: 27th January 2020). 
BBC News. (2020) School curriculum overhaul for Wales published. Available at: https://www.bbc.co.uk/news/uk-wales-51267393. (Accessed: 25th February 2020). 
Beauchamp, G. (2012) ICT in the Primary School: From Pedagogy to Practice. Pearson Education Limited.
Bright Education. (no date) Outdoor Technology: Activities for Using Digital Technology Outdoors with Elementary Students. Available at:  https://www.brighthubeducation.com/elementary-school-activities/4147-using-digital-technology-outdoors-with-your-students/ (Accessed 20th February 2020). 
Communication Theory. (no date) Cultivation Theory in Cultural Communication, Psychology, Behavioural and Social Science. Available at: https://www.communicationtheory.org/cultivation-theory/ (Accessed 15th February 2020). 
Davis, N. (2018) Children urged to play outdoors to cut risk of short-sightedness. Available at: https://www.theguardian.com/science/2018/nov/06/children-urged-play-outdoors-cut-risk-shortsightedness. (Accessed: 18th February 2020). 
Department for Education. (2016) Essential digital skills framework. Available at: https://www.gov.uk/government/publications/essential-digital-skills-framework/essential-digital-skills-framework. (Accessed: 3rd February 2020). 
Donaldson, G. (2015) Successful Futures Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: https://moodle.uwtsd.ac.uk/pluginfile.php/334408/mod_resource/content/1/Successful%20futures.pdf
Early Years Matters. (2020) A Unique Child. Available at: http://www.earlyyearsmatters.co.uk/eyfs/a-unique-child/ (Accessed: 21st February 2020).
Estyn. (2018) Using technology and developing pupils’ ICT skills. Available at: https://www.estyn.gov.wales/effective-practice/using-technology-and-developing-pupils%E2%80%99-ict-skills (Accessed: 10th February 2020).  
Every Child Matters. (2003) Every Child Matters https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/272064/5860.pdf (Accessed: 22nd February 2020). 
Kagan, W. (2017) Is Blue Light Bad for Kids? What You Need to Know. Available at: https://www.cohensfashionoptical.com/is-blue-light-bad-for-kids-what-you-need-to-know-now/ (Accessed: 10th February 2020).
Lancashire Safeguarding Children Board. (2020) Online Safeguarding-Parents and Carers. Available at: http://www.lancashiresafeguarding.org.uk/online-safeguarding/parents-and-carers.aspx. (Accessed: 3rd February 2020)
Lindon, J. and Brodie, K. (2016) Understanding Child Development 0-8 Years. Fourth Edition. Hodder Education.
Mental Health Foundation. (2020) Body Image in Childhood. Available at (https://www.mentalhealth.org.uk/publications/body-image-report/childhood. (Accessed: 10th February 2020)
NHS. (2016) Lack of sleep may disrupt development of a child's brain. Available at: https://www.nhs.uk/news/neurology/lack-of-sleep-may-disrupt-development-of-a-childs-brain/ (Accessed: 17th February 2020).
NSPCC. (2019) ‘How safe are our children?’ An overview of data on child abuse online. Pp.1-52. Available at: https://learning.nspcc.org.uk/media/1747/how-safe-are-our-children-2019.pdf
NSPCC. (2018) Ten years since the Byron Review. Available at: https://learning.nspcc.org.uk/media/1045/byron-review-10-years-on-report.pdf. (Accessed: 7th February 2020)
OECD. (2018) ‘Children & Young People’s Mental Health in the Digital Age’ Shaping the Future. Pp. 4-15. Available at: https://www.oecd.org/els/health-systems/Children-and-Young-People-Mental-Health-in-the-Digital-Age.pdf.
Ofcom. (2019) Why children spend time online. Available at: https://www.ofcom.org.uk/about-ofcom/latest/media/media-releases/2019/why-children-spend-time-online. (Accessed: 14th February 2020)
Ofcom. (2018) ‘Children and parents: Media use and attitudes report 2018’ Pp. 3-17. Available at: https://www.ofcom.org.uk/__data/assets/pdf_file/0024/134907/children-and-parents-media-use-and-attitudes-2018.pdf.
Pestalozzi. (2014) Head, Heart and Hands. Available at: https://www.pestalozzi.org.uk/article/242/student_blog_head_heart_and_hands (Accessed: 23rd February 2020).
RCPCH. (2019) The health impacts of screen time: a guide for clinicians and parents. Available at: https://www.rcpch.ac.uk/sites/default/files/2018-12/rcpch_screen_time_guide_-_final.pdf. (Accessed: 3rd February 2020)
Stop it Now. (2019) The Lucy Faithful response to the government's online harms white paper. Available at: http://www.stopitnow.org.uk/featured-news/the-lucy-faithfull-foundation-response-to-the-government-s-online-harms-white-paper.htm (Accessed: 3rd February 2020). 
South Wales Police. (no date) Operation Net Safe – Tackling online child sexual abuse and exploitation. Available at: https://www.south-wales.police.uk/en/advice/child-sexual-exploitation-cse/operation-net-safe-tackling-online-child-sexual-abuse-and-exploitation/ (Accessed: 6th February 2020).
Turney, K. (2014) Primary Computing & ICT. Sixth Edition. Sage Publications.
ThinkuKnow. (no date) You, Your Friends, The Internet. Available at: https://www.thinkuknow.co.uk/11_13/ (Accessed: 2nd February).
UNICEF. (no date) How we protect children's rights. Available at: https://www.unicef.org.uk/what-we-do/un-convention-child-rights/. (Accessed: 5th February 2020)
Welsh Government. (2008) Digital Competence Framework: Curriculum for Wales 2008 version. Available at: https://hwb.gov.wales/curriculum-for-wales-2008/digital-competence-framework-curriculum-for-wales-2008-version (Accessed: 2nd February 2020). 
Welsh Government. (2020) Introduction to Curriculum for Wales guidance. Available at: https://hwb.gov.wales/curriculum-for-wales/introduction. (Accessed: 24th February 2020). 
Well-being of Future Generations (Wales) Act 2015, Part 2. Available at: http://www.legislation.gov.uk/anaw/2015/2/section/4/enacted. (Accessed: 10th February 2020).
Wright, G. (2020) ICT Outdoors. Available at: https://www.teachearlyyears.com/enabling-environments/view/ict-outdoors. (Accessed: 23rd February 2020). 



image1.jpeg
| |
South Wales Police
South Wales Police (no date)
have a vision in place to put an
end to child abuse and
exploitation that occurs on digital
media and ICT. Their vision is
known as ‘net safe’, which
safeguards children through
targeting people who create,
view and share indecent images
of minors under the age of 18.
Partner agencies also work
together with South Wales Police
such as The Lucy Faithful
Foundation. The Foundation is a
UK Wide Charity who are
dedicated to working with adult
male and female sexual abusers;
young people with inappropriate
sexual behaviors; victims of
abuse and other family
members; front-line workers and
professionals. The Foundation
describes the need of creating a
safer online experience for
children as ‘urgent’, and states
that it needs to be as easy as
possible for the public to report
illegal imagery and for tech
companies to block access to
and take down any platforms
that host this material (Stop it
Now, 2019).

“If we are to keep children
safe online, we need big,
sweeping changes to the

whole internet landscape.”

- (NSPCC, 2019)

Further Reading and

Support

e Stop it Now Campaign -
http://stopitnow.org.uk/
Tel: 0808 1000 900.

e Parent Zone -
https://parentzone.org.uk/about-
us/contact-
us text PARENTZONE to 85258.

e Internet Matters -
https://www.internetmatters.org/?
gclid=CjwKCAIA1rPyBRAREiIwA1UI
y8ljlo2dhfhHGcimjmC3iZoAJp5Xqf
134RyDa-
OxZ1Ex5gwDT7WTCrxo-
CY1kQAvD_BwWE

Supporting and
safequarding
children when
accessing
digital media/
ICT

A guide for parents,
highlighting issues
surrounding digital
media and ICT in early
years. With references to
policies and procedures.

...useful tips for Parents and Carers
(Lancashire Safeguarding Board, 2020)
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Social Media

The use of social media is becoming a wider
and more significant part of children and
young people’s everyday lives. Although
social media can bring people together and
encourage people to make friends, it can

vastly make the world feel like a lonely place.

Studies show that excessive use of digital
technologies and social media are
associated with mental illness. (McCrae et al
2017, cited in OECD no date). As a parent, a
positive health and well-being must be
encouraged and efforts to diminish poor
mental health due to preventative issues
must be made.

A study found by the Mental Health
Foundation 2020, found that the children of
parents who reported greater control over
time spent on social media reported
spending less time online, making fewer
appearance-related comparisons, and
having better overall mental health (41%).
This is evidence to suggest that the support
that parents give their children is vital on
their health and well-being.

In addition to this, social media use is
associated with poorer sleep, with a
significant link found between playing video
games in the evening and sleep deprivation.
(Billari 2018 et al cited in OECD no date).
Without sleep, children will suffer with their
educational attainment and possibly fall
behind peers.

Are our Children safe?
Defining children in line with the United
Nation Convention on the Rights of the
Child, as people under the age of 18,
efforts must be made in safeguarding
children in an ever-growing technology
world.

Under the convention, children have a
right to be protected from violence,
abuse, neglect and exploitation,
including that from media. However, if
little research is done by parents, to
discover the issues surrounding children
using digital media, children are
becoming suspectable of these issues.
Furthermore, children have the right to
leisure, play and culture. (UNCRC, no
date) However, it could be argued that
although digital media does encourage
this right, it also encourages children to
fall short of it due to missing out on other
forms of play and discoveries in the
world.

With digital media and ICT becoming an
increasingly significant aspect within
society today, parents must educate
themselves on the risks that are
apparent to their children. Efforts should
be made to educate children also, on
how to make sensible decisions when
using digital media and also to discover
what is inappropriate behavior from both
themselves and others.

Cyber Bullying/Grooming
Although digital media has many
benefits for children and their
development, it also introduces
immense safety issues to their
health and well-being.

The Internet Watch Foundation
work to remove child sexual
abuse images from the internet
(NSPCC, 2018) however,
grooming, exploitation and
bullying still occurs.

The CEOP (Child Exploitation
and Online Protection) host
online safety content, existing as
Think U Know. (NSPCC, 2018)
Think you know, offers support
and advice to parents and
children on issues surrounding
cyber bullying and grooming,
such as; pressure, relationships,
nudes, sexual abuse, and social
media. Support provided is also
after an event has taken place
and reassurance is given.
(ThinkuKnow, no date)
However, keeping children safe
when accessing digital media is
far more complex. As parents,
and advocates of children,
responsibility lies to protect
children from these risks.





