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From Monologue to Dialogue: Making Every Minute Count
“Tell me and I forget. Teach me and I remember. Involve me and I learn.” – Benjamin Franklin
------------------------------------------------------------------------------------------------------------------------
[image: A group of people in a classroom

AI-generated content may be incorrect.]Setting the Scene: Why Delivery Style Matters
In criminal justice training, delivery style can make or break learner engagement. It is not only what is taught but how it is delivered that determines impact. In this blog, I reflect on a session I delivered on witness interviewing techniques, where I experimented with a more interactive approach. The session included role‑play, group discussion, and condensed theory. My aim was to explore how different delivery methods influenced learner participation and retention, and how I could refine my practice using evidence‑based strategies and learner feedback.
Using Gibbs’ Reflective Cycle (1988), I evaluate the session, drawing on adult learning theory and research on active learning. By critically analysing what worked and what could be improved, I demonstrate how thoughtful design and delivery can transform training from a monologue into a dialogue, making every minute count.

Inside the Session: What Happened?
The session was designed for a group of new‑in‑post, direct entry Detectives learning how to conduct witness interviews. I structured the session into three parts: a condensed theory input on legal frameworks, a group discussion on ethical dilemmas and neurodiversity, and a role‑play exercise simulating a witness interview.
The theory input provided foundational knowledge, while the group discussion encouraged learners to explore potential ethical issues. The role‑play was intended to bring theory to life by allowing learners to practise interview techniques in a safe environment.
I observed that some learners thrived in the role‑play, demonstrating confidence and creativity, while others were hesitant. The group discussion was lively, with learners sharing varying perspectives. However, the condensed theory section, delivered after lunch, saw a noticeable dip in energy and engagement.



My Perspective: How I Felt as a Trainer
I felt confident in the session’s structure but concerned about learner participation in the role‑play. I anticipated a drop in energy during the theory section, given its timing, and therefore deliberately kept it concise.
[image: ]I felt pride in the learners who embraced the role‑play, but I was also left reflecting on how to better support those who were more reserved. Was their hesitation due to nerves, fear of making mistakes in front of peers, or a lack of understanding caused by the condensed theory?
This strain reflects Schön’s (1983) concept of the reflective practitioner, balancing professional expertise with a willingness to adapt and learn from the teaching process itself.
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AI-generated content may be incorrect.]What Worked and What Didn’t?
Strengths:
· The group discussion was highly engaging and encouraged critical thinking. 
· Role‑play allowed learners to apply theory in a realistic context, aligning with Kolb’s (1984) experiential learning cycle.
· Learners gave positive feedback on the interactive elements.

Areas for improvement:
· The lecture section felt too long and passive, despite being condensed. Sweller’s (1988) cognitive load theory explains how passive delivery can overwhelm working memory.
· Some learners were uncomfortable with role‑play and needed more scaffolding.
· I did not provide enough structure for the role‑play, which led to inconsistent outcomes.
Black and Wiliam (1998) emphasise the importance of formative assessment, yet I did not build in checkpoints to gauge understanding before the role‑play. This limited my ability to adapt in real time.

Digging Deeper: Lessons from Theory and Practice
This session highlighted the importance of active learning in maintaining engagement. Bonwell and Eison (1991) argue that learners retain more when actively involved, and my observations supported this. The group discussion and role‑play aligned with this principle, but the theory element did not.
Scaffolding is also crucial when introducing complex tasks. Vygotsky’s (1978) Zone of Proximal Development suggests learners need structured support to progress. By failing to provide a clear framework for the role‑play, I left some learners uncertain. A demonstration or step‑by‑step guide could have reduced anxiety and improved outcomes.
Psychological safety is another key factor. Edmondson (1999) highlights that learners must feel safe to take risks without fear of embarrassment. Some learners’ reluctance suggested that I had not fully created this environment. Offering opt‑in participation or tiered roles (observer, co‑facilitator, lead interviewer) could have eased learners into the activity.
Finally, Knowles’ (1980) andragogy emphasises that adults learn best when training is relevant and participatory. By integrating theory into discussion and practice, rather than isolating it, I could have made the session more engaging and memorable.
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AI-generated content may be incorrect.]Looking Back: What I Could Have Done Differently
In hindsight, I could have: 
· Shortened the lecture and integrated theory into discussion and role‑play.
· Provided a structured framework for the role‑play, including prompts and feedback criteria.
· Allowed learners to observe before participating, easing them into the activity.
· Used interactive tools such Padlet to gather anonymous feedback during the lecture.
These changes would have made the session more inclusive and engaging, supporting learners with different comfort levels and learning styles. They also align with best practice in adult education, where flexibility, scaffolding, and learner‑centred design are essential (Knowles, 1980).

Looking Ahead: My Action Plan
For future sessions, I plan to:
· Adopt a flipped or reversed classroom approach, providing theory as pre‑reading or video content.
· Use tiered participation options in role‑play (observer, co‑facilitator, lead interviewer).
· Introduce formative assessment checkpoints throughout the session to gauge understanding.
· Build in peer feedback opportunities to enhance reflection and learning.
· Seek learner feedback on delivery preferences and trial different formats.
By embedding these strategies, I aim to create sessions that are not only informative but also empowering and memorable.
Final Thoughts & Reader Engagement
Delivery is more than presentation—it is connection. By shifting from monologue to dialogue, we create space for deeper learning. Involving learners actively, scaffolding their participation, and ensuring psychological safety are key to making every minute count.
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What delivery techniques have helped you engage your learners?
Share your thoughts below or connect with me on LinkedIn to continue the conversation.
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