ECAD6004/C	1500138













Enterprising and Creative Teaching and Learning

ECAD6004

1500138

Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy.







[image: Discover University of Wales Trinity Saint David]
RESULT [image: ]


	ASSIGNMENT DETAILS AND FEEDBACK

SOUTH WEST WALES CENTRE OF TEACHER EDUCATION



Sections marked with * should be completed by module lead
	Student name:
	Jessica Rees
	Student number:
	1500138

	Programme: 
	BA Primary Education with QTS 

	Module: *
	Enterprising and Creative Teaching and Learning / ECAD6004C - Addysgu a Dysgu Mentrus a Chreadigol
	Module Level (4, 5, 6): 
	6

	Module code: *
	ECAD6004/C
	Contribution to Overall 
Module Assessment (%): *
	50%

	Module Lead:*
	Mr T. Cox

	Start date:*
	3/10/17
	Assignment No (x of x):*
	2 of 2

	Submission deadline:*
	8/3/18
	Return date of provisional marks & written feedback:*
	5/4/18

	Assignment Title:*
	Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy.




	Referencing:
	In the presentation and summary of your submission you must give credit to authors on whose research your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have read or quoted in order to complete this assignment (e.g. for books: surname of author and initials, year of publication, title of book, edition, publisher: place of publication).

	Submission:
	All assignments must be submitted to Turnitin unless otherwise instructed by the Lecturer. 
Note: the Turnitin version is the primary submission and acts as a receipt for the student.  Late submission of the electronic version of the assignment will result in a late penalty.  Penalties for late submission: Up to one week late, maximum 40%.  Over one week late will be recorded as a non-submission.  Late submission penalties may be lifted only with the approval of the Extenuating Circumstances Panel.

	
Date:
	
8/3/18



	Module lead to tick to indicate if a hard copy version of the assignment must be submitted.*
	YES
	

	
	NO
	X






	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	[bookmark: _GoBack]
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	The author believes they have included a number of different concepts which are related to teaching for creativity whilst providing supporting views from theorists.
	In order to improve the author believes there is a need to include more opposing views and arguing theories and will aim to provide a more academic argument and to ensure for wide deep reading.


	Student’s Name
	Jessica Rees
	Date
	13th March 2018

	Student’s Signature
	JLRees


ECAD6004/C	1500138



https://youtu.be/ZugQF7RIRPo
The NACCCE (1999) determined creativity to be, ‘imaginative activity fashioned so as to produce outcomes that are both original and of value.’ Creativity is an essential aspect of education (Donaldson, 2015). Robinson (2006) supports these views by believing that creativity should be appointed the same importance as literacy within schools. 

The focus is creative thinking and how to develop this amongst learners within Key Stage 2. Creative thinking can be referred to as looking at something from different perspectives. Thinking plays a significant role in creativity, so it is vital that the skill of creative thinking is acquired from a young age. Research conducted by Land and Jarman (1993) and the National Literacy Trust (2005, cited in Grigg, 2015) highlighted that as learners age, their ability to think divergently decreases, which indicates we are ‘teaching children non-creative behaviour’ (Land and Jarman, 1993; Robinson, 2006). Land’s research has a distinctive relationship to a part of the brain called the Dorsolateral Prefrontal Cortex which develops as you get older and both, filters and prevents ideas from surfacing.  

The strategy that I wish to implement is to have, ideally two different classrooms; one in which divergent thinking will take place and the other where learners will be able to think convergently. To clarify, divergent thinking is used to ‘formulate creative ideas through exploration of several possible outcomes’ (Grigg, 2015), whereas, convergent thinking focuses on a single answer to a problem (Craft et al., 2001).

What goes on in the mind has a close relationship with the outside world. Tina Seeling’s Innovation Engine explores this concept further describing attitude, knowledge and imagination to be internal factors of creative problem solving and culture, habitat and resources to be external. Seeling (2012, cited in Frenkel, 2012) explains that the individual and the external environment are interdependent and both essential for creative problem solving. 

Desailly (2012) emphasises that the physical environment where learning takes place will have a sufficient influence on how learners interact and learn. From Piaget’s understanding, intelligent thinking evolves and adapts to the environment through interaction and discovery (Craft et al., 2001).  
The classrooms will be open and connected. In the divergent classroom, there will be no tables and chairs, as research suggests that the movement of walking boosts creative inspiration; as Oppezzo states both during and after walking (Wong, 2014). Both Le Carré and Adair (2009) recognise the effects walking has on creative thinking and the impact it can make on the outcome of ideas. However, the environment in which the walking takes place has no significant impact on creativity levels, it is the act of walking itself (Wong, 2014). 

Learners will have opportunities to draw upon several Habits of Mind; which, founded by Costa and Kallick (1991), refer to a set of dispositions that are drawn upon in response to a problem or situation when the answer is not immediately known. However, TeachThought (2012) recognise that implementing Habits of Mind requires several skills that learners may not have experience in using, indicating that this process will take time.

In the convergent classroom will have a more formal layout. This is because walking does not have the same positive impact on thinking when a single answer is required; which is the purpose of the convergent classroom. It is a place where learners can narrow their ideas down to the one most suitable for problem at hand. Manning (2016) certifies the importance of convergent thinking in this process as it allows for reflection and improvement of ideas. 

To encourage independence, learners will have the choice over where they need to go to complete the task. This complies with the method of teaching known as heutagogy; a self-determined form of teaching where learners decide the direction and method of their learning (Heick, unknown date). However, learners will be working both independently and interdependently as both provide opportunities for developing creativity. Lucas (Craft et al., 2001) and Malaguzzi (1993, cited in NFER, 2004) support the use of collaborative education.

A facilitator of creativity could be adopted, which is recommended by Joubert (Desailly, 2012); however, this could hinder learners’ creativity. Craft et al. (2001) highlight that the facilitator must ensure they do not constrain learners by refining their imagination. 

A criticism is it may not be suitable or accessible to attain two classrooms which are connected. I recommend two areas of the classroom are allocated to divergent and convergent thinking. However, if two classrooms are accessible, another issue may be classroom management. This problem may be tackled by only allowing small groups into the classrooms at a time or allocating additional adults to support if possible. 

Through the explicit use of divergent and convergent areas, learners creative thinking will hopefully improve and feed into their creative development. There is a need for creativity in education, as the futures of our learners are unforeseen and with the importance of problem solving increasing, creative thinking is a skill that all learners need to acquire. 
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