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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  

Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.
Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.
Critically reflect upon how your final year of probation has seen your role as a police officer change. 
Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.

2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:


Having completed over 2 years as a frontline police officer I have dealt with a variety of different incidents and situations each has been unique with different obstacles and challenges. Throughout my service I have encountered hundreds of different offenders, victims and service users and in each encounter the College of Policing’s ‘Code of Ethics’ (College of Policing, 2024) has been at the heart of every decision I have made. In this reflection I will be critically evaluating an incident I dealt with involving a victim of an assault and suspect whilst working to fulfil the role of a professional police officer and using the experiences I have previously endeavoured to fulfil my role and adhere to the College of Policing’s 5 Year Strategy (2016). During this reflection I will be using Kolb’s Experimental Learning Cycle (1984) to explore how I have adhered to my role in professionalising the role of a police officer whilst investigating an assault that occurred whilst maintaining my professional and organisational goals.

The strategic role of the College of Policing is to establish national standards and promote professionalism in the police service (McCanney and Taylor, 2025). The College of Policing produced Authorised Professional Practice (APP) which is guidance for officers and staff to adapt best practice policies and procedures set to a national standard which can be utilised by all forces in the UK. The Policing Vision 2025 (National Police Chiefs Council, 2016) outlines a national strategy to modernise policing to respond to changing crime patterns. The strategy outlines the need for a modern police force which has skilled staff who can investigate complex digital crimes. Workforce Transformation is a key pillar within the Policing Vision 2025 and looks to put emphasis on continuous professional development (College of Policing, 2020) which puts a focus of specialist skills with the increase of cybercrime. Within this reflection I will demonstrate how I conducted an investigation and played a significant role with a offender and victim to adhere to the Policing Vision 2025.

The first section of Kolb’s Experimental Learning Cycle is ‘Concreate Evidence’ this is having an original experience which will be the subject of this academic reflection. The incident occurred during the late evening whilst I was working, and the control room asked me to attend an assault that had occurred where a female passenger in the rear of a taxi had been punched in the face by a male driving a car after she had filmed him threatening the driver of the taxi. The taxi had pulled over to the side of a main road, and I pulled behind it. I could see the female victim was sat in the back crying with blood coming from her mouth and nose. Due to the taxi being stationary on the side of a fast main road I told the taxi driver to follow me to the police station where it would be more appropriate to speak to both the victim and the taxi driver.

After returning to the station, I spoke to the taxi driver first whilst a colleague administered first aid to the females’ facial injuries. The taxi driver stated that he did not want to become involved in the investigation due to a distrust of the police and stated he wanted to return to work as he was losing an income by being at the police station and not taking fairs. He refused to sign a pocket notebook entry and did provide me with his details before leaving. With the female back at the police station I informed her that she would have to attend a hospital due to having a deep laceration on the inside of her mouth which I suspected would need stitches. She made it clear that she wished to make a statement and I took her to the hospital, contacted her partner to attend with her and assured her that I would complete a statement with her the following day however it would be impractical to do so whilst she required medical attention. I then returned the incident location and there was a restaurant on the main road outside where the assault had taken place. I was able to obtain CCTV footage of the assault which clearly captured a male lean into the taxi and strike the female before trying to cover his face with a jumper and run away.


The CCTV did not capture any vehicle registration marker however it did have a clear image of the male’s face. I was able to use this image to utilise facial recognition technology, and it identified a male in the area. The following day I completed a statement with the victim, obtained medical consent which confirmed there were ‘Actual Bodily Harm’ level injuries and then arrested the male. The male was granted police bail for the Crown Prosecution Service to reach a charging decision and was subsequently charged with the assault and had to pay over £1,000 in compensation to the victim. He was given a 1-year prison sentence whilst he was also serving a suspended prison sentence which then also activated this sentence increasing the amount of time the male will be in prison.

To complete reflective observation on this incident which is the second part to Kolb’s experimental learning cycle I experienced an emotional response during this investigation. Due to the victim being an innocent member of the public who had no criminal history and the subject was a high risk violent sex offender who had previously served a 13 year sentence for child rape I found this incident difficult not to become emotionally attached, due to an innocent member of the public coming to harm from a prolific violent offender (Lenney, et al 2021). Although I felt emotionally involved and wanted justice and compensation for the victim College Of Policing guidelines into investigations, which aim to professionalise modern police investigations, make it clear that all investigations must be unbiased and although previous convictions can assist with convictions in court it cannot be relied upon as evidence of wrong doing during investigations (College of Policing. 2013).

Whilst completing a statement with the victim it was clear that she was suffering from psychological trauma. The victim was shaking, crying and repeatedly stating that it was her fault the incident occurred as she had filmed the male abusive road users, all of which are symptoms common with victims of crime related trauma (Satchell et al, 2023). I completed the statement with the victim whilst she was at her home address, and she had stitches inside her mouth from the incident. I completed the statement in line with the College of Policing practice guidelines relating to ‘Investigative Interviewing’ (2013). On reflection I should have found a supportive family member of the victim or her partner to be present whilst I was completing the statement. This is due to the victim becoming go upset and when I explained to her the process of how the perpetrator would be arrested and then a charging decision would be made I do not believe she was in the right frame of mind to absorb the information of the custody process due to her being fixated on the incident from the trauma and shock (Morris, et al 2025).

The third part to Kolb’s Experimental Learning Cycle is the ‘Abstract Conceptualization’. This is where the learner gives rise to what they have learnt from the reflection and links this to theoretical knowledge to further understanding. When I first saw the victim, I could see a large amount of blood from her nose which I assumed was from a nosebleed caused by the assault. I assumed that the level of injury would be a Common Assault as defined in section 39 of the Act (Criminal Justice Act, 1988). However, when I then saw the laceration to the inside of her mouth, I decided the level of injury to be ‘Actual Bodily Harm’ (Offences Against the Person Act, 1861) as I suspected the victim would require stitches to her mouth which she subsequently did. When the Crown Prosecution Service then returned an action plan to complete more enquiries before they would decide a charging decision, they stated that they wanted further photos of the injury for them to authorise the charge of Actual Bodily Harm and not Common Assault. They requested photos of how the injury had healed to prove the seriousness of the offence and I had only requested photos from the victim the day after she had treatment. This interaction with the Crown Prosecution Service has ensured that I request that victims take daily images of their injuries to prove that they have left some permanent marking or scar (Gooch and Williams, 2015). After I returned further evidence to the CPS with images of scarring, they returned charges for the offence of Actual Bodily Harm.


The fourth section of Kolb’s Experimental Learning Cycle is ‘Active Experimentation’. This where I will reflect on how I will improve following the learning from this incident and bring this learning into future incidents and investigation. One of the primary learning points is understanding risk in investigations. When managing risk from offenders during policing incidents investigators must also consider the risk to the greater public and not only a victim of a specific crime (Coupe et al, 2019). When dealing with this incident I perceived that the risk to the victim was low due to the perpetrator and victim being unknown to each other and the incident occurring as a chance encounter. Due to this assessment, I did not consider a remand for the perpetrator as I believed he met the criteria for police bail whilst awaiting a charging decision from the CPS (Hucklesby and Marshall, 2000). Following the incident, I discussed this with the Criminal Investigations Department (CID) and they stated that the perpetrator should have been remanded. CID officers stated that due to him being a prolific violent offender and currently serving a suspended sentence in future to remand the male to prevent offences to the wider public. After having this feedback from the CID department, I have since prioritised seeking remands to custody for violent offenders to safeguard the wider public.

Another area which I have learned from this incident is the suspect management strategy (Gough and Pycroft, 2019). The suspect management strategy allows monitoring of suspects using technology such as Automatic Number Plate Recognition cameras (ANPR). Having spoken with officers from the roads policing team they recommended in future seeking a Vehicle Deprivation Order under The Sentencing Act 2020. This allows prosecutors to request a vehicle be taken from an offender if they are using it to commit crime such as during this incident. Investigations I have completed since I have requested and obtained a vehicle forfeiture for prolific shoplifters who have been using their vehicles to assist them with thefts.

Now that I am in my final year of probation I have been given more responsibility in my role as a police officer. I have been allocated crimes to investigate which are more complex and carry more risk which I am attempting to complete whilst making decisions based on professionalism and leadership in line with the College of Policing’s 5-year strategy (2024). During this incident I was able to identify the offender, prepare the evidence and make an arrest in a short, effective period of time which would reassure the victim and ensure that the offender is brought to justice. Having now over 2 years of experience as a frontline officer I can see the benefits of reflecting on every incident and investigation in my job role and as such by utilising critical thinking it will allow me to develop further (Richards and Hammond, 2025).

In conclusion reflection on this assault using a structured reflective tool has allowed me to conduct an academic examination of my actions to deal with this incident and how I can learn moving forward. Throughout this reflection I have demonstrated how I am fulfilling the role of a modern police officer by recognising where I can improve through transparency and being able to adapt my methods for the best practice (Nader, 2025). I have identified areas that I can improve on and aim to advance myself whilst considering and applying the College of Policing’s 5 Year Strategy which focuses on transparency and fairness. This investigation demonstrated to victims of crime that the police deliver a public service in line with the College of Policing’s 5-year strategy, by dealing with crime robustly. By actively reflecting on incidents that I deal with in work I am able to create plans and strategies to improve myself as an officer and become a role model for newer in-service police officers on shift.

Word count: 2120
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER: 

Social media has seen an increase of use by organisations, businesses and politicians due to the high number of users that social media attracts which has been steadily rising every year since the launch of ‘Facebook’ in 2004, (Greiner, et al 2019). Social media can be an extremely useful tool for organisations such as the police. In this essay I will be critically evaluating my experiences of using social media whilst working as a front-line police officer and how social media has been used to engage and inform the communities that I serve in my role. My reflection will be completed using The Gibbs Model of Reflection (Gibbs, 1988)

In the United Kingdom social media was first used by West Midlands Police in 2008 with the force posting updates on the platforms Facebook and Twitter (Bullock, 2018). The Metropolitan Police Service also used Twitter and Facebook in the 2011 London riots where it was used to pass information around closures and disruption to members of the public (Denef, 2013). During the Covid-19 epidemic every single police force in the UK utilised social media to engage with members of the public and many forces participated in viral social media challenges (Hu et al, 2022).

To utilise the Gibbs Model of Reflection (Gibbs, 1988) the first cycle is the ‘Description’. The incident I will be reflecting upon involved a high-risk domestic incident where a females ex partner broke into her flat, beat her with a weapon and strangled her. A high-risk domestic abuse incident is defined as “A risk which is life threatening and/or traumatic and from which recovery whether physical or psychological can be expected to be difficult or impossible” (College of Policing, 2022). Violence against women and girls. Violence against Women and Girls is a force priority and high-risk incidents such as these are heavily scrutinised to ensure that the vulnerable victim is safeguarded from the perpetrator (Gwent Police and Crime Commissioner, 2021). I was the first officer to respond to the incident after the victim had called 999 whilst the male was still in her flat. I arrived at the scene shortly after and the perpetrator had already fled the address on foot into the housing estate in which the victim resided.

I entered the flat and received disclosure from the victim of what had occurred, I then seized the weapons which had been used in the attack and called for an ambulance to treat the female due to significant injuries to her head. Due to the large emergency service response from both Police and Ambulance with this incident taking place in the centre of a busy council estate, it drew a large crowd of bystanders with many filming on their phones. Following this there was a large amount of speculation and rumours on social media regarding members of the public hypothesising what had occurred. Misinformation posted on social media impacts police investigations due to police resources being diverted to false lines of enquiry and public speculation could undermine cases if they are brought to trial due to the jury being misled online (Muhammed and Mathew, 2022).

Due to the large amount of speculation on social media regarding this incident, I was asked by the corporate communications team to issue a public Police statement as the initial attending officer and temporary ‘Officer in Case’ whilst the Criminal Investigations Department (CID) were in the process of allocating a detective to oversee and manage the incident. I completed a short statement stating that the police had received a report of a domestic incident in the area at the relevant times, I wrote that a female was taken to hospital with head injuries and attached a picture of the male who was still wanted for offence and stated that the police “wanted to speak with him” in relation to the matter. Due to the male’s picture and name being posted I received an inspector’s authority, and the post was published on Facebook, X (formerly Twitter) and sent to local newspapers for publication. Shortly after members of the public contacted the Force Control Centre and provided an address, they believed the male was present at. Officers attended from the firearms department and subsequently located and arrested the male who was then remanded to prison by CID, he has since been given a multiple year prison sentence.

The second section of The Gibbs’ Reflective Cycle is to reflect on feelings during the incident. Whilst travelling to the call, at the time due to adrenaline setting in, I did not appreciate how serious the incident would transpire to be and I had feelings of stress and anxiety due to still being a relatively inexperienced police officer at the time, making way to a serious incident which would likely to managed by CID. The adrenaline increased my heart rate, and I lost focus on the updates from the control room and focused on the initial information reported to police which was there was a man in a female’s house with weapons. I entered a state of self-preservation and was driving whilst focusing on what my response to a weapon would be, this is a natural reaction to high-risk dynamic situations that police deal with (McAllister et al, 2020). After arriving at the address and realising the male was no longer present, I experienced “adrenaline fatigue” (Abel et al, 1992). Following the incident, having successfully located the suspect who had been at large whilst utilising a social media appeal I felt a sense of accomplishment and achievement. Many officers on my shift had previously used social media for appeals and received no relevant information from the public. This is often due to members of the public speculating on incidents and reporting false information (Walsh and O’Connor, 2019).

To evaluate my use of social media during this incident I believe that most aspects of my response were positive, I feel that used I social media correctly to inform members of the public and assist to bring an offender to justice. There was little collaborative work involved other than working alongside the corporate communications department to release the appeal to the public. I personally complete more work whilst working alone as do many other officers who work in the police (Korde and Paulus, 2017). I feel that due to progressing this incident by myself before CID took ownership, I was able to focus on the incident and there was no confusion with other officers also assisting which often creates confusion or multiple officers performing the same task (Mueller, 2012). In hindsight one of the weaknesses of my response to this incident was that due to the amount of my time I spent on the initial stages of this investigation I neglected my other crimes which I had been allocated to investigate. Managing investigations is a challenging part of the role as a response officer however it is vital to adapt to spend time on investigations that carry more risk (Birkinshaw and Cohen, 2013).

To analyse my response to this incident and my use of social media to assist with the incident as is the fourth part to the Gibbs Model of Reflection I targeted my response in line with the national guidelines to serious domestic abuse (College of Policing, 2025). I identified the factors that associated this incident with a high risk to the victim such as her perceived risk of future harm and the escalation of the physical abuse (SafeLives, 2023). I used my past of experience of dealing with high-risk domestic abuse incidents to create a bespoke safeguarding package including a safety plan and a victim safety pack to ensure the victim was safeguarded, knew the risks of further abuse and reduced the risk to her from the perpetrator. Having identified the risks involved it allowed me to immediately raise this incident with CID so that this incident could be prioritised and investigated thoroughly with the adequate number of resources. I had only previously utilised social media previously during dynamic incidents such as road traffic collisions to inform the public of immediate disruption to their day to day lives. This is due to social media posts being shared vastly and can inform members of the public to avoid certain areas (Panagiotopoulos et al, 2016). Having utilised social media during this incident to bring an offender to justice and prevent social media speculation it’s use was extremely beneficial and vital to assist with this incident.

This reflection has demonstrated my ability to be able to utilise modern investigation tools such as social media appeals to progress investigations. Utilising the Gibbs Model to reflect upon this incident it has allowed me to identify that I am a response officer and that I should ensure my immediate supervisor is assisting in overseeing dynamic incidents that I attend so they can identify actions as well as notify and alert the investigations team who will be able to identify more specific areas in a investigation plan (Kilgallon and Write, 2022). Moving forward I will ensure that immediate supervision is aware of serious incidents and will also request that a supervisor attend the scene of high risk domestic abuse incidents so that they can oversee immediate actions and assist in identifying risk, this allow a separate officer with a different perspective to be able to identify lines of enquiry (West, 2002).

The steps I will take to improve myself will be to attend an open-source training session on the use of police social media; this will allow me to create individual posts themselves which will be quicker than having to contact the corporate communications team. Such training is necessary due to guidelines and policy created when posting information into a public domain from a government associated account (Local Government Association, 2025). Although I feel that I am fully aware of investigating domestic abuse I have also put myself forward to become a ‘Domestic Abuse Champion’, this is a specialist course with a deep insight into the investigations of domestic abuse (Brock, 2024).

Having completed a reflection on my own personal experience of utilising social media to assist with an investigation I will not evaluate the overall use of social media within modern policing. Firstly, social media allows police forces to share real time and immediate updates with members of the public. Whereas previously the police would have been contacted by journalists and news sources for statements or updates by utilising social media forces are able to provide immediate updates in cases such as closed roads or emergencies which will restrict access to an area (Ralph, 2022). Community engagement is a vital area that police forces have accessed to need improvement (College of Policing, 2024). Social media platforms such as X (formerly twitter) allow police forces to share success, foster a sense of trustworthiness and show evidence to the public of effective and robust policing (Qiu, 2021).

Although there are many benefits to the use of social media by the police, there are also many disadvantages and risks. Police social media has previously been misused with a staff member accessing and liking inappropriate material from a police force account as they had not changed back to their personal account, this led to an investigation by the Independent Office for Police Conduct (IOPC). Followed by disciplinary process which will have had a clear negative effect on the public perception of the police. (IOPC, 2021). Another clear disadvantage is public backlash on social media which often leads to a loss of trust. Many contentious matters the police deal with such as low-level speeding offences can create a backlash from the public on social media when operations such as speed camera operations are shared by the police on social media (Henry, 2024). With all of these matters considered technology and social media are becoming more prevalent in the 21st century and it’s important that police forces can continue to use social media lawfully and for the right purposes to keep members of the community safe and to prevent crime.

Word count - 2003


Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Effective leadership in modern policing is based upon promoting an inclusive culture at work, challenging inappropriate behaviour and building effective relationships with partner agencies (College of Policing, 2023). Leadership is crucial to managing complex, dynamic and high-risk incidents that police officers attend on a day-to-day basis (Hartley, et al 2024). In this academic reflective essay, I will be reflecting on a policing incident where I played a leadership role and how I was able to change leadership styles to reflect the changing circumstances which occurred during the incident. In this essay I will utilising Brookfield’s Four Lenses of Critical Reflection (Brookfield, 2017). This reflective tool will allow me to utilise the perspectives of other officers involved and how my leadership style would affect them.

After completing one year of being a operational frontline response officer my line manager suggested to me that I should apply for a Conducted Energy Device course, which is commonly known as a Taser. This was due to performing well with conflict and high stress situations often involving weapons. I was fortunate and was able to attend a Taser course a few weeks later and have now been carrying the device for a year. Being a Taser trained officer requires a strong element of leadership (College of Policing, 2022). As a Taser trained officer, you are responsible for attending incidents with a higher level or risk and incidents involving weapons. Taser trained officers are responsible for ensuring the safety of officers who are not in the possession of the device and being trained with the device carries a large amount of personal responsibility for other officers (Dymond, 2021).

The incident I will be reflecting upon occurred during a night shift where I was the sole Taser trained officer for my busy city centre division. Force control room asked me to attend an incident where a male had called mental health services stating he had cut his wrists open with a knife and was in the process of cutting his own throat with the intention to end his life. I was crewed with an officer who had 2 years more experience than myself however he was not carrying a Taser. We arrived at the address where the male lived on his own, I had previously dealt with the male, and he was extremely compliant and from the previous dealings I did not suspect that he would be a threat to any other person if he was in possession of a knife. I instructed my colleague to wait at the door and be ready to retreat if the male appeared with the blade. Further officers arrived at the address, and I instructed them to wait outside with the door open, and I would call out the male from incident and keep a clear line of sight to other officers and the front door. I entered the address and shouted for the male to come to the door with no items in his hands. The male appeared at the stop of his stairs; he was holding a large kitchen knife and had a large amount of blood coming from his wrists and I could see a smaller laceration to his neck. 

At this point my colleague tried to walk past me into the address and I told him not to due to the risk that the male posed. I called out to the male to leave the address and to drop the knife, he walked down the stairs and exited the address however he would not drop the blade. I drew my taser and activated the red dots which were aimed at the male’s body shouting at him to drop the knife. He did not listen to my commands and left the address in possession of the blade with me retreating in front of him. I shouted for my colleagues to move back which they did. When the male was outside the address, he pulled the knife to his throat and I activated an Arc display, this displays an electric current from the front of the Taser but does not fire it. The male ignored this and started laughing, he then lowered the knife and proceeded to run at me with the blade and without hesitation I discharged my Taser immediately causing him to drop to the floor. My colleague ran towards him, and I again shouted at him to wait as persons who have been subject to Taser discharge can lunge out whilst still on the floor. I shouted at him to roll away from the knife and then told a colleague to approach him and apply handcuffs. When the male was secured, he was sectioned and taken to a hospital for his injuries.

Brookfields Four Lenses (2017) puts empathise that reflection begins with the learners’ own assumptions during this incident which is the first section of the model. This had been my first deployment of taser and I had prior knowledge of the male involved which affected my perception of risk. Due to previous dealings with the male before encountering him I had deemed him to be low risk due to previously having a good rapport with him and never encountering him with any weapons or violence. This mental complacency equated to me not fully appreciate the risk that the male subsequently posed to himself and officers (Miller, 2022). After arriving at the scene of the incident and then being met with a high level of immediate risk my adrenaline increased, and my heart rate rose dramatically. When an officer is faced with immediate danger and is required to make dynamic high-risk incidents the heart can increased to 140 beats per minute which is the border of being highly alert and suffering a medical episode as a police officer (Cooper, 1974). I managed to maintain a high rate of heartbeat without causing myself a medical incident and after I had discharged my Taser, I felt a huge amount of panic due to the incident primarily being medical and not criminal.

The second section of Brookfields Four Lenses is to reflect using the ‘Students Eyes’ as the model was created to be used in the education setting however I have adapted it’s use for the policing context. During this incident I was crewed with a officer with more experience than myself however also in attendance was a student officer who was still in the tutor phase of their probation, and I will use this section from their experience as a student officer. During students initial Public and Personal Safety Training, student officers are given an input on how to respond to incidents where a Taser has been deployed by another officer (College of Policing, 2024). In the training officers are taught to remain back until told by the Taser officer to approach the subject when they deem it safe. In practice due to the high level of adrenaline often officers hyper focus on the immediate danger and do not see the wider risks involved (Howe, 2024). In this incident the student officer who was stood behind me could see the male with the knife and when the Taser was deployed went immediately to secure the subject and I had to shout at them to stay back until I was satisfied that the male was away from the blade to prevent him harming the student.

Following the incident, I spoke to the student officer and made it clear to them that they had performed well in a high-risk fast-moving environment and that I was not shouting at them from a critical point of view and only shouted so that they could clearly hear me and would not approach the subject. Due to myself being a newer in-service officer and being a student less than 2 years ago I could empathise with the student officer and gave them positive reinforcement by informing them how well they did during the call, this will give them confidence after such a traumatic and high-risk incident (Clutterbuck, 2010).

The third section of Brookfields Four Lenses is the ‘Our Colleagues Eyes’ section. This part of the reflection is to consider what other officers would experience and allows a reflection from others in a similar role. The other officer who had attended had served as an officer for a longer period however was not in possession of a Taser during the incident. When arriving at the incident and confronted the officer did not react well to me telling him to withdraw which could be explained by him believing that due to him being a more senior officer, he should take charge of the incident however experience does not directly translate to competence (Ghaemi-Amiri et al, 2024). After the male had been handcuffed the officer was reluctant to assist the student officer with placing him in handcuffs due to the fear that the Taser current may affect him also and required me to tell him to assist the student officer in applying handcuffs.

Following the incident, I spoke to the officer to have a debrief which assists officers improve incidents and allows independent opinions to be shared (Rognas et al, 2024). He stated that he would have taken a slower approach and would have retreated and requested a more specialist department such as firearms. We had a constructive conversion where I explained my belief that there was such an immediate threat to us as officers, the male himself and wider members of the public that immediate action was required. I explained that Taser officers are to take charge and demonstrate leadership in dynamic situations over unarmed officers (College of Policing, 2025) and that the primary function of the device is to save life and limb which was demonstrated during the incident. Following these discussions and the incident being reviewed as is force policy for any Taser discharges the colleague stated they have spoken to other Taser trained officers who also would have discharged the weapon. My colleagues’ opinions and beliefs at the time demonstrate how it is important for an officer to take charge during incident and the importance of reviews and constructive conversations following dynamic calls.

The last section to Brookfields four lenses in the Theoretical Lens which allows theoretical perspectives on the incident. The primary theoretical model used during any incident of policing or decision making is the College of Policing National Decision-Making Model (2013). This lays out a clear route of options to consider before deciding however is often criticised for being too detailed to use during quick thinking dynamic incidents (Boulton, 2025) (Jang et al, 2025). Although I utilised the national decision-making model following the incident and it assisted to in writing a statement justifying the high level of force used, I did not consider it during the incident due to the Taser discharge happening so fast after arriving and being so focused on ensuring the male did not harm himself or others.

Whilst considering the theoretical work of Lewin, Lippit and White (1939), who were early pioneers in the different styles of leadership demonstrated during this incident I utilised the Autocratic Leadership Style. This is due to only myself being the only officer in possession of taser and giving orders to other officers to keep them safe. This leadership style is effective in urgent situations however lowers team moral and reduces creativity (Briker et al, 2021). If this incident was in different circumstances, I would aim to use the Situational Leadership style (Hersey and Blanchard, 1969). This leadership style aims for a flexible approach, and individual needs of team members however can be inconsistent and lacks a clear structure (Crosby, 2021).

Research has also shown that opinions of police during mental health incidents are that of dealing with a valid threat and not supporting an individual suffering from a mental health crisis (Lane, 2019). Police officers also use force in the first instance before trying to engage verbally with subjects as force will often resolve incidents in a timelier manner however has negative effects on the subjects which force is used on (Kesic et al, 2013). The theoretical research demonstrates that police overuse force during mental health incidents and whilst I was aware of this from training it again did not factor in during the incident I was faced with due to the risk being so high and escalating extremely quickly.

In conclusion the deployment of Taser, which is classed as a weapon and not personal protective equipment (Scottish Police Authority, 2024) during a primarily mental health incident is an ethically complex and emotionally charged decision. I remain confident that I demonstrated high levels of leadership during the incident and believe that if Taser was not deployed the male would have harmed himself or other officers. Reflections and reviews remain of extreme importance during any use of force and especially during mental health incident as these often involve vulnerable people (Baker and Pillinger, 2020). I demonstrated a Autocratic Leadership style (Lewin, Lippit and White,1939), which was required given the high-risk environment and was able to keep myself, my colleagues and the vulnerable male safe. 
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


Throughout my time as a response officer, I have experienced coaching and mentoring whilst in training school, whilst in my tutor phase and whilst completing attachments with specialist departments. In this short essay I will be critically reflecting upon how this mentoring has benefited me, the different models used and how I respond to coaching and mentoring. I will be utilising Driscoll’s (2007) Model of reflection as it encourages clear structured critical reflection which can be applied to policing and requires learners to question why actions were completed and what will change moving forward.

Firstly, I will reflect upon my first experiences of learning in the police and utilise the first section of Driscoll’s Model of Reflection which asks the learner ‘What?’ this involved what had occurred. During my time in training school most of the work was theoretical and involved learning from presentations which were then tested on an exam. Although this was the main method of learning it offered little chance to demonstrate practical skills such as verbal communication and physical restraint skills. Practical learning which offers a more hands-on approach has benefits as you are able to reflect with the training schoolteachers after every practical assessment unlike presentations and exams (Parsloe and Leedham, 2022). When we did complete practical assessments using the College of Policing’s (2013) ‘Initial Learning and Training Curriculum’. Trainers utilised the GROW Model of coaching (Whitmore, 2009). This model asks learners to consider the goal of what you’re trying to achieve, the reality of what had occurred, the options that could have been utilised and the way in which they will adapt during the next assessment. This model of coaching is beneficial as it clearly sets out what the learner is trying to achieve and when feedback is given an open conversation can be had and feedback noted in a template, the primary benefit of this mentoring is that it allows structured coaching to the learner. 

Moving on to the next section of Driscoll’s Model is the ‘So What?’ section which asks the learner to analyse the event and explain why certain actions were significant. When I completed practical assessments, it was beneficial for myself to see visible feedback which would often involve the trainers completing practical assessments themselves to demonstrate the most effective and safe methods. This benefits learners as it allows them to see theory put into practice (Hattie and Clarke, 2018). Trainers would utilise the GROW (Whitmore, 2009) model and then demonstrate how the practical scenario could be improved which allowed me to have a visual representation of what they were looking for us to achieve. I did not find the presentation and exam style of teaching to be engaging as it felt repetitive and non-engaging. By having learning to be teachers and speakers talk to a group and not engage with them learners often find it hard to stay focused on the information that is being passed to them (Reid and Amanant, 2022).

 The final part of Driscoll’s model of reflection is the ‘Now What?’ section which looks at how you will utilise what you have learned in future practice. For me, having found that the non-practical method of learning did not fully engage me I was looking forward to moving to the next step of learning in the police which was my tutor phase. I had learned the theoretical side in training school and wanted to put what I had learned into practice. Prior to my tutor phase I had met my tutor in person and informed them that I was a practical learner and absorbed more information doing tasks instead of writing or learning about them. This conversation with my tutor left me feeling confident that he would support me and that we would have a good professional relationship (Pandolpho, 2020). 

Moving onto the tutor phase of my learning I will again reference the first section of Driscoll’s model of reflection, looking at what happened. My tutor constable was an officer with less than 2 years of experience in the job which made me question the suitability of how I would learn from someone with little experience in the role themselves. This bias is common with learners who have teachers with little experience in their field themselves and can cause the learner to feel anxious and unconfident (Cheung, 2025). Having already identified myself as a ‘Kinetic Learner’ which is a student who learns best from hands on experiences (Kim, 2012), my tutor’s method of coaching was to attend an incident and then ask direct questions to myself after. This style of coaching is similar to Schon’s (1983) theory of transitioning from rule-based learning to judgement based by asking the learner to justify their actions so they can improve next time. Schon’s coaching style has been built up on and analysed to support kinetic and practical learners (Russel et al, 2001). Following the questions from my tutor he would then provide feedback to me regarding incidents we had attended. Professional feedback is vital as it allows learners to identify in areas they can improve (Venville, 2021). I was receptive to feedback from my tutor as I was conscious that he was the teacher and I was the learner despite my initial concerns around his short amount of experience.

Moving to the ‘So What’ section of the Driscoll model this coaching and mentoring style helped me adapt to my role very quickly and I was able to learn at a very quick pace by going to calls, dealing with the call and then justifying my decisions to my tutor where he would give feedback and input so that I can change my methods and responses at the next incident. The fast-paced setting of practical learning allowed me to complete my portfolio to become an independent officer in 8 weeks which was in line with the training policy (College of Policing, 2019). The only downside that I experienced was quite often calls were dealt with in such a expeditious manner that I did not have enough time to absorb the learning and have full debriefs before being tasked with another incident. Learners who are new to skill require adequate time to reflect and become coached on how to improve else they are unlikely to learn from experiences (Bernet-Burkle et al, 2023). Another development feedback tool which my tutor utilised which supported me was the Coaching Feedback tool (Stone and Helen, 2014). This coaching tool is widely used in the police as it looks at what situation you are presented with; how are behaviour will affect the situation and impact you have on the incident. This coaching tool ties into the Competency and Values Framework (CVF) of the College of Policing (2024). It ties into the CVF which is a list of values to the police and model can be applied to see which values are required and most necessary to use.

For the ‘Now What’ section of Driscoll’s reflective model following my short tutorship phase I was placed on shift as an independent response officer. Moving forward I was aware that I would be awarded less time to reflect on incident due to not being in a student unit however as I was placed on the same shift I was tutored on, I was able to ask for assistance and support from other officers on the shift. I myself entered a phase of peer coaching which is heavily encouraged in the police. Police peer coaching is encouraged as it allows officers to ask for support from fellow police officers who will have relevant experience and officer do not feel that they are coming to their supervision with repeated questions (Levy, 2018). Due to having a strong positive tutorship period, I entered my independent phase feel ready to adapt and learn on the job and become a better police officer to meet organisational goals such as joint partnership working (Power et al, 2024).

After being an independent officer for over a year I began to attend attachments with other departments in my police force. During these attachments I feel that I learnt and developed as an officer. This was an ability for me to see how other teams work and methods that they use as more experienced officers. I will now start again with the first section of Driscoll’s model of reflection, to look at my learning and minoring experiences having served as a frontline officer for a period and being placed on specialist teams. To answer the ‘What?’ section I will reflect on time being placed on a neighbourhood policing team for a busy city centre in my force. I was initially placed on the team for 5 shifts however after completing multiple drugs warrant and arresting multiple high demand drivers for the area I was extended to the team for a period of 2 months on request of neighbourhood supervision. During this time, I was placed with an officer who had over 25 years of uniformed policing experience and who had an extremely positive attitude towards the job. The officer that I was placed with completed with me an Action Learning style of mentoring (Revans, 2016). Action learning involves bringing a problem and having a slow time plan on how to deal with the problem, this slowed down learning style helped me delve deeper into the issues facing our community and I learned multiple methods and problem solving to deal with crimes that I had not considered whilst in my usual response role.

To move onto the ‘So What?’ section of the Driscoll Model the core role of a response officer is to deal with an emergency (Pearson and Rowe, 2020). This being said after the incident if no crime or investigation is required very little is done following the incident whereas by being mentored by a neighbourhood police officer, he was able to teach me long term problem solving and utilised things such as Criminal Behaviour Orders (CPS, 2024) to target prolific offenders and support our communities which lines up with the force organisational goals (Gwent Police and Crime Commissioner, 2025). Due to being able to spend time with an officer mentoring me from a different perspective it allowed me to see crimes and investigations from a longer-term perspective of how to keep our communities safe. Experienced learners benefit greatly by being in a different environment and seeing problems being dealt with differently (Imms, 2021). 

To reflect with the last section (Now What?) of Driscoll’s Model I was able to utilise the mentorship that I had received whilst being part of the neighbourhood team and return to my shift with a wealth of knowledge that I did not poses previously. Due to having such a good mentor whilst on the attachment I subsequently enquired to complete further attachments, as learners who experience more teachers are able to get different perspectives and utilise different learning methods (Abdullah et al, 2021). Especially after my neighbourhood attachment I feel I am able to receive feedback well, I take feedback and use this to change my approaches as feedback is one of the most effective paths to improve in the professional word (Martin, 2024). I look at investigations with a different mindset and view to end problems in the long run and not just deal with what is in front of me at any given time. The feedback that was provided by the experienced officer was robust and I was engaged fully with his feedback due to approaching how long he has in service and knowledgeable he was with the job (Pouta et al, 2021).

In conclusion I have reflected on three different experiences during my policing career where I have been a student. I have experienced the GROW model of coaching (Whitmore, 2009) during my time in training school which set out clear targets and goals for me to follow from training staff. I have experienced Schons (1983) coaching style of transitioning from a ‘Rule Based’ learner to a ‘Judgement Based’ learner whilst being tutored on shift. My tutor utilised this coaching method as it allows for reflections and feedback after dynamic incidents and calls and ensures that I could justify and rationalise decisions to my tutor. The last coaching method that I reflected upon was ‘Action Learning’ (Revans, 2016). This method of coaching was to identify a problem and develop a plan on how to deal with it. This more theoretical approach to coaching allowed me to learn at a slower pace and develop in areas which otherwise I would have overlocked. The feedback I had received during my different stages of development and training was utilised and allowed me to identify clearly where I could and should improve as an officer in my role.
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