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How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact and evidence base.
Introduction
  This assignment will critically reflect on a primary school’s development plan (SDP), focusing on one priority that the school have chosen to develop. This assignment will be focusing on their second priority; to develop a provision for expressive arts across the whole school. This aspect has been chosen for this assignment due to consideration of the lack of access to the arts for young people. The use of expressive arts as a medium for learning and increased confidence is something that will be explored in my literature review below. 
  The school is a Welsh medium primary school and according to Estyn, the school has 482 pupils, 7% of which are eligible for free school meals, 22% have additional learning needs and only 10% of pupils come from Welsh speaking homes (Estyn, 2018: 1). This is a large primary school, but it is evident that there is a low percentage of pupils receiving free school meals. This could indicate that many pupils in this school are from working-class families, resulting in more extra-curricular opportunities such as expressive arts outside of school. On the other hand, it is important to consider what expressive arts opportunities are available within the school, where opportunities outside of school might be limited for some. Below, I will explore the SDP in more detail, referring to the process of its creation and additionally, provision for the expressive arts. 

Literature review
  To conduct this research, it is important to consider the purpose of an SDP. According to the Welsh Government, an SDP ‘sets out the actions a school will take to improve learner outcomes. An SDP will be informed by the regular self-evaluation a school undertakes of its own performance and contextual data and will contain the school’s improvement priorities together with short- and longer-term targets’ (Welsh Government, 2014: 3). This explains that an SDP is created from the school’s self-evaluation of its performance and therefore, the school must decide what aspects need improvement.  
  Following a meeting with a teacher in the school, the schools process to creating their SDP was explained further. To decide on areas for development, members of staff have meetings to discuss areas in which they feel need developing. This was chosen based off aspects they felt needed more implementation in the school, areas they felt that needed more work and additionally, parts in which they felt staff lacked confidence. The teacher explained that the expressive arts was chosen as a priority due to the lack of confidence between members of staff in the area (Staff member A, 2023: np). Lack of confidence in teaching the expressive arts has been evident in a variety of literature. According to Bloomfield, ‘feeling secure and gaining confidence are key issues for both the teacher and the pupil. This grows from an understanding of the knowledge areas of individual art forms and how they are to be applied’ (Bloomfield, 2012: 3). This evidence portrays the lack of confidence drives from lack of knowledge in each individual art form. 
  There are five key components to expressive arts which could contribute to the anxiety surrounding teaching the expressive arts. According to Hwb Cymru, the area for learning and experience (AoLE) ‘spans five disciplines: art, dance, drama, film and digital media and music. Although each discipline has its own discrete body of knowledge and body of skills, it is recognised that together they share the creative process’ (Hwb, 2020: np). The five disciplines all hold different skills, but the creative process is a shared feature. Another scholar expresses the same concern by stating, ‘devising a framework around five subject areas that have traditionally been regarded as separate…has proved to be a considerable challenge…’ (Kneen et al, 2020: 259). As these subjects have only recently been merged under one umbrella, it is a relatively new challenge for teachers to know how to teach the AoLE. From the lack of confidence that the staff expressed within the school, they felt that it was essential to add the aspect to their SDP. 
  In addition to lack of confidence, literature has expressed the lack of time teachers face within schools. There is a high expectation to deliver specific targets but due to lack of time, some subjects get lost, quite often the expressive arts. Kneen et al expresses ‘If I’m being honest, I think the expressive arts subjects are the ones that get pushed to the side because we’ve got to get through literacy and numeracy’ (Kneen et al, 2020: 268). This expresses the extent in which literacy and numeracy requires a lot of focus in schools, leaving less time for the expressive arts. Therefore, adding the expressive arts to an SDP ensures time is set aside to teach the area. 
  The opportunity to access the expressive arts is vitally important within an educational context. Jeremy Miles acknowledges the expense surrounding accessing the arts, potentially limiting opportunities to all. He states, ‘we know that music and creativity can provide benefits to young people in all aspects of their learning, and access to this shouldn’t be determined by your background’ (Miles IN Welsh Government, 2021: np). This expresses the actions that the Welsh government are taking to acknowledge the importance of access to the arts. Form this, the Welsh government have offered support to music and the arts within the education system, which is something that I will explore further in the ‘developing an action point’ section below. 

Developing an action point
  To plan an SDP, the school must follow the school development planning cycle which consists of four stages: self-evaluation, strategic planning, making improvement/ action and finally, reviewing the impact (Welsh Government, 2014: 8-17). This four-stage process allows for schools to self-evaluate, design their plan of action, make improvement and finally, to evaluate the impact of their work and to what extent they have reached their target. The self-evaluation process is the first step to developing an SDP. The school’s SDP states: 
‘Lluniwyd y cynllun hwn yn dilyn ymgynghoriad a mewnbwn gan y staff, y llywodraethwyr, y rhieni a'r disgyblion.  Cynhaliwyd yr ymgynghoriad yn ystod diwrnodau HMS, drwy holiaduron ac mewn cyfarfodydd cyngor ysgol.  Rhoddir ystyriaeth briodol i ddata cymharol yr ysgol a deilliannau disgyblion wrth greu'r cynllun’
                                                                                                                             (School A, 2022-23: 2).
This explains how self-evaluation and the input of everyone involved within the school has helped develop the content of the SDP. During the self-evaluation process, the school should consider how well they’re performing, areas of strength, areas of improvement and what actions need to be taken to improve (Welsh Government, 2014: 8). From the feedback, the school felt that the expressive arts were an area in which needed improvement and therefore, the next step was to create a strategic plan. 
  After feedback from staff and pupil questionnaires, the senior management team, along with the expressive arts committee, held a meeting regarding their strategic plan. After discussing common themes within the feedback, they decided on the following elements to develop. They wanted to give staff training for all five disciplines within the expressive arts and to ensure that all five aspects are taught. Additionally, to invite creative visitors to the school, to visit theatres and art museums, to become a leading creative school and finally, to develop a music development plan (School A, 2022-23: 19-22). This section of the SDP is a thorough plan, covering all areas for improvement within the expressive arts. These targets were decided on based on feedback from everyone involved with the school. This is an effective way of planning an SDP because pupil and staff voice is heard, and it is structured based off feedback from those who it effects. 
  Following deciding on areas for improvement, the school must develop an action plan. This is where the school puts ‘into practice the actions and strategies outlined in the SDP’ (Welsh Government, 2014: 16). This is the practical element of the SDP where the school ensures to act on their new goals and targets. To examine the school’s efforts to making improvement, I will focus on their targets of becoming a leading creative school and additionally the development of music within the expressive arts. 
  To develop the expressive arts, one of their targets was to become a leading creative school. The lead creative schools’ scheme is a project ran by the Arts Council of Wales. Through the project, ‘schools are assigned a creative agent who will work with senior leaders and teachers to identify challenges within the school development plan that might benefit from a creative learning approach’ (Arts Council Wales, 2023: np). The scheme helps the school to implement the expressive arts into their lessons for a creative learning approach. From this, the school received a large grant to create a piece of theatre surrounding Cantre’r gwaelod, a stimulus they were learning in class. From this tale, the scheme facilitated creative workshops to create a piece of theatre inspired by the tale. The pupils created their own costumes, music, raps, dances, and script from scratch and had the opportunity to perform their work to their parents and the whole school (Staff member B, 2023: np). This project supported the school in becoming a lead creative school, opening opportunities for pupils and to inspire a creative approach to learning. The project not only opened opportunities for learners, but it also brought ‘transformational approaches to teaching and learning’ (Arts Council Wales, 2023: np). This newfound creative skill can be transferred to all aspects of learning within the school as an alternative approach to learning. The pupils learnt about an old Welsh tale through creating drama, music, dance, and art. This project was an excellent start to implementing the expressive arts into the school but due to it only involving one class, it’s important that the other teachers take this experience and set of skills on board to offer their classroom similar opportunities. 
  The development of a music plan is another aspect the school wanted to develop under their expressive arts priority. The questionnaire’s handed to staff implied that they wanted a music development plan where they could receive music lesson ideas (School A, 2022-23: 21). Therefore, the school have decided to create a music development plan, filled with ideas resources and creative visitors to help encourage more confidence in teaching music. A teacher stated, ‘Mae yna lawer o bryder o amgylch dysgu cerddoriaeth ond mae angen i athrawon cofio, does dim angen gallu darllen cerddoriaeth er mwyn eu haddysgu. Gall gwers cerddoriaeth bod yn wers rhythmau neu wers gwrando ar gerddoriaeth ac yna trafod emosiynau…’ (Staff member B, 2023: np). The music development plan aims to inspire teachers with alternative ideas as to how to teach music, without needing the knowledge of how to read sheet music. 
  The school have invested in a programme called Charanga. The programme entails prepared music lessons for teachers to use in their classroom. This includes lessons, ideas, resources, and training (Charanga, 2023: np). The school has invested in this programme to encourage the development of music, with greater access to music resources and prepared lessons to help or inspire teachers with less music knowledge or lack of confidence. This is an excellent way to help raise teachers’ confidence in teaching music and additionally offers more musical opportunities for young people. 
  Another action for improvement to develop music was to ensure that every pupil from year three and above owned a musical instrument. With these instruments, the year groups have weekly lessons (Staff member B, 2023: np). This allows access to music for all and helps inspire pupils to not only enjoy music but to also gain an interest in taking the instrument further. Another speech by Miles stated, ‘Our vision is for all children and young people across Wales, regardless of background, to have the chance to learn to play an instrument’ (Miles IN Welsh Government, 2022: np). This expresses how the school’s decision to give everyone an instrument from year three and above, gives all pupils the opportunity to play an instrument and improve musical knowledge. This has opened many musical opportunities for pupils within the school, but it is important to consider budgets within schools and to what extent this is maintainable. Additionally, once the pupils leave year six, they may not have to opportunity to own an instrument in further education. Kneen et al explores Welsh statistics and states, ‘Music, however, like the other arts subjects, has been marginalised within the curriculum of Wales and elsewhere. GCSE entries in Wales in 2018 declined by 25% from 2014 (Kneen et al, 2020: 261). This emphasises the importance of offering access to music to young people in the hope of increased desire to take the skill further. Despite this, it’s important to remember the expense of the arts as an extracurricular hobby.
  To analyse to what extent the school have achieved their goals, the SDP is analysed termly. Every term, each target is colour coded. If its colour coded red, the school has not yet started the target. Yellow indicates that they have started and green means that they have completed the target. To date, both becoming a leading creative school and the development of music have been highlighted yellow, meaning that actions have started to take place to improve the expressive arts (School A, 2022-23: 20-22). 
  The next step is to review the impact of their actions through data analysis. Firstly, by the end of the summer term, if a priority is incomplete as it is not colour coded green, it will roll over to the next academic year (Staff member A, 2023: np). The school measures their impact based on the data results of termly questionnaires from parents and teachers, staff meetings and meetings with the school council. Additionally, the pupils’ books are examined, alongside the class’s lesson plans. From this analysis, adaptation to the SDP takes place through colour coding their progress to date, ready for the next academic year. 

Reflection and evaluation 
  This analysis has explored the process school A has taken to develop their SDP, focusing on their second priority, to develop the expressive arts. The SDP portrays the school followed the four stages of the SDP cycle and has ‘a clear purpose that is shared and understood by all’ (Welsh Government, 2014: 7). This created an effective SDP, following feedback and data analysis from staff, pupils, parents, and governors. The SDP has taken all aspects of expressive arts into consideration to ensure the development of the AoLE.
  An area for improvement could be the accessibility of the leading creative school due to the project only being open to the year three class. Therefore, the plan could include a training session from the teacher involved in the scheme to share experiences and techniques. This would open more opportunities other pupils in the school and increase understanding of how the project was developed. 
  One of the targets on the SDP was to have creative visits to the theatre and museums. Their SDP set a £0 budget for this goal. This refers to lack of funding for expressive arts within schools. Kneen et al expresses, ‘We’re working with very little money... We don’t really have anything’. (Harriet IN Kneen et al, 2020: 268).  This articulates the lack of funding for schools and explains the limited budget. In future, if there is more funding available, it could benefit the AoLE to put money towards this area, although it is recognised that this may not always be possible. 
  Overall, this SDP has followed all government guidelines and has thoroughly laid out their priorities. The SDP includes deadlines, people involved, budgets, progress and ways in which data will be collected. These are all means for an effective SDP. 

Conclusion
  To conclude, this assignment has expressed the importance of an SDP to be aware of the targets in place. An SDP is what drives the staff to understand the priorities and to work towards these targets into their lessons. 
  The information that I have learnt during this process will be implemented into my practice in future. The school’s SDP will be in mind whilst planning every lesson to ensure the priorities are being addressed. The expressive arts are an important AoLE to consider within schools and the research from this assignment has furthered my knowledge and understanding of the implementation of the area within a primary school setting. Additionally, this research has expressed the barriers within the field which as a teacher, I will ensure to address and overcome in my career. 
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