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Students are required to draw on theory and their own youth work experience to illustrate and analyse the potential for youth work practice to enhance resilience and wellbeing among young people.

Introduction

This assignment will draw upon theory and youth work experience to illustrate and analyse the potential for youth work practice to enhance resilience and wellbeing among young people. I am writing this from the perspective of being a level 6 student studying Youth Work and Social Education in the University of Wales Trinity Saint David. This assignment will be focused on three specific experiences from fieldwork placements during my three years of study, where I will illustrate and analyse how the experiences discussed can enhance resilience and wellbeing among young people. Additionally, various theories and research based on wellbeing and resilience will be explored during assignment to analyse how youth work practice can improve resilience and wellbeing among young people. Firstly, I will introduce the topic by defining wellbeing and resilience, why it is important to understand the key ideas around wellbeing and resilience in youth work and relevant research showing the implications arising from the topic.

Wellbeing can be defined as “how we are doing and how we feel about our lives” (Children’s Society, 2023). Wellbeing is a contested and complex topic as research and various theories have attempted to “define and characterise key aspects of wellbeing” (Slade and Oades, 2017, p.1). For example, Aristotle’s  of eudaemonia, the ‘PERMA’ theory of wellbeing, Five Ways to Wellbeing, self-determination theory, desire satisfaction theory and hedonism (Slade and Oades, 2017, p.1). Research has shown the difficulty to identify a specific definition for wellbeing due to the various aspects. According to Knight and McNaught, to understand the various definitions and ideas around wellbeing, a wider approach is required which “contextualises and incorporates operational definitions” for example, objective and subjective wellbeing, happiness, and quality of life (Knight and McNaught, 2011, p.10). Therefore, as a result, finding a simple definition of wellbeing becomes challenging. 

Subjective wellbeing is described as children and young people’s “views of how their lives are going” (The Good Childhood Report, 2022, p.6). The subjective aspect involves various characteristics of a person’s life for example, satisfaction, confidence, the feeling of love, affection, friendship, self-respect, harmonious physiological and psycho-emotional state, a person’s own meaning and significance in the social and political systems (Alatartseva and Barysheva, 2014, p.39). Objective wellbeing is “material wellbeing and the quality of life” which is influenced by numerous factors such as access to education, stability of income, conditions of residence, safety and security and the quality of the social and natural environment (Alatartseva and Barysheva, 2014, p.38). Additionally, objective wellbeing can largely impact subjective wellbeing which is presented by Bronfenbrenner’s (1979) ecological systems theory. 

The ecological systems theory was described by Bronfenbrenner and Evans (2000) as “a description of the characteristics and influences of different contexts” including microsystem, mesosystem, exosystem and macrosystem (Rosa and Tudge, 2013, p.244). Bronfenbrenner believed that it was important for researchers to consider the “contexts in which human beings live” in order to understand how changes in the ecological system can influence their overall development (Rosa and Tudge, 2013, p.245). For example, if one area of the microsystem, mesosystem, exosystem and macrosystem is missing or one area is lacking support, this can impact a person’s developmental process. Bronfenbrenner highlights the importance of support through personal relationships with family, friends, and the community as his findings indicate that a lack of support can cause the system to break down (Bronfenbrenner, 1979 ,p.5).  

Moreover, subjective wellbeing is most relevant in youth work as it is based on assessments we make about ourselves and how well our life is going. Youth work is defined as a universal entitlement which provides all young people aged 11-25 with opportunities and support during “significant developments in their lives”, as well as support to understand their rights whilst developing their knowledge and skills (Youth Work in Wales Review Group, 2022, p.4). As stated by Bronfenbrenner, supportive relationships are very important for the developmental process and is one of the main values of youth work which is stated in the Youth Work National Occupational Standards as YW 01 states “Initiate, build and maintain relationships with young people” (CLD Standards Council Scotland, 2019. p.1). Therefore, when a young person is lacking support from family members and friends or the relationship breaks down, youth workers are able to step in and take on a supportive role for young people through developing meaningful relationships by getting to know the young person as an individual. This can be very effective to enhance a young person’s wellbeing and resilience through offering a wide range of opportunities, activities, and experiences to suit the needs of the young person. 

Next, I will discuss resilience and why it is important to understand the key ideas around wellbeing and resilience in youth work. According to Wright (2013) resilience is defined as “positive adaption in the face of risk or adversity; capacity of a dynamic system to withstand or recover from disturbance” (Wright and Masten, 2013, p.17). Wright (2013) describes how different age groups amidst children and adolescents may have different protective systems throughout their developmental process (Wright and Masten, 2013, p.20). Moreover, there are various protective factors which can mitigate the effects of adversity for young people for example, ability to form and maintain positive peer relationships, positive view of self, positive outlook on life, stable and supportive home environment and good cognitive abilities, problem solving skills and executive functions (Wright and Masten, 2013, p.20).

It is essential for youth workers to understand and continue to develop their knowledge around the key ideas of wellbeing and resilience to ensure young people receive the support they need in various circumstances. Additionally, by continuing to develop knowledge around wellbeing and resilience, youth workers are able to provide young people with high quality interventions as they will be aware of what the young person needs by working with them to find what works best. This complies with the values of youth work as it states, “It recognises the young person as a partner in a learning process” and “The work starts from where young people are” (CLDSCS, p.5).

Moreover, youth workers play a vital role in a young person’s life as the key purpose of Youth Work is based on supporting young people’s personal, social, and educational development. Youth workers are able to offer support for young people who may be struggling to understand their emotions and work with them to overcome the issues impacting their lives. This process clearly relates to resilience as young people are provided with support and the tools they need to manage their feelings and build resilience against the challenges they face during their lives. However, it is essential as youth workers to adhere to the ethical values of Youth Work as through building meaningful relationships with young people and offering support, youth workers can face ethical and moral issues. The Code of Occupational Ethics for the Youth Service in Wales states the importance of setting clear boundaries at all times, “ensure that young people themselves understand the boundaries between occupation and personal relationships” (The Welsh Government, 2012, p.8). 
 
Furthermore, research has indicated that issues in today’s world largely impact young people’s wellbeing, making life very difficult for the youth. For example, parental separation, living in poverty, issues with family functions, financial crisis, parents already suffering from poor mental health, Covid-19 pandemic, and employment struggles (Local Government Association, 2022). Additionally, due to the amount of young people requiring support, many struggle to access the vital support they need, which results in support services becoming overwhelmed. The large-scale issue is highlighted in the figures shown by the Local Government Association, “190,271 0–18-year-olds were referred to children and young people’s mental health services between April and June 2021” (Local Government Association, 2022). This demonstrates the effect funding cuts are having on mental health and support services as young people are unable to access support when it is urgently needed and are required to wait weeks to be seen. This results in services not being able to cope with the volume of children and young people needing support which causes their condition and circumstances to deteriorate. 

The information presented above distinctly demonstrates the crisis young people are facing today and the impact this is having on their overall health and wellbeing. In order to try and improve young people’s wellbeing, it is essential for Youth Work to respond. As stated in the Youth Work National Occupational Standards, Youth Work refers to the holistic development of young people. This is highlighted in YW18 as it states, “Engage with young people to promote their emotional wellbeing and mental health” (CLDSCS, p.2). Therefore, as Youth Work’s principles and values are centred around young people’s wellbeing, during this assignment I will explore the potential for youth work practice to enhance resilience and wellbeing among young people. I will illustrate and analyse my three experiences from practice which are associated with the goal of improving wellbeing and resilience. Additionally, by exploring which activities work best, I will develop and gain new knowledge as a trainee youth worker which will enable me to offer young people suitable and effective methods of improving young people’s wellbeing and resilience. 

Moreover, as a student studying a Youth Work and Social Education degree, I am very interested in exploring the complex topic of wellbeing and resilience among young people as Youth Work as a profession focuses on the holistic development of young people. Therefore, understanding the key ideas, theories and research around the topic is essential in order to provide young people with high quality, formative and suitable experiences which aim to enhance wellbeing and resilience. The statistics and research discussed above highlights scope of the crisis young people face today. This motivates me as a trainee youth worker to reflect, analyse and illustrate my experiences of practice to further explore the topic of wellbeing and resilience to improve future Youth Work practice. 

Having concluded the introductory segment of my assignment, next I will explore three examples of practice and draw on theory to illustrate and analyse the potential for youth work practice to enhance resilience and wellbeing among young people. The first experience will focus on an alternative curriculum course taught by the school-based youth worker during my placement in Ysgol y Preseli which was based on personal growth and wellbeing (PGW). The second experience will focus on an activity during my second year in Ysgol y Preseli called the ‘worry box’, which was a creative but challenging activity to help young people manage their anxiety. The third experience will focus on a ‘walk and talk’ activity during my third placement at Area 43’s Depot Youth Café, which involved walking to the Wildlife Park in Cardigan and engaging in group and individual activities outdoors. 

The first experience took place during my second school-based Youth Work placement in Ysgol y Preseli, Pembrokeshire. School based Youth Work is defined as “a process of non-formal learning in a formal setting” (CWVYS, ND, p.9). The school-based youth worker offers various support, activities and opportunities for young people which includes, a space to socialise with friends during lunch breaks, one to one support, trips including outdoor activities such as sports and games to encourage group work and participation, lunch clubs for year 7 and 8 students and referrals to a counsellor. 

The first example of practice I will discuss is an alternative curriculum course named “Sweet”, which was taught by the school-based youth worker. This course is based  on personal growth and wellbeing (PGW). Sweet stands for, “Succeeding Within Education, Employment and Training” (Sweet, 2023). The course was offered to pupils withdrawing from subjects in school due to behaviour issues, poor attendance, or negative relationships with teachers. During the lessons, myself as a trainee youth worker and the youth worker engaged with the young people to offer support to complete their work. The course enables young people to maintain their qualifications through supporting the delivery of Level 1 and Level 2 BTEC qualifications in personal growth and wellbeing (Sweet, 2023).  

The purpose of the course as stated by Sweet, is to offer all young people the skills and opportunity needed to succeed in life (Sweet, 2023). Additionally, the course has proven to become very successful as the programme now works with 12,000 pupils across Wales and England and 200 centres including “secondary schools, colleges, pupil referral units, youth services, mental health hospitals, care homes and more” (Sweet, 2023). The course includes 8 units based on a variety of subjects around personal growth and wellbeing for example, physical health, emotional wellbeing, social health and wellbeing, sexual health, personal identity, environmental awareness, financial awareness, and personal progress (Sweet, 2023). 

To begin, this course appeared to be a very useful and beneficial for young people as they are able to attain an alternative qualification as a result of difficulties with other subjects. As stated, the “Sweet” booklets are full of informative and essential knowledge for young people as they experience the transition from childhood to adulthood during their adolescent development. Smith (2016) defines adolescence as “a period of transition between life as a child, and life as an adult” (Smith, 2016, p.1). However, during my experience of offering support and guidance to young people to complete their work during the lessons, it became evident that the young people were not interested in what they were learning about as they would misbehave, use inappropriate language, and not complete their work. However, most importantly, the young people did not enjoy the course which resulted in individuals missing out on fundamental information which has the potential to enhance their wellbeing and resilience.     

Furthermore, after observing and reflecting on the lessons every week, the issues became apparent. The youth worker and I discussed the difficulty of being able to deliver the lessons through applying youth work methods in a formal school classroom setting. The youth worker attempted multiple times to provide a space without tables and chairs for the young people to learn about the important information around wellbeing and resilience through practical and participative activities. However, Youth Work in schools face various challenges which impact the delivery of Youth Work and forces them to go against the core values and principles. For example, challenges can include, funding and budget cuts, clarity of role, management issues and different professional codes of conduct (Rogers, 2016, p.13). 

However, during some lessons, the youth worker was able to use an experiential learning approach. For example, a participative method was applied during a ‘This is me’ lesson where the youth worker asked the young people to pair up with someone they do not typically talk to, to go back-to-back and draw the other person. The purpose of this was to encourage the individual to look at the drawing and learn things about themselves that they may not notice when looking at themselves in order to build confidence and self-esteem. According to Kolb (2015), experiential learning is defined as “a particular form of learning from life experience, often contrasted with lecture and classroom learning”. Kolb’s (2015) experiential learning theory is described as a “four stage cycle involving four adaptive learning modes – concrete experience, reflective observation, abstract conceptualization, and active experimentation” (Kolb, 2015, p.66). 

Additionally, Kolb’s Learning Style Instrument is a very effective educational tool to “assess individual learning styles”, in order to find the most suitable learning approach for the individual (McCarthy, 2010, p.133). Applying an experiential learning approach by delivering practical and participative lessons for courses such as “Sweet” in schools will ensure young people are able to learn by doing, reflect on the experience and learn from mistakes, which can enhance resilience. Moreover, by experimenting with different methods, this allows the school-based youth worker to identify how the young people learn best whilst continuing to develop as a youth worker. 

Experiential learning approaches have proven to enhance adolescents’ subjective wellbeing as Chan (2021) demonstrates in the results of a systematic review based on a comparison of the “effectiveness of experiential learning programmes and non-experiential learning programmes” on improving three outcomes including subjective wellbeing, prosocial behaviour, and empathy (Chan, 2021, p.1). The results showed that, “experiential learning programmes were more effective than non-experiential learning programmes in improving empathy and subjective wellbeing” (Chan, 2021, p.1). This evidently highlights the importance and effectiveness of non-formal, experiential learning and the need to add more of this to formal education in schools. 

Youth Work encourages the personal, social, and educational development of young people through “non-formal, informal and structured educational opportunities and experiences” (YWWRG, 2022, p.4). It is essential for schools to integrate non formal and formal education in order to ensure young people enjoy learning, continue to develop their knowledge around important topics and attain the qualifications they need to reach their full potential. Youth Work has proven to be effective through facilitating learning by using a non-formal, informal, and structured educational approach. This approach enables youth workers to work with young people by supporting their development and wellbeing to become empowered individuals in society (The Welsh Government, 2019, p.5). Therefore, incorporating a Youth Work approach during the delivery of a course such as “Sweet” in schools will ensure young people enjoy learning about important topics based on their own wellbeing and in turn continue to enhance the wellbeing and resilience of future youth.  

To summarise, the “Sweet” alternative curriculum course is a valuable opportunity  available to young people which enables individuals to attain an alternative Level 1 or Level 2 BTEC qualification as a result of withdrawing from other subjects. The course contains vital information regarding personal growth and wellbeing during the crucial transition from dependency to independency. However, there are various barriers in a formal school environment which restrict the youth worker’s method of delivery for the course. As discussed, school-based youth workers face numerous challenges in practicing traditional Youth Work in a school setting. However, research has shown the value of applying an experiential and informal learning approach to education and the positive impact this method can have on young people’s wellbeing and resilience. 

Therefore, Youth Work practice has the potential to be integrated into formal education by engaging in a whole school approach in order to work together to enhance young people’s wellbeing and resilience. As stated by Young Minds, “wellbeing and resilience should be on the School Improvement Plan” and “Staff, pupils and parents should be able to talk about wellbeing and resilience and what this means for them and others in the school” (Young Minds, ND). Having concluded this segment, next I will illustrate and analyse the second example of Youth Work practice, which is focused on an activity called the ‘worry box’, during my second year on placement in Ysgol y Preseli. 

The purpose of the worry box activity was to offer young people a creative tool to help manage their feelings of anxiety during the transition from primary school to secondary school and to develop their knowledge and understanding around anxiety. The activity was delivered during a lunch club available to young people aged 11-12 in year 7. The lunch club was created by the school-based youth worker to give young people a safe space to socialise and engage in fun activities such as arts and crafts and quizzes whilst eating their lunch. Every week, the youth worker and I planned short activities for the young people to enjoy during their lunch break. Therefore, when beginning to plan the type of activity I could offer, I observed the young people and started to develop relationships in order to get to know the young people as individuals. This complies with A1 in the Youth Work National Occupational Standards as it states, “Build relationships and engage with young people” (CLDSCS, p.11). Moreover, after engaging in multiple conversations and through observation, a NAOMIE needs assessment was completed. 

The session began with a five-minute introduction to the activity which included important information about the topic of anxiety. The activity involved decorating their own box however they would like in order for the box to be unique to the individual. Following this, the young people were able to write down their worries about school, home life or personal worries on a piece of paper and place them into the worry box. 

This activity gave the young people the opportunity to express themselves by being creative. This enabled individuals to display their uniqueness through arts and crafts and create a box that is personal to them to use as a tool to manage their feelings of anxiety. The importance of encouraging young people to express themselves is demonstrated in The Five Pillars of Youth Work in Wales as the expressive pillar states, “Encouraging and enabling young people to express their understanding and knowledge and their ideas, opinions, emotions and aspirations through a broad range of creative and often challenging opportunities” (YWWRG, 2022, p.8). The process of writing down worries can be challenging for young people however, the purpose of doing this was to encourage individuals to place their worries in one safe place in order to avoid feeling overwhelmed with all worries at once. 

Young people can face various challenges during their transition from primary to secondary school as during this age, as they begin to experience the emotional, physical, and social changes during adolescent development. The school setting can support a young person’s development “by providing safe, supportive and developmentally appropriate learning contexts” (Waters and Lester, 2014, p.154). A successful transition involves “developing new friendships, maintaining goof self-esteem and confidence, showing an increasing interest in school and getting used to their new routine” (2021, p.5). The majority of young people experience a positive transition into secondary school however, some face various challenges which can impact their health, development, and wellbeing. These challenges include adapting to change and getting used to new teachers, larger buildings and more pupils as well as adapting to the “ways of thinking and the way you have to behave in secondary school” (Rens, 2017, p.43). 

Therefore, it is essential for young people to receive support from youth workers, teachers, parents, and others in the community to transition smoothly from the familiar environment of primary school to the daunting environment of secondary school. Whilst some adapt well to change, others struggle for example, young people with mental health problems, additional learning needs, limited parental support, the experience of being bullied and young people living in care (AFNCFCAF, ND). Moreover, the Department for Education specifies the “minimum expectation on length of the school week” as 32.5 hours (Department for Education, 2023, p.1). Young people spend the majority of their time in school which highlights the importance of providing support for individuals through early interventions and activities aimed to enhance wellbeing and resilience. This ensures young people attain the skills and support they need to manage and overcome the difficulties they face during the transition as well as mitigate the impact on healthy adolescent development. 

Delivering activities and interventions before and during their transition for example, play therapy, outdoor activities, therapeutic and spiritual practices, mindfulness and lego therapy can be a very beneficial way to support young people to manage their overwhelming feelings during challenging experiences. Additionally, school-based youth work plays an important role to promote early interventions which aim to enhance wellbeing and resilience as young people face numerous challenges during this crucial transition. Moreover, this support is crucial in today’s world as young people face various pressures in school including “exam pressures, worries about future education” and transitions such as primary to secondary school and education to employment (NYA, 2019). 

Furthermore, The Children Society’s Good Childhood Report (2022) demonstrates the large-scale impact school pressures and challenges can have on young people’s health and wellbeing as their research showed that more children completing their annual household survey in 2022 were “unhappy with school than with any other aspect of life examined” (The Good Childhood Report, 2022, p.35). The other aspects of life examined include time use, home, family, friends, health, future, choice, things, and appearance (The Good Childhood Report, 2022, p.13). This indicates the need to explore what young people need to transition positively from primary to secondary school to mitigate the impact of the various barriers they face.

Positive relationships are very important during a young person’s transition from primary to secondary school as young people can feel stressed and apprehensive  about the change they are about to experience. According to Coffey (2013), it is vital to have “good communication channels” between parents, teachers, and students during and after the transition (Coffey, 2013). This research highlights the need for relationships with peers as the findings indicated that during the first term of school, one of the main worries for individuals was “making new friends and fitting in” (Coffey, 2013). However, the research indicated that the main reason young people began to feel comfortable in secondary school was due to the various opportunities  that were provided to enable individuals get to know their peers (Coffey, 2013). Moreover, teachers play a significant role by supporting young people to adjust and become comfortable with their new environment, as well as communicate effectively with parents about their child’s progress. Most importantly, a supportive parental relationship is crucial for young people transitioning as this connection can influence the individuals future experience in the school. Additionally, it is essential for parents to be fully informed of the challenges young people may face to support them to ensure they fit into their new school environment (Coffey, 2013).

Developing meaningful relationships with young people is at the core of Youth Work practice as well as engaging with young people to promote their emotional wellbeing and mental health (CLDSCS, p.2). This shows the potential for school-based youth work to take a whole school approach to develop programmes through using Youth Work methods aimed at supporting young people’s transition from primary to secondary school. The whole school approach is described as a framework to “address the emotional and mental wellbeing needs of all children and young people, as well as school staff as part of the whole school community” (The Welsh Government, 2021, p.14). Additionally, by developing programmes to support the transition by using a whole school approach, all members are able to work together. Youth workers have the opportunity to develop the knowledge of teachers, parents and the community about the issues young people may face and how to develop interventions to mitigate the impact on their wellbeing and resilience. This ensures all participants are better equipped to provide high quality and early interventions to enable young people to fulfil their potential. 

Moreover, by engaging in early interventions, young people will develop and build resilience which is essential to overcome the difficulties they face in school and their personal lives. Building resilience among young people is underpinned by the values and principles of Youth Work as youth workers support young people during “significant changes in their lives and encourages them to gain and develop knowledge, understanding, attitudes and values, and to make constructive use of their skills, resources and time” (The Welsh Government, 2019, p.5). Ungar (2006) states “whatever is outside the child is going to have to support resilience if the child is to experience well-being” (Ungar, 2006, p.221). This implies that in a young person’s ecological system, they must attain all aspects in the microsystem in order to experience healthy wellbeing, for example, family, peers, health services and school (Bronfenbrenner, 1979). However, it is essential to consider every young person’s individual circumstances and cultures as one individual and their family may have access to additional resources whilst others may be disadvantaged. Nevertheless, it is important to recognise that all individuals have their own perspective and view on what resilience looks like. 

To summarise this segment, providing early interventions for young people transitioning from primary to secondary school during a vital time in their lives through applying school-based youth work methods has the potential to enhance wellbeing and resilience. By engaging in interventions, young people are able to build resilience against the issues they face during the transition that may impact negatively on their adolescent development. The research discussed in this segment highlights the need for additional interventions and activities delivered by school-based youth workers such as the worry box as the number of young people feeling unhappy in schools continues to rise. Moreover, developing and maintaining positive relationships with parents, teachers and peers is one of the key aspects to ensure young people settle into their new school environment. 

The third and final example of practice was during my placement in Area 43’s Depot Youth Café, which is an independent registered charity located in west Wales, Cardigan. The organisation opened a youth only café in the high street of Cardigan which offers an inclusive, safe, and unique space for young people aged 14-25 to access support, socialise with friends or have a space to go to in their local area. The service offers educative and participative practice with the aim to empower young people to express themselves through a variety of activities. During my placement, the Depot Youth Café organised a ‘walk and talk’ trip to the Wildlife Centre in Cardigan. The purpose of the trip was to offer young people an opportunity to socialise with friends whilst walking and participating in group activities in the local Wildlife Park with access to support if needed. The Wildlife Park includes various nature trails, bird hides, adventure play area and willow sculptures (Wildlife Trust of South & West Wales). The young people were provided with numerous outdoor team building activities to choose from including building a bug hotel using supplies from the trails and forest, building a den and spot birds in the bird hides. 

During the 21st century, technology has taken over the lives of young people as they spend more time indoors on social media in comparison to exploring the outdoors. Social media is the main reason as to why young people have become addicted to mobile phones with 91% of 15- to 16-year-olds using social media and 87% having their own social media profile in the UK, according to a survey carried out in October 2021 (Dixon, 2022). Social media can be very harmful to a young person’s wellbeing by negatively impacting their confidence and self-esteem due to unrealistic expectations, exposure to cyber bullying,  pressures of popularity and decrease in sleep quality which can cause feelings of anxiety, depression, and loneliness (Edmonds, 2018). According to Dienlin (2020), adolescents are “potentially more vulnerable” to the impacts of technology as their “levels of life satisfaction and self-esteem drop and are often at their all-time lowest” during the adolescent development period (Dienlin, 2020, p.137). Therefore, encouraging young people to spend more time outdoors exploring nature is vital to mitigate the negative effects technology can have on wellbeing. 

Moreover, Youth Work has the potential to enhance wellbeing and resilience amongst young people through implementing additional outdoor activities in practice. For example, mountaineering, biking, water sports including canoeing and kayaking, coasteering, rock climbing, walking and high rope courses (CWVYS, ND).   Outdoor learning has proven to positively influence children and young people’s development for example, through the use of a forest school approach. Forest school approaches can improve young people’s health and wellbeing by encouraging young people to learn from experience surrounded by nature whilst developing crucial skills through a range of activities. According to O’Brien (2008) 8-month study, a forest school approach has proven to improve “confidence, motivation and concentration, language and communication and physical skills” amongst children and young people (O’Brian, 2008, p.45). However, today’s generation have reduced access to the outdoors due to safety concerns as well as the addictive influence of technology and social media. 

Numerous policies and reports focus on the health and wellbeing of young people for example, The Well-being of Future Generations (Wales) Act 2015, The Youth Work Strategy for Wales, 5 Ways to Well-being Report, The Good Childhood Report and Our Future: A review of Extending Entitlement. Understanding Youth Work policy is important as how we work with young people is determined considerably by the “current policy framework which shapes the publicly funded services provided” (Merton, 2009, p.117). Moreover, youth workers play a vital role in influencing policy as they are aware of the experiences which “affect young people as they develop” (Merton, 2009, p.117). Through applying outdoor adventure education in Youth Work practice, youth workers are able to determine how young people benefit from the experiences and how they develop. Additionally, by experimenting with different outdoor learning activities, youth workers are able to continue to develop their methods to find the activities which prove to effectively enhance wellbeing and resilience amongst young people. As stated by Loynes (2018), Lewin’s (1951) theory demonstrates the importance of reflecting on practice to provide high quality future practice (Loynes, 2018, NP).

Moreover, It is essential for policy makers to actively involve young people in the decision-making process as their views and opinions are key to shaping youth work services. This complies with the outcomes set by The National Youth Service Strategies for Wales, as stated under the first theme ‘active participation’, “young people have the right  to have their voice heard and opinion taken account of” (WAG, 2007, Welsh Government, 2014, 2019). This is particularly important in relation to enhancing well-being and resilience amongst young people as only the young person can describe how they are feeling about their life and their views should be the central focus for policy makers. All children and young people have the right to “express their views, feelings, and wishes in all matters affecting them” as stated in Article 12 of the UNCRC (UNCRC, 1992). 

Conclusion 

To conclude, wellbeing and resilience are complex topics as the wide range of ideas, definitions, aspects, theories, and research which have been explored in this assignment suggests. During this assignment, it became evident that Youth Work does have the potential to enhance wellbeing and resilience amongst young people. This is due to what has been explored in the three key experiences of practice. Additionally, the research explored evidently shows that young people’s wellbeing has become a public health concern which needs to be tackled urgently. The first example demonstrated the potential for school-based youth workers to apply youth work methods such as informal and experiential learning when delivering courses like ‘Sweet’. Implementing informal learning into formal education will ensure young people benefit more from courses similar to ‘Sweet’, which focus on wellbeing and resilience. Additionally, by taking a whole school approach, school-based youth workers are able to educate and support parents, teachers, and the community about what impacts young people’s wellbeing and what effective interventions can be applied to build resilience. 

Moreover, the second example illustrated the impact wellbeing and resilience  interventions and activities can have on a young person’s successful transition from primary to secondary school. The research explored suggested the potential for taking a Youth Work approach in schools with the aim of providing more activities like the worry box during and after the transition, to mitigate the impact of issues on  adolescent development which can effect wellbeing. The final example explored the influence of outdoor learning on young people’s wellbeing and resilience and the need to implement more of this style of learning in all provisions. 

Furthermore, all examples discussed have the potential to enhance young people’s wellbeing and resilience if implemented correctly, however, in order to this, numerous challenges are to be faced. Therefore, as stated, it is essential for youth workers to understand policy as policy frameworks influence the services being delivered to young people. By encouraging policy makers to listen to all young people’s voices, young people will feel valued, and their influence will ensure they receive high quality services better equipped to enhance wellbeing and resilience amongst young people. Lastly, it is vital for Youth Work to work together with all organisations to ensure young people receive the support they need through effective early interventions to promote the healthy wellbeing of future youth. 
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