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Part 1

Oladottir (2008) discovered in Reykjavik, the capital of Iceland, seventy per cent of schools regularly practice and approve of outdoor education. The importance of outdoor learning is emphasised in various countries, especially Iceland, as, for children, the ability to explore nature within their developing years can aid their learning and attitudes to natural environments. 
According to Nordahl and Johannesson (2014), while learning outside children can think more significantly about nature as well as understand healthy living by exercising. Children aged one and six are encouraged to play outside daily to increase their curiosity about the natural environment. However, children aged six to sixteen are distributed less time for outdoor play to focus on academic studies and long-term goals. 
Additionally, in Iceland, within the guidelines of the curriculum, teachers are using the natural world to aid students learning. Each school curriculum focuses on distinct aspects of outdoor education. The education children receive while learning outdoors is dependent on their teacher’s ability to adapt to the natural environment. When teachers appreciate the importance of outdoor education, children develop an insight into how the natural environment can be used as a classroom. 









Part 2a

A forest school encourages children, young people, and adults to enhance their self-esteem and confidence by exploring nature as a learning environment (O’Brien and Murray, 2006). 
Compared to previous generations, children today have an absence of exploration in nature (O’Brien and Murray, 2006). This is because the current curriculum focuses on classroom-based teaching, therefore, allowing less time to be permitted for outdoor learning. Additionally, because children can do more inside, without active encouragement, they might not understand the benefits of playing outside.
According to Thompson et al. (2004), children who do not explore the outdoors while they are growing up could lose the physical and emotional benefits nature offers. If children remain inside during their developing years, they are unlikely to explore nature when they are older, showing the significance of outdoor learning at an early age. Nevertheless, adults are concerned about children being unable to learn about the natural world, but with today's society being focused on the safety of children, it might be difficult for teachers to hold lessons outside. 
The Welsh Assembly Government (2009) is actively encouraging schools and teachers to use forest school teaching, especially for young children in the foundation phases. This is because it benefits confidence and develops unique learning skills which cannot be taught in classrooms. 
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Part 2b

https://academicreferencing-assignment1.blogspot.com/2022/10/questions-on-academic-referencing.html 





















Part 3 

The article ‘Schooled to Fail? The Underachievement Debate in Wales’ by Emma Smith (2004) explores, from a Welsh perspective, if the educational comparisons between England and Wales are considered fair and if economic background affects the examination results of students. Within the article, Smith debates whether students in Wales are underachieving or if the expectations and standards of examination results have increased, resulting in lower grades being considered an underachievement. 
The purpose of the article is to demonstrate whether the Welsh education system, in comparison with England’s, is successful. Throughout the text, Smith (2004) highlights how a student’s economic background can affect examination results, while illustrating the gender gap, between males and females, in grades. Furthermore, the reason for the ‘underachievement’ of Welsh students is questioned and solutions are suggested to minimise further academic disparity.
According to Smith (2004), the education system reflects the economic growth or recession within a country. The examination results students receive may not reflect the student's academic ability but the absence of funding available for teaching resources during the year. Also, the statistics of examination results highlight the difference between males and females, revealing the gender gap in education, with females outperforming males. However, Smith (2004) dismisses this issue by illustrating how the gender gap is not significant as researchers believe.
Additionally, the article states that Wales and England should not be compared in examination results due to their different curriculums and populations. Therefore, the underachievement of students, especially males, within Wales might not be as significant because the government are comparing dissimilar regions together. To gain a better understanding of the performance levels of males in Wales, Smith (2004) recommends comparing Wales to North-East England, as it is a similar region to Wales, so accurate comparisons can be made.
The structure of the article is logical with subheadings to divide sections for easier understanding for the reader. The paragraphs contain evidence, from academic sources, and express opinions by Smith to convey why there is an underachievement debate in Wales. The opposing argument is divided from the agreement statements, allowing readers to understand and examine the different opinions regarding the underachievement of students. Nevertheless, some paragraphs are long and could have been broken up for clearer reading. 
The various statistics and numbers within the article support the argument for the underachievement of students, helping to persuade the audience of disparity within education systems. Although, some graphs are difficult to interpret and unnecessary because there are additional graphs which show similar findings. 
The style of language used in the article is formal as the intended audiences are academics and educators. Longer sentences were difficult to interpret as punctuation could have been used for easier reading, but, overall, the language style within the article was simple to read. The language is accurate with no abbreviations used, but more punctuation could have been utilised to shorten sentences. Persuasive language is applied to convey the realism of the underachievement debate, by highlighting the economic background which could affect examination results, but this technique is not used excessively. Objective language is displayed throughout the article, as no exaggeration is used, but there is little to no subjective language used.
The reasoning behind the article is whether Welsh students are being schooled to fail and if there is evidence to support or contrast this statement. Smith (2004) claims economic background will affect the examination results of students and the curriculum does not prepare students for exams, leaving them at a disadvantage, compared to England. The argument presented for the underachievement of students is consistent throughout the article as Smith (2004) shows evidence which illustrates the gender gap in education and the unfair comparison between Wales and England’s examination results. 
Nevertheless, the argument could be considered biased because there is little evidence supporting the achievement of students. The article does not show how the education system is good or present evidence of students excelling under the Welsh curriculum. The statistics displayed only indicate how underachievement is prevalent in all nations and that there is no significant gender gap among students. Although, there is evidence of how the underachievement debate might not be relevant anymore because changes are being made to the curriculum in Wales.
Within the article, evidence from Arnot et al. (1998) is used to highlight the significant gender gap between males and females. This research can be considered valid because Ofsted is a reliable and well-established organisation. Also, as the source is a book, it has been reviewed before publishing by academics, which indicates its credibility. The evidence is effective at supporting the argument because it shows how the underachievement debate is relevant for boys.
Another source used is Bloom (2003) who highlights the changing curriculum in Wales as it becomes independent from England. This is useful evidence in the underachievement debate because it shows the changes which are being made to accommodate students learning. However, the evidence comes from an online magazine and might not be reliable. Therefore, as the evidence was up to date, when the article was written, it could be verified against the Welsh government publications to establish certainty of the changing curriculum.
The conclusion drawn is that it is not accurate or straightforward to label students as ‘underachieving’ and comparing Welsh and English education systems are not fair because of the different population sizes and curriculums. This conclusion is justified as the reasoning and evidence provided in the article highlight the complicated debate on the underachievement of students. 
Overall, this article displays whether schools in Wales are teaching their students to fail, with evidence, which can be verified and is considered reliable. However, the structure of the article could have been improved by shortening sentences and paragraphs for easier reading. To conclude, this is an appropriate academic article, as Smith has used an academic tone and relevant sources to convey her opinions and view of the underachievement debate in Wales.
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