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Abstract
This study explored the impact of changes to visa regulations on the wellbeing of Nigerian students undergoing higher education in the United Kingdom and addresses the research question: How do changes in visa regulations of the United Kingdom influence the wellbeing of Nigerian students undergoing higher education based on their lived experiences? The purpose of this research is to delve into the multifaceted impact of visa regulations on the wellbeing of Nigerian students undergoing higher education in the United Kingdom. This study was backed-up by two foundational theories: John W. Berry’s (2005) Acculturation Theory used to understand the experiences of Nigerian students as they navigate the cultural differences and adjust to life in the United Kingdom; Richard S. Lazarus’s (1984) Stress and Coping Theory used to examine the psychological impact of visa regulations on Nigerian students. Qualitative research design with a focused group via the utilization of WhatsApp was adopted for the study. Semi-structured interviews were conducted with five Nigerian international students at the University of South Wales, each of whom had applied for a United Kingdom student visa from Nigeria. Thematic analysis was applied for the analysis of the data obtained from the interviews rendered by the students. Three sub-themes related to the complexity of the visa application process emerged from the interview data: “Time leash” (students emphasized that the visa acquisition process was phased with too much excruciating delays and procedures that were not quickly facilitated); “financial stress” (students commented on the high cost of acquisition cost of necessary documents for the visa acquisition procedure); and “limited work span for students” (students discussed their experience of being faced with limited source of income to support their livelihood in the United Kingdom). Various recommendations and suggestions for future research were also explored.
Exploring the impact of changes to visa regulations on the wellbeing of Nigerian students undergoing higher education in the United Kingdom.

CHAPTER 1
INTRODUCTION
Background
In an era marked by globalization and unprecedented international mobility, the pursuit of higher education has evolved into a boundaryless quest for knowledge and personal development (Chaudhuri, 2018). Students from all corners of the globe seek educational opportunities beyond their home countries, driven by the desire to engage with diverse cultures, access cutting-edge research, and benefit from sophisticated educational systems. This global educational pursuit embodies the essence of a more flexible and adaptable learning environment, where the traditional constraints of geography and nationality are increasingly blurred. Students from developing countries, such as Nigeria, find themselves at the forefront of this movement, navigating the complexities and challenges that come with studying abroad.
One of the pivotal factors influencing the international educational experiences of Nigerian students is the visa regulations imposed by host countries. As Fakunle (2021) highlights, these regulations can significantly shape the trajectory of a student's journey, affecting everything from their ability to enter and remain in the country to their academic choices and future career paths. For Nigerian students aspiring to study in the United Kingdom, these visa policies are particularly crucial. The United Kingdom's stringent visa requirements necessitate careful planning and compliance, often involving substantial financial commitments and detailed documentation. The process can be daunting, yet it is a necessary step towards accessing the high-quality education that United Kingdom institutions offer.
The impact of visa regulations extends beyond mere entry and residence. These policies also play a decisive role in shaping the academic and professional aspirations of Nigerian students (Olanubi, 2023). For instance, Blair (2018) connotes that restrictions on work permits and post-study work options can influence the fields of study students choose, often steering them towards disciplines that offer clearer pathways to employment and sponsorship opportunities. Additionally, the need to maintain visa status can affect students' academic performance and mental health (Forbes-Mewett & Sawyer, 2016), as the pressure to comply with regulations may add to the already demanding nature of higher education. Despite these challenges, many Nigerian students successfully navigate these hurdles, demonstrating resilience and adaptability (Ojo, 2021).
Cultural assimilation is another significant aspect of the international student experience, heavily influenced by visa policies. The ability to engage fully with the host country’s culture, participate in extracurricular activities, and integrate into the local community is often contingent upon the stability and security provided by a reliable visa status (Theisen-Gandara, 2018). For Nigerian students in the United Kingdom, this means balancing their academic commitments with efforts to build a social network, understand local customs, and contribute to the multicultural fabric of their institutions. While visa regulations can sometimes create barriers to full cultural immersion, they also encourage students to develop strong organizational and interpersonal skills as they strive to make the most of their time abroad (Mazzarol et al.,2020).
Ultimately, the interplay between visa regulations and the experiences of Nigerian students in the United Kingdom underscores the complexity and richness of the international educational journey (Fakunle, 2019). These regulations, while challenging, also present opportunities for growth, self-discovery, and the acquisition of valuable life skills. Nigerian students' ability to navigate these intricacies speaks to their determination and the transformative potential of global education. As they overcome visa-related obstacles and embrace the opportunities presented by studying in a diverse and dynamic environment, they not only enhance their own futures but also contribute to the global academic community, enriching it with their perspectives and experiences. (Nwonka, 2020).
The above discussion has laid the foundational basis for this study based on major assertions that have been drawn to the citations that have been made in the course of this introductory aspect. Looking at the rigid nature of visa regulations on international students opting for an advancement in higher education opportunities in the United Kingdom, the effectual essence of this stipulated policies that are considered not favorable to the students in question might not be in the total awareness of those that are entangled with the enactment of these policies and how degrading they have been to those involved. This study is therefore will explore students’ views about how   these visa regulation policies have impacted on their overall wellbeing.



Research Problem
The research problem stems from the complex and often challenging visa processes that significantly impact Nigerian students' academic and personal lives. The current visa regulations may inadvertently hinder the academic and professional aspirations of Nigerian students, affecting their career trajectories and future contributions to both the Nigerian and United Kingdom societies (Ikuomola & Adedoyin, 2020). The lack of empirical data on how these policies influence students' choices, retention rates, and success highlights an urgent need for research that can inform policy reforms. Investigating the lived experiences of Nigerian students in relation to United Kingdom visa regulations makes this study to aim to provide valuable insights that can guide educational institutions, immigration authorities, and policymakers in creating more supportive environments. Despite the increasing number of Nigerian students seeking higher education in the United Kingdom, there is a notable lack of comprehensive research addressing how stringent visa regulations affect their mental health, academic performance, and overall wellbeing. 
Visa policies, with their rigorous requirements and restrictions for example, according to the UK Home Office's Tier 4 (General) student visa regulations, international students must demonstrate sufficient financial resources to cover both tuition fees and living expenses for up to nine months. They must also maintain a full course load and are limited to working a maximum of 20 hours per week during term time, which can restrict their ability to earn income and gain practical work experience related to their field of study. These requirements, can create additional stressors for students, compounding the already significant pressures of adjusting to a new educational system and cultural environment. This gap in the literature necessitates an in-depth exploration to understand the multifaceted impact of visa regulations and to identify strategies to mitigate these challenges.



Objectives
This dissertation aims to delve into the multifaceted impact of visa regulations on the wellbeing of Nigerian students undergoing higher education in the United Kingdom. Specifically, the objectives are:
1) [bookmark: _Hlk176730298]to examine the visa regulations governing Nigerian students' entry and stay in the United Kingdom.
2) to explore the lived experiences of Nigerian students in navigating visa requirements and processes.
3) to analyse the impact of visa regulations on various dimensions of student wellbeing, including mental health, socio-economic status, and academic performance.
4) to identify coping strategies employed by Nigerian students to mitigate the challenges posed by visa regulations.

Research Questions
The following research questions will guide this study:
1) What are the visa regulations governing Nigerian students' entry and stay in the United Kingdom?
2) What are the lived experiences of Nigerian students in navigating visa requirements and processes?
3) What is the impact of visa regulations on various dimensions of student wellbeing, including mental health, socio-economic status, and academic performance?
4) What are the coping strategies employed by Nigerian students to mitigate the challenges posed by visa regulations? 


    
Significance of the Study
The findings of this study will be theoretically and practically significant to students, immigration agencies, the Nigerian government, the United Kingdom government and future researchers.  
Students: Theoretically, the study will contribute to the existing body of knowledge on the impact of immigration policies on international students' wellbeing, offering insights into how visa regulations influence their academic performance, mental health, and overall life satisfaction. Practically, the findings can inform prospective Nigerian students about the potential challenges they may face, allowing them to better prepare for their educational journey in the United Kingdom. Additionally, the study may provide current students with coping strategies and resources to navigate visa-related stressors, thereby improving their overall experience and success.
Immigration Agencies: The study's theoretical significance lies in enhancing the understanding of how visa policies affect international students' wellbeing and academic outcomes. This knowledge can contribute to the development of more student-friendly visa regulations. Practically, the findings can guide agencies in creating more efficient and supportive processes for international students, such as clearer communication of visa requirements, expedited processing times, and better support services. This can lead to improved satisfaction among students and potentially increase the attractiveness of the United Kingdom as a destination for higher education.
Nigerian Government: Theoretically, the study will provide the Nigerian government with a deeper understanding of the challenges faced by its students abroad, particularly those related to visa regulations and their impacts on wellbeing and academic success. Practically, the findings can inform policy decisions and initiatives aimed at supporting Nigerian students overseas, such as financial aid programs, pre-departure orientations, and mental health resources. Additionally, the study may highlight the need for bilateral agreements between Nigeria and the United Kingdom to facilitate smoother visa processes for Nigerian students.
United Kingdom Government: From a theoretical perspective, the study will offer the United Kingdom government insights into the broader implications of its visa policies on the international student population, particularly those from Nigeria. This can help in refining theoretical frameworks related to immigration and international education policy. Practically, the findings can inform policy adjustments to enhance the attractiveness of the United Kingdom as a study destination, such as more flexible visa options, improved post-study work opportunities, and better integration support for international students. This could ultimately benefit the United Kingdom economy by attracting a diverse and talented student body.
Future Researchers: Theoretically, the study will fill gaps in the existing literature on the intersection of visa regulations and student wellbeing, particularly for African students in Western educational contexts. It will provide a foundation for further research on similar topics, offering a comprehensive understanding of the specific challenges faced by Nigerian students in the United Kingdom. Practically, the findings can serve as a benchmark for future studies, guiding researchers in developing methodologies and frameworks to explore the experiences of other international student groups. Additionally, the study's insights can inform interdisciplinary research on immigration policies, education, and mental health, fostering a more holistic approach to understanding and supporting international students.











CHAPTER 2
LITERATURE REVIEW
Introduction
This chapter focuses on the review of literature that is closely related to this study to aid the understanding of the research topic and identify the gap in literature to show the need for this study. The chapter begins by examining the United Kingdom visa regulations, followed by the theoretical framework that guided this study, then a review of literature about how Nigerian students in the United Kingdom navigate visa requirements and processes, coping strategies to mitigate the challenges posed by visa regulations/challenges posed by visa regulations and lastly examines the gaps in the literature.
The United Kingdom Visa Regulations
Understanding the historical evolution of United Kingdom visa policies provides essential context for comprehending the current experiences of Nigerian students. Over the years, the United Kingdom government has introduced various immigration policies, ranging from the Points-Based System to the Tier 4 visa category, each with its implications for international students (Karzunina, 2017). Initially, the United Kingdom's approach to student visas was relatively straightforward, designed to attract international talent and boost the country's educational and economic sectors. However, as global migration patterns evolved and domestic political landscapes shifted, the United Kingdom government began implementing more structured and stringent visa regulations.
The introduction of the Points-Based System in 2008 marked a significant change, aiming to streamline and categorize immigration through clear criteria that applicants needed to meet. This system categorized visas into tiers, with Tier 4 specifically for students (Gonçalves & Pinto, 2024). While this structured approach provided clarity, it also introduced more rigorous requirements and oversight, affecting the ease with which Nigerian students could access United Kingdom education (Isa, 2020). Subsequent modifications to the Tier 4 visa category, including the addition of maintenance requirements and stricter monitoring of educational institutions, further complicated the process.
Exploring these shifts in visa regulations illuminates the regulatory framework within which Nigerian students navigate their educational pursuits. For instance, changes such as the introduction of the Graduate Route in 2021, allowing international students to stay in the United Kingdom for two years post-graduation to work, demonstrate a responsive adaptation to the needs of international students and the global job market. Conversely, periods of tightened immigration policies, often driven by political rhetoric around reducing net migration, have placed additional burdens on students from Nigeria and other countries, impacting their ability to study and work in the United Kingdom (Acha, 2022).
These regulatory changes are not merely administrative adjustments but reflect broader socio-political dynamics and economic considerations. By understanding the historical context of these visa policies, stakeholders can better appreciate the complexities faced by Nigerian students. This understanding is crucial for policymakers, educational institutions, and the students themselves, as it underscores the importance of adaptive strategies and informed decision-making in navigating the ever-evolving landscape of international education and immigration policy.
Theoretical Framework
This section deals with the review of some potent concepts and two theories that can be used to buttress the purpose that have been attributed to the current research study. These theories are Acculturation Theory and Stress and Coping Theory.
Acculturation Theory
Acculturation theory was developed by John W. Berry in 2005, a prominent psychologist, who is well-known for his extensive work in cross-cultural psychology. Berry’s contributions have been pivotal in understanding how individuals and groups adjust when they come into contact with different cultural settings. John W. Berry introduced acculturation theory to address the complexities of cultural adaptation and the psychological changes that occur when individuals are exposed to a new cultural environment. Berry sought to explore and explain how people from different cultural backgrounds interact, adapt, and manage the stress associated with cultural transitions (Sam & Berry, 2010). His work was motivated by the increasing cultural diversity and migration patterns observed globally, necessitating a framework to understand the processes and outcomes of cultural adaptation.
Acculturation theory outlines the various ways individuals and groups adapt to new cultural environments. Berry proposed that acculturation involves four main strategies: assimilation, separation, integration, and marginalization (Sam & Berry, 2010). Assimilation occurs when individuals fully adopt the host culture and relinquish their original cultural identity. Separation involves maintaining one's original culture and avoiding interaction with the host culture. Integration refers to adopting aspects of the host culture while retaining elements of one's original culture, promoting a bicultural identity. Marginalization happens when individuals lose connection with both their original culture and the host culture, leading to a sense of cultural disorientation. Berry also identified factors that influence the acculturation process, including the cultural distance between the original and host cultures, the level of social support, individual coping strategies, and the policies of the host society regarding multiculturalism and immigration (Kuo, 2014). The theory emphasizes the bidirectional nature of acculturation, recognizing that both the individuals adapting, and the host society undergo changes.
Acculturation theory is highly relevant in contemporary society due to the increasing mobility and cultural diversity resulting from globalization, migration, and international exchanges (Karim, 2021). It provides valuable insights into how immigrants, refugees, and international students adapt to new cultural settings, helping policymakers, educators, and mental health professionals develop better support systems to facilitate positive acculturation outcomes. The theory underscores the importance of fostering inclusive and multicultural environments that respect and integrate diverse cultural identities, promoting social cohesion and psychological well-being (Doucerain, 2019). In educational settings, acculturation theory can guide the development of programs and services that help international students adjust to new academic and social environments, enhancing their overall experience and success. In mental health, it aids in understanding the cultural factors that affect individuals’ mental health and the development of culturally sensitive interventions. Overall, acculturation theory is essential for creating inclusive societies that embrace cultural diversity and support individuals' successful adaptation to new cultural contexts.
Acculturation theory examines how individuals adapt to a new cultural environment and the psychological, social, and behavioral changes that accompany this process. This theory is relevant for understanding the experiences of Nigerian students as they navigate the cultural differences and adjust to life in the United Kingdom. The stress associated with acculturation, coupled with the pressures of visa regulations, can significantly impact their mental health and overall wellbeing. Applying acculturation theory to the study, it can explore how visa-related challenges affect students' ability to adapt and integrate into the host culture and identify factors that facilitate or hinder successful acculturation.
Stress and Coping Theory
Stress and Coping Theory was primarily developed by Richard S. Lazarus, a distinguished psychologist known for his work in emotion and stress. Lazarus, along with his collaborator Susan Folkman, introduced this theory in their seminal book "Stress, Appraisal, and Coping" published in 1984. Lazarus introduced the Stress and Coping Theory to address the complex nature of stress and the ways individuals manage it. He aimed to provide a comprehensive framework that explained how people perceive and respond to stressors in their environment. This theory was introduced to better understand the dynamic process of stress appraisal and the coping mechanisms individuals use to handle stress, which were not adequately explained by existing theories at the time.
Stress and Coping Theory revolves around the idea that stress is a transactional process between individuals and their environment (Aldwin, 2009). According to Lazarus, stress is not merely a response to external stimuli but a result of an individual's perception and appraisal of a situation. The theory outlines two main types of appraisals: primary appraisal, where an individual assesses whether an event is a threat, challenge, or harm, and secondary appraisal, where they evaluate their resources and options for coping with the stressor. Coping mechanisms are categorized into two broad types: problem-focused coping and emotion-focused coping (Schoenmakers, Van Tilburg & Fokkema, 2015). Problem-focused coping involves strategies aimed at changing or eliminating the source of stress, while emotion-focused coping involves managing the emotional response to the stressor. The effectiveness of these coping strategies depends on the nature of the stressor and the individual's resources and skills.
Stress and Coping Theory is highly relevant in today's society, where individuals constantly face various stressors in their personal, professional, and social lives (Thoits, 1995). Understanding how people perceive and cope with stress can inform the development of interventions and support systems to enhance mental health and well-being. In healthcare, this theory is used to design stress management programs and therapeutic approaches that help individuals develop effective coping strategies (Glazer & Liu, 2017). For instance, cognitive-behavioral therapy (CBT) often incorporates elements of stress and coping theory to help individuals reframe their perceptions and responses to stress. In the workplace, the theory can guide the creation of supportive environments that reduce job-related stress and promote employee well-being (Glazer et al., 2017). Organizations can implement training programs that teach employees problem-solving and stress management skills, improving overall productivity and job satisfaction. In educational settings, the theory helps educators and counselors understand the stressors faced by students and develop resources to support their coping efforts. This is particularly important for international students who may experience additional stress due to cultural adjustment and academic pressures.
Stress and coping theory, which focuses on how individuals respond to and manage stressors, provides a framework for examining the psychological impact of visa regulations on Nigerian students. This theory can help elucidate the specific stressors related to visa policies, such as financial strain, uncertainty, and bureaucratic hurdles, and how these stressors affect students' wellbeing. Additionally, it can explore the coping mechanisms students employ to manage these challenges, shedding light on the effectiveness of different strategies and the need for institutional support systems to alleviate visa-related stress.
Many studies like (Yoon et al.,) utilize acculturation theory and stress and coping theory to explain the experiences of international students. For instance, Berry’s acculturation model has been widely used to understand how students adapt to new cultural environments. However, the specific application of these theories to Nigerian students in the United Kingdom context needs closer scrutiny. One would argue whether these theories sufficiently capture the nuances of Nigerian students' experiences or if additional theoretical perspectives, such as critical race theory or postcolonial theory, could provide deeper insights.
Navigating Visa Requirements and Processes/Challenges posed by Visa Regulations
Majority of studies have addressed the intersection of visa regulations and student wellbeing. Existing research typically covered aspects such as the psychological stress caused by stringent visa policies, the financial burdens associated with visa applications, and the impact on academic performance. Studies like those by Beech (2019) and Huang, Kern and Oades (2020) have shown that visa regulations can exacerbate anxiety and depression among international students. However, there is often a lack of specific focus on Nigerian students, whose experiences may differ due to unique cultural and socio-economic factors. 
One of the primary stressors for Nigerian students in the United Kingdom is the financial burden imposed by visa regulations. The costs associated with applying for a United Kingdom student visa are substantial, with application fees often exceeding several hundred pounds (Burnett & Chebe, 2020). The constant increase of these acquisition costs for visas brought about the strenuous impediments towards prompt survival tactics having finally arrived in the country. These high fees are a significant initial expense that students must cover, in addition to the already considerable costs of tuition and living expenses. For many Nigerian families, these fees represent a major financial outlay, creating stress and potential barriers to accessing higher education in the United Kingdom. Students are required to demonstrate proof of sufficient funds to cover their tuition and living expenses for the duration of their studies, which can be a prohibitive requirement for those coming from less affluent backgrounds.
The high cost of visa brought about the need to envelope oneself with the stringency of adding numerous workloads so as to be able to meet up with numerous demands that are mandated for daily survival. These entire ordeals brought about a heightened form of stress that categorically shattered one’s high expectation of better educational experiences as well as livelihoods having phased out a means towards the completion of academic studies and activities. This matter occurred simply towards the notion of one having exhausted majority of financial expenditures of the visa that led to the vigorous dipping into the planned savings organized for my stay during my course of study. This brought about the need for vying for other possible means for the acquisition of finance that can aid in one’s survival whilst studying.
Research indicates that these stringent financial requirements extend beyond the application process, impacting students throughout their studies (Herd & Moynihan, 2019). United Kingdom visa regulations mandate that international students maintain a certain level of financial reserves at all times, which can limit their financial flexibility and ability to handle unexpected expenses. This constant need to demonstrate financial stability can be a source of ongoing stress, as students must carefully manage their finances to ensure compliance with visa conditions. Failure to meet these requirements can result in serious consequences, including the revocation of their visa and the termination of their studies.
The prohibition on working certain hours during term time further exacerbates this financial strain. United Kingdom visa regulations typically restrict international students to working a maximum of 20 hours per week during term time, which limits their ability to earn additional income to support themselves (Howe, 2019). For Nigerian students, who may already be under financial pressure, these restrictions can make it challenging to balance their academic commitments with the need to supplement their finances. The limited working hours not only restrict their income but also impact their overall financial stability and wellbeing, as they may struggle to cover basic living costs and unforeseen expenses.
This financial strain has broader implications for the overall wellbeing of Nigerian students. The stress of meeting financial requirements can detract from their academic performance and overall university experience (Montalto et al., 2019). Additionally, the constant financial pressure can affect their mental health, leading to increased anxiety and stress. Addressing these financial challenges is crucial for ensuring that Nigerian students can fully engage with their studies and achieve their educational goals without the added burden of financial insecurity. Understanding the financial obstacles imposed by visa regulations, stakeholders can work towards creating a more supportive and accessible environment for international students.
The visa application process and the constant fear of visa rejection contribute significantly to heightened levels of stress and anxiety among Nigerian students (Okunade & Awosusi, 2023). The complexity and length of the visa application process, which involves gathering extensive documentation, adhering to strict guidelines, and often facing long waiting periods, create a highly stressful environment. The fear of visa rejection looms large, as a denied application can abruptly halt academic plans, cause financial losses, and necessitate significant life adjustments. Studies highlight the psychological toll of navigating these bureaucratic hurdles, with students facing uncertainty about visa outcomes experiencing heightened anxiety and stress (Okunade & Awosusi, 2023). Additionally, the stigma associated with being an international student, which includes dealing with discrimination and prejudice, further exacerbates their mental health challenges.
The restriction on Nigerian students from bringing along their partners or relatives while pursuing higher education in the United Kingdom is a significant aspect to explore in understanding the impact of visa regulations on their wellbeing. This restriction adds another layer of stress to the already demanding academic and work commitments these students face (Mogaji et al., 2021). Being unable to have their loved ones close for emotional support and companionship creates a sense of isolation and loneliness. This separation from family and close friends can be particularly challenging, as students might struggle to adapt to a new cultural environment without the familiar comfort of their support networks. The absence of loved ones can lead to feelings of homesickness and exacerbate the emotional toll of adjusting to life in a foreign country.
The mental health impact of these stressors is profound, with many Nigerian students experiencing increased levels of anxiety, depression, and other mental health concerns (Jörns-Presentati et al., 2021). The combination of academic pressure, financial stress, bureaucratic challenges, and social isolation can create a highly stressful environment that significantly affects their overall wellbeing. This underscores the need for targeted interventions and support services tailored to the unique challenges faced by Nigerian students. Universities and policymakers must recognize the specific needs of these students and provide comprehensive support systems, including mental health services, financial assistance, and community-building initiatives, to help alleviate their burdens.
Visa regulations significantly influence the social and cultural adjustment of Nigerian students in the United Kingdom. The intricate and often rigorous visa requirements can create an environment where students feel constantly scrutinized and judged, which can hinder their sense of belonging and integration into academic and social communities. This perception of being viewed as outsiders can lead to feelings of alienation and marginalization, making it difficult for Nigerian students to fully immerse themselves in the university experience (Gbadamosi, 2018). The stress of adhering to visa regulations, combined with the challenge of proving one's legitimacy and intentions, can overshadow the excitement of pursuing higher education abroad and contribute to a heightened sense of vulnerability and insecurity.
In addition to the administrative hurdles, Nigerian students often face cultural differences, language barriers, and experiences of discrimination, which exacerbate feelings of isolation and alienation. Several scholars, including Stevens, Liu, and Chen (2016), as well as Ma, Pitner, Sakamoto, and Park (2020), highlight how these cultural and social challenges impact the wellbeing and academic success of international students. Cultural differences can create misunderstandings and miscommunications, while language barriers can hinder effective participation in academic discussions and social interactions. These challenges can lead to Nigerian students feeling excluded from mainstream student activities and struggling to form meaningful connections with their peers.
Discrimination, whether subtle or overt, further compounds these issues. Instances of racial prejudice and xenophobia can make Nigerian students feel unwelcome and undervalued, affecting their confidence and mental health (Ekanade, 2021). The cumulative effect of these experiences can be detrimental to their overall wellbeing, leading to increased stress, anxiety, and depression. The constant need to navigate and counteract these negative experiences can divert focus and energy away from academic pursuits, impacting their academic performance and overall university experience. The social and cultural adjustment of Nigerian students in the United Kingdom is thus a multifaceted issue that requires comprehensive support and intervention (Girmay, 2017). Universities must create inclusive environments that promote diversity and cultural sensitivity. This includes offering language support services, cultural orientation programs, and anti-discrimination policies to ensure that Nigerian students feel welcomed and supported. Additionally, fostering opportunities for intercultural exchange and engagement can help bridge cultural gaps and facilitate better integration.
Nigerian students, just like myself, face significant hurdles when dealing with visa regulations, which often complicate their pursuit of education abroad. Despite these obstacles, they exhibit remarkable resilience and resourcefulness in navigating the system. The challenges range from stringent documentation requirements to prolonged waiting periods and sometimes even outright rejections. These obstacles can cause stress and uncertainty, impacting their academic and personal lives. However, Nigerian students have developed various strategies to cope with these challenges, demonstrating their adaptability and determination.
The literature review also highlighted the specific challenges faced by Nigerian students due to visa regulations, such as restrictions on work opportunities, limited access to healthcare, and the pressure to maintain academic performance to retain visa status. Research by Adeyemi (2020) and Obeng-Odoom (2021) suggests that these challenges can lead to significant mental health issues and hinder academic success. However, there is a need for more comprehensive studies that examine the long-term impacts of these stressors on students' overall wellbeing and career trajectories.
Coping Strategies to Mitigate the Challenges Posed by Visa Regulations
One key coping strategy involves seeking social support from peers and faculty. Forming strong social networks within the academic community provides Nigerian students with emotional support and practical advice on handling visa-related issues (Odegbami, 2022). These networks often serve as a buffer against the stress and isolation that can accompany studying in a foreign country. Peers who have gone through similar experiences can offer guidance on managing bureaucratic hurdles, while supportive faculty can advocate for students and provide essential resources. Engaging in cultural communities also plays a crucial role in helping Nigerian students cope with visa challenges. Cultural organizations and student associations provide a sense of belonging and continuity with their home culture, which can be comforting in a foreign environment (Tachine et al., 2017). These communities often organize events and activities that celebrate Nigerian heritage, fostering a supportive atmosphere where students can share their experiences and find solace.
Accessing institutional resources such as counseling services and academic support programs is another vital coping mechanism (Martirosyan et al., 2019). Universities often offer a range of services designed to help international students navigate the complexities of studying abroad. Counseling services provide a safe space for students to discuss their concerns and receive professional guidance on managing stress and anxiety related to visa issues. Academic support programmes, such as tutoring and workshops, help students maintain their academic performance despite the additional pressures they face (Yale, 2019). Research by Okibe (2019) underscores the importance of these coping strategies in supporting Nigerian students' resilience. Understanding these mechanisms provides valuable insights into the strengths and assets within the Nigerian student community. It highlights the significance of creating a supportive and inclusive environment that acknowledges and addresses the unique challenges faced by international students. 
Empirical Studies
Olanubi (2023) explored the student visa application experiences of Nigerian international graduate students at the University of Manitoba. The purpose of the research was to increase awareness of the visa application challenges and concerns of Nigerian international graduate students applying to study in Canada—with the intention of informing future policy and research. The study used Giddens’ (1984) structuration theory to examine the effect of the bureaucratic structure (Canada’s visa system) on individual student agency, as evident in how individuals’ goals are modified to fit within the structural requirements. Critical Race theory was also used to examine how racism and its various intersections affect student visa requirements and outcomes. Semi-structured interviews were conducted with nine Nigerian international graduate students at the University of Manitoba, each of whom had applied for a Canadian student visa from Nigeria using a Nigerian passport. The findings revealed that the lengthy process of visa application resulted in stress and emotional turmoil (so this goes under challenges). According to the study by Olanubi (2023), the findings indicated that Nigeria students found peer groups and online sources to be helpful in navigating visa processes. Several recommendations and future research directions were also discussed.
Khanal and Gaulee (2019), as reviewed in the work of Olanubi (2023), was said to have conducted a review of a number of studies in the United States examining the challenges international students face when attempting to go abroad to study. They connote that challenges faced by international students were categorized into pre-departure, post-departure and post-study. They further asserted that challenges faced by international students before departure include obtaining accurate information, understanding the admission process and preparing necessary documents for visa acquisition. There have also been studies focusing on the challenges to transition and adjustment to the culture of the host nation. For example, Boateng (2022) conducted a study on international students in Canada, documenting the challenges they faced while adjusting to the Canadian culture, and the supports they required. He finalized by saying that some of the challenges outlined includes learning to layer clothing and accessories during winter, getting familiar with the public transport system, and securing accommodation.
In the same vein, Friesen (2022) in Olanubi (2023), looked at international students’ experiences, noted that Canada struggles to process international students’ visas in time with their program start date, thus affecting universities’ enrollments each year. He posited that universities play their role in international student recruitment by granting admission to qualified students, but due to visa delays and refusals, many international students are forced to defer their admission to the next year or are unable to come to Canada at all. Khanal and Gaulee (2019) and El Masri and Khan (2022), also in Olanubi (2023), studied Indian international students’ pre-arrival challenges which include navigating the visa process. 
In the same vein, Satzewich (2015) also described the visa application process in detail, including the required documents and the role of the visa officer in the process. Although international student recruitment, international education and student migration are prominent areas of study in the immigration literature, my review of previous research in these areas shows that the majority of published works do not focus on international students’ pre-arrival experiences and challenges, specifically student visa application procedures. Rather, most studies focus on arrival and settlement experiences such as international students’ studying and coping experiences in schools and their region of study, and/or post-graduation such as work and residency experiences.
Tiernan (2023) addressed the amplification of precarity that is present in international student experiences, explores the stigmatized identities of students living with a student visa, and investigates the affective economy of internationalization in the United Kingdom’s neo-liberalized higher education system. Applying theories of stranger encounters from Sara Ahmed and cruel optimism from Lauren Berlant, the author provided a description of the complex, ever-changing and discriminatory student visa rules and highlight how power struggles and strangeness are inherent parts of international student experiences in the United Kingdom. The theoretical framework drew from feminist poststructuralist perspectives which allowed the study to critique pervasive deficit narratives and reveals precarity as a hidden reality of international student experiences. Using interview data from 29 semi-structured interviews with participants from 18 countries and studying at 12 different institutions, the study presented five main findings. First, by investigating how students navigate the student visa system in the United Kingdom, the author showed that this system is a complicated, multiphase, expensive, and often confusing process for international students. Second, navigating the student visa system involved encountering multiple and ongoing forms of surveillance, which exist both outside and inside of universities. Third, the student visa system created recognition of international students as strangers, and through differentiated visa rules, some students are positioned as ‘stranger’ than others. Fourthly, United Kingdom higher education can be described as an example of cruel optimism with student visa rules often resulting in traumatic events, despite the promises offered by academic international mobility. Finally, the study illustrated that the neo-liberalized nature of United Kingdom higher education creates a marketized, competitive, and often threatening environment, creating considerable stress and pressure for many of the people who inhabit or aspire to inhabit it. To date, studies of internationalization of higher education have not prioritized the inclusion of visa issues. By focusing on the experiences students navigating the visa system in the United Kingdom, specifically in terms of how these constitute and produce an affective economy of internationalization, the study offered unique data and analysis of an under-researched area. Furthermore, by applying contemporary feminist theories to international student experiences, the author aimed to theoretically advance the scholarship of the internationalization of higher education.
Adeyanju and Olatunji (2022) investigated the motivation for Nigerian migration to Canada for undergraduate education, with a focus on parent-sponsored undergraduate Nigerian students in Canadian universities. Using a qualitative research methods approach, the study showed that middle-class and upper-class Nigerians send their children to Canadian universities for undergraduate education because the student visa provides employment opportunities for international students, during and after studies, and Canadian permanent residence upon graduation. It is demonstrated in the paper that migration for higher education fits the neoliberal agenda of the current Canadian immigration policies and practices that target “designer immigrants,” that is, immigrants that are young, skilled, highly productive, educated, and self-sufficient. It was claimed throughout the work that migration for higher education is not fortuitous for the parents and their wards and the Canadian state, as higher tuition paid by international students augments the declining public funding of post-secondary institutions in Canada and avails international students the opportunity of employment and permanent residence in Canada. The study in essence revealed the contradiction in the claim that the neoliberal state is a neutral entity as evidence shows that Canada’s post-secondary institutions implement neoliberal programs with the aid of the Canadian state.
Odegbami (2022) explored how Principal/Designated School Officials (P/DSOs) interpret and make meaning of immigration regulatory environment. Historically, the United States has sought to maximize the talents and contributions of international students, export higher education, and take advantage of international students’ presence here as a foreign policy asset. Higher education institutions have emerged as critical partners in advancing national security while serving international student populations and maintaining a balance between governmental reporting responsibilities and institutional (and student-related) responsibilities. United States’ immigration laws and policies are constantly undergoing rapid and, in some instances, substantial changes that directly impact international students. These changing policies impacted how P/DSOs, particularly in urban community colleges, enact and implement processes and procedures to keep international students in compliance. A Foucauldian knowledge-power theoretical framework was employed, situating federal regulations, institutional policy, and P/DSOs in a Panopticon of surveillance. Using qualitative methods, data was collected from in-depth interviews, and document analysis of federal documents pertaining to congressional committee meetings, regulatory documents, and legislative texts), NAFSA documents (opinion pieces, advocacy position statements and recommendations, research), newspaper and journal articles, and documents and materials from the community colleges being researched in the study relating to international student policies and procedures (including institutional websites). Themes that emerged include advocacy, fear, criminalization, prejudice, surveillance, and docile bodies. The findings documented how immigration related regulations are interpreted and implemented.
Gichura (2010) explored the experience and study outcomes of Kenyan students pursuing higher education in the United Kingdom. A case study design using a cross-sectional and a mixed data collection method was adopted. Data was collected in three stages beginning with a survey where questionnaires (N=300) were administered to Kenyan students pursuing higher education in the UK. In stage two, interviews were conducted with Kenyan students, Kenyan education policy makers and staff from UK universities. Stage three involved analysis of policy documents. Findings showed that many of the students had a positive study and living experience while for others it was negative characterized by study extension, leaving without an award, dropped out or did not socially adapt owing to practical challenges associated with living abroad. Government systems to support students during the pre-departure phase were lacking and those that provided information to potential students had an economic interest in their recruitment. Evidently, studying abroad for some was based on uniformed decision making. On arrival in the United Kingdom, some of the students did not use the universities and Kenya Government support services as they were not aware that they were available. The main implication of the study was the need for a comprehensive policy and a code of conduct to guide the activities of various stakeholders involved in international education in Kenya, provision of support systems that meet the needs of international students’ and sensitization of students to their use and availability. Key recommendations that aimed to enhance the quality of experience of Kenyan students are made. This was to ensure the realization of the potential benefits of an international education to the Kenya Government, United Kingdom institutions and the students. The recommendations related to induction in Kenya and the United Kingdom, sensitization, monitoring and information dissemination prior and during the study period. A department to coordinate and manage international education in Kenya was proposed with more stakeholder involvement.
Hyams-Ssekasi et al. (2014) in their study asserted that for the last 40 years, the number of international students aspiring to obtain a qualification in U.K. universities has been exponentially growing but that such growth has been contested. What seemed to be a “golden” opportunity for Black-African students to pursue their education in the United Kingdom is met with challenges that impact the whole process of adjustment. They then examined these challenges using a qualitative empirical study of Black-African postgraduate students, carried out in three U.K. universities. The methods they utilized were observations, focus groups, one-to-one interviews, and a case study to help identify and analyze the issues. Their participants reported significant financial pressures and difficulties in understanding and integrating into the culture of U.K. universities. In some cases, these challenges left the students feeling disillusioned and cynical about the value of an international education. They then suggested that universities must endeavor to tailor their recruitment, orientation, and support programs to the needs of Black-African international students or face damaging their reputations as world-class education providers.
Yılmaz and Temizkan (2022) in their study tried to understand and explain the effects of the quality of university education service and socio-cultural adaptation difficulties factors on the satisfaction levels of international students. The research was carried out at Karabuk University, with the highest number of international students in Turkey. The data obtained through an online questionnaire using the convenience sampling method from 413 international students were analyzed with the “Structural Equation Model.” According to the analysis results, assurance and empathy from service quality dimensions, and cultural differences and religious belief variables from socio-cultural adaptation difficulties positively affect general student satisfaction. The research sample mostly consisted of Syrian students who migrated to Turkey due to the war and bright students from low-income African, Asian and Middle Eastern countries. Turkish universities form attraction centers for international students flowing toward western countries. In this respect, the results of the research offered original contributions to the higher education literature.
Wawera and McCamley (2020) in their study explored the relationship of loneliness in an international student to international student support service use. A convergent parallel mixed method design was employed for the study. An online Jong Gierveld loneliness scale with some additional demographics provided the quantitative data on loneliness in international student population. The qualitative semi-structured interviews explored what the participants themselves said about their experience of loneliness. It was found that the online Jong Gierveld loneliness scale provides some evidence of high levels of loneliness, three out of four, across the international student sample with no single subgroup or population group identified as lonelier. The quantitative data showed a negative relationship between loneliness and the number of international experience team service used. This data also showed that although knowledge of such services was high 30% of this sample chose not to use them as a result of events being full of too many strangers, or not feeling confident going as well as course work and part time employment pressures. The interviews provided evidence of the loneliness at the beginning on arrival, as might be expected, with participants talking about isolating themselves and talking to friends and family back home. For some this was not just an arrival issue but continued throughout their time in the UK and became more prominent when social situations changed such as people they had got to know moving or leaving. In addition, the qualitative data illustrated international student support service use as an important means of expanding social networks and having plans but also how for some ‘being lost in a crowd’ can be a barrier to attending. The study provided support for understanding the scale of loneliness in international students in the UK and as such for loneliness and tackling loneliness to be part of healthy university and university wellbeing agendas. The empirical data supported the role of international student support service use in helping students deal with loneliness and identifies some barriers to use of such services.
Evwerhamre (2020) explored the work-life balance experiences of international PhD students studying full-time in UK higher education. He sought to answer the question: how do international PhD students maintain a balance between academic demands (work) and personal life? He intended to understand how these students manage the demands of their research and personal life while considering the financial needs, language barrier, attrition rate and visa requirements they face during their studies. Drawing on interpretivism, the phenomenological study used the qualitative method of semi-structured interviews to explore the personal experiences and perceptions of these individuals. The participants were recruited, utilizing purposive and snowball sampling. The research sample was from 26 participants who were students at a University in Northwest England from various fields and different levels of study. The data collected was analyzed using the step-by-step guide of thematic analysis outlined by Braun & Clarke (2006). The findings of the research indicated that the major challenge these students face in their PhD journey is financial constraint. They also experienced challenges such as language barriers and isolation as a result of being distant from their extended family, although most of them had their spouses and children around. Despite the challenges experienced, the desire to complete their PhD led them to develop coping strategies such as prioritising, setting out a plan and working with a schedule. The support from their family and society also helped them to maintain a good work-life balance. Additionally, the support from their supervisors, institutional workshops and seminars as well as their colleagues acted as a form of organisational support, thereby helping most of them to balance their work (study) and family lives.
Yassin et al. (2020) in their study investigated the intercultural learning challenges that affect international students’ learning sustainability through a proposed measurement model. The data were collected from 273 international students in Malaysian HEIs through a survey and were analyzed using variance-based structural equation modeling (i.e., PLS-SEM). The results showed that intercultural challenges did not have a significant effect on students’ learning sustainability. Nevertheless, language challenges, academic challenges, and research challenges were found to have a significant negative impact on the learning sustainability of international students. The study concluded that intercultural learning barriers are considered to be intercultural learning challenges, which have a negative effect on international students’ learning sustainability even though international students might overcome such challenges with the passage of time. In addition, the study identified different factors pertaining to international students’ learning sustainability, such as students’ language and learning skills, Higher Education Institutions’ educational systems, and lecturers. Based on the finding of the study, Higher Education Institutions need to create a clear framework that encompasses these factors to improve learning sustainability among international students.
Ahrari et al. (2019) in their study explored the adjustment experiences of 10 international postgraduate students in Malaysia. They employed in depth, semi-structured interviews to. Three themes and twelve sub-themes emerged from the interviews, including academic adjustment (academic experiences with English language, different teaching and learning approaches, experiences with student support services, and academic support), psychological adjustment (safety and peacefulness, loneliness, anxiety and stress, and homesickness), and sociocultural adjustment (perceived discrimination, language and communication challenges, personal friendships with local students, and culture shock). The theoretical and practical implications were outlined in regard to international students’ expectations and experiences of living and studying in Malaysia.
de Moissac et al. (2020) in their study focused on undergraduate students at two mid-sized universities in Manitoba, Canada. Online and paper surveys were completed by 932 participants, of whom 21% identified as international students. The study, descriptive in nature, outlined the socio-demographic profiles, current mental health status, psychological characteristics, and coping strategies of international students compared to domestic students in each institution. Data showed that international students are more likely to report excellent mental health, score higher on the mental health scale, and report higher life satisfaction, higher self-esteem, and more positive body image than domestic respondents. However, they were less likely to talk about their hardships. It was then suggested that providing culturally adapted supports that take into consideration ethnolinguistic differences, religious practice, and mental health literacy will better meet the needs of international students on campus.
Oppong (2020) in his mixed-method study examined the traumatic experiences of African international graduate students in North Dakota in the United States of America. Using the explanatory sequential approach, thirty African graduate international students participated in a quantitative analysis questionnaire, while seven participants discussed their experiences in the qualitative thematic analysis interview. The quantitative analysis findings indicated that most African international graduate students had encountered challenges in North Dakota. The themes from qualitative suggested that most African graduate international students interviewed experienced trauma in their respective Universities. The study called for university campuses to be treated as a safe place that encourages innovation and creativity. Higher educational institutions are responsible for understanding cultural diversity and disparities in religion, language, and socialization.
The methodological approaches used in the literature are crucial for evaluating the reliability and validity of findings. Most studies employ qualitative methods, such as interviews and focus groups, to gather in-depth data on students' personal experiences. While these methods provide rich, contextual insights, there may be limitations in terms of generalizability. Quantitative studies, on the other hand, can offer broader patterns and correlations but may lack depth in understanding individual experiences. This review is bound to assess whether a mixed-methods approach, combining qualitative and quantitative techniques, has been adequately explored and whether it could enhance the robustness of future research. This is the contributive notion for this study currently being explored.
The implications of visa regulations on cultural assimilation and social integration should be a key focus. Studies indicate that stringent visa policies can isolate students, limiting their ability to engage fully with the host culture and build supportive social networks. This aspect is particularly pertinent for Nigerian students, who may face additional barriers such as racial discrimination. The literature review critically assessed how existing research addresses these socio-cultural dimensions and suggest ways to enhance understanding of how visa regulations shape the broader social experiences of Nigerian students in the United Kingdom.

Gaps in the Literature
The majority of existing research tends to focus on broad categories of international students or specific nationalities without delving deeply into the unique experiences of Nigerian students in particular. Given the distinct socio-cultural background and geopolitical context of Nigeria, there is a need for research that specifically examines how visa regulations affect the wellbeing of Nigerian students pursuing higher education in the United Kingdom. The intended difference in this current study lies in its focus on Nigerian students as a specific demographic group and its comprehensive exploration of their experiences with visa regulations. Centering on Nigerian students, the research aims to uncover nuanced insights into the challenges they face, the coping mechanisms they employ, and the broader implications for their wellbeing. This study also seeks to go beyond mere documentation of challenges by proposing actionable recommendations for policymakers, educational institutions, and support services to better address the needs of Nigerian students.






CHAPTER 3
METHODOLOGY


Introduction
This study explores the research question: What are the experiences of Nigerian students in the United Kingdom regarding visa regulations, and how do these experiences influence their wellbeing? This research question helps gather information on perceptions and experiences of five master’s international students from Nigeria at the University of south Wales. The study is qualitative in design and utilizes semi-structured interviews to gather data.

Research Design
Qualitative method research was used to explore the experiences of students regarding visa regulations on the wellbeing of Nigerian students undergoing higher education in the United Kingdom. Based on their experiences, the study examined the visa regulations governing Nigerian students' entry and stay in the United Kingdom, their lived experiences in navigating visa requirements and processes, the impact of visa regulations on various dimensions of student wellbeing, including mental health, socio-economic status, and academic performance, and coping strategies employed by Nigerian students to mitigate the challenges posed by visa regulations.

Participants
Five (5) Nigerian students enrolled in higher education programmes across various universities in the United Kingdom volunteered to participate in this study. The participants basically are composed of my friends undergoing higher education such as myself in the United Kingdom. A combination of purposive and snowball sampling was employed to recruit them. Palinkas et al. (2015) highlights how purposive sampling can be used effectively in qualitative and mixed methods research. Initially, universities with significant Nigerian student populations were identified, and these students were recruited via the social media platform (WhatsApp) via due interaction in the International Students’ Forum group on the platform, with which I and my fellow student friends are present. Snowball sampling was then utilized to access more participants through referrals from initial recruits.

Data Collection
Semi-structured interviews were used to gain insights into the prevalence and extent of wellbeing of students regarding visa regulations and its challenges. Richard et al. (2021) said this involves bringing together small groups of individuals to discuss their thoughts and feelings about well-being in a guided but open-ended discussion. It will reveal the personal and collective challenges these students face. Through guided discussions, I uncovered how visa restrictions affect not only their educational pursuits but also their mental health, social integration, and overall quality of life. The qualitative data obtained from these interviews provided a rich, contextual understanding that quantitative methods might overlook. Interview questions assessed students' awareness and understanding of visa regulation policies, providing insight into how well-informed they are about the processes that affected their educational experience. This approach enabled a thorough analysis of the relationships between demographic factors, policy awareness, and well-being, ultimately contributing to a deeper understanding of the challenges faced by Nigerian students.
The semi-structured interview method was suitable for this research because it allowed me ask specific questions informed by existing knowledge of relevant policies, theory and research on the visa regulation process while still allowing the interview to develop in unexpected directions, and potentially opening up significant areas of new information (Tavares, 2021).
An interview guide (See Appendix II) was used to coordinate the flow of the interview. 

Data Analysis
The interview recordings were manually transcribed and typed by me. After typing, I 
listened to the recordings again to correct any errors and check for accuracy before deleting them.
Qualitative data was analyzed using thematic analytical procedure to ascertain the extent to which visa regulations influence the overall wellbeing of students. This method involved systematically identifying, organizing, and offering insights into patterns (themes) within the data. Initially, data from interviews or focus groups with students were transcribed and familiarized. (Attride-Stirling, 2001, p. 387).

Ethical Considerations
I the researcher, with the due guidance of my supervisor, drafted out a “consent form”, within which the purpose as well as other confidentiality measures that were to be addressed to the participants in this study, and this was presented to the students gathered in the focus group towards attaining their permission to be a part of this research endeavor. This ensured that these participants were fully aware of what their involvement entails, including their right to withdraw from the study at any time without penalty. To ensure the needed confidentiality to the data that were presented by these students towards narrating their perceived notion and experiences towards the interview questions to be asked and answered, the closed-group platform via WhatsApp was proactively used to gather the participants as well as store their responses for future purposes towards the due needed analysis for the study. Following their participation, individuals received debriefing information to ensure they understand the study’s findings and implications, and this was done via offering resources for mental health support to those who may experience any distress or discomfort as a result of their involvement. Once the interview data was transcribed into digital text format for analysis, all audio-visual recordings of the interviews were deleted. De identified interview data and information generated from the research were kept confidential in password protected files on my university cloud storage password-protected computer, accessible only to myself and/or my supervisor Prof Sue James. Addition, pseudonyms were used to replace participant’s names to protect privacy, as I did not divulge their identity or data in any way that could be linked to them. (BERA, 2018).


Limitations
A limitation of the study is that the data was collected only from a specific group of participants—Nigerian students currently studying in a single university (University of South Wales) in the United Kingdom. The recruitment was conducted through international student group chats specifically for Nigerian students, which is probably not representing the full range of experiences or perspectives from all Nigerian students in the United Kingdom. Also, the study included students from a single university (University of South Wales) and studying Business Management and Psychology courses, but it did not account for the diverse experiences of students across different academic disciplines or universities. Participants were selected based on the criteria of being Nigerian and studying abroad in the United Kingdom. This specific criterion ensured that the study focused on the wellbeing of Nigerian students impacted by visa regulations, but it also means the findings are specific to this group
and may not reflect the experiences of students from other countries or those studying in other locations.







CHAPTER 4
RESULTS
Introduction
This chapter Presents the analyzed data that was collected from the interviews, which aimed to explore the potential impact of changes to visa regulations on the well-being of Nigerian students pursuing higher education in the United Kingdom. The discussion revolved around the visa application process, the challenges faced, the impact on students' well-being, and the coping strategies employed by these students. The following is the presentation of the results in line with the research questions that guided this study.
Research Question 1: What are the visa regulations governing Nigerian students' entry and stay in the United Kingdom?
Table 4.1 below, shows four themes obtained from thematic analysis highlighting what the students mentioned about the visa regulations governing Nigerian students' entry and stay in the United Kingdom. Direct quotes from the students are included to support each theme. An interpretation of their responses in terms of tone of response or language is provided as well as the outcome of visa regulations on the students.
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Table 4.1: Themes of the visa regulations governing Nigerian students' entry and stay in the United Kingdom.
	Themes
	Details
	Supporting responses from the students.
	 (Tone of response/
language
	Outcome

	Visa application process
	Application and Collection of Visa and Necessary Documents
	A: "The application process was really stressful and draining because I was asked to bring my bank statements which took lots of weeks to obtain from the bank and fluctuating exchange rates made it difficult to meet the required amount needed for the application, it was really annoying honestly, and I couldn’t sleep well for days thinking about it”.
	Negative
	Stress/ Ineffective Time Management

	Financial consideration
	Paying for the visa application and school fees deposit
	B: “I was asked to pay a huge sum of money just for a common visa application and the school also said I must pay a school fees deposit before I can be accepted into their university. These conditions given were annoying and expensive honestly”
	Negative
	High cost of visa fee

	
	
	C:”The terrible challenge I faced was the high cost of the visa fee because I had to start lending money from friends just to pay it up on time.
	Negative
	High cost of visa fee/ lack of funds.

	[bookmark: _Hlk176543247]High fee requirements for Dependents
	This allows students to bring their spouses or family to the UK
	D: “As an international student, I was trying to bring my wife and my son into the UK as my dependent, but all my efforts were in vain because the government wanted me to have certain huge amount of money in my account before I can make the application for my family to come join me here.  My efforts to bring my family into the UK has really affected me negatively in so many ways and has made feel isolated and lonely because I can’t afford the huge sums of money required for their application to stay with me here as planned and it’s frustrating.
	Negative
	High Financial Requirements/ family isolation.

	[bookmark: _Hlk176543303]Limited work hours
	This allows students to work 20 hours per week during term time.
	[bookmark: _Hlk178169509]E: “I am currently facing a challenge of raising money for my post study visa due to the increase in price, I am also Working only up to 20 hours per week which provides insufficient income to cover my essential living expenses, such as my rent, food, utilities, transportation, and study materials. I had to start relying on my family back in Nigeria for financial support at some point, and I must confess that I was ashamed doing that because they were also struggling in Nigeria due to the poor currency exchange rate. All this new visa regulations have really affected my mental health, and I cannot wait to finish my course and go back to Nigeria.
	Negative
	Insufficient income/Reliance on Family Support














[bookmark: _Hlk177834226]As shown in table 4.1, the results revealed that Nigerian students who were interviewed were negatively impacted by the visa regulations. For example:
The visa application Process caused students significant challenges during the application process. They must provide essential documents, such as a valid international passport which often requires multiple steps and visits before you can obtain it. The process can be stressful, particularly when waiting for documents like bank statements, which can take considerable time to obtain. Like student A stated in the table, “The bank took weeks to provide an official bank statement, and fluctuating exchange rates made it difficult to meet the required amount. “I couldn’t sleep well for days thinking about it,” she said, recalling the uncertainty of whether her bank balance would meet the exact amount required for a Tier 4 student visa.
This uncertainty added a significant layer of stress to the entire process.
Document requirements also involve gathering various documents, including bank statements and proof of funds. As seen from students’ responses, they frequently face difficulties with document collection, including multiple visits to the bank to get required documents and dealing with delays. The passport requirement and bank statements are critical components of the application, adding to the complexity.
 Financial consideration also indicated that financial aspects of the visa application pose challenges. Students often encounter delays in obtaining necessary bank statements as proof to show that they can pay up their fees when they arrive the United Kingdom and the overall cost of the visa and the tuition fee deposit is described as very expensive by the students in the table. These financial pressures add to the difficulties of navigating the visa process.
High fee requirements for dependents create a significant layer of complexity and stress to the visa process. For students bringing family members—often spouses and children—the financial burden is significantly increased, making the overall experience more challenging. As evident from the table, student D stated that “I was trying to bring my wife and my son into the UK as my dependent, but all my efforts were in vain because the government wanted me to have certain huge amount of money in my account before I can make the application for my family to come join me here”. The UK visa regulations require Nigerian students to demonstrate substantial financial resources to support themselves and their dependents without access to public funds. Many students struggle to meet these high financial requirements. This financial burden often forces students to leave their dependents behind, leading to family fragmentation and isolation.
Limited work hours also posed a challenge, as student E stated, “I had to start relying on my family back in Nigeria for financial support at some point, and I must confess that I was ashamed doing that because they were also struggling in Nigeria due to the poor currency exchange rate”. Due to limited work hours, many Nigerian students have to rely heavily on financial support from family back home. This can be challenging due to fluctuating currency exchange rates, economic instability in Nigeria, or personal financial difficulties of family members. This dependency can lead to additional stress and feelings of helplessness or guilt, and this can affect their mental health.
Research Question 2: What are the lived experiences of Nigerian students in navigating visa requirements and processes?
	








Table 4.2: Themes of the lived experiences of Nigerian students in navigating visa requirements and processes
	Themes
	Details
	Supporting responses from the students
	 (Tone of response/language)
	Outcome

	Visa Application Stress
	Application and Collection of Visa and Necessary Documents
	A: “My experience in doing my visa process was a bit stressful for me."
	Negative
	Stress and Delay

	
	
	C: “I had to wait for 30 working days for my passport to be due so that I can apply for the visa”
	Negative
	

	Financial Burden
	Purchasing Cost of Visa
	B: “The cost of the visa was very, very expensive”
	Negative
	Expensive and
Tedious

	
	
	D: “I was actually waiting for some documents to be ready so I can apply for the visa. It wasn't easy”
	Negative
	

	Mental Health Impact
	Resultant Mental Effect of Experience
	A: Trying to apply for the visa really upset me, and also affected my mental health because... I was really not happy with the numerous conditions given because I am not even from a rich home and that made it difficult for me.”
	Negative
	Dissatisfied and
Overwhelmed

	Coping Mechanisms
	Ways of meeting up with the demands
	C: “It was really not easy; you know I was trying to work and gather funds and pay up for it”
	Negative
	

	
	
	E: “I actually contacted the mental health support team in my university online and they actually helped me with some advises regarding my visa process”
	Positive
	






As shown in table 4.2, the results revealed that Nigerian students who were interviewed were negatively impacted in navigating visa requirements. For example:
Visa application stress shows from the table that Nigerian students navigating visa requirements and processes often face significant stress and challenges. Many students find the application process itself to be stressful, describing it as complex and overwhelming. Delays in document collection add to this stress, with some students waiting up to 30 working days for necessary documents to be ready, which prolongs the application timeline.
The financial burden associated with obtaining a visa is another major concern. The high cost of the visa is described by student B as "very, very expensive," creating significant financial strain. This strain is compounded by the need to wait for documents before being able to apply, which adds to the financial pressure.
Mental health impact also poses a big challenge, it is evident from the table that financial burdens also impacted students' mental health. The stress from managing these expenses affects their well-being, with some students expressing that the financial burden has made them very unhappy and stressed.
To cope with these challenges, students employ various coping mechanisms. Balancing financial requirements is a common struggle, as students work hard to gather the necessary funds while managing their studies. Support systems, such as mental health services, play a crucial role in helping students cope. Students who have accessed these services report receiving valuable assistance that helps them manage the stress associated with the visa application process.
Research Question 3: What is the impact of visa regulations on various dimensions of student wellbeing, including mental health, socio-economic status, and academic performance?


Table 4.3: Themes of the impact of visa regulations on various dimensions of student wellbeing, including mental health, socio-economic status, and academic performance.
	Themes
	Details
	Supporting responses from the students
	 (Tone of response/language)
	Outcome

	Mental Health Impact
	Application and Collection of Visa and Necessary Documents
	A: My experience in doing my visa process was a bit stressful for me."
	Negative
	Stressful and Time Consuming

	
	
	B: "It really took a lot of my time because it was very stressful."
	Negative
	

	
	
	C: My agent really stressed the hell out of me
	Negative
	

	
	
	D: “At that moment, I was really, really not happy, you know? Trying to get something and you're not getting it when you need it.”
	Negative
	

	
	
	E: “I was not mentally okay. I was really stressed mentally.”
	Negative
	

	Financial Strain
	Purchasing Cost of Visa
	A: “The cost of the visa was very, very expensive.”
	Negative
	Highly demanding and strenuous

	
	
	B: “ I battled with financial challenges because it wasn't easy paying for the visa”
	Negative
	

	
	
	[bookmark: _Hlk177760462]C: "I had to source funds from friends to add up to what I actually have so that I can pay my visa fee on time”
	Negative
	

	Academic Performance
	Due Influence of Visa Experiences on Academic Performance
	A: “Balancing meeting visa financial requirements with my academic and personal expenses is not really easy”
	Negative
	Detrimental effect on academics

	
	
	B: “ University support systems were really helpful to me in terms of advising me about coping with my studies and visa challenges”
	Positive
	

	
	
	[bookmark: _Hlk178171421]C: “I struggled with mental stress which impacted my academic performance negatively due to the annoying visa regulations”
	Negative
	

	
	
	D: “I battled with financial stress which contributed to reducing my academics performance” 
	Negative
	





As shown in table 4.3, the results revealed that Nigerian students who were interviewed were negatively impacted by the visa regulations on various dimensions of student’s wellbeing.
For example:
The mental health impact from the table shows that Students often experience substantial stress during the visa application process. This stress is compounded by anxiety due to delays, inefficiencies in the system, and the overall uncertainty of the process, which leads to considerable mental strain. Many students report feeling unhappy and mentally unwell due to these challenges.
Financial strain also poses another challenge as evident from the students’ responses that “the visa fee is really expensive”. The high cost of visa applications places a heavy burden on students, who often struggle to meet these financial demands. This difficulty is exacerbated by the need to seek additional funds from friends or other sources to cover the expenses. Balancing these financial requirements with other personal and academic expenses proves to be a significant challenge for many. economic downturns often lead to high inflation rates, driving up the cost of living domestically. Nigerian students relying on financial support from home face the double burden of reduced financial value and the increasing cost of basic goods, making it harder for their families to send adequate funds for tuition and other fees.
Students reported facing challenges in their academic performance due to the effects of the financial pressure of the visa process. As evident from the data, student C said, “I struggled with mental stress which impacted my academic performance negatively due to the annoying visa regulations”. most students were adversely affected by the stress and financial strain associated with visa regulations. Students find it challenging to manage their academic expenses while meeting the financial requirements for their visas. The mental stress from the visa process impacts their ability to focus on their studies, leading to potential declines in academic performance increasing the level of anxiety. Financial stress further exacerbates this issue, as it can reduce students' academic achievements. However, university support systems play a crucial role in helping students navigate these challenges, providing necessary assistance to mitigate some of the negative impacts on their well-being and academic success.

Research Question 4: What are the coping strategies employed by Nigerian students to mitigate the challenges posed by visa regulations?


Table 4.4: Themes of the coping strategies employed by Nigerian students to mitigate the challenges posed by visa regulations.
	Themes
	Details
	Supporting responses from the students
	(Tone of response / language)
	Outcome

	Financial Strategy
	Meeting up with financial sustenance
	[bookmark: _Hlk177836836]A: “I had to source funds from friends and some family members to be able to pay for my post study visa 
	Positive
	Friends, Family and Work

	
	
	B: "I currently get support from family to manage financial challenges”
	Positive
	

	
	
	C: “I am currently looking for part-time jobs to help cover my expenses”
	Positive
	

	Psychological and emotional support
	Mental Health Provision
	[bookmark: _Hlk177760935]A: “I was emotionally not ok due to the new visa regulations and the increase in cost. I had to go to my university mental health support team for advice and they were really helpful and gave me some advice.
	Positive
	University support team

	
	
	B: “The UK government keeps on increasing visa costs and making new visa rules for international students and this has made me depressed on different occasions. I have been getting support from my university regarding my anxiety and depression.”
	Positive
	

	
	
	
	
	

	Practical adaptation and persistence
	Resilience & Network support
	A: ”Balancing meeting visa financial requirements with my academic and personal expenses is not really easy and working for me, but I have recently applied for some jobs and still hoping for the best to come”
	Positive
	Jobs

	
	
	[bookmark: _Hlk177837271]B: "I am trying to adapt to the new visa challenges and environment as part of the process of being an immigrant student and the little job I do now is really handy and covers my expenses "
	Positive
	

	
	
	C: “I recently got a warehouse job to support myself and my academic expenses, the pay is quite ok, and I am comfortable with it. I will also have to save up for my post study visa soon By God’s grace.
	Positive
	

	
	
	D: “Getting part time jobs has really helped me in many ways in managing my academic expenses
	Positive
	



Table 4.4 shows the themes of coping strategies employed by Nigerian students to mitigate the challenges posed by visa regulations. Nigerian students employ various coping strategies to address the challenges posed by visa regulations. 3 strategies emerged dominant in the approaches adopted by students.  They involved ...
Financial strategies are crucial for managing the economic pressures associated with visas. As student A stated, “I had to source funds from friends and some family members to be able to pay for my post study visa”. Students often seek financial assistance from friends and support from family to help cover the high costs. Many also search for part-time jobs to supplement their income and manage expenses more effectively. 
 Psychological and emotional support also plays a crucial role as one of the coping strategies students use as a relief in the visa challenges. As evident in the table, student A stated “I was emotionally not ok due to the new visa regulations and the increase in cost. I had to go to my university mental health support team for advice and they were really helpful and gave me some advice”. Students turn to university mental health services to help cope with the stress and emotional strain caused by the visa process. Psychological support access provides additional relief for students struggling with mental well-being due to the challenges.
Practical adaptation and persistence also comes into place as this also plays a significant role. Students work on balancing expenses with academic and personal responsibilities to manage their financial and academic needs effectively. As student B stated in the table, “I am trying to adapt to the new visa challenges and environment as part of the process of being an immigrant student and the little job I do now is really handy and covers my expenses.” Adapting to new challenges and environments is part of the process, helping students adjust to their situation


CHAPTER 5
DISCUSSION
Introduction:
This chapter discusses the results presented in chapter 4, Evidence from other related current studies have been provided to offer a deeper understanding of the challenges Nigerian students encounter when dealing with visa regulations
The visa regulations governing Nigerian students' entry and stay in the United Kingdom.
The visa application process for Nigerian students involves several challenges, including the need for essential documents such as a valid passport and bank statements. The complexity and length of the process, characterized by multiple steps and delays, align with historical shifts in UK visa policies. The Points-Based System introduced in 2008 and subsequent changes, such as stricter requirements and maintenance rules, have made the application process more rigorous and time-consuming, reflecting broader socio-political changes and their impact on international students' experiences (Karzunina, 2017).
Nigerian students face difficulties with document collection, including delays in obtaining bank statements and repeated visits to the bank. This is consistent with findings from empirical studies which highlight the bureaucratic complexities and delays in visa applications (Tiernan, 2023). The historical evolution of UK visa policies, which has become more structured and stringent, exacerbates these challenges. Students' experiences with document requirements are indicative of the increased administrative burden introduced by recent visa regulations.
The high cost of visas and financial strain experienced by Nigerian students are significant stressors. This aligns with literature indicating that the financial burden of visa applications, including high fees and the requirement to demonstrate substantial funds, imposes considerable stress on students (Burnett & Chebe, 2020). The financial challenges are compounded by the restrictions on working hours during term time, which limit students' ability to earn additional income, exacerbating their financial difficulties (Herd & Moynihan, 2019)

The lived experiences of Nigerian students in navigating visa requirements and processes
The results from Table 4.2 detailing the lived experiences of Nigerian students navigating visa requirements and processes underscore several significant themes, which can be contextualized within broader research findings on international student experiences.
The table reveals that Nigerian students often find the visa application process stressful, citing challenges in the application process and delays in document collection. This stress is a common experience among international students, as highlighted by Olanubi (2023), who documented the laborious nature of the visa process for Nigerian students in Canada. The delays and complexities involved in securing necessary documentation can exacerbate stress levels, impacting students’ mental health and well-being.
The financial burden associated with obtaining a visa is another critical issue. The high cost of visas creates significant financial strain for students, as evidenced by the excerpts in the table. This financial pressure is not unique to Nigerian students; Adeyanju and Olatunji (2022) also found that financial considerations are a major factor driving Nigerian students to seek educational opportunities in countries with more favorable economic conditions, like Canada. This strain can affect students’ ability to focus on their studies and overall quality of life, as managing finances becomes a primary concern.
The stress resulting from financial burdens and the visa application process can have profound impacts on mental health. Students in the table reported being unhappy and stressed due to financial pressures. Tiernan (2023) discussed how complex and discriminatory visa rules in the UK create considerable stress for international students, further supporting the findings that visa-related issues significantly impact mental health. The need for mental health support becomes evident, as students struggle to balance their academic responsibilities with financial and administrative challenges.
Students employ various coping mechanisms to manage these stresses. Balancing financial requirements and seeking support from mental health services are common strategies. The importance of support systems is echoed in Wafula’s (2023) research, which highlights how international students in the U.S. rely on social networks and institutional support to navigate racial discrimination and other challenges. Similarly, Gichura (2010) emphasized the need for comprehensive policies and support systems to enhance the quality of international education for Kenyan students in the UK, suggesting that such support is crucial for Nigerian students as well.
The experiences of Nigerian students navigating visa requirements reflect broader themes in the internationalization of higher education. The studies by Okunade and Awosusi (2023) and Lee and Rice (2007) show that systemic issues, such as economic conditions and neo-racist policies, shape the experiences of international students. The financial and administrative challenges faced by Nigerian students are indicative of larger structural barriers that international students encounter globally. These challenges highlight the need for policy reforms and institutional support to create more inclusive and supportive environments for international students.




The impact of visa regulations on various dimensions of student wellbeing, including mental health, socio-economic status, and academic performance
Table 4.3 illustrates the impact of visa regulations on various dimensions of Nigerian students' well-being, including mental health, socio-economic status, and academic performance. The table identifies key themes from student experiences, shedding light on the profound effects of visa-related challenges.
The mental health impact is a significant theme, with students frequently reporting stress during the visa application process. This stress is exacerbated by anxiety due to delays, inefficiencies in the system, and the overall uncertainty of the process. Many students’ express frustration with the inefficiencies and mental strain from not receiving necessary documents on time, leading to substantial mental health issues. As one student noted, "I was not mentally okay. I was really stressed mentally." This aligns with Olanubi (2023), who highlighted similar stressors for Nigerian students in Canada, emphasizing the adverse mental health consequences of visa application challenges.
Financial strain is another critical issue identified in the table. The high cost of visa applications places a heavy burden on students, with many struggling to meet these financial demands. Students often seek additional funds from friends or other sources to cover expenses, further highlighting the financial strain. One student remarked on the difficulty, stating “I had to source funds from friends to add up to what I actually had so that I can pay my visa fee on time " This financial burden is consistent with Adeyanju and Olatunji's (2022) findings, which noted that financial considerations are a major factor driving Nigerian students to countries with more favorable economic conditions.
The impact of visa regulations on academic performance is also evident. Students face challenges managing academic expenses while meeting financial requirements for visas. The mental stress from the visa process affects their ability to focus on studies, potentially leading to declines in academic performance. Financial stress further exacerbates this issue, reducing students' academic achievements. However, university support systems play a crucial role in helping students navigate these challenges. As noted in the table, one student stated, "University support systems were helpful," which underscores the importance of institutional support in mitigating the negative impacts on well-being and academic success.
These findings reflect broader themes in the internationalization of higher education. Studies by Okunade and Awosusi (2023) and Lee and Rice (2007) indicate that systemic issues such as economic conditions and neo-racist policies shape international students' experiences. The financial and administrative challenges faced by Nigerian students are indicative of larger structural barriers encountered by international students globally. These challenges underscore the need for policy reforms and robust institutional support to create more inclusive and supportive environments for international students.
Relating these findings to Social Capital Theory, developed prominently by Pierre Bourdieu and expanded by Robert Putnam, offers deeper insights. Social Capital Theory posits that social networks and relationships provide valuable resources and influence one's social position and opportunities. Bourdieu defined social capital as the aggregate of actual or potential resources linked to a durable network of institutionalized relationships. This theory is highly relevant in understanding the experiences of Nigerian students navigating visa regulations.
The mental health impact, as highlighted in table 4.3, can be mitigated through strong social networks that provide emotional support and reduce stress. This reflects the bonding social capital, which strengthens connections within homogenous groups and provides a support system for Nigerian students facing visa challenges. Additionally, the financial strain experienced by students could be alleviated by leveraging bridging social capital, which connects diverse groups and provides access to resources beyond immediate social circles.
Academic performance, affected by mental and financial stress, can be improved through linking social capital, which connects students with institutional support systems. Universities play a crucial role in fostering these connections, offering support that helps students manage the complexities of visa regulations and their academic responsibilities.


Coping strategies employed by Nigerian students to mitigate the challenges posed by visa regulations which are the Financial Support, Psychological Stability and Practical Adaptation.
Table 4.4 highlights the various coping strategies Nigerian students use to manage the challenges associated with visa regulations, revealing the complexity and breadth of their responses.
Students frequently seek financial support from friends and family, illustrating the application of Social Capital Theory. A student's comment, " I had to source funds from friends to add up to what I actually have so that I can pay my visa fee on time" underscores the reliance on social networks to gather resources (Bourdieu, 1986; Putnam, 2000). Additionally, students often take up part-time jobs to alleviate immediate financial pressures. This not only addresses their economic needs but also helps in building bridging social capital, linking them with various groups in the job market.
To cope with stress related to visa processes, students utilize university mental health services. One student's reflection, "I was emotionally not ok due to the new visa regulations and the increase in cost. I had to go to my university mental health support team for advice and they were really helpful and gave me some advice," highlights the crucial role of psychological support in managing emotional strain. This aligns with Putnam's (2000) emphasis on social capital, which includes institutional support systems that enhance well-being through trust and cooperation.
 Students show resilience by adapting to new environments and handling delays and bureaucratic challenges. The comment, "I had to wait for 30 working days for my passport to be due, it was very stressful," demonstrates their persistence and practical adjustment. This reflects the concept of linking social capital, which connects individuals with institutional resources and helps navigate complex systems (Patulny & Lind Haase Svendsen, 2007).
Lazarus and Folkman’s Stress and Coping Theory (Folkman and Lazarus, 1984). provides a framework for understanding how students manage the stress of visa regulations. The theory posits that stress is a transactional process involving primary and secondary appraisals. Students assess the visa challenges as threats and evaluate their coping resources, engaging in problem-focused strategies (e.g., financial assistance, part-time work) and emotion-focused strategies (e.g., using mental health services) to manage stress (Aldwin, 2009; Schoenmakers, Van Tilburg & Fokkema, 2015).
Maslow’s Hierarchy of Needs offers insight into how visa-related stress impacts students’ ability to meet their fundamental needs. Financial and psychological stressors can interfere with meeting basic needs for safety and security, affecting students' ability to focus on academic and personal growth. By addressing these stressors, institutions help students progress through the hierarchy from meeting basic needs to achieving self-actualization (Sirgy, 1986; Hale et al., 2019).






CHAPTER 6
CONCLUSION AND RECOMMENDATIONS
Conclusion
This study has comprehensively examined the far-reaching consequences of visa regulations on the well-being of Nigerian students pursuing higher education in the United Kingdom. The findings unequivocally indicate that stringent visa policies have profound impacts on the academic performance, mental health, social integration and overall quality of life of these students. The complexities of the visa application process, uncertainties surrounding visa renewals and restrictions on work opportunities all contribute to heightened stress levels, feelings of isolation and diminished academic aspirations. As the United Kingdom continues to be a hub for international education, it is imperative that policymakers reconsider the current visa framework to strike a balance between national security concerns and the well-being of international students.
Recommendations
Based on the findings made and conclusion decided upon, the following recommendations were made:
The United Kingdom government and educational institutions should offer more comprehensive support services for Nigerian students, including mental health resources, academic guidance and social integration programmes. By offering more comprehensive support services spanning mental health resources, academic guidance, and social integration programs, the UK government and educational institutions can significantly improve the overall wellbeing of Nigerian students. These measures will help students feel supported, valued, and equipped to succeed academically and personally during their time in the UK. This approach not only benefits Nigerian students but also strengthens the UK’s reputation as a welcoming and inclusive destination for international students.
Workshops, webinars or online resources can also be offered to help students understand the visa application process, their rights and responsibilities. By offering workshops, webinars, and online resources that help Nigerian students understand the visa application process and their rights and responsibilities, the UK government and educational institutions can alleviate much of the anxiety and confusion that often surrounds visa issues. Empowering students with knowledge and practical tools not only support their legal status but also enhances their academic performance and overall wellbeing, allowing them to focus on their studies and career goals.
The United Kingdom government should reconsider restrictions on part-time work opportunities for Nigerian students, allowing them to gain valuable work experience and alleviate financial pressures. Reconsidering restrictions on part-time work for Nigerian students would provide numerous benefits, both for the students and for the UK. Allowing more flexibility in working hours would help Nigerian students meet their financial needs, gain valuable work experience, and enhance their employability, all while contributing to the UK economy. By making these changes, the UK would continue to attract and support talented international students, reinforcing its reputation as a top destination for higher education and skilled labor.
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APPENDIX II
INTERVIEW QUESTIONS FOR THE PARTICIPANTS
Objective 1: To examine the visa regulations governing Nigerian students' entry and stay in the United Kingdom
Question 1: Can you describe your experience with the UK visa application process as a Nigerian student?
Question 2: What challenges did you encounter during your visa application and how did you overcome them?

Objective 2: To explore the lived experiences of Nigerian students in navigating visa requirements and processes
Question 1: Can you describe your overall experience with obtaining a student visa to study in the UK?
Question 2: What specific challenges did you face when gathering the necessary documents for your visa application?

Objective 3: To analyze the impact of visa regulations on various dimensions of student wellbeing, including mental health, socio-economic status, and academic performance
Question 1: How have the UK visa regulations affected your mental health during your studies?
Question 2: Can you describe any financial challenges you have faced as a result of complying with visa regulations, and how have they affected your socio-economic status?

Objective 4: To identify coping strategies employed by Nigerian students to mitigate the challenges posed by visa regulations
Question 1: How do you balance meeting visa financial requirements with your academic and personal expenses?
Question 2: What resources or support networks have you relied on to navigate visa-related challenges?
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