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“Successful Futures marks a radical departure from the curriculum of the last century and provides an opportunity to build a new curriculum for Wales which is fit for the 21st Century and beyond.”
Introduction
Successful Futures signals a new direction for education in Wales. The introduction of a purpose driven curriculum places greater emphasis on equipping young people for life in the 21st Century. It aims to promote creativity and critical thinking to enable young people to learn new skills and apply subject knowledge in real world contexts.  At the heart of the new curriculum for three to sixteen-year olds in Wales are the Four Core Purposes which will be central to all teaching and learning in schools. The Four Purposes aim for our young people to be:
· Ambitious, Capable Learners, ready to learn throughout their lives
· Enterprising, Creative Contributors, ready to play a full part in life and work
· Ethical, Informed Citizens of Wales and the world
· Healthy, Confident Individuals, ready to lead fulfilling lives as valued members of society.
There will also be six Areas of Learning and Experience (AoLE), they are:
· Expressive Arts.
· Health and Well-being.
· Humanities (including RE which should remain compulsory to age 16).
· Languages, Literacy and Communication (including Welsh, which should remain compulsory to age sixteen, and Modern Foreign Languages).
· Mathematics and Numeracy.
· Science and Technology.
A Curriculum for Wales also provides a framework to enable the delivery of three cross-curricular responsibilities: Literacy, Numeracy and Digital Competence.
The process of curriculum reform started in 2015, following the poor performance of Welsh pupils in successive Programme for International Student Assessment (PISA) tests.  The Welsh Government commissioned Graham Donaldson to undertake an independent review of the curriculum and assessment arrangements in Wales.  As part of the review, the views of teachers, parents, children and young people in Wales were gained, as well as drawing upon international comparisons and research (Donaldson, 2015).  Time was spent visiting schools in Wales, speaking to stakeholders at all levels and engaging with existing policy documents to ensure it was a robust and thorough process. His report, entitled ‘Successful Futures’ states that there is a need for fundamental change in Welsh education and puts forward sixty-eight recommendations to enable this (Donaldson, 2015).  The Welsh Government accepted the report in its entirety and published a framework for how the new curriculum would be co-constructed with educators, and implemented over a sustained period of time.
Literature Review
In the Successful Futures report, curriculum is defined as “all the learning and assessment experiences and activities that are planned with the aim of meeting the defined purpose of education” (Donaldson, 2015).  This review will critically discuss how this definition will reframe education in Wales and compare the curriculum implications within Successful Futures with the views of theorists including Priestley, Waters and Stenhouse. A range of curriculum models and international examples will be critically analysed and compared with the curriculum reform process in Wales.  Throughout the review, a range of research will be drawn upon including reports from the Organisation for Economic Co-operation and Development (OECD), Estyn and the Education Endowment Foundation to challenge viewpoints and offer impartial balance.
Successful Futures indicates a shift in Welsh education towards a purpose driven curriculum.  Lawrence Stenhouse (1975) indicates that there are three key types of curriculum: a content curriculum, an outcomes curriculum and a process curriculum.  Whilst the National Curriculum of 2008 provided a content curriculum, it could be argued that Successful Futures would be defined as a process curriculum with the Four Core Purposes as a starting point.  This change is significant. With the closing of the consultation period on the Draft Curriculum, it is now the implementation stage that we prepare for in Wales, and this will be critical to the success of the curriculum reform.  It is essential that teachers are given the time and Professional Learning opportunities to fully understand the curriculum.  
There have been many comparisons made between the recent Curriculum for Excellence (CfE) in Scotland and Successful Futures.  Whilst the initial philosophy behind the CfE also indicated a process curriculum approach, in practice it has become content driven due to time and assessment pressures that have been introduced.  Before its implementation, The Organisation for Economic Co-operation and Development (2015) recognised that Scotland had developed a visionary approach with their Curriculum for Excellence, but noted that it would only be deemed successful if it was fully implemented on a national scale.  However, for such a radical and complex change, schools and teachers were not given enough time to make sense of the new curriculum.  Through professional dialogue with colleagues, sharing of good practice at a local and regional level and engaging with research, practitioners in Wales must be given this time and the opportunity to deepen their understanding of the curriculum development process.  This process will be fundamental to effective national implementation.  The concern if this doesn’t happen, is that schools may revert back to what they have always done and attempt to fit the Four Purposes into their existing content-based curriculums, without reflecting on the ethos behind the reform.  Priestley (2019a) supports the philosophy behind Successful Futures, arguing that schools and practitioners need to develop a wider view of the curriculum and see it as more than simply content. Whilst many teachers may agree with this, developing a broader sense of the curriculum will be a process that needs to happen over time.
Strong leadership supporting the teaching profession to plan and deliver the new curriculum, is critical to the success of Successful Futures. In recent years, the educational workforce in Wales have been used to knowing what they are expected to deliver.  In the Programme of Study curriculum documents, it states that ‘for each subject, in each of the key stages listed above, programmes of study set out what learners should be taught’ (Welsh Government, 2008).  Whilst this approach can be seen as limiting in terms of promoting creativity and learner engagement, it sets out the same content for all schools.  However, Graham Donaldson (2015) criticised this level of prescription, stating that the curriculum has become overloaded, complicated and outdated. His comments refer, in part, to the curriculum structure within many schools that place a heavy weighting on the core subjects of English, Maths, Welsh and Science, and also to the time-consuming assessment arrangements that are in place.  Waters (2013) supports this view and confirms the theory that “problems occur when the curriculum gets too complicated”. This over-complication has left many schools in a position where Literacy and Numeracy development are prioritised in terms of timetabling and importance, sometimes at the expense of other subjects. However, even though this was a focus for many schools, it was not translating to results at an international level as 15-year-olds in Wales were still performing at a low level in PISA tests (OECD, 2014).
With the introduction of the six Areas of Learning and Experience (AoLE), Successful Futures aims to provide a better balance between subject disciplines for schools.  Whilst each AoLE provides an outline of the related knowledge, skills and experiences, there is little prescription on the range of content.  Donaldson (2015) recognises that there has been an international trend in recent years towards using ‘areas of learning’ as opposed to separate subjects.  Although this approach won’t be new for those with experience of the Foundation Phase in Wales, this is another significant shift for pupils and teachers at Key Stage 2 and beyond whose main experience may have been for subjects to be taught in isolation. New Zealand recognise the positive impact that making links between different subject areas can have, with their current curriculum highlighting the importance of all learning making use of the natural connections that exist between learning areas (Ministry of Education, 2007).  This holistic approach to the curriculum is something that will now be adapted in Wales, in light of the AoLE’s. In contrast to this, England have rejected the notion that blending subjects into Areas of Learning is the most effective way of organising their curriculum.  Similarly to Wales, England have also struggled with their international performance in recent PISA tests, however, their approach to curriculum design remains the same. The National Curriculum in England is organised on the basis of four key stages, and twelve subjects that are classified in legal terms as ‘core’ and ‘other foundation’ subjects (Department for Education, 2014).  The concern with this approach is that it will lead to a narrowing of the curriculum, with the core subjects gaining priority.
Adopting an interdisciplinary approach may be a more significant change for secondary schools than it will be for primary schools.  In secondary schools, teachers may have a more specific subject expertise and very often, teach one subject in isolation.  However, in primary schools, teachers are responsible for teaching a range of subjects and cross curricular competences often through an overarching topic or learning theme.  Dowden (2007) states that interdisciplinary learning is helpful to ensure subject matter is consolidated through relevant and meaningful contexts.  Since the introduction of the Foundation Phase in 2008, many schools have seen the benefit of a holistic approach to the curriculum and the opportunities it gives pupils to apply their learning in real life contexts.  There is a high emphasis on learning within the Foundation Phase being cross-curricular in nature but also practical and relevant (Welsh Government, 2015).  It is vital that the learning experiences offered to pupils and young people in Wales remain relevant if they are going to succeed when they leave education.  It could be argued that some of the content outlined on the National Curriculum for Key Stage 2 and Key Stage 3 in 2008 goes against this ethos and is no longer relevant in 2019.  This is a benefit of Successful Futures – as the curriculum is purpose driven, it can evolve in our quickly changing world, ensuring pupils continue to receive an education that is relevant and fit for purpose in the 21st Century. 
A concern for some educators within Wales is that by implementing an interdisciplinary approach to learning, we will be losing a depth of knowledge across all subjects.  Indeed, a common misconception surrounding A Curriculum for Wales is that it is purely a skills curriculum.  However, Donaldson (2015) negates this argument, stating that the “subject against skill/competence debate represents an unhelpful polarisation, since both make important contributions to fulfilling the purposes of the curriculum”.  Through promoting an interdisciplinary approach to learning with the AoLE’s, Successful Futures places a greater emphasis on the development of skills for the real world. This should not, in turn, result in a knowledge gap. Priestley (2019a) believes that disciplinary knowledge should always be the foundation of school content through either a subject based or interdisciplinary approach.  His argument supports the philosophy outlined in Successful Futures, but also maintains that an interdisciplinary approach shouldn’t result in a loss of knowledge.  Following the trial of an interdisciplinary Project Based approach to learning in secondary schools, the Education Endowment Foundation (2016) were critical about the approach, indicating that it had no impact on literacy or student engagement and had a potentially damaging impact on vulnerable pupils who were entitled to Free School Meals.  Whilst this case study could undermine some of the core principles of Successful Future, the Literacy and Numeracy Framework continue to be key drivers of the new curriculum.  This will ensure that both of these areas remain as a priority for schools to ensure standards are maintained.  A different perspective from that of the Education Endowment Foundation, is the approach to curriculum in Finland, who have continually out-performed Wales in recent PISA tests.  The driving force behind their curriculum is that learning experiences should allow pupils to combine the knowledge and skills they have gained in different subjects to form meaningful wholes (Finnish National Board of Education, 2016).  Their commitment to ensuring an interdisciplinary approach underpins their philosophy that pupils should leave school with the skills they need to succeed in life.  This view of education and the curriculum is supported by Mick Waters (2013) who believes that in an ever-evolving society, our challenge as educators is to make our children’s learning fit them for their future.  When designing a school level curriculum, schools in Wales now have the freedom to ensure that the learning that takes place is purposeful for pupils and their future. 
An alternative definition of curriculum put forward by Priestley (2019b), is that curriculum is “the multi-layered social practices, including infrastructure, pedagogy and assessment through which education is structured, enacted and evaluated”.  This definition refers more explicitly to pedagogy and how it underpins the curriculum than definition given in Successful Futures.  With the current curriculum in Wales split into Key Stages, there is a great variance between the pedagogy and range of teaching approaches as pupils progress through school.  The OECD (2005) have identified that the quality of teaching is the most important variable in schools that influences student achievement. Therefore, in order for any curriculum to be successfully implemented, pedagogy must be secure.  Donaldson (2015) recognises this and within his review of the curriculum, noted that there is a fundamental interdependency between the purposes of the curriculum and pedagogy.  With a purpose driven approach and the removal of key stages in place of a learning continuum, pupils should experience less of a variance in approach as they move between schools and key stages. The twelve Pedagogical Principles outlined in Successful Futures are directed towards teachers of all ages and incorporate a variety of techniques to organise learning.  They also take account of social and psychological factors that may have an impact on learning and signpost strategies that promote independent lifelong learning. However, when referring to pedagogy in Successful Futures, Donaldson (2015) importantly highlighted that decisions about teaching and learning must be context and purpose specific and are best taken by teachers themselves.  This underlines the importance of schools prioritising Professional Learning time to discuss and reflect on effective pedagogy in readiness for the new curriculum.  This expectation is further emphasised with the new Professional Standards for Teaching and Leadership in Wales.  The Welsh Government published the new standards that will work alongside Successful Futures to support schools in planning for the new curriculum.  Importantly as with the curriculum, the standards have been developed in partnership with teachers and schools to ensure they are relevant to the day to day life of educators. There are five strands of Professional Standards that are seen to be essential for effective teaching, with Pedagogy being the largest focus. The Welsh Government (2017) broadly define effective pedagogy as “the teacher consistently secures the best outcomes for learners through progressively refining teaching, influencing learners and advancing learning”.  Teachers employing a range and breadth of strategies to promote effective learning is seen as a key part of Successful Futures.  Whilst effective pedagogy has always been reflected in the Professional Standards for teachers in Wales, there is now a direct link between pedagogy and the curriculum.  This coordinated approach is not the case in all countries.  In British Columbia, the curriculum is seen to be a separate entity from pedagogy with limited prescription about teaching methods within the curriculum document. Although there is a great level of detail regarding the vision behind their curriculum and what should be taught, there are limited references to pedagogy throughout.  The view of the Ministry of Education, British Columbia (2016) is that they should define what to teach for schools, but are not responsible for how to organise the time, space or methods to teach it.  This places a great amount of trust on schools and the teaching profession, to effectively meet the needs of their learners and enact the curriculum without constraint.  In Wales, we are now moving away from having such a central focus on content and with guidance, are developing a greater awareness of the pedagogy that underpins curriculum.  This is promoting innovation within the teaching sector but should also result in a more engaging curriculum for the young people of Wales. 
Successful Futures reviewed the assessment arrangements in Wales in conjunction with the curriculum.  When considering the future of assessment and the implication with the new curriculum, it is important that the Four Core Purposes must remain at the forefront of thinking.  As with the curriculum reform, appropriate time must be given for the new systems of assessment to be developed, implemented and reflected upon. If the assessment stage of curriculum reform is rushed in response to outside factors such as international tests or political pressures, schools will revert to the practices they have always known.  Priestley (2015) theorises that it is when assessment data is used for the external evaluation of schools that problems begin to occur.  Categorisation of schools has been an example of this in Wales that has had an impact on the approach to assessment in schools. There has been a trend over recent years for schools to value what is measured, resulting in a cycle of summative assessments for pupils that are not based on progress and often have little impact on learning.  Practices such as end of phase moderation and benchmarking tests have been prioritised in schools, sometimes at the expense of other areas of the curriculum.  The OECD (2014) affirm that assessment in Wales must strike the right balance between accountability and self-evaluation for schools.  The impact and pressure of Estyn inspections has also been significant. In light of the new Curriculum for Wales, Estyn are also reflecting on the way in which they work.  They have expressed a commitment to learning from and working more closely with schools and will be placing a greater emphasis on self-evaluation and less of a focus on external judgements.  Again, this signals a commitment from the Welsh Government to allow schools the time to to plan for their implementation of the new curriculum and evaluate their progress towards A Curriculum for Wales. 
Young (2009) believes that the starting point for curriculum design should be questioning what students have an entitlement to learn that will prepare them for employment, whether they are at primary or secondary school or further education.  The Four Purposes as the starting point for Successful Futures meet this criteria, as they were designed with consideration given to the skills and characteristics young people need to succeed in later life. Donaldson (2015) expressed the need to simplify assessment arrangements in Wales and put forward the idea that “defined Progression Steps will provide a more coherent basis for learning, teaching and also assessment”.  When consulting on the draft curriculum, there was a shared concern amongst some teachers in Wales that the Progression Steps and resultant Achievement Outcomes were confusing and lacked clarity. This is something that the Welsh Government need to consider carefully when thinking about the next stage of curriculum reform.  Whilst we need to ensure there is clarity, we need to maintain the ethos of the Four Purposes within Successful Futures and avoid the introduction of a damaging high stakes assessment system.  Following Scotland’s Curriculum for Excellence, The Scottish Government (2019) implemented the National Improvement Framework.  The introduction of another layer of assessment framework being added to their existing, highly complex curriculum, has posed the risk of burdening schools and creating a results driven culture of performativity.  If additional assessment frameworks were to be introduced in Wales, they could have a damaging impact if they are not in line with the expectations set out in Successful Futures.  This has been evident in Australia, where accountability measures stopped schools realising the full potential of their ambitious New Basics Curriculum.  Queensland State Education (2010) stated that their new curriculum aimed not only to promote a holistic approach to teaching, but demanded rigorous intellectual focus and signalled a move away from an overcrowded curriculum.  Similarly to Successful Futures, they felt their curriculum had become overloaded and outdated in the 21st Century. The New Basics curriculum had a significant focus on the purpose of education and the traits they wanted young people to possess when leaving school.  However, according to the research of Lingard and McGregor (2013), an escalating agenda of government driven accountability measures led to a realigning of the curriculum to focus on literacy and numeracy in a nation-wide high-stakes testing system.  The philosophy that was key to driving their curriculum reform had been lost when assessment was introduced.  This has resulted in schools reverting from a process curriculum back to the content curriculum that they had before. It is vital that we learn from these mistakes in Wales and listen to the views of all stakeholders submitted in the draft consultation when providing greater clarity about assessment. 
One of the main principles of curriculum design in Successful Futures is that the curriculum should be responsive and relevant to the individual, local and national needs of today whilst also equipping all young people for future challenges as lifelong learners (Donaldson, 2015). This has raised concerns around equality during current educational debate in Wales. Schools now have more freedom than ever to design a school level curriculum that is inspiring and purposeful for their pupils and wider community.  Strong leadership, effective Professional Learning and collaboration with Pioneer Schools will all play a role in allowing schools to realise the Four Purposes and AoLE’s for their pupils. However, if the curriculum is to truly be responsive, the way in which the curriculum is structured will be very different from school to school.  This has already been seen with the Pioneer Schools model.  The AoLE drafts, by design, are not overly prescriptive, allowing schools to apply them in context and promote child centred learning and pupil choice. Yandell (2017) argues that the National Curriculum ensured equal opportunities for all regardless of sex, ethnic origin and geographical location, it meant that all children have access to a good and relevant programme of study.  Although Successful Futures provides the opportunity for schools with strong and effective leadership to design an inspiring curriculum, the concern is that some schools and teachers may struggle with the responsibilities of curriculum design with limited guidance. However, Priestley (2019a) notes that subsidiarity should not mean schools reinventing the wheel in isolation.  This emphasises the responsibility that schools have to form professional networks or partake in cluster working or collaboration within their local authority.  The Professional Standards for Teaching and Leadership will support teachers in doing this, placing a large emphasis on Collaboration, Innovation and Professional Learning (Welsh Government, 2017). Through discussion and reflection with other professionals, schools can then make an informed choice about how to structure their curriculum and use the What Matters statements to develop the relevant skills, knowledge and experiences at the appropriate age and stage.  Young (2013) puts forward the view that the modern purpose of curriculum is to transmit and build upon past knowledge, but also to create new knowledge.  This suggests that critical thinking should be a high priority for schools in order for pupils to question and challenge their learning to form their own new ideas.  Donaldson (2015) also states that the curriculum should be engaging for learners and promote enjoyment.  Many schools have found levels of engagement and involvement to be higher when pupils are responsible for directing their own learning.  Following the publication of Successful Futures, Estyn released a best practice guide focused on pupil participation.  It states that “meaningful and purposeful pupil participation is intended to be a strong feature of the new curriculum” (Estyn, 2016).  If our curriculum is to be child centred and purpose driven, this statement from our national inspectorate could encourage many schools to reconsider the starting point of their curriculum. However, following extensive research, Sherrington (2017) criticises this ethos and believes that teacher-led instruction designed explicitly to build knowledge should be at the core of successful learning.  This view provides a stark contrast and places the emphasis on teachers directing all learning experiences with limited recognition of pupil interests or ideas.  Katherine Birbalsingh (2019), agrees with Sherrington adding that young children simply don’t know what they want to learn about.  As a founder of a free school in England, she adopts a curriculum that is centred around teaching the same knowledge and maintains that all pupils are highly engaged with this approach to teaching and learning.  These views show the varying pedagogical approaches that are in place in schools with regard to teacher or pupil led learning.  Watkins et al. (2007) think that both approaches are important, but emphasises that giving pupils choice is important.  However, they recognise that learning tasks must be structured effectively by the teacher to ensure meaningful choices can be made.  
Following the feedback phase of A Curriculum for Wales, the next stage of the reform is to listen to the feedback given and refine the curriculum, making any necessary changes.  This will be the main opportunity that the Welsh Government will have had to gain the views of educators who are not from a Pioneer School. As a support network, and to ensure that teachers voices continue to be heard, the Welsh Government have set up a new network of Innovation Schools.  These schools will be responsible for supporting curriculum evaluation during the feedback phase in readiness for the refined version to be published in January.  Priestley (2019b) understand that curriculum is a complex matter that is often misunderstood.  Due to the radical changes that Successful Futures brings, it has been vital to gather the varying views of all educators in relation to the Draft Curriculum.   There have also been many engagement opportunities for educators to promote discussion and develop a deeper understanding of A Curriculum for Wales.  This feedback will now need careful consideration and acted on appropriately if Successful Futures is to be enacted.
Conclusion
It is clear that Successful Futures will bring a significant change to education in Wales, however, it is important that the necessary time is given for schools to fully implement their new approach.  The scale of reform is immense; however, a positive aspect of the graduated time frame for implementation is that teachers and educators have had the opportunity to feedback on the draft documents.  The involvement of the Pioneer and Innovation schools will continue to play a key role in the development process to ensure that the recommendations put forward in Successful Futures are realised.  The challenge will be to ensure that collaboration between schools, clusters and local authorities continues to happen to share approaches and allow innovation.  Strong leadership within schools will have a responsibility to facilitate this. Whilst A Curriculum for Wales may lack the prescription of the previous National Curriculum, it gives schools and practitioners the creativity and freedom to design a school-level curriculum that meets the need of their pupils and communities in the 21st Century.  Engaging with the Four Purposes, AoLE’s, What Matters and Achievement Outcomes is fundamental for schools when reflecting on their current curriculum models and shaping their future. A broad curriculum that gives pupils the opportunity to develop the skills, knowledge and experiences that will prepare them for life outside of education is an exciting opportunity that must be taken in order for the young people of Wales to thrive in a changing world. 
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School A is an inner-city primary school in Bradford, England. With four hundred and ninety-three pupils on roll, it is much larger than the average sized primary school in the UK. The school is part of an Academy Trust and joined the trust in November 2012. The work of the trust is overseen by a board of trustees. Some responsibilities are delegated to the local governing board.  The Headteacher currently in post, has won National Awards this year due to his innovative approaches to teaching and learning.
One of the main reasons for choosing School A as a focus for the contextual study was the pupil demographic within the school. Many pupils are of Pakistani and Bengali heritage. The remaining numbers of pupils originate from a range of minority ethnic heritages. The proportion of pupils who speak English as an additional language is significantly above the national average. School A experience high levels of pupil mobility throughout the year, gaining many new pupils who are at the early stages of learning to speak English. The proportion of pupils with Additional Learning Needs is also above the national average.  My own school, School B also has an extremely diverse pupil intake with a high percentage of English as an Additional Language and New to English pupil.  Therefore, a comparison between both school would create an interesting case study. 
The second reason for visiting School A was to explore their innovative and creative curriculum which has been designed with the same philosophy behind the Successful Futures review in Wales.  Their curriculum is based around a set of values which promote similar long term outcomes of education as the Four Purposes in Wales.  During their recent inspection, the Office for Standards in Education, Children’s Services and Skills (Ofsted) commented:
That pupils superb spiritual, moral, social and cultural development is nurtured from the outset. Pupils develop a strong sense of pride in their community and a strong sense of social responsibility, tolerance and respect. They are well prepared for life in modern Britain (Ofsted, 2019 p.1).
The staff at School A recognised that the ethos behind the Four Purposes in Wales is to prepare young people for life outside of school.  As a result, they have thought about how their curriculum can give pupils the skills they need to thrive in the real world.  By enacting the Four Purposes in schools, educators in Wales will be giving young people the same opportunities, allowing them to make valued contributions to future society. 
	As previously mentioned, strong leadership is essential for the development of an effective school level curriculum.  This has been recognised by the Headteacher at School A. Ofsted (2019) commented that the Headteacher recognises the need to develop the whole child and is relentless in his drive to ensure that all pupils achieve their best during their time at school.  This is one of the biggest opportunities that schools in Wales can now take advantage of with Successful Futures.  Donaldson (2015) echoes the view of School A, stating that the purposes should apply to all young people and promote high aspirations and a determination to achieve.  By building a curriculum around the Four Purposes, pupils should demonstrate the characteristics of the purposes and have the opportunity to develop these through the curriculum. 
	Although the characteristics of the Four Purposes apply to all children in Wales, schools should evaluate which areas their pupils may need support to develop particular aspects.  For example, at both School A and School B, it has been identified that in order for our pupils to be Ethical, Informed Citizens, work needs to be done around what it means to be a “member of a diverse society” (Donaldson, 2015).  How schools frame those learning activities is subjective based on the needs of their pupils and communities, but the same characteristics will be developed on a national scale.  This gives educators enough prescription to ensure an equality of opportunities but enough freedom to interpret the curriculum in the best way for their pupils. 
	Another challenge for schools in recent years has been the time and provision that is allocated for each subject.  This is another opportunity presented with the recommendations in Successful Futures.  With the AoLE’s, schools can be more creative to provide a less compartmentalised and more connected learning experience for pupils.  Donaldson (2015) is very clear about the fact that the AoLE’s should not be seen as “timetabling devices”. Due to the pressure of testing and other external factors, there has been a trend for schools to allocate a large percentage of their day to the teaching of Maths and English.  Whilst these subjects are fundamentally important, it has led to the narrowing of the curriculum and creative subjects have quite often been marginalised.  Robinson (2006) criticises this approach in modern education, giving his view that creativity is just as important as literacy, and it should be given the same status.  Schools now have the freedom to implement the AoLE’s in the way that they deem most effective for their pupils, with the cross curricular responsibilities of literacy, numeracy and digital competence remaining as high priorities in all areas of the curriculum. This approach is in line with how the curriculum is structured at School A.  Since taking over the school when it was in special measures, the Headteacher has completely reshaped the organisation of subjects within their curriculum.  He has “embedded music, drama and art into every part of the school day, with up to six hours of music a week for every child” (Halliday, 2017).  This unique and pioneering approach has had an extremely positive impact on both results and levels of well-being at School A. Ofsted (2019) recognised this high impact curriculum arrangement during their visit, stating that “the creative and well thought out curriculum, with music and drama at its core, makes a significant contribution to developing pupils’ very positive attitudes to learning and outcomes”.  Developing creativity in schools indicates another opportunity that is presented to schools with a Curriculum for Wales.  The Welsh Government (2019) identify the impact that the Expressive Arts can have on a school curriculum, noting that during Expressive Arts experiences, learners will be physically, socially and emotionally engaged, and as a result, their well-being, self-esteem and resilience will be developed.
	At School A, the Headteacher (2019) wants to ensure his pupils can compete on the world stage with the skills and confidence to generate new ideas and make a full contribution to tomorrow’s world.  His educational philosophy can be closely compared to the aim of the Welsh Government (2017) who state that our National Mission is to give every young person in Wales the opportunity to reach the highest standards and to provide future generations with the skills they need to play an active role in their communities and wider society.  Both aims outline the need for an aspirational education to give our pupils the best opportunities.  The Four Purposes alongside this clear vision should provide a starting point for schools and leaders in Wales when shaping their curriculum.
	One of the main challenges presented by A Curriculum for Wales, is the concern that nothing will really change, and that schools will continue with their current curriculum arrangements.  However, as School A have proven, developing a purpose led curriculum that works towards achieving the characteristics within the Four Purposes can have a significant impact.  A Curriculum for Wales requires that schools give careful consideration to the Four Purposes, the AoLE’s, the What Matters statements and Achievement Outcomes.  They shouldn’t be arranged into an already existing framework and will require a mindset shift for many schools to critically evaluate their current curriculum and assessment arrangements.  However, this is not a process that should be rushed.  Schools should take the opportunity to discuss and reflect upon their curriculum with stakeholders at all levels including; pupils, parents, staff, Governors and their cluster.  Halliday (2017) reports that engaging with the community plays a vital role in the curriculum development process at School A.  This was evident during the visit where the Headteacher spoke about the positive impact that their creative curriculum had had on the wider community in terms of developing a shared understanding of culture and peace. 
	Another interesting feature of the curriculum at School A which resonates with the curriculum reform journey in Wales, is finding the right balance between learner led and teacher led activities.  School A is based in a highly deprived community with high levels of unemployment and crime, and poor levels of literacy. When the Headteacher started at the school he felt their curriculum was unengaging and a significant contributor to the low levels of wellbeing amongst pupils.  Swift (2019) reports that his starting point for changing this was to look at their curriculum and ask, “What do the pupils need?”  Successful Futures will allow leaders in schools to ask the same question when considering the responsive nature of their curriculum. Ofsted (2019) commented that the curriculum diet at School A is now vastly different as teachers provide pupils with experiences that make learning interesting and fun leading to high levels of engagement.  During the learning visit, the Headteacher explained that pupils have a role to play in planning learning, but due to their limited life experiences, the teachers are responsible for structuring the curriculum.  As a result, they are able to plan a curriculum that not only provides significant challenge but raises the aspirations of pupils.  A concern for many educators in Wales is that Successful Futures indicates a shift towards a pupil led, skills curriculum.  Kent et al. (2019) dispel this idea stating that it is essential that our young people have a well-planned and structured curriculum, however, they agree that pupils should have a voice in planning their learning experiences.  The reference to structure implies that teachers and leaders would have a clear overview of the curriculum in relation to the range of planned learning and assessment opportunities.  This is necessary to ensure that the curriculum is robust and built on progression.  Having a voice in curriculum planning is very different from schools having an entirely learner led curriculum.  Again, the balance between teacher direction and pupil voice would be a subjective decision for school leaders in consultation with staff, pupils and the community. Being confident to know what is right for their pupils will be an important aspect of school leadership when creating a localised curriculum. If some schools have a higher input from pupils when planning their learning experiences and this results in high levels of progress and engagement, their curriculum model would be effective.   
	Focusing on School A for the contextual study of this assignment has provided an interesting and valuable comparison for schools that are beginning their Curriculum for Wales reform journey.  The example of School A should give schools the confidence to develop a curriculum in line with Successful Futures that meets the needs of their pupils. The principles of curriculum design set out in Successful Futures could apply to the curriculum at School A which has proved to have a positive impact both academically and socially for their pupils.  
Looking at the curriculum in a different way, particularly provision and timetabling is fundamental to delivering a curriculum that is relevant and engaging for pupils.  A Curriculum for Wales gives schools and learning organisations the freedom to do this within the context of the Four Purposes and national expectations for education. If the young people of Wales are going to demonstrate the Four Purposes when they leave education, they need a broad range of experiences planned from the AoLE’s, What Matters and Achievement Outcomes.  The study has also shown that it is important for schools to evaluate their pedagogical approaches with regard to teacher or learner led learning and how this fits alongside their curriculum.  
Report to Governors
10th July 2019: Curriculum Update Report - Upper Phase Leader, Daniel Jones.
Where are we now?
The new Curriculum for Wales continues to be a priority for us at School B Primary School and we continue to develop a curriculum that is best suited to the needs of the pupils in our school and the wider community.  Following a whole staff evaluation of our curriculum reform process (see Appendix 1), we are pleased with the strong progress we have made towards realising A Curriculum for Wales.  Whilst we have already started to address some of the Forces against Change at a school level, we are excited about the possibilities and Forces for Change that the new curriculum will bring. 
Technological advances and globalisation have transformed our lives, in the way that we live and work. Consequently, our children need to learn in a different way to manage with the implications. Schools and teachers also need the flexibility to respond to this.  The recommendations in Successful Futures will promote high achievement and levels of engagement at School B and our curriculum will enable them to reach their full potential.
Curriculum for Wales will have a greater emphasis on equipping young people for life in a changing world.  It will build their ability to learn new skills and apply their subject knowledge more creatively in a range of real-life contexts.  The Four Core Purposes are at the heart of all that we do, and we are continuing to work hard to ensure that we are giving our pupils daily opportunities to develop their personal and social skills and demonstrate progress towards the purposes. 
Our curriculum is continually developing to ensure that it provides rich opportunities and learning experiences in relevant contexts across the six Areas of Learning and Experience (AoLE). We are also committed to ensuring that the three cross-curricular responsibilities of literacy, numeracy and digital competence are delivered to the highest standard in school. 
During our Summer Term topic ‘The Journey’, staff have been planning learning opportunities based on the interests and ideas of the children.  This has been structured within the framework of the Draft Curriculum documentation giving particular consideration to the What Matters statements within each of the AoLE’s. The What Matters statements have been useful for staff to identify the most important skills, knowledge and experiences to be gained in each area.  In response to the new AoLE’s, we have allocated all staff into AoLE Teams with the rationale of using this forum as a starting point for discussion around curriculum, pedagogy and assessment in specific subject areas.  This is already starting to have a positive impact; our Humanities team have already started to discuss future learning opportunities with local businesses, the library and the theatre to broaden the experiences of our pupils.  The AoLE teams have also been an effective way for promoting discussion around the new curriculum, particularly for support staff who have not had as many prior opportunities to engage with the documentation.
Our Curriculum Development Meetings (CDM) have been allocated to discuss and reflect upon the draft documentation in readiness for staff to respond to the open consultation to Welsh Government at the end of term (see Appendix 1).  Through discussions so far, staff have found the new curriculum offers more freedom to teach in a way that best meets the need of our pupils, whilst keeping the Four Purposes at the forefront of our practice. This has been an effective use of our CDM time, and we have started to allocate Professional Learning time to continue developing the new curriculum in the Autumn Term.
The subjects that we already teach as part of the National Curriculum and Foundation Phase can be found within the Areas of Learning and Experience. The changes that we are continuing to make as part of curriculum reform will aim to strengthen the existing excellent practice at School B further. 
Our plans for the Autumn Term 2019 are to further refine our planning systems in line with Successful Futures.  We recognise that curriculum is a process that will need to evolve year on year in order to meet the changing needs of our pupils. We regularly consider these questions during Curriculum Development meetings:
· Are the Four Purposes the driving force of our curriculum? 
· How are we demonstrating progression towards them, thus developing pupils to become the Four Purposes? 
· Are we actively involving pupils in understanding what the four purposes mean to them? 
· How can we use the What Matters statements to ensure an appropriate balance of skills, knowledge and experiences?
Our Next Steps
We will also begin to look at developing an appropriate and useful assessment system.  Currently, we assess pupils based on National Curriculum levels and Foundation Phase outcomes.  Whilst we have managed this effectively, we recognise that assessment has had significant time implications for staff. The assessment arrangements for the new curriculum will be focused on Progression.  Within each AoLE, there are specified Progression Steps and Achievement Outcomes. We recognise at School B that learning must be built upon understanding and progression. When reshaping our assessment arrangements in line with A Curriculum for Wales we will endeavour to ensure that all staff is purposeful and has a positive impact on learning. The Literacy and numeracy tests will continue but evolve into adaptive personalised assessments – completed online.
Challenges that we have experienced:
· When staff were asked to plan from the Draft Curriculum documentation, they found it was very open to interpretation and unclear.  As a result, time was allocated for discussion to agree our shared vision for education at School B in line with the Four Purposes.
· Time Limitations – time within school is limited, however, we have had to prioritise our Curriculum Development sessions to allow time to develop understanding and collaborate in our Professional Learning Triads.  We recognise that the curriculum cannot be realised without this. 
· Pupil Led Learning – some members of staff lacked confidence when following the interests and ideas of the pupils.  Our curriculum structure gives pupils the freedom to direct their own learning within a given framework and we have reflected on this to ensure that all learning opportunities are rich and meaningful.
· Progression Steps – from initial discussions, we have identified gaps within the Progression Steps, particularly for our younger pupils in Nursery and Reception. This is something we will continue to focus on during the Autumn Term when we revisit assessment.
Recommendations for the Future:
· To continue to develop Professional Learning and Curriculum Development in line with our School Values and A Curriculum for Wales.
· To continue to reflect on our changing assessment arrangements to fully reflect the recommendations in Successful Futures.
· To develop a culture of learning and reflection with all stakeholders in school.
· To engage with the Refined Curriculum when it is published in January 2020 (see Appendix 1).
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