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Aim, Focus and Understanding of a Critical Incident 


The following assignment will use Tripp's (1993) Critical Incident Methodology to critically evaluate an incident that was observed in a classroom. Within this piece of work, I am going to be discussing and evaluating a critical incident which I had witnessed, focussing on an individual student. This will then enable me to discuss the following steps that I will pursue in terms of teaching and learning. 

David Tripp (2012) explains that a critical incident is a “typical” event that can create a turning point in teaching, leading practitioners to reflect on their own practice. Tripp’s approach to learning is through ‘critical incidents’ that may arise from observations in the classroom. This is mainly because critical incidents look at an incident that occurs and take it out of its immediate context to explore its wider, deeper positive or negative affect. In his book, “Critical Incidents in Teaching: Developing Professional Judgement”, Tripp offers a range of strategies for approaching critical incidents and gives advice on how to develop a critical incident file.

There is a framework, named the Learning Theory, that explains how learning occurs, and it is the basis for developing effective teaching and learning practices. Theories like behaviourism, constructivism, and cognitivism will be discussed in this reflective evaluation, combining the elements to create effective teaching methods. Aligning with educational goals, student characteristics and the subject matter being taught. Developing a dynamic and engaging learning environment that caters to the individual needs of every learner and promotes growth in understanding is crucial.

One notable phenomenon frequently observed in a classroom is learners raising their hands for extended periods of time. This can have a big impact on the wider learning environment; as this behaviour has the potential to disrupt the flow of teaching and learning and may have an adverse effect on the learning process for all the students. 

Therefore, the individual I chose to focus on for this critical incident is engaged in prolonged hand raising.

The purpose of this critical evaluation is to delve into a specific incident involving a student who frequently raises his hand for an extended period of time during class discussions. I will critically examine this situation and suggest the teaching and learning strategies to address it effectively and successfully.





Explanation of Case Study


As part of the observer's role, it is imperative that the treatment of the participants in the following sections comply with BERA guidelines. The following sections will ensure that the data collected is kept confidential and anonymous in accordance with the standard for Educational Research (BERA, 2018).

This critical incident took place in a mainstream English Medium Primary School within in a Year 4 classroom. The classroom consists of a Teacher, Teaching Assistant (TA) and twenty-four pupils of mixed abilities seated specifically at five tables around the room grouped on these abilities.

The Male Teacher is stood in front of the interactive board, teaching a Humanities lesson.

In front of the Teacher and centre of the classroom, four pupils are sat in a row which consists of two more able and talented girls, a boy with English as an Additional Language (EAL) and a boy with Additional Learning Needs (ALN) who is visually impaired and is using a device for assistance. 

The table on the left-hand side of the teacher consists of four pupils with EAL. The table on the right-hand side of the teacher consists of six pupils that are less able pupils and are supported by a TA. The TA’s role in the classroom was to support the visually impaired pupil however his personal target is to work more independently therefore the TA was supporting the less able learners. 

At the rear of the classroom there were two separate tables, one split into three boys and the other six girls who were more able and talented pupils. 

To put the incident into context; I have focused on a more able and talented pupil who was sat at the rear of the classroom. There are only two other pupils on this table who are sat opposite him, so the pupil is somewhat isolated. He is sat sideways facing the interactive board and not looking or engaging with his work which is on the desk. Throughout the lesson he was participating in prolonged hand raising.

At the beginning of the lesson, the pupil participating in the prolonged hand raising, which we will name as Pupil A, is switching between his left and his right hand being raised as it is for an extended period of time. Pupil A is also fidgeting in his chair and eager to participate more in the lesson but is being ignored by the Teacher, whom we will call Teacher A. As the lesson progresses Pupil A still hasn’t been asked to participate by Teacher A, so still has his hand raised. Other pupils in the classroom with their hands raised are being acknowledged and asked to participate by Teacher A. Pupil A is aware of this and becomes restless, continuously swapping between both hands being raised, whilst also resting his elbow on the chair out of frustration. As the lesson continues on, Teacher A, does not acknowledge that Pupil A still has his hand raised but continues to provide the other pupils with the content needed to continue with the lesson. Teacher A begins to ask in Welsh that he wants five volunteers for a task. Pupil A still has his hand raised slightly. Pupil A once hearing the request, then begins to quickly raise his arm and wave his hand in the air as he really wants to be chosen as a volunteer for this task. Teacher A chooses five volunteers and Pupil A is not one of the chosen volunteers. Pupil A then lowers his hand, is sat in an awkward manner and becomes despondent. Pupil A is still sat facing Teacher A, however he now has his elbows pressed upon his thighs, leaning forward with his head resting on his hands. 

This incident became critical as Pupil A’s prolonged hand raising disrupted his own learning encouraging him to become disengaged from the lesson.


Link to the Four Purposes


On observation of any critical incident, it is important to relate to the new Curriculum for Wales (2022). The Four Purposes emphasise the development of learners who are ambitious, capable and ethical. These purposes can be linked to a critical incident where an individual is participating in prolonged hand raising: -

Ethical, Informed Citizens: The incident can be used as a teaching moment to discuss ethical behaviour in a classroom. It provides an opportunity to explore concepts like fairness, respect and inclusion, as well as the importance of respecting the rights of others to participate. Encouraging thoughtful discussion on these ethical aspects is valuable for learners. 

Ambitious, Capable Learners: Prolonged hand raising may reflect a learner’s ambition to be heard and contribute. This incident can be a platform to nurture their ambition in a constructive way. It can also prompt discussions on effective communication, self-confidence, and strategies for contributing to group discussions.

Healthy, Confident Individuals: The incident may be linked to the individual’s confidence or perhaps even anxiety about participating in the classroom. Addressing this incident can help foster an environment that supports healthy self-esteem and self-confidence in learners. It can also be an opportunity to discuss strategies for managing nervousness, awkwardness and discomfort in public speaking situations.

Enterprising, Creative Contributors: The incident can be a starting point for exploring creativity and innovation in classroom participation. Encouraging learners to think of alternative ways to participate or express themselves can align with the curriculums emphasis on fostering enterprising and creative individuals. 

Educators can use these Four Purposes in their teaching approaches, helping learners to develop as ethical, ambitious, healthy and enterprising individuals. 


Role of Critical Reflection


Critical reflection is a process of analysing and evaluating experiences, thoughts and actions in order to learn from them and improve. “It is not sufficient to have an experience in order to learn. Without reflecting on this experience, it may quickly be forgotten, or its learning potential lost.” (Gibbs, 1988, p9)

The identification of a classroom-based incident allows for further reflection to critically analyse the incident in wider context. This process of critical reflection has highlighted the significance of understanding the wider justifications for teaching practice, as suggested by Donaldson (2015). 

Reflective Practice is also something enshrined within the reformed curriculum and the Teaching Standards used for ITE in Wales (Furlong, 2020). The new Curriculum for Wales is pioneering within its desired vision for education and therefore, places more of a responsibility on professional and trainee practitioners to engage with the ‘how, why and what’ of education (Donaldson, 2015, p.71). This changing direction for education indicates greater expectation for professional learning and development of ‘sound pedagogy’, which can be achieved through engagement with Reflective Practice (Donaldson, 2015, p.71). 

In conclusion; reflection and evaluation are ongoing processes that should guide the development and implementation of teaching strategies to address prolonged hand raising by an individual student. Teachers can create a more inclusive and engaging learning environment that benefits not only the observed student but the entire class by continuously reflecting on the incident, the needs of the students, and the efficacy of the chosen strategies.


Overview of Relevant Literature


An overview of relevant literature is a crucial component of a critical evaluation as it helps to position the issue within the broader educational context and draws on existing research and theories to inform next teaching and learning steps. 

Prolonged hand raising by students in a classroom is a common issue that can have far-reaching implications for the learning environment. It can also be related to several aspects of educational psychology and classroom dynamics. There is a substantial body of literature that addresses the importance of student engagement and motivation in the context of prolonged hand raising. 

Examining student engagement and motivation is a critical component when evaluating a student’s prolonged hand raising. The Self-Determination Theory (SDT) developed by Deci and Ryan focuses on the role of autonomy, competence, and relatedness in fostering student motivation. Research related to SDT can shed light on why some students may be more motivated to participate actively in class discussions, including prolonged hand raising. In their book, “Intrinsic Motivation and Self-Determination in Human Behavior”, Deci and Ryan both emphasise that teachers can support intrinsic motivation by creating a classroom environment that nurtures autonomy, competence and relatedness. This is directly relevant to how educators can reduce the reliance on prolonged hand raising by fostering a motivating classroom atmosphere. SDT suggests that providing students with opportunities to make choices in their learning can be empowering. Active learning techniques can offer students choices within a structured framework, striking a balance between autonomy and structure that can reduce the need for prolonged hand raising.

Therefore, by implementing active learning techniques in the classroom, the teaching practitioner can reduce the reliance on hand raising for participation and target student engagement and motivation. These techniques are rooted in constructivist learning theory, which emphasises the active role of learners building their own understanding. According to this theory, learners connect new information and experiences to their prior knowledge and experiences, allowing them to build new knowledge and understandings. By engaging all students actively in the learning process, these techniques can help learners construct meaning through active engagement with the world. Jerome Bruner’s theory of learning and cognitive development is also relevant here. Bruner argues that students should discern for themselves the structure of subject content, which ultimately discovers the links and relationships between different facts, concepts and theories. Bruner’s work on constructivism underscores the idea that learners build knowledge through active exploration and problem-solving. His ‘scaffolding’ concept has influenced active learning strategies. 

As well as Bruner, educators often draw on Lev Vygotsky’s ideas to design and implement active learning strategies. Vygotsky’s sociocultural theory emphasises the importance of social interaction and cultural context in learning and cognitive development. Vygotsky believed that students learn best when they are actively engaged in the learning process and when they are given opportunities to collaborate with others. According to Vygotsky, learning is a social process that occurs through interactions with others. 

Nevertheless, Vygotsky introduced the concept of the Zone of Proximal Development (ZPD), which represents the gap between a learner’s current abilities and their potential for learning guidance. Therefore, active learning techniques often target the ZPD by providing opportunities for students to engage in tasks that are challenging yet achievable with support. For example, with their peers through think-pair-share. This approach to prolonged hand raising encourages learners to be active agents in their own learning process. 

Examining classroom participation and equity is a critical component when evaluating a student’s prolonged hand raising. Paulo Freire’s work emphasises the importance of equitable participation and critical dialogue in the classroom, providing a foundation for understanding the link between participation and equity. 

“The Pedagogy of the Oppressed” is a seminal work in education that advocates for more equitable and liberatory approach to teaching and learning. Freire’s pedagogy emphasises the importance of empowering students and creating a more equitable classroom. Prolonged hand raising might be seen as a symptom of unequal participation. Freire’s ideas can be applied to create an inclusive and equitable classroom where every student’s voice is valued. As well as this, Freire’s work encourages educators to view students as co-creators of knowledge and agents of change, which aligns with the goal of inclusive classroom participation. For that reason, using a random selection method to call on students rather than always relying on volunteers is a good way to ensure that everyone remains prepared to contribute. This approach is based on the idea of random sampling, which involves selecting participants randomly from a larger population. 

Several theorists have written about the importance of random sampling. In Richard J. Light’s book “Making the Most of College: Students Speak Their Minds,” Light argues that random selection can help to ensure that all students have an equal opportunity to participate in class discussions. By using a random selection method, teachers can help to create a more inclusive learning environment where all students feel valued and are heard. Whereas, in John Hattie’s book “Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement”, Hattie argues that random selection can help to reduce bias in the classroom and ensure that all students have an equal opportunity to learn. By using a random selection method, teachers can help to create a more equitable learning environment where all students are given an equal chance to participate. 

To add to this, John Dewey emphasised the importance of active participation and democracy in education in a number of his works. “My Pedagogic Creed” (1897) provides insight into his beliefs and also laid the foundation for understanding how classroom participation can be a means of promoting equity and social responsibility. 

These educational theorists have made significant contributions to the understanding of classroom participation and equity. Their ideas and research have helped shape pedagogical practices that aim to create more inclusive and equitable learning environments, where all students have the opportunity to actively participate and succeed. 

Lastly, examining classroom management and teacher strategies is a critical component when evaluating a child’s prolonged hand raising. Giving students time for individual reflection is a widely accepted practice in education. This approach is known as Reflective Practice and is supported by many theorists.

Many theorists have contributed to the understanding of the role of reflection in the learning process and the development of classroom management and teacher strategies that encourage students to engage in meaningful individual reflection. Their ideas offer valuable guidance for educators who wish to incorporate reflective practices into their teaching to enhance student learning and understanding. 

Donald A. Schön’s work on Reflective practice emphasises the role of reflection in professional development. In “The Reflective Practitioner: How Professionals Think in Action” Schön focuses on the concept of Reflective Practice. Its principles can be applied to the educational context, particularly in promoting student reflection. Schön’s work emphasises the importance of teaching practitioners engaging on ongoing reflection to improve their practice. This can be extended to the classroom, where teachers can create opportunities for students to reflect on their learning experiences and deepen their understanding. The book explores the concept of “reflection-in-action” and “reflection-on-action”, which can guide educators in facilitating reflective processes for students. The book offers invaluable insights into fostering reflection as an integral part of the learning process. Educators can adapt these principles to encourage students to think critically, analyse their experiences and gain a deeper understanding. 

On the other hand, David A. Kolb developed the Experiential Learning Theory, which emphasises the importance of reflection in the learning process. After experiencing a lesson or activity, students are encouraged to engage in reflective observation. Teachers can incorporate strategies that prompt students to think critically about what they’ve learned and experienced. This can include journaling or individual reflection exercises. Reflective Practice is a cognitive process that involves active, persistent, and careful consideration. 


Teaching and Learning Methods


Addressing prolonged hand raising as a critical incident in a classroom requires a strategic approach that encourages balanced participation and maintains a conductive learning environment. 

Implementing active learning techniques such as group discussions, think-pair-share, and problem-solving activities to engage all students can actively reduce the reliance on hand raising for participation. The literature consistently supports the implementation of active learning techniques. These activities are effective pedagogical approaches that enhance student engagement, critical thinking and overall learning outcomes. These methods offer a dynamic and inclusive way to foster deeper understanding and knowledge retention. Active learning techniques have the potential to enhance engagement, critical thinking and overall learning experiences. 

However, they may require careful planning and management to address potential limitations such as time constraints and varying student outcomes. The effectiveness of these methods largely depends on how well they are implemented in the classroom. Challenges such as time constraints, varied outcomes and classroom management issues need to be addressed to ensure that these methods effectively contribute to the academic development of students.

On the other hand, using a random selection method to call on students rather than always relying on volunteers is another technique that can balance participation. This approach ensures that everyone remains prepared to contribute. The literature underscores the advantages of using random selection methods to call on students in the classroom. This approach promotes inclusivity, engagement and balanced participation, which ultimately contribute to a more dynamic and effective learning environment. 

However, it is essential to implement such methods thoughtfully and with sensitivity to individual student ability, needs and preferences. The impact of using random selection methods on students is multifaceted. When implemented thoughtfully and with sensitivity to student needs, it can enhance equity, inclusivity, engagement and accountability. However, it is important to address potential individual limitations, such as embarrassment and disruptive behaviour in the classroom. The teaching practitioner’s role in managing and facilitating the process is crucial in determining the overall effectiveness of this approach. 

Furthermore, giving students time for individual reflection or writing before discussing a topic maintains a conductive learning environment. This allows teaching practitioners to guide the students to organise their thoughts and contributions into a more thoughtful and balanced discussion. The literature underscores the importance of giving students time for individual reflection or preparation before discussing a topic. These practices support deeper learning, improved communication and emotional well-being, as well as the development of critical thinking and metacognitive skills. Educators can consider these findings when designing lessons to enhance students’ overall learning experiences. The practice of giving students time for individual reflection before discussing a topic has several strengths, including deeper understanding, improved critical thinking and enhanced communication skills. 

However, it also comes with limitations related to time constraints, varied student responses, and the need for effective teacher facilitation. Balancing these strengths and limitations is essential to maximise the benefits of this approach for student learning. The impact of giving students time for individual reflection before discussing a topic on student progression should be positive. It leads to deeper understanding and more inclusive participation. Although, it is essential to address considerations such as varied responses and teacher preparedness to ensure that this approach maximises student progression effectively.

By using a variety of different teaching and learning methods, you can mitigate the challenges associated with prolonged hand raising and promote a more balanced and engaged learning experience for all students in the classroom. 


Discussion


The mentioned findings of the critical incident which evaluates prolonged hand raising plays a huge part on teaching practitioners own pedagogical choices. Educators including myself, should be willing to adapt their teaching strategies to address specific challenges that students face. They should choose to want to adopt different learning techniques, incorporate small group discussions, or gradually expose students to participation opportunities.

It is crucial to acknowledge the distinct qualities and requirements of every student. The findings imply that a one-size-fits-all strategy may not be effective. Therefore, I realise that I should tailor my teaching methods to accommodate different learning styles, abilities and also participation preferences. 

The findings emphasise the importance of creating an inclusive and respectful classroom environment. Therefore, I should actively promote a safe space that encourages open communication, respect, diversity and inclusivity for all students to participate in. 

Furthermore, the findings suggest the need for a balanced and inclusive approach to encourage active participation. I should aim to strike a balance in classroom participation, ensuring that no single student dominates discussions while others are left unheard. 

Flexibility is key in pedagogical choices. Teaching practitioners should be willing to modify and fine-tune their approaches based on ongoing observations and feedback, making adjustments as the needs of the students evolve. As part of the pedagogical choices, I must engage in self-reflection. I should critically assess my own teaching style regularly, my communication methods and classroom management techniques to ensure that I am not inadvertently contributing to the observed challenges. 
 
In summary, the findings should serve as a guide for educators to make informed pedagogical choices. These choices should be responsive to the specific needs of their students, create an inclusive learning environment and facilitate active participation and engagement. Ultimately, the goal is to provide a meaningful and effective educational experience for all students.


Conclusion


The assignment brief required engagement with the concept of Reflective Practice. Through observational experience, an incident was recorded and utilised for further critical reflection using Tripp’s (1993) Methodology. Reflection occurred whilst also acknowledging influential contributors like Kolb and Dewey within the field of Reflective Practice. 

The requirement for teaching practitioners to engage and implement reflection is clear within the reformed curriculum policy in Wales and Teaching Standard alike, driven by the suggestion that quality pedagogy is underpinned by the ability to reflect. 

The observed incident was contextualised as part of analysis through engagement with academic literature which highlighted varying arguments surrounding the concepts of wellbeing and the role this holds within the educational policy. The stages of reflection led to the next teaching steps relating to the observed incident. After taking into account the importance of wellbeing, it was determined that using active learning techniques would be something that could be used in future practice. In addition, by realising that the Four Purposes can be linked to an individual participating in prolonged hand raising, educators can integrate these into their teaching approaches, helping learners develop as ethical, ambitious, healthy, and enterprising individuals. 

The case of prolonged hand raising in the classroom highlights the need for a comprehensive strategy to deal with the issue. Understanding the student’s perspective and the teacher’s role in the behaviour is crucial. By implementing a combination of strategies which have been evaluated that address motivation, inclusivity, time management, and self-advocacy, it is possible to create a more balanced and effective learning environment for the student and their peers. To guarantee that effective teaching and learning strategies are implemented in the classroom, there must be constant communication between the teaching practitioner and the learners.
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