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Part B (i) Literature Review
The scheme of work was constructed around the topic, Glaciation. It comprises of a sequence of seven individual lessons. The scheme of work is designed and underpinned by Dweck (2006) concept of a growth framework. With the first lesson providing the foundations of glaciation to which the learners will progress and development their knowledge and understanding as they advance through the lessons. Thus, the scheme of work can be identified as displaying a constructivist pedagogical approach to teaching which is centred around learners being actively involved with their development and in particular their construction of knowledge. A view that is strongly supported by Lev Vygotsky (1978). Vygotsky broadens his constructivist approach to teaching and learning, around social and cultural aspects. In particular, the learner’s development through social interactions and activities like speech and discussion. With his theory, Vygotsky created the Zone of Proximal Development (ZPD) that surrounds the notion of learners being able to develop and learn with guidance. Moreover, the sequence of lessons conveys a transition from strong teacher-led lessons, which supports Vygotsky’s belief of a teacher playing a vital active role within children’s’ learning and their cognitive development; towards independent learning or student-led lessons. With the transition, the ZPD alters in relation to learners’ capabilities and their learning to ensure that both aspects are constantly developing. The transition corresponds with the focal move towards more skills-based learning. A view that is supported by Fielding (2001) who see the importance of students to be researchers and indulge into their curiosity to build their knowledge. 

Jean Piaget also supports this approach to teaching and learning. Conversely, Piaget’s theory differs from Vygotsky with his focus being on learners developing their cognitive development through meaning and experiences. The learners are provided with the information, however for their development, the learners must adapt the information to their thinking in order to understand. With the SOW, I tried to connect the lessons to Wales as much as possible, in the hope that it would enable the learners to gain a sense of experience to promote knowledge. The scheme of work is also being underpinned by Y Cwricwlwm Cymreig, as it links to the history of Wales and its’ landforms (Estyn, 2006). The SOW will provide numerous opportunities to use literacy, from reading key text to writing detailed answers for exam questions. Therefore, tying into the ‘National Literacy and Numeracy Framework’ (Welsh Government, 2014). However, the incorporation with the framework is limited when it comes to numeracy, with only one lesson using numeracy. In addition to the literacy and numeracy framework, the scheme of work encompasses the National Curriculum ‘Successful Futures’ with regards to exploring and learning about the world around us (Donaldson, 2015). Correspondingly, the national curriculum endorses a skills framework. Skills can be promoted through assessments, something that Earl (2012) highly recommends. For Earl stresses that both self-assessment and peer-assessment is a powerful strategy for learning and teaching.  The SOW additionally corresponds with ‘Assessment for Learning’ approach, with assessment being used numerous times across the sequence of lessons (Jones, 2005). In fact, the last lesson in the SOW is an end of topic, which was created to help to feedback what the learners have learnt. As summarised by Rogers (2002) assessment is a form of reflection which is important within teaching and learning to help further progression and development. Progression that is promoted as each lesson develops on from the previous lesson, thus constantly developing the learners’ knowledge.

For the micro-teach lesson (MTL), the third lesson in the sequence was selected which focused on glacial processes. When preparing the lesson, there was many aspects that needed to be considered. The main aspect was what the structure of the lesson will be. When structuring the lesson, a starter and plenary was important. Starters helps to introduce the lesson content to the learners and is useful to get the learners all engaged and interested in what’s to follow. While plenaries help to conclude the lesson. Plenaries ties in with Rogers view of reflections as the plenary involves the learners feedbacking their ideas to the teacher and class. In order for the learners to learn the processes, there is a need for explanations to be delivered to the learners for them to understand how the processes work. A view that correlates with Capel, Leask and Turner (2013) concept of explaining being an important activity in learning. As mentioned, explanation is needed for learners understanding; in order to enhance explanations in the best possible way, YouTube video was decided upon as a visual prompt to the verbal explanation. This could be seen as a behaviourist approach to teaching via the teacher providing the learners with the information to learn (Watkins, 2005).  To reinforce the necessary information and content, the teacher will go through the answers and instruct the learners to do self-assessment. For Andrade and Valtcheva (2009), highlights how self-assessment can have a profound effect on learning and more importantly, on the learners. They emphasise the importance of the learners to see their strengths and weaknesses and to be able to make improvements and promote learning. 

When looking at the layout of the classroom and in particular the seating plan of the twelve learners; it was determined that due to there being three different categories of ability low, medium and high, that it would be useful to group the learners based on their ability. So, I divided the learners into small groups of four, based on the learners sharing similar ability. This matches the work of Fernandes, Huang and Rinaldo (2011) which looked at how teaching of small groups in America is better than the teaching of rows in China. Within education, there is a still an ongoing debate as to whether grouping learners based on their ability helps learners progress or hinders learner’s development. That said, Tomlinson (2015) and Svard (2006) support the grouping of learners based on their ability. With both stating that mixed-ability classes hinder learners’ developments in regard to it being hard for teachers to maintain every learner’s attention as well as meeting the learners’ diverse range of learner difficulties. Therefore, when planning the (MTL), it was essential to show that the teacher is able to meet the needs of all abilities. As Nuthall (2007) remarks, teacher need to adapt their resources to meet the learners needs, whether with a mixed ability class or a set class. 

As mentioned, the teacher implemented differentiation within the lesson planning, to ensure each learner progresses academically. Thus, focusing on the learning of all the learners not just the low-ability or high-ability learners (Florian and Hawkins, 2011 and Pollard, 2014). The structure of the MTL, follows Mastropieri et al., (2006) ideas of differentiating resources within a teacher led lesson. To be more specific, the teacher differentiated the allocated worksheets for the learners (Archibald et al. 2011). The differentiated worksheets were underpinned by Bruner’s (1978) concept of scaffolding to maximise the learners’ potential. Bruner’s theory is supported by Moore (2012) who advocates the need for teachers to identify the needs of their learners and asses which learners will need extra support. Hence, while the learners are completing the tasks, the teacher will circulate the learners, keeping a close eye on those that will need extra support. Extra support ties in with scaffolding and the differentiated worksheets, with regards to the lower ability learners having a worksheet with the descriptive passages on so they have to copy the passages into the story board, next to the correct image/word. The higher ability will have minimal support with their worksheet with them being expected to produce their own storyboard. The key for the worksheets is to know the learner’s ability and challenge them outside their comfortable. To what Alison and Tharby (2015) and Hattie and Yates (2014) would categorize as the ‘struggle zone’ which is responsible for effective learning. As mentioned by Alison and Tharby, the ‘Pygmalion Effect’ is important for learning. It was created by Rosenthal and Jacobson (1968) and is centred around setting expectation high for all learners. It is believed that greater expectations results in the learners performing better academically. Therefore, the planning of the lesson had to ensure all the learners were challenged and there were high expectations set to ensure positive progression.

Therefore, it was important for the SOW to be planned as a sequence which ensured the learners progressed on from the previous lesson, acquiring more knowledge. The structure of the lesson and the learning styles were decided carefully to ensure a good lesson is delivered. Finally, to ensure the learning of all the learnings, it is a must to implement differentiation and scaffolding into every lesson to meet the different learning needs of each learning. Thus, the teacher needs to be able to adapt to meet the different needs and requirements of the learners. Factors that are portrayed within.

Part B (ii) Critical Evaluation
In order for my teaching to progress and be at a sufficient level where learners effectively learn each lesson, I must use Pollard (2008) concept of reflective teaching. To evaluate what went well and how I could improve my teaching further. When reflecting on my MTL, I believe it was a success because every learner completed the assigned work and provided a lot of positive feedback. In addition, they were able to use what they had learnt about each glacial process and analyse a landscape picture to identify which process was responsible for the shaping of that landscape. The plenary therefore proved the lesson to be a success with regards to the learners learning each process and how they work, showing the learners development had grown through the lesson (Dweck, 2006).  To the extent that learners had the necessary knowledge to complete the plenary. As mentioned, the worksheets had been differentiated to meet the needs of every learner, whether they were low-abled (LA) or high-abled (HA). Thus, correlating with Moore (2012). However, since being on placement, I realised that the work I set in my MTL is too simplistic for year 9 learners. With not setting the right standard of work for the learners it opens up opportunities for disruption, whether it’s by the learners completing the work to quickly and getting irritated or by the learners looking at the work as thinking it is easy and for younger learners. This consequently doesn’t meet the constructivist approach that I tried to underpin my lesson with, because as mentioned, the learners weren’t actively involved with the work as they weren’t being challenged. Alternatively, with the work I set, I didn’t challenge the learners which is crucial in teaching (Hattie and Yates, 2014). If I was to do this lesson again, I would aim it at year 7s.

Whilst I did differentiate my lesson and used scaffolding for the LA learners, to ensure I met the needs of all the learners (Florian and Hawkins, 2011). The LA worksheet was too basic, it didn’t challenge or provide any opportunity for the learners to actively engage with the learning. This coincides with Watkins’ (2005) behaviourist approach which suggests, the teacher should give the information, to learners to ensure their learning. However, this needs to be done effectively and allow opportunities for the learners to take responsibility of their own learning and to be challenged. The LA worksheet didn’t allow this because it involved just matching the descriptive passage to the right image. In hindsight, I could have left some stages blank and had some key terms, missing from the descriptive passages, so the learners would have had to think and draw the missing stages and identify the key term. That said, the resources were differentiated Mastropieri et al (2006) and Archibald et al. (2011) but the scaffolding used was too easy for year 9 learners (Bruner, 1978).  Moreover, reflecting on my MTL I made it obvious about the different worksheets and how the LA worksheet was a lot simpler than the HA worksheet, not realising the effect this could have on my learner’s self-esteem and confidence. I need to be more discreet about the different abilities and give general instructions and not mention the difference in the worksheets. Since starting my placement, I have become more aware of this and have adapted to ensure positive teaching is portrayed at all times. I’ve learnt how to differentiate and scaffold the work, without making it obvious, respecting the fact each learner is different and develops at different paces. A view that is supported within Piaget work. Looking back, I should have given out the worksheets, gave the learners general instructions and then gone to each table and explained what they had to do, starting with the LA learners. 

Videos are a feature that I implanted within my MTL to help meet the requirements of visual learners and explain the different stages of the glacial processes without the learners relying solely on what I told them. Whilst, the videos were easy to follow and engaging. Due to my timings of each activity being wrong, I found that I had gave myself too much time for the videos, therefore I decided to replay the videos. This wasn’t effective because it caused some learners to ‘switch off’. Instead, I should have asked the learners questions about the videos to ensure their understandings. I relied too much on the videos to explain the process and made the assumption the learners would understand the process from the videos. Something I have realised will never work.  To improve, I will provide explanations of the video’s content and got the learners feedback through the use of questioning (Capel, Leask and Turner, 2013). If the lesson was delivered to a year 9 class, I believe I would have faced issues with the learners understanding the task and the lesson content. The theory part of my lesson was delivered to quickly and there was no clear indicator that the learners understood the processes. A view which was highlighted by one of the participating learners, who stated they had forgotten what abrasion and plucking was by the end of the lesson.  A factor that was also acknowledge from my first teaching experience (FTE). As a teacher, I must ensure the learners understand the lesson context, otherwise it hinders the learning and the likeliness is the learners will complete the task incorrectly or rely on other students for help. 

Analysing the feedback, the learners provided, it suggests that my classroom presence was good as I circulated around the room, checking on the learners and providing support and help to the learners who were struggling. So, I had delivered effective and good interactions with the learners which is something I believe is important in teaching to have a good relationship with learners. This portrays Vygotsky’s constructivist approach because the interactions involved me and the learners discussing the processes to help their understanding.  I also demonstrated good classroom management as there were only low levels of disruptions. There was only one incident where I had to discipline a learner because he was being rude and talking, whilst another learner was providing their feedback but one telling proved enough. When it came to my FTE, the low-level disruption was the least of my worries. With my nerves, the pressure, my lack of questioning and the children testing the boundaries, I can say that the MTL is nothing like the lesson we are actually to have. When planning my MTL I lacked the awareness as to how important feedback is and the positive impacts it can have on learners and a lesson. In my FTE, I was fortunate because my subject mentor prompted me to ask for feedback and then emphasised its importance after the lesson.   

I believe that from the experiences of my MTL and FTE, there is a need for a mixture of a behaviourist approach and a constructivist approach to teaching a learning. To be more specific, a behaviourist approach which matches Skinner’s (1953) concept of positive reinforcement and negative reinforcement. With my MTL I had demonstrated positive reinforcement through praise and I did use negative reinforcement when telling a learner to stop being disruptive. However, I didn’t really have an idea of these concept going into both my MTL experience and FTE. Yet, since I will be teaching learners who perhaps want to mess around instead of learning.  Thus, I must implement these concepts within my lessons and in particular, the negative reinforcement. From my first-teaching experience, I decided to use the ‘three strikes’ approach to discipline. First strike is a verbal warning, second strike, the learner is moved and third strike, the learner will be given a break-time detention. This will hopefully shape the learner’s behaviour to be positive. Reflecting on my first-teaching experience, I continued to warn a learner for being disruptive, but I never followed through with my warnings. Moreover, behaviourist approach is practical to implement within lessons, it focuses on the positive and negative and fails to acknowledge the learners who gets on with the work but might not be the highest achiever. In addition, it fails to take engagement, behaviour and the learners background into consideration (The Skinner Approach, 2018).  As disclosed, I also adopted a constructivist approach to my teaching, however Vygotsky’s approach proved to be more fitting. As Vygotsky’s theory centres around social interactions, a feature that is proving to be important for learners’ understanding. A constructivist approach recognises that learners need to be guided with their learning, guided by their teachers. Nonetheless, it gets the learners active and engage with their own learning which boost their self-confidence with their ability to leaner independently. It enables the learners to develop a growth mindset as well. 

Although, I feel my MTL went well, my FTE didn’t. From both experiences, it is evident that I need to make improvements to the way I teach. With regards to my MTL, I aim the lesson at year 7s because it was way too easy for year 9s. I believe the lesson will fall into the healthy struggle zone for effective learning (Alison and Tharby, 2015; Hattie and Yates 2014). I would ensure I set great expectation because as Rosenthal and Jacobson (1968) suggests, it promotes learners to perform better. I would differentiate the lesson differently because the different worksheets and my instructions made the different abilities obvious. This coincides with Alison and Tharby (2015) who remarks visible differentiation having a negative effect on learners’ confidence and self-belief. Thus, I will adapt my resources better (Nuthall, 2007). Thus, I could set the learners the same work, but have extension tasks set. With the worksheets, I would leave the descriptive passages blank for plucking and abrasion, then after the videos, discussed the processes and then using the feedback, produce a class definition. Then for the storyboard I would leave some images out and some key terms to challenge the learners understanding. Therefore, the learners won’t be ‘spoon-fed’ by me. Another technique that I would use is questioning. For LA learners I would use straightforward questions that would come under the knowledge of blooms taxonomy. Whereas I would ask HA more complex questions which further up blooms taxonomy pyramid will be. I will also use questioning to help ensure learners understanding and to make my lessons less teacher-led. I will simply direct the learners then (Skinner, 1953). Before setting the learners with the task, I would discuss what they learnt from the videos and use questioning to challenge their understanding. I wouldn’t change the structure of my lesson because I believed it worked well, the starter got the learners hooked, then the main task got them thinking about the processes and finally the plenary allowed the learners to apply the lesson content to a landscape (Rogers, 2002). But, by questioning the learners for feedback, it would make my lessons less teacher led and again enable the learners to be actively responsible for their own development (Fielding, 2001).  An added feature I wouldn’t change is seating the learners in small groups because I found it easier to manage. however, from my FTE it is apparent that I will be having classes of 20-26 learners which is nearly double the 12 learners I had in my MTL. My FTE, I had groups of four with learners of different abilities (Fernandes, Huang and Rinaldo (2011). This proved to work well as one incident where I was helping a learner with his work, the HA learners helped break the information down to the LA learners. So, by the time I got around to the other LA learner who was struggling, he understood the work and was making progress (Vygotsky). Furthermore, I support the structure of my SOW because it enabled a growth framework, but I would try to incorporate literacy and numeracy more.  Linking back to questioning and feedback, this is a type of simple assessment that is important in lessons. Also, opportunities for self-assessment and peer-assessment should be reinforced numerous times across the SOW to help the learners understand areas of improvements which will help them develop further (Andrade and Valtcheva, 2009). This coincides with my placement’s SOW which involves an assessment comprising of past paper questions, at the end of ever topic to track progress, whilst preparing GCSE learners for their exams (Earl, 2012).

To conclude, since my MTL and FTE it is apparent that in order to develop my own thinking as a teacher, I need to make improvements to my teaching and ensure I embed specific QTS standards to ensure I teach effectively. As mentioned, I need to understand every learner learning need (QTS S1.1) and meet the needs of all the learners (QTS S3.2.4). To do this, I must differentiate my teaching (QTSS3.3.4) better and more discreetly to ensure learners self-belief is not affected and is supported. It is vital m lessons and SOWs run parallel to the National Curriculum aims and objective (QTS S2.2) to meet the requirements and standards set in examinations. I must improve on my lesson plans by making them more detailed (QTS S3.1.2) and be stricter with my timings (QTS S3.7). Fundamentally I need to advance my delivery of effective lessons (QTS S3.3.3) where high expectations are set (QTS S3. S.1), to guarantee effective learning and development of my learners.
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OBJECTIVES
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S3.3.3 Delivering effective lessons

	i. Ensure differentiation and scaffolding is implemented within the lessons. 
ii. Be strict on timings and not be afraid to move learners on. 
iii. Use questioning and feedback to ensure learners understanding and eliminate any misunderstandings. 
	i. Improve lessons by breaking down the activities for LA learners and discussing the task before getting them to complete the task. This will ensure they understand the task. Sentence starters provided. 
ii. Improve timings of lesson plans. Add the actual times in my lesson plan. Then subdivide each task with a set time for each aspect. Allow time for preparation at the start of the lesson.
iii. Improve by putting the questions I want to ask in my lesson plan. This will help make me more focused and ensure I stay on task.
	


	
S3.3.7 Time management

	i. Be realistic with timings.
ii. Strict timings for each task.
iii. Ensure time for lesson preparation and packing away.
	i. Improve by looking over the lesson’s content and if unsure on timings, complete the task to have a better understanding of how long it will take learners. 
ii. Divide every task further. So, putting a time for teacher delivery or discussion etc. 
iii. Improve lesson plan by putting 5 minutes at the start of the lesson to get learners in, settled and ready to learn, resources and equipment given out and register down. Likewise, ensure a few minutes is left at the end of the lesson for learners to pack away, this will ensure they leave on time and are not late for their next lesson.
	


	S3.3.1 High expectations

	i. Understand the learning needs of the learners.
ii. Ensure I use the struggle zone to ensure the learners are positively challenged.
iii. Set expectations high
	i. Check the ALN and SEN registers to identify the learners who may need support. Discuss the learners with the teacher to get to know the learner’s abilities.
ii. Make sure there’s opportunities for independent learning for every learner, regardless of their ability. Use scaffolding to support the LA learners but set them to same work as the other learners.
iii. [bookmark: _GoBack]Know the learner’s abilities and set the work higher than their ability to get the learners to advance academically. Tell the learners what you expect from them and reinforce that they can meet the expectations. Make sure there are extension tasks. 
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