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The objective of this assignment is to critically analyse advocacy provisions through a multi-dimensional view of the drivers, barriers and influences that shape and continue to shape advocacy provisions today. This assignment will critically analyse the impact of advocacy services in relation to looked after children. Within this assignment the role of legislation and policies surrounding looked after children will be analysed. The policies and legislation included are the Children Act 1989, UNCRC (United Nations Convention on the Rights of the Child) and the Adoption and Childrens Act, 2002.
Throughout the assignment the impact of advocacy provisions will be analysed through macro, meso and micro levels of analyses. Piaget’s development theory and Bronfenbrenner's ecological theory will be analysed in their effectiveness within advocacy provisions. Additionally, they will be analysed to offer a deeper understanding of the complexity surrounding outcomes of looked after children, and how advocacy can affect them.  Included in the assignment will be the Lost in Care: Waterhouse enquiry which will be analysed to obtain a practical understanding of catalysts that created change surrounding policy and advocacy provisions. 
The role of an advocate as described by Mind (2018) is to ensure individuals voices are heard, be this by providing information on the individuals rights or highlighting options and provisions that can help them obtain desired results. Additionally, NHS (2022) states the role of an advocate is to help the individual to use their voice or speak on their behalf surrounding care decisions, thus highlighting the role of an advocate differs depending on the individual’s situation. 
[bookmark: _Int_TVDz0RLT]In relation to child advocacy, Wright and Jaffe (2014) state advocacy is the fight to create positive change for children. Children in Wales (2023) describe children's advocacy as the process of ensuring children's voices are heard and their wishes respected. The Department of Health (2002), however, includes the importance of empowering children to use their own voices within their definition, thus highlighting the importance of children's independence. 
‘Looked after children’ is the term used to describe a child that is looked after by the authority for over 24 hours, rather than their biological parents or family (Childrens Act, 1989). NSPCC (2023) state the reasons a child may enter the care system varies, however, abuse and neglect tend to be the primary reason. Furey and Harris-Evans (2021) concur stating at a global level, children tend to become looked after by the state after experiencing abuse and neglect of some sort. The long-term effects of experiencing abuse as a child is subjective (Victim Support, 2023). However, research suggest abuse leads to a range of mental health issues such as depression, anxiety, post-traumatic stress disorder and self-harm (NSPCC, 2023; Victim Support, 2023). Alongside this, children who experience abuse are more likely to have difficulty coping with stress, staying in education and work and difficulties within relationships (Furey and Harris-Evans, 2021; Victim Support, 2023). Furey and Harris-Evans (2020) draw light to the disadvantages looked after children face, suggesting they are at a higher risk of experiencing poverty and exclusion due to the abuse they experienced.  
Piaget’s cognitive development theory, however, suggests experiences are constructed by the child, meaning if the child deems their experience of care as good, regardless of whether it was or not, then they will believe it to be so (Capella, 2017). Thus, suggesting the child will determine whether the experience was traumatic or not.
Piaget's theory of child development suggests children will construct meaning individually, determined by their social experiences. Children learn in relation to the environment they are in, highlighting development and behaviour will differ due to children perceiving concepts differently (Alanazi, 2016; Haralambos and Holborn, 2013).  Piaget’s theory states learning is an ongoing process and is therefore affected by the child's interactions, surrounding and stimuli (Pacey, 2016). 
Piaget theorised children have four developmental stages including the sensory stage (0-18/24 months), the pre-operational stage (18/24months-7 years), concreate-operational stage (7-11 years) and the formal operational stage (11-adult) (Pacey, 2016). Piaget speculated in each one of these stages' children will reach developmental milestones to transition from a childhood to an adulthood.
[bookmark: _Int_RsRRnZry]Many argue however, childhood development should not simply be seen as stages, but a fluid concept (Haralambos and Holborn, 2016). Barrouillet (2015) questions whether all children can pass through these stages, arguingPiaget’s theory does not consider the child's environmental, cultural and social factors. Additionally, some argue this theory pushes society to focus on the child becoming an adult instead of children being seen as an active part of society as they are (Haralambos and Holborn, 2013). Gopnik and Wellman (2012) state Piaget’s theory is too vague to be implemented fully within care. Contrastingly, Park (2004) argues the theory offers crucial insight into social interactions and identities. Supporting this, Capella (2017) states the theory is crucial in understanding the development and outcomes of children. 
[bookmark: _Int_KJifzJ1Q]Contrastingly, Bronfenbrenner's ecological theory theorises children develop according to their sociocultural surroundings (Bronfenbrenner and Morris, 2007). Bronfenbrenner’s (1979) theory highlights the various levels of influence around a child, these include the microsystem (i.e., family, friends and carers), macrosystem (i.e., teachers, doctors) and the exosystem (i.e., government).
[bookmark: _Int_vpIGNhnT]Bronfenbrenner's ecological theory is used widely within care settings as it aids in understanding an individual through a well-rounded holistic approach (Eriksson et al, 2018). This theory theorises if the microsystem is made up of positive influences such as love and support then the child is more likely to develop healthily, if the influences are abusive then the child will experience less development or develop negative traits such as mental health issues (Bronfenbrenner, 1979). 
[bookmark: _Int_yAUqEgYE]Additionally, Bronfenbrenner's theory allows an understanding of how indirect occurrences may affect their development (Smith, 2009). Smith (2009) highlights how this theory can be implemented in relation to looked after children. When children are placed in care, authorities make decisions for them which in turn may negatively or positively affect their development (Smith, 2009). Smith (2009) continues to state Bronfenbrenner's theory is effective in highlighting political and social systems will affect a looked after child no matter how far removed they are from the decisions. 
[bookmark: _Int_Kh9Tk3Lb]Similarly, Wright and Jaffe (2014) state the environment of the child effects their development even if they do not make the decisions. Adding to this, Wright and Jaffe (2014) highlight the effectiveness of Bronfenbrenner's theory in relation to individual characteristics that effect how children interact with their environment. Thus meaning, a child's development is also related to their temperament and how they act within society (Wright and Jaffe, 2014). Highlighting the interrelation between the micro, macro and exosystem of a child and the effects on a child's development. Additionally, Bronfenbrenner's theory can be implemented in understanding the systematic nature of abuse (Haristi,2018). Haristi (2018) suggests abuse highlights how the macrosystem effects the microsystem, the behaviours and environments that condone abuse found within the structures of contemporary society. 
Bronfenbrenner's ecological theory has however, endured criticism, one of the most prominent being the theory fails to understand how those who grow up in abusive environments go on to lead prosperous lives (Christensen, 2010). Christensen (2010) continues to argue the ecological framework does not consider individual personality traits and capacity, thus suggesting whilst some may have a negative outlook on life others may strive for success regardless of negative environments. Additionally, Mercon-Vargas et al (2020) highlight the misuse of this theory due to lack of clarity surrounding certain areas.
Smith (2009) however, suggests theorising child development and care is not necessarily the best approach for looking after children. Smith (2009) continues to outline how theoretical approaches to child development and care take away from the ‘caring’ aspect of looking after children. Nordoff and Madoc-Jones (2014) dispute this statement explaining the implementation of theory within caring for children is paramount for a well-rounded, educated approach to looking after children.
With this multi-faceted understanding of a child's development and background it allows for advocates to assess the needs of the child more effectively (Wright and Jaffe, 2014). Similarly, Capella (2017) states Piaget's development theory can also be used to gain a multi-levelled understanding of the factors effecting a child's development and outcomes. Both theories enable advocates to create an understanding and trust with the child which is imperative for an effective advocacy practice (Capella, 2017; Wright and Jaffe, 2014).
Under the Childrens Act 1989, working in conjunction with United Nations Convention on the Rights of the Child (UNCRC) section 12, a child’s right to be heard is protected. To ensure this happens, looked after children are entitled to an independent advocate (UNICEF, 2023). However, the Children’s Commissioner (2016) survey of children in care suggests a substantial proportion of looked after children were unaware of their rights to an advocate. Additionally, Wood and Selwyn’s (2017) research also suggest many children in care are unaware of their protection under the UNCRC article 12 regarding their right to be heard in relation to their care, which includes their right to an advocate.
[bookmark: _Int_OQRJDV6n][bookmark: _Int_LoaEDrBz]Research by the Childrens Commissioner (2016) highlighted the prominent positive effects an advocate can have on the future outcome of looked after children. Case studies suggest having access to an advocate resulted in better quality of care, life and support (Childrens Commissioner, 2016). Thus, resulting in better overall outcomes for the child whilst highlighting the impact advocacy has. However, within the Advocacy QPM (Quality Performance Mark) (2023) under the duty of an advocate to be non-judgmental some argue measuring the outcome of children is in direct breech of this. Thomas et al (2017) state while outcome research suggests advocacy benefits the individual, the process of requiring this data can impede on the duty of an advocate by creating a power imbalance between the child and advocate. Despite this Thomas et al (2017) research backs up the overall view that advocacy has a positive impact on the outcome of looked after children. Both Thomas et al (2017) and the Childrens Commissioners (2016) research indicates advocacy provisions empower individuals, improve quality of life and ensure the individuals voice is heard.
Wood and Selwyn (2017) highlight looked after children are made aware of some entitlements; advocacy however is often missed out.  Lagaay and Courtney (2013) suggest independent advocates must be made more accessible for looked after children.  Lagaay and Courtney (2013) continue to suggest failings within the care systems result from the child not being heard and question why looked after children are not included in discussions regarding their care.
The statutory right to an advocate, in relation to children in care, is also found in the Adoption and Childrens Act 2002 which amended the Childrens Act 1989 (Childrens Commissioner, 2019). The implementation of this act requires authorities to aid looked after children in obtaining independent advocates, thus allowing children’s concerns to be heard and enabling them to have a direct impact on their care decisions (Childrens Commissioner, 2019). 
However, Doughty (2015) argues the act has resulted in misinterpretations and confusion of laws leading to negative consequences for the child. Additionally, Doughty (2015) suggests the act is counter-intuitive regarding looked after children, due to several misunderstandings within court procedures. Thus, questioning the effectiveness legislation has in ensuring advocacy provisions are available for looked after children. 
Pithouse and Crowely (2013) suggest policies put in place will further protect children in order to ensure their understanding of their rights to advocacy provisions. However, Smith (2009) argues the implementation of policy and rights place responsibility on the child, removing all accountability from the authorities if the child is unaware of their right to advocacy. Smith (2009) argues for child policies to hold any power there is a need for a culture that holds social inclusion paramount. 
Smith (2009) continues to state advocacy provision only focus on individual complaints and not the institutionalised disadvantages looked after children face. Contrary to this, Wright and Jaffe (2014) explain child advocacy can create change not only individually but locally and globally, through policy and awareness.  Wright and Jaffe (2014) argue the implementation of child advocacy services fights for social justice by educating, voicing opinion, and working to create legislative protection. 
However, Bunting et al (2017) argue child protection legislation including the Children’s Act 1989 fails to fully provide protection looked after children. The Children’s Act 1989 fails to offer an understanding of the outcomes for those at risk or whether they will be assessed as at risk and therefore protected under the act (Bunting et al, 2017). Bunting et al (2017) continues to suggest the reason for this may be due to the different interpretations of the act within Wales, England and Scotland.
Pithouse and Crowley (2013) state research into institutional abuse and safeguarding concerns of children has aided implementation of advocacy provisions. The Lost in Care: Waterhouse enquiry report on sexual abuse in residential institutions in Wales in 1970-1980 brought about both local and global attention to institutional abuse (Timmerman and Schreuder, 2014). This report investigated the sexual abuse of predominantly young boys and some young girls in residential care homes in north Wales (Department of Health, 2000).
The Waterhouse report concluded the need for better training, support for children, liaison between agency and more (Department of Health, 2000). Timmerman and Schreuder (2014) argue however, the recommendations put forward fail to address the issue of institutional factors that directly affect the reoccurrences of abuse, an example being power dynamics. Evans (2007) argues however, the report impacted Welsh legislation and brought awareness to the need for a humanistic approach when looking after children.
Skold (2013) highlights abuse within residential homes is seen worldwide, suggesting the structure of contemporary care leaves space for abusive behaviour. Similarly, Smith (2015) highlights the inadequate leadership and structural protection within residential homes. Smith (2015) continues to suggest authoritarian approaches and internalised institutional hierarchies found within residential homes aid in the continuation of child abuse.
Nordoff and Madoc-Jones (2014) claim the perception of residential care homes themselves in the United Kingdom falls short of other European residential homes. This stigma aiding in the change of residential homes for looked after children. European countries view homes as the saftest place for the child offering necessary support (Nordoff and Madoc-Jones, 2014). In comparison, residential homes in the UK are perceived negatively with poor outcomes for the children (Nordoff and Madoc-Jones, 2014). On the other hand, Smith (2009) argues residential homes can be a positive environment for some. Smith (2009) highlights however, there is a need for restructuring within the homes and rethinking surrounding the multi-layered concept of care.
[bookmark: _Int_XT3casVp]It can be concluded there are many drivers of advocacy provisions including serous case reviews, legislation and research into institutionalised abuse (Skold, 2013; Department for Health, 2001; Childrens Act,1989). The Watehouse Inquiry many argue is a pivotal case in highlighting systematic failures within the care system (Timmerman and Shrauder, 2014). However, research is divided in satisfaction of the outcome of this case with some arguing the report released and its recommendations fails to address the wider issue of systemic abuse (Timmerman and Schreuder, 2014). 
However, others argue the case brought about legislative change and a global awareness to the lack of regulations (Department of Health, 2000). Despite opposing views, the Waterhouse enquiry and other case reviews drove forward and continue to drive forward the need for advocacy provisions (Pithouse and Crowley, 2013).
Statutory advocacy is found within many legislations within the UK, it is seen within the Childrens Act, 1989 and the UNCRC (section 12). This statutory right to advocacy has ensured looked after children's voices are heard (Childrens Act, 1989). However, some argue the legislation fails to implement advocacy provisions effectively and the legislation is open to interpretation within different countries (Bunting et al, 2017). 
[bookmark: _Int_EPhj1Yml]Research into advocacy provisions and looked after children highlights the effectiveness of advocacy provisions in empowering, supporting and giving a voice to children (Childrens Commissioner, 2016). Whilst the majority of research suggest positive outcomes of advocacy provisions Smith (2009) argues advocacy provisions focus too much on individual problems and do not address institutional issues within the care system. Smith (2009) highlights the need for restructuring care for looked after children to ensure their environments are safe. 
By implementing Bronfenbrenner's ecological theory one can evaluate the child's environment and the impact it will have on their development (Bronfenbrenner, 1979). In doing so this theory can highlight the systematic nature of abuse and be used to create a safer environment for children (Haristi, 2018).
[bookmark: _Int_vfTF8uS5]Piaget’s development theory can also be implemented in understanding how children's perceptions are constructed by their environment and experiences (Alanazi, 2016). Smith (2009) however, argues theorising children's development removes the caring aspect of care. Nonetheless, Wright and Jaffe (2014) argue implementing Bronfenbrenner’s theory into advocacy provisions enable an advocate to have deeper, well-rounded view on the child's circumstances. Similarly, Capella (2016) states Piaget's theory is beneficial in understanding how environments construct a child's development, thoughts and reactions. 
[bookmark: _Int_qk2iRpDJ]Despite opposing views on advocacy and care surrounding looked after children, the majority of those that receive it stated positive outcomes (Childrens Commissioner, 2016). Advocacy provisions for looked after children are integral in ensuring the child is listened to, supported and empowered. However, evidence suggest there is still a need for advocacy provisions to be more accessible, to ensure looked after children have a voice (Lagaay and Courtney, 2013). 
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