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Section 1 
According to Rory, M.c. and Janet, M. (2012), the idea of "catalytic leadership" is put forth, according to which an Early Years Practitioner's capacity to effect and motivate change is independent of their status or level of authority. Nevertheless, everyone with the early year setting may learn the abilities necessary to lead. There is also the argument that a leader is appointed to a certain position, according to Bonetti, S. et al (2018). Gandolfi, H.E. and Mills, M. (2022) asserts that the notion of leadership as top-down control is incredibly out of date. Additionally, leadership should focus on encouraging and assisting change within the Early Years settings and realising that cooperation creates an environment where children and young people may develop. Regardless of position or degree of training, all practitioners should strive to be leaders and be able to exhibit pedagogical leadership (Greatbatch, X. and Tate, S., 2018). 
‌According to Kivunja, C. (2021) practitioners lead practise every day within Early Years settings however, they are not aware that they are in a leadership position because they are not viewed as being at management level. According to Lynn Ang, (2012) it is crucial within the setting to promote catalytic leadership as a chance to inspire change to provide practitioners a positive outlook and the understanding that leadership is not dependent on position. In support of this is Clark, R.M., (2012) who says although someone in an authoritative position can impose change because of their status, catalytic leaders can bring about changes by sustained action. According to Douglass, A (2019) having effective leadership in the early years setting enables children's and young people outcomes to be much effective within early years environments and this values great leadership.
NHS, (No date) states that any practitioners can become a catalytic leader in the early years setting by persuading others and themselves to make changes without the need for authority. Reflecting on the knowledge of what it takes to be a leader in the early years' environment, Plymouth Marjon University, (2023) believes. An effective catalytic leader will also make sure they are changing social norms, establishing effective and safe places for children’s and young people’s learning, and improving their social inequities. According to Victoria, J. (2018) the successful leadership that occurs behind a quality early years setting is its determining factor. As practitioners, it is crucial to continuously evaluate how they as professional leads and why they lead, and where they can improve their practice to reach their full capabilities within the Early Years setting.
Early Years Matters (2021) recognises that a leader is about practitioners’ skills and a practitioner's characteristics as opposed to the title or position they are granted. This can help practitioners within the early years setting, change the way that they view leadership and realise that anyone can be a catalytic leader. Finney, L. (No Date) says their duties as a practitioners can develop their leadership skills and become catalytic leaders. Nevertheless Murray, J. (2009) believes that some early childhood educators lacked the necessary preparation or expertise in leadership. According to Mistry, M. and Sood, K. (2012) most practitioners have self-confidence issues, and this leads to practitioner have varied opinions about what makes a leader within the Early Years setting. 
GTCNI, (2011) states some claim that a leader's qualities are inherent qualities that can not be taught and that some people lack the motivation to lead others within the setting. GTCNI, (2011) states that other professionals contend that these qualities and obligations can be taught and grown over time. Mistry, M. and Sood, K. (2012), states raising practitioners’ confidence can inspire them to develop into catalytic leaders. The Welsh Government, (2016)) believes practitioners are urged to pursue ongoing professional development to advance their knowledge and raise the bar for early years environment. There are some barriers to implementing it which may make it difficult for early years practitioners to fully take advantage of additional support and any training. Early years environments should make sure all practitioners are complete training in specialised fields which include them doing their paediatric first aid and doing their health and safety course (Department for Education, 2022). 
According to Chang, Y.-K. et al, (2017), having a shortage of resources and time within the setting, this leads to their having fewer opportunities for practitioners to participate in training, practitioner will not be able to support the setting correctly due to this. A shortage of time can be difficult to provide opportunities for early years practitioners to be included in the decision-making process within the setting (Brown, R. and Ward, H., 2013). According to Eyc, K.(2015) it should be considered that some practitioners are coping without the proper training opportunities, which this could be damaging to a setting's effectiveness. The Welsh Government, (2018) states practitioners are frequently thrust into leadership positions for which they are unprepared. By fusing leadership with teamwork, the catalyst effect can help build early-career practitioners' confidence in their ability to affect change and improve performance.
Cedare, M. et al (2012) states being a catalytic leader within a setting is advantageous to practitioners, children, and their families as well.  Practitioners can work to inspire staff to make changes and recognise how the adjustments can enhance children and their families lives by using a catalytic approach to change (Welsh Government, 2012). This makes everyone feel more at ease collaborating to increase sociological needs and enhance people's lives of everyone engaged with the settings (Welsh Government (No Date). Moyles, J. (2006) argues practitioners will benefit from regularly evaluating their leadership impact. They should consider how their own actions as professionals and change might either privilege or even oppress children and their families. As a result, they should aim to continuously improve their own leadership style as well as catalyse peer influence. Leadership is a process that may empower people, and for some people, it gives practitioners the ability to change things and pave the way for teamwork.
The Welsh Government (No Date) says programmes should be in place to make sure that the possibility to interact with parents when collaborative working is being considered within the early year setting. The Welsh Government (2017) states it is advantageous for practitioners to provide connections to helpful services like Flying Start, who can give families with children between the age of 2-3 to have additional support, for example help with their parenting, give them support for speech and language and health visits. (NHS Wales, (2017) argues that parents and guardians should know how to promote their children's early development and how home and outside learning can help. Practitioners within the Early Years setting can introduce parents with parenting teams, or educational facilities and tell them about family support groups. They can also refer them to social services.  
Nutbrown, C., Clough, P. and Atherton, F. (2013) discuss the significance of practitioners being inclusive and varied. This enables professionals to help and comprehend children and their parents from all backgrounds and make sure they feel appreciated on an equal basis. argues in favour of this by pointing out how inclusive practise fosters personality and identity, teaches limitations, and creates a secure educational environment (Nursery Story, 2021).
According to Murray, J. (2009) Leading within an Early Year setting is distinct from managing a setting, this entails motivating others within the setting, developing, and implementing a shared vision, and working to close the gap between management and practitioners by ensuring that everyone is actively participating in the setting. Robb, S. (2019) states that no matter what their role is called, everyone should be encouraged to see themselves as leaders. Lindon, J. and Trodd, L. (2016) that quality of a provision can be greatly enhanced by teaming together, exchanging professional information, sharing their own abilities with each other, and regularly each other’s commenting on practise to better themselves. 
Male, T. (2012) states that leadership in early years settings is the key to guaranteeing ethical and professional practise by practitioners involved in transforming the lives of children and families. Dyer, M. (2016) believes it impacts the dedication to advancing the interests of children. Pearce, C.L. and Conger, J.A. (2002) says having shared leadership within the early years setting, this enables the setting to make sure that they cooperate to address any problems concurrently, use all professionals’ abilities and changing direction if needed. Furthermore, Gilligan, R. (2000) believes that when professionals work to enhance children's lives and when they help children and young people to overcome feelings of inadequacy and help to boost their self-esteem through a sense of accomplishment.
In conclusion, as the evidence of the advantages keeps building, catalytic leadership's significance within the Early Years settings is expanding. By setting encouraging catalytic leaders in each practitioner, this enable them to be able to collaborate to divide the workload and overcome the difficulties that arise from having a single leader. This also make them feel respected within the early years setting, this leads to building their confidence as a leader. This can facilitate the removal of barriers attached to managers and leaders, strengthening the workforce within the setting, and enhancing practitioners’ satisfaction. Practitioners can collaborate to make sure that they are providing an environment where it is supportive and inclusive for practitioners, children, and their families. This makes it possible for professionals to serve children and their families from all backgrounds. A leader by title can impose change, however a catalytic leader within the early year setting instigates change through action.

Section 2 
According to the Welsh Government (2022), the Children’s Commissioner for Wales is a woman called Rocio Cifuentes who began the role of the Children’s Commissioner Wales in April 2022 when the Commission's term under Sally Hollands ended. Her duties include explaining the significance of children's rights and examining how Welsh government choices and other public decisions made in Wales influence children's rights. The role of the encourages children to learn about their rights under the UN Convention on the Rights of the Child. Welsh Government, (2023) states her role is also to finds out what's vital to children by listening to them and gives advice to children, teenagers, and those who look after them if they feel they've been treated unfairly. The Children’s Commissioner for Wales influences the government and a range of different organisations that pledge to improve the lives of children, and make sure that they honour their commitments to children. Rocio Cifuentes speaks out for children and teenagers in Wales on critical subjects. 
WCN Plc (2015) believes that the history of the Children’s Commissioner for Wales is following a suggestion from Lord Laming in the Victoria Climbie Inquiry, the position of Children's Commissioner was established. The Children Act of 2004 provided the Commissioner initial authority over the position and assigned him/her the duty of raising public awareness of children's viewpoints and interests. According to Children Commissioner (2023), the Commissioner's statutory mandate, decision-makers must always consider the best aspirations of children and young people when making decisions. She has the power to influence long-term transformation and advancement for children, especially the most defenceless ones, attributable to her unique data collection skills and entrance powers that allow her to speak with children and obtain evidence. 
Legislation.gov.uk (2014), argues that the Children and Families Act of 2014 increased the Commissioner's authority, independence, and mandate while giving her sole responsibility for protecting the rights of children who are in foster care, are living away from their parents, or are residing in institutions. On issues that are not directly related to children, such as immigration and juvenile justice, she also speaks for bigger children's groups.
According to BBC (2021), there has been a critique of The Welsh Government has failed in its obligation to defend the rights of children who are home-schooled and children in independent schools, according to a formal review by the Children's Commissioner for Wales. The study is being conducted ten years after Dylan Seabridge, a Pembrokeshire boy who died of scurvy after going untreated for 7 years, passed away. Since his passing, there have been various requests for more regulation of home education, including calls for a register or database and to make sure that children are seen by professional services. The government has also made a few commitments spanning many years (Doughty, J. et al, 2017). 
Sam’s (2017) suggest there was many reports and publications produced by the Children Commissioners for Wales which are Building Blocks, Sam’s Story, The Right Way, and No Wrong Door. Sam’s Story is a report which was produced in honour of Peter Clarke, who passed away ten years ago and served as Wales’s first children's commissioner. Peter was aware that bullying had a huge influence on most children and young people's lives because he had previously served as director of ChildLine Cymru and had visited and met with them around the nation. 
Swansea University (2008) states that in Peter Clarke’s Annual Report and Accounts from 2003, the first Children's Commissioner, Peter Clarke, mentioned that bullying is a topic that almost always comes up in his conversations with children and teenagers. The Welsh Assembly Government at the time introduced the "Respecting Others" guidance that year with the intention of educating people on how to combat bullying within Early Years settings and schools. As the position's current incumbent fourteen years on, thousands of children and teenagers have stated that bullying is their top concern for me (What Next, 2016). Welsh Government (2011) believes that for the first time, the Welsh Government will review its "Respecting Others" guidance this fall. The purpose of this advice is to spread awareness on how to combat bullying in schools. It provides clear, practical answers for preventing and dealing with bullying situations as well as a legal backdrop and an explanation of everyone's obligations in such prevention and management. Practitioners implement this within Early settings by all settings having an Anti-Bullying Policy. 
Hyfforddiant, A. (2003) states an anti-bullying policy in Early Year settings needs to clearly define the many types of bullying, such as name-calling, social bullying, and cyberbullying. Make sure the policy includes information on the scheduled reviews. For a policy against bullying to be effective, staff training is essential. All members of the school staff will be confident in this when they fully comprehend the goal of the policy and the appropriate course of action. They must understand how to report online bullying and, if it gets serious, how to contact the police. However, NSPCC, (2022) states that an effect of implanting of an anti-bullying policy within Early setting is that it there limited time for training on the policy. This leads to the teachers unable to have an exceptional understanding on how they can support and what steps to take if a child and young person are being bullied within the setting. This steers children and young people not to confine in Early Year practitioners as they are unable to support them. 
According to Welsh Government (No Date) in 2016, Sally Holland made the decision to conduct an extensive survey of children' bullying experiences. Over 2,000 children from primary and secondary schools as well as community settings across the nation participated in this project, which examined their perspectives on bullying. Hall, W. (2017) suggests that children continue to voice their grave worries about the effects of bullying and their want to notify an adult they can trust to attempt to make things better. Children continue to emphasise the importance of the witness or bystander. Anti-bullying rules are increasingly standard practise in educational institutions. This resulted in the law requiring all public schools to have a behaviour policy in place that details methods to eliminate bullying of any form in the classroom, according to Department for Education (2017). This choice is made by the school. It must be explained to parents, children, and all practitioners. ‌
According to Wolke, D. and Lereya, S.T. (2015), the repercussions of bullying can last well into adulthood. At its worst, bullying has resulted in teen suicide and fatalities. Children who have been bullied are more likely to develop anxiety and depression as adults. have fewer friends, are shunned by their peers, are suspicious of others, struggle in class, and perform poorly. However, children who bully others, or are a subject of bullying or watch bullying may all suffer detrimental effects (Unicef, No Date). Government Digital Service (2011) says that The rights and obligations of the school's approach to bullying, as well as expectations for student behaviour, are described in an anti-bullying policy. It must ensure that sanctions are unambiguous for children who are discovered to be bullies to understand the repercussions. Some of these repercussions include warnings, seclusion, detentions, exclusion, or police intervention. We strongly recommend that parents be informed and participate at every level. 
However National Children’s Bureau, (2022) states that it might be difficult for this to implemented in Early Years settings as most respondents in 2005 reported that their school lacked an anti-bullying policy. If Early Year settings do not have an anti-bullying policy and procedures, this can lead to more children and young people in the setting being bullied as they do not understand the effects of bully is and there’s no one implementing it within the setting. Not having any bullying policy or procedures also leads to children and young people being unaware of the help and the support they can get from the practitioners within the setting (Children’s Commissioner for Wales, 2022c). 
Additionally (Education Act, 2002) says there should be changes within the Early Year settings to implementing anti-bullying policies and procedures within the settings which should start with them having more time for training on bullying and how to support children and young people who are being bullied. This enables them to get a better knowledge on the subject. According to NSPCC, (2020) another change that should be made within the Early setting is that there should be workshops and more school assemblies where children and young people can learn about the effects of bullying, can have someone who is suffering from it and how to get the right support if they are getting bullied. (Welsh Government, 2017a, p. 4) believes that parents should come to have parent teacher days where parents come into the Early Years setting and by doing this, it gives practitioners the chance to help parents understand on how they can support their child if they are being bullied. 
In conclusion Children's rights are now of greatest importance in ensuring that their welfare is protected in all facets of their lives. Rocio Cifuentes works to advance and defend children's rights and makes sure that the Welsh Government's laws and policies are in their best interests. There have been substantial reforms to the law and the educational system that have helped to protect children from bullying. To better the lives of numerous children in Wales, however, a significant quantity of work needs to be done.

Section 3 
Joseph Rowntree Foundation, (2018) states experience a child has in the early years might be complicated by a variety of sociological circumstances around the child. These can include factors include poverty, bullying, or raising a child in a dangerous environment, as well as health problems or special educational needs. Poverty is the social factor that is being highlighted for this critical evaluation. According to Action for children (2021) In the UK, 13.4 million people, or about 20% of the population, lived in poverty in 2020–21. There were 3.9 million children, 7.9 million people of working age, and 1.7 million seniors among them. As a result, 27% of children in the UK are poor. Joseph Rowntree Foundation, (2018) states this has gone down since previous years. 
According to the Joseph Rowntree Foundation, (2018), poverty is defined as parents not being able to pay their rent, keep their homes warm, or care for their children's basic needs. It involves dealing with uncertainty and insecurity while having to make difficult financial decisions every day. It leads them to be marginalised and potentially sometimes being discriminated against because of their socioeconomic situation. Some persons may encounter problems that hinder them from fully participating in society because of the continual stress it causes.
According to Blair, C. and Raver, C.C. (2016), Children's behaviour, social, emotional, health and cognitive development, as well as their behaviour and educational performance, are all negatively impacted by poverty. Children from low-income families are more susceptible to a range of health issues, such as malnutrition, chronic illness, and mental health issues. The Children's Society (2020) states that children who live in poverty have poorer health and wellbeing. As a result, poverty is more than just an indicator because it has long-term negative effects on children. This conflicts with article 6, 24 and 27 of the UN Convention on the Rights of the Child (UNCRC) says that the Welsh Governments must take all reasonable steps to ensure that children grow up to their full potential and have the best possible health. Governments must ensure that children have access to top-notch medical care, clean water, nourishing food, a clean environment, and health and wellness education if they are to remain healthy. Every child has the right appropriate living environment (UNICEF, No Date). 
ACEs are defined as traumatic events that occur before a child turns 18 by Hughes and Tucker (2018) and Public Health Scotland (2021) All types of abuse and neglect are regarded as ACEs, including marital violence, parental substance misuse, and incarceration. A child may experience trauma from situations known as ACEs, such as growing up in a divorced household or having a parent who is mentally ill. A significant study by Finkelhor et al. (2015) found a link between the number of ACEs a person had and several detrimental adult outcomes, including having poor mental and physical health, or substance use or violence against the family. With each additional ACE, the chance for these consequences rises. Children involved in the child welfare system have gone through at least one ACE. These children are much more likely than the overall population to have experienced at least four ACEs, according to recent research (Harvard University, 2019).
Bright, F. (2022) states there are strong connections between poverty, child abuse, and neglect. Evidence showed that children who live in underprivileged communities frequently become the victims of abuse or neglect, according to a review on child welfare disparities. TNSPCAN, (2015) advises that among the many adverse outcomes for children, abuse and neglect are frequently linked to households who are poor. This means that they support the notion that neglect, and abuse are more likely to occur among children and young people who live in poverty. While poverty can increase the likelihood of child abuse, especially when it is combined with other risk factors like depression, substance misuse, and social isolation, Francis, D. (2000) claim that most parents who are financially strapped do not mistreat their children.
Welsh Government, (2022) are developing a numerous programme such as the Welsh Child Poverty Strategy which the Welsh Government have made a commitment to reducing poverty in Wales. The Children and Families (Wales) Measure 2010, which the Welsh Government introduced, required the Welsh Ministers to set child poverty goals and to report on those goals achievement every three years. The main objectives are to reduce the percentage of children living in households where the parents are unemployed, increase parental and youth skill levels, and lessen inequalities in educational, medical, and economic success, building a robust economy and labour market, and taking steps to boost household income. Although this was mentioned that there has been a negligible decrease in the percentage of children living in poverty, demonstrating the ineffectiveness of the policy. 
However, ITV (2021) says Wales has the highest rates of child poverty in the UK, and according to the updated approach, these rates would need to decline 4 times more quickly than they have in the past to have any hope of being meaningfully reduced. Families with children who live in some of Wales’s most disadvantaged environment can take advantage of the targeted Early Years programme known as Flying Start from the Welsh Government. It aims to dramatically enhance children's life prospects by minimising the consequences of poverty, which are linked to poor early-life outcomes, including negative health outcomes.  Flying starts are way that the Welsh Government try to tackle ACEs (Harvard University, (2019). 
Welsh Government (2017) suggests making sure that children and their families are receiving assistance and getting interventions when they need them, Flying Start closely collaborates with health visitors. The goal is to support children' social, emotional, and cognitive growth through play sessions with and without their parents. Flying Start also aims to assist the child's family because they understand that raising young children may be difficult. They provide programmes to support parents in a variety of ways, such as encouraging positive parenting and potty training.
According to Public Health Scotland (2021) argues that the approach is beneficial to children and their families however it only covers a small age range within Wales. This shows a lack of long-term care and assistance will not have a significant effect on the child. There has been an Evaluation taken place in Wales within Flying Start which showed that there was an increased use of family support services because of the program's promotion of these services. In contrast to non-Flying Start areas, there was no appreciable difference in the children's social and emotional development or an improvement in their speech and language. This lends credence to the idea that while Flying Start is an excellent approach, the brief period it is implemented does not provide children with major advantages (Social Care Wales, No Date).
Additionally, Social Care Wales (No Date) says that only in certain areas they have flying starts so this leads to many families within the community not getting the support. It was found that the engagement programs for families outside of Flying Start areas were adequate. Giving children the best start in life is the Welsh government's top objective, but due to the geographic restrictions, many children and their families are missing out. NSPCC, (2019) states the importance of having early intervention are in place to support children needs who are living in poverty. Children who live in less advantage areas are more vulnerable and therefore it is important to take a direct strategy when giving them support. As they confront recurring problems throughout their life, this would provide children with the best view for the future. As states in the UNCRC article 3, the child's best interests must come first in all facets of life (UNICEF, 1989).

In conclusion, poverty has huge impact on the population in Wales nevertheless interventions were put in place to support families to ensure they are not negatively impacted in the future, but some children are left out of these interventions and may experience at least one of the ACEs because of their location, despite that the Welsh government have said they are going to put efforts in place to end poverty. 
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