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Introduction
‘Critical incidents’ (Flanagon 1949), otherwise known as ‘critical events’ (Wragg 1994) “are particular events or occurrences that might typify or illuminate very starkly a particular feature of a teacher’s behaviour or teaching style for example…”.[footnoteRef:1] David Tripp believing that ultimately the critical element stems from the weight we attach to said event, with these events having two purposes: creating a more informed understanding of professional practise and finding areas of exploration for future “classroom action research” thus is vital as a component of the reflective practise in teaching.[footnoteRef:2] This essay through the exploration of five critical incidents will delve into the “minutiae of routine practises” [footnoteRef:3]and show how through the analysis of critical incidents, classroom culture for example, is reflected through them. A focus will be on the next steps given to a group of pupils which had been reprimanded due to ill-discipline, and how this reprimand sat within the school and classroom culture that had already been created. [1: Louis Cohen, Lawrence Manion and Keith Morrison, Research Methods in Education, 7th edn (London: Routledge, 2013), p.464.]  [2:  David Tripp, Critical Incidents in Teaching Developing Professional Judgement (New York: Routledge, 2012), p.24.]  [3:  Tripp, p.28.] 

Class Context 
School ‘X’ is a comprehensive, mixed gender, secondary school located in Swansea, Wales and consists of students aged between eleven and eighteen. The demographic of the school is multi-ethnic with the school catering for over forty written and spoken languages as well as a broad range of religions and practises. Nevertheless, it primarily is made up of Caucasian, Welsh-national, students who stem from low socio-economic households  - something supported by the fact that in 2015 around 26% of students were eligible for free school meals, considerably higher than the Welsh average of 17.5% in secondary schools. Notably the school attracts a considerable proportion of its one thousand plus student body from the greater Swansea area, with many children (estimated at 38% in 2015) coming from areas described as in the 20% most deprived areas of Wales. Estyn, in its last report (2015) graded the comprehensive as ‘excellent’, rating the quality of teaching particularly high and the ability school ‘x’ at “reducing the impact of deprivation on outcomes”[footnoteRef:4] as ‘excellent’.[footnoteRef:5] The school itself however is an outdated building which is very visibly in need of repair. All observations were conducted on the same day, a Tuesday in late September, and at the same school, school ‘x’. Furthermore, all classes observed were mixed ability ‘year 9’ classes meaning students were between the ages of thirteen and fourteen. [4:  Estyn, Estyn Report [retracted] (2015),< https://www.estyn.gov.wales/provider/6704044> [accessed 29 September 2020].]  [5:  Estyn, Estyn Report [retracted] (2015),< https://www.estyn.gov.wales/provider/6704044> [accessed 29 September 2020].] 


Methodology 
Observation allows traditionally overlooked behaviours, events and situations to be recorded and subsequently studied, consequentially revealing, especially in the form of ‘critical incidents’, the accepted norms of education and classroom culture, for instance. Beneficially, observation as opposed to reflection can allow the recording of ‘live’ data hence allowing more accurate accounts.[footnoteRef:6] [6:  Cohen, p.456.] 

There are two main approaches to observation. Firstly, there is the structured observation which focuses on information that can be ‘quantified’, namely frequencies of observed behaviour which can be listed within an observation table. The data collected from this style of observation according to Louis Cohen can “facilitate the making of comparisons between settings and situations”.[footnoteRef:7] The main difference to other styles of observation is that the observer takes a “non-intrusive role”[footnoteRef:8] when recording. Nevertheless, even when simply recording events as part of an observation table, as Cohen suggest, this process is “highly subjective”.[footnoteRef:9] [7:  Cohen, p.459.]  [8:  Cohen, p. 459.]  [9:  Cohen, p.474.] 

[bookmark: _Hlk54730965]Conversely, participant observation requires any observer to become an active part of what they are observing and “the prime interest is in gathering detailed information”[footnoteRef:10] as opposed to data collection of a structured observation. Ultimately, the aim is understand the observed, as well as their behaviours in order to gain an insight into what DeMunck and Sobo(1998) call ‘backstage culture’[footnoteRef:11] – ‘backstage’ meaning any situation where staff are not present. This is achieved through a multitude of methods from watching and having conversations with individuals all within “their natural settings”[footnoteRef:12], in the case of secondary schools this would be a lesson conducted by a class’s regular subject teacher within a familiar class format.[footnoteRef:13] Problematically, participant observation is very time consuming and notably, in a school environment as opposed to a university, for example, any adult participating in an activity will naturally be an immediate outsider and thereby the pupils observed will likely behaviour differently, thus skewing any results. [10:  Cohen, p.465.]  [11:  DeMunck and Sobo(1998:43) as cited in Louis Cohen, Lawrence Manion and Keith Morrison, Research Methods in Education, 7th edn (London: Routledge, 2013), p.465.]  [12:  Cohen, p.465.]  [13:  Cohen, pp.465-466.] 

Due to Covid-19 pandemic, participant observation in its truest form was unattainable as individual classes had to remain in a solitary classroom throughout the day whilst their subject teachers moved around the school building. Furthermore, due to medical restrictions, there was no opportunity to directly speak with students. Accordingly, a mixture of structured and participant observation was adopted. Critical incidents and occasions of pupil-pupil interaction for example, were noted alongside timestamps, however the method undertaken was predominantly participant observation in a limited form with a focus on classroom culture and creating a descriptive account of what was seen. Regardless of the pandemic, a passive role as an observer was likely to have been undertaken to allow a focus on identifying critical incidents. Nonetheless, in this instance any observed incidents must be prefaced firstly that as the observer we attach any significance to them, and secondly that my task as an observer was to identify critical incidents thus I am approaching the classroom with an objective which could disproportionally attach weight to traditionally mundane circumstances.
Critical Incident 
The critical incident occurred during a partner speaking task set directly in the middle of a second period year 9 welsh lesson consisting of both genders and mixed ability students. Once the task had been set (which required students to speak solely with their partner in Welsh using the phrases they had learnt in that lesson) noise was raised considerably with the vast majority of students talking off task with their partner and in many cases a larger group. After a few minutes of this off-topic conversations, no partners were on task except the table who were being spoken directly to by the teacher whom was attempting to support their learning. Within ten seconds of the teacher realising the class was not on task a clapping exercise occurred. The teacher clapped a varied number of times of which all students reciprocated. This was repeated multiple times with no words exchanged. From the moment of the teachers first clap there an immediate and seamless end of noise with engagement fully focused on the teacher. After about twenty seconds of this clapping exercise, the teacher calmly explained the speaking task was ‘non-negotiable’ and that noncompliance would see students sent home. Before stating that fifty percent of the GCSE exam for welsh was speaking. No other words were uttered with the class resuming the task. Whilst the noise went down, the class at large was still not engaged with the task although visibly and audibly the respect for teachers wishes was restored.
Crucially, the clapping exercise was repeated a few minutes later but this time was simply to tell students to practice different sentences – likely to prevent the association of this technique as solely a negative. Seen as solely a negative said technique could therefore become ineffective in highly disruptive environments. This incident demonstrated the importance of not dwelling on negatives, the teacher speaking to the class for less time than they were clapping, as to dwell could lead to more disruption or simply waste more lesson time. Timing intervention has been something that has been highlighted during observations. During the lesson transition the changing teachers and students were having ‘banter’, using it to build bonds with students but also explain their issues with students behaviour in a light-hearted way such as commenting on the propensity of one student to be very talkative and off topic.
This incident illustrates a less overt approach towards Donaldson’s ‘Four Purposes’. Positive relationships have been cultivated in appropriate periods, exemplified by the ‘banter’ in the lesson transition and the mutual respect gained in these incidents is transferred to other situations such as behaviour. When class disrespected the teachers wishes, they did not condescend or act in an aggressive manner towards the students and maintained respect for them, not even voicing their disappointment in them. This disappointment in their own actions was left for each individual student  to interpret, as ultimately as Donaldson sets out we desire students to ‘set themselves high standards’,[footnoteRef:14] this applying to effort, behaviour and attainment, and this requires students to notice their own lapses in behaviour rather than setting a precedent of staff verballing outlining where they have gone wrong. [14:  Hwb, Developing a Vision for Curriculum Design (2020), <https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes >[accessed 22 October 2020].] 

Literature Review
 “’Holistic development’ is understood to encompass the social, moral and personal development of the child”[footnoteRef:15] and as a concept has taken greater importance in the minds of educators as the school system seemingly more focused on exam results than developing well-rounded citizens. While the new Welsh curriculum intends to address this problem in a more concerted approach, the critical incident within the Welsh lesson reveals the interesting, if potentially not deliberate, ways educators encourage students to grow as competent individuals and take responsibility for their actions. Flaherty and McCormack share the common view that secondary schools have a massive impact on whole generations and thereby the “social fabric of society”, [footnoteRef:16]with teachers having the somewhat daunting task of preparing students to understand the “social norms” [footnoteRef:17]of their ‘world’. Crucially this is to behave within the criteria of the state and be responsible. [15: J. O’Flaherty, and O. McCormack, ‘Student Holistic Development and the ‘Goodwill’ of the Teacher, Educational Research, 61.2(2019), pp. 123-141(p.126).]  [16:  O’Flaherty, p.123.]  [17:  O’Flaherty, p.123.] 

Nandish Patel has shown how a holistic approach to educating helps develop critical thinking amongst students and a level of confidence and independence of thought that can transcend the classroom. Whilst his work is aimed at a University, the logic his apply can be transferred to a secondary school setting – the Welsh government as part of its new curriculum wants to develop critical thought, for example. He identifies the benefit of creating critical thinkers as not only improving academic standards but also can keep students engaged in the subject, [footnoteRef:18]partially as it “improves the levels and quality of interaction between the student and teacher.”[footnoteRef:19] [18:  Nandish V. Patel, ‘A Holistic Approach to Learning and Teaching Interaction: Factors in the Development of Critical Learners’, The International Journal of Education Management, 17.7(2003), pp. 272-284.]  [19:  Patel, p.284.] 

Crucial is the need for students to “claim ownership of the knowledge domain”.[footnoteRef:20] If students take charge of this then their learning can reflect to some degree what they want to get out of it and therefore can ask questions and obtain knowledge accordingly. This would in line with the research see greater engagement in class. Nonetheless, these pupils would still face ‘outsider’ challenges from older generations whom have traditionally see certain aspects of learning as ‘pointless’ or ‘unbeneficial’ to future employment. Whilst these claims hold relative weight, to undermine another subject or your own by questing individual components value (one observation of religious studies showed the student repeatedly question the teacher about why they needed to take the subject), it would undermine the future curriculum and the desire for students to gain vital skills about their own language, for example. [20:  Patel, p.272.] 

The critical incident illustrates the school culture and a push towards a less disciplinarian education system in Wales. School ‘X’ has a policy which instructs staff to ‘praise in public’ and ‘reprimand in private’ especially when it comes to individual pupils so as to not embarrass or negatively single out students which could create a long-term negative outcome. Moreover, any intervention by staff in regard to negative classroom behaviour must be conducted in a non-aggressive tone as shown by the Welsh teacher who remained calm. This school policy was likely created after studying the research to suggest that classroom interactions can “influence the socialization of aggression”[footnoteRef:21] as well as the studies that revealed “that positive classroom climates promote student learning engagement and enhance student social competence.” [footnoteRef:22] [21:  Duane E. Thomas, Karen L. Bierman, C. J. Powers and The Conduct Problems Prevention Research Group, ‘The Influence of Classroom Aggression and Classroom Climate on Aggressive-Disruptive Behaviour’, Child Development, 82.3 (2011), 751-757 (p.751).]  [22:  Thomas, p.752.] 

Alternatively, a counter-emphasis on positive behaviour and not dwelling on negative aspects such as the class not engaging with a task, can help reduce any potential student aggression and thereby classroom conflict, conflict which otherwise would distract from learning. Whilst in this incident there wasn’t advice given to pupils on how to tackle the emotional difficulties in dealing with the task which likely was deemed too difficult or seen as unimportant (the majority of South Wales speaking solely English fluently), the alternative to doing the task (being sent home) was enough to motivate some. It was this reminder which acted as an effective and appropriate management technique with the off topic chatter not being offensive and it was within the context of students having been away from school and potentially their friends for over six months thus needing reminders of how to behave in an education setting.
Whilst Thomas et.al report concludes with the note that more should be done in regards to improving teachers’ skills in order to generate a positive classroom atmosphere especially in challenging environments, [footnoteRef:23]school ‘x’ did not offer much beyond the previously stated ‘praise in public’ and ‘reprimand in private’ to support this endeavour. [23:  Thomas, p.755.] 

Classroom Climate 
Classroom climate/atmosphere is an umbrella term for “the fluid state of the complex interactions of environmental factors associated with the class, such as physical, material, operational, organizational and social variables.”[footnoteRef:24] A positive classroom environment can encourage and foster the desire for academic success as well as the ability of a teacher to deliver learning objectives.[footnoteRef:25] [24:  S. Jafari and A. Asgari, ‘Predicting Students’ Academic Achievement Based on the Classroom Climate, Mediating Role of Teacher-Student Interaction and Academic Motivation’, Integration of Education, 24.1 (2020), pp.62-75(p.64).]  [25:  Jafari, p.65.] 

A strong relationship with the teacher can also be crucial. As evidenced by the positive interaction between the Welsh teacher and students in the lesson interval can develop mutual respect if not a familiar bond. Jafari and Asgari in their 2020 concluded that it is these “constructive and targeted interactions between the teacher and the student”[footnoteRef:26] that generate a better classroom culture which has its foundations in trust leading to a reduction in stress in both parties and the conditions for better learning with students feeling more confident to engage in discussions, for example. Thus, simple interactions can increase student’s capacity to become critical learners as they have the confidence in their classroom environment to be wrong [footnoteRef:27] [26:  Jafari, p.71.]  [27:  Jafari, pp.62-71.] 

The timing of intervention is also critical. Whilst the noise disruption was a low level, if whole, classroom disruption, by being proactive in intervening in this negative behaviour situation rather than reactive, the teacher was preventing a greater issue not only in this lesson but future ones. To let negative behaviour go unnoticed could correlate into a rise in negative activities. This rise thereby see “disruption [become] normative, leading otherwise nondisruptive students to also engage in these behaviours.”[footnoteRef:28] The interjection also reinforced the school policy of students entering the classrooms ready to learn and to act accordingly – a consistency expected to be upheld by all teaching staff. The expectations of how to behave were reiterated after the clapping exercise and it is within these environments that results have seen fewer disruptive behaviour as there is a consistent expectation.[footnoteRef:29] [28:  Elise T. Pas, Anne H. Cash, Lindse O'Brennan, Katrina J. Debnam and Catherine P. Bradshaw, ‘Profiles of Classroom Behaviour in High Schools: Associations with Teacher Behaviour Management Strategies and Classroom Composition’, Journal of School Psychology, 53(2015), pp.137-148 (p.137).]  [29:  Pas, pp.138 -145.] 

Whilst Pas et.al state that people have different “preferences relating to praise” [footnoteRef:30]as they mature, praise and positivity are disproportionally going to generate positive results. Having a classroom culture which allows mistakes to be amended for and one which sees respect as paramount has only got to be beneficial to both the teacher and student as it prevents grudges held towards teachers to linger and manifest in mini group disturbances in future lessons. As well as preventing the teacher from being undermined in the ‘backstage’ conversations, conversations which could see their authority being challenged and unnecessary punishments dished out. [30:  Pas, p.138.] 


Reflection
Critical reflection is an essential part of a teacher’s development as it allows them to self-assess their performance and improve on any perceived issues. Reflection and observations are intertwined as observing a fellow professionals lesson for example offers an alternative view into teaching and behaviour methods which can be adopted to suit individuals and classes. This reviewing is commonplace in any school allowing staff to adapt their own lessons and teaching style in an attempt to benefit the learner and or suit the school culture. 
One of more simplistic reflection models is the ERA cycle (Jasper, 2013) which is merely a chain that starts with an experience then leads to reflection and subsequently action. The experience doesn’t have to be entirely new and can be something we experience regularly. After this we begin reflection and in this stage, we determine our future plans before we undertake any action. Many reflection models incorporate these basic premises but often ask more questions.[footnoteRef:31] [31:  University of Cambridge, Reflective Practice Toolkit (2020), <https://libguides.cam.ac.uk/reflectivepracticetoolkit/models >[accessed 22 October 2020].] 

Reflection models such as ERA will benefit my teaching practise and personal development as they offer a straightforward and focused way to assess my performance by allowing me to identify my own shortcomings and strengths. This is arguably more beneficial that a fellow professional outlining said things as teaching can be an incredibly subjective thing and therefore it would be easy to overlook these comments. Ultimately, reflection is a continuous process and a model alone doesn’t equate to successful implementation of things learnt as a result of said reflection.
In the case of this critical incident, the teacher in their reflection process would likely identify the issue with their task when reflecting upon the mixed ability of their class. To adapt this task, with conversation activities a large part of language learning, the teacher could randomly pick pairs to talk with the teacher offering support during each of these. Another area of improvement could have been to offer more ‘scaffolding’, as whilst students were told to look back at previous lessons work, that advice was given under the expectation that students took effective notes. Moreover, multiple tasks could have been set to ensure those who were uncomfortable or unable to speak the Welsh required could have had activities to do. The task started with an initial few swaying off topic with the rest following suit hence a variety of tasks at different difficulties may have seen effective engagement.
Positively, this incident perfectly reflects why relationships should be made with students as the notion that the class’ action was disrespecting the teacher, highlighted by their intervention, was enough to make the pupils lower the volume levels considerably even if they didn’t go back on task. Additionally, the later use of the clapping technique to move pupils onto another section of the discussion exercise has reiterated the need for pupils to not solely associate actions with negatives. Whilst the technique on the second use nevertheless had the multi-faceted impact of also reminding the students that the teacher was aware of their off-topic conversations even if they didn’t overtly state it.
Professionally, this critical incident has emphasised the need to be coherent with the school behaviour strategy. The clapping technique was only effective because the students knew how to respond, thus as a new professional attempting to use similar techniques without students being aware of them it could result in confusion and ineffective behaviour management. In addition whilst the clapping technique wasn’t observed in other lessons, the calmness of the intervention and the desire to quickly move on was exemplary in regards to the schools priority in behaviour (notably to focus on positive examples of behaviour rather use the fear of punishment to prevent it). It has also reiterated the fact that students know what poor behaviour is and therefore don’t need to be lectured about what it constitutes, which would consequentially dwell on the event, wasting time and inviting more confrontation due to irritation. This is particularly key when incidents are not severe such as students going off-task as a collective. Likewise, the timing of intervention is something I will continue to reflect upon. Too early an interjection or too often and it could lose its value as well as potentially create greater distraction for those on-task. 
Conclusion
The review of this critical incident has enabled me ‘to identify areas for further professional development’[footnoteRef:32] as part of greater reflection exercise thus undertake the required steps to enhance and refine my own practise to benefit of both the learners and I. It is also through these style exercises that collaboration amongst educators can occur with staff learning from their reflective practice and sharing them, hence creating ‘a climate of mutual support’.[footnoteRef:33]  [32:  Hwb, Pedagogy for Professional Learning (2018),
< https://hwb.gov.wales/professional-development/national-approach-to-professional-learning/professional-teaching-and-leadership-standards-national-approach-to-professional-learning> [accessed 25 October 2020].]  [33:  Hwb, Professional Standards for Teaching and Leadership (2019),
< https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf> [accessed 25 October 2020].] 

Through assessing other teachers approach to a challenging situation, it has allowed me to consider all the factors at stake in the classroom as well as the opportunities to allow pupils to benefit from these occasions rather than simply be reprimanded for them. The emphasis being on how we help nurture qualities that make learners resilient to tasks they perceive as too challenging or don’t have the desire to engage with. It has also further highlighted the difficulties that will be presented when trying to implement the new Welsh curriculum as creating a universal critical thinker that uses these skills even in lessons they don’t enjoy, appears somewhat illusive. However, it is the generation of a positive learning environment, even in the face a whole class challenge, that innovation will occur and new methods to involve cross-curricular activities that will prevail and reattract previously disengaged students to learning.  The emphasis also being placed on the teacher adapting a strong leadership role to ensure students are able to be personally responsible and effective in all areas of their learning and identify areas of improvement – even if this means re-evaluating their stance on certain subjects for example. The leadership being apart of a coherent strategy across Wales and thereby acting accordingly to allow clarity amongst students with the consistent setting of goals of which they can meet.
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Appendices
CRITICAL INCIDENT IDENTIFICATION RECORD – WELSH LESSON 29.09.2020

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Welsh Lesson
29.9.2020 Period 2  - START  - 9:40  - Year 9 (Mixed ability)(Mixed Genders) 

Classroom very tight. In rows. Alphabetical seating. BOY-GIRL. 

Decent amount of natural light. Although blinds mostly closed.

Banter during the lesson transition between two teachers and teacher-pupil. Praising individual students by name whilst also winding them up over questionably undesriable behaviour eg. Chatting. 

The previous lesson had been music lesson with engaged pupils noted 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Critical Incident – 10:03 – Partner speaking task – Noise raised considerably with most speaking with partner not practising welsh or talking off topic with wider group. 

10:07 – At this point no partners on task except table with teacher. Within 15 seconds clapping exercise occured. No words spoken. Immediate and seemless end of noise and engagement. After ten odd seconds of this, calmly said speaking task was ‘non-negotiable’ and that noncompliance would see them go home and that 50 percent of GCSE exam  = speaking.

Noise went down. Whilst class in large still not engaged , respect element was restored

Forced to do clapping exercise again soon after BUT this time used to tell them to practise different thing – POTENTIALLY to stop the technique to be solely seen as a negative


Thoughts on pedagogy/practice as a result of this incident:

Balancing techniques to ensure they are not solely percieved as a negative and therefore potentially stopping them from becoming ineffective in highly disruptive environments

Not dwelling on negatives as it could result in more disruption or simply waste more lesson time 

Timing intervention  - too early/too often and you can interrupt the flow of a lesson. Too late and the control element may disapate






























OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.9.2020 Period 2  - START  - 9:40  - Year 9 (Mixed ability)(Mixed Genders) Welsh

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Banter during the lesson transition between two teachers and teacher-pupil. Praising individual students by name whilst also winding them up over questionably undesriable behaviour eg. Chatting. 

The previous lesson had been music lesson with engaged pupils noted 

Teacher – soft spoken. Never shouted. Constant eye contact. Movement around teaching area and went to each table at least once during the lesson to speak quietly with students

Was told that students come from beyond Swansea – potentially speak more welsh in these areas?

No consistency regarding what students were using to write  - some pencils and childrens pens

Classroom very tight. In rows. Alphabetical seating. BOY-GIRL. 

Decent amount of natural light. Although blinds mostly closed.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


Vibe= calm and settled . Majority of class engaged

Things like students chewing gum, doodling etc was not acknowlegded – potentially seen as a distraction and unnnesscary stopping point for lesson




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?










	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


Use of local places around Swansea

Teacher tries to be engaging through use of drugs, alcohol etc – treating like adults

Powerpoint – light blue background, yellow text boxes, blackoutline. Pictures colurful as well










	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


Occassionally reads out students work to encourage engagement and particpation of others – eg. How can we help person – dont know whether he asks first

Silent writing task – encourages use of scaffolding – related to exams - marks

Struggle with students not knowing welsh words – would allow scaffolding and use of english words as place markers




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Starter – immediate and was a ‘low stakes quiz’ – basic translation task – lasted 13 minutes – support materials allowed. No results taken in and corrections made in different colours

Throughout lesson students were encouraged to use past work. 

Accepts that students  wont remember all welsh words – states that hed rather them use english words as place holders and concentrate on pattern  - [essentially rather them do work if they dont know than none]


Plenary – Traffic light system – assess how well they understood lessons activites – HOWEVER GIF of traffic light which flashed very distracting particuarly as it covered the whole tv

Prepares students mentally for ‘high stakes quiz’. Was going to be next lesson but was told this was the next day. Gave them until the following Monday to prepare.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Critical Incident – 10:03 – Partner speaking task – Noise raised considerably with most speaking with partner not practising welsh or talking off topic with wider group. 

10:07 – At this point no partners on task except table with teacher. Within 15 seconds clapping exercise occured. No words spoken. Immediate and seemless end of noise and engagement. After ten odd seconds of this, calmly said speaking task was ‘non-negotiable’ and that noncompliance would see them go home and that 50 percent of GCSE exam  = speaking.

Noise went down. Whilst class in large still not engaged , respect element was restored

Forced to do clapping exercise again soon after BUT this time used to tell them to practise different thing – POTENTIALLY to stop the technique to be solely seen as a negative

Also used ‘3,2,1’ techinique

When there was little bit of disruption at the front – made joke to class – ‘stop flirting. More working.’ – potential for more noise with other students making quips from other students – didnt engage with them at all

Mistake made at end regarding packing students up 4/5 minutes early – acknowledged this and lets them unwind – can be seen as reward for high engagement




OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.9.20 Lesson 3 (Mixed ability)(Mixed Gender) YR 9 – English -  Lesson start 11:10

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Most desks seperated but groups of four down the middle. All in rows
BOY-GIRL Alphabetical seating plan

Lesson in mid 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Classroom vibe – relaxed. Students disengaged but quiet

Believe the teacher was primarily languages but came in for English cover

Teacher – lots of movement around her teaching area. Eye contact consistant and hand gestures 

Knowledge of students and banter – teacher knew of students sisters bday coming up

Behavioural issues – Had guy with ADHD  - kept him in line by referring to his rugby coach – would tell on him

Classroom – incredibly hot – radiators on – caused immediate disruption 

Purple focus wall



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Objectives relate to being able to use writing structure (PQAE) – final task is quick fire questions all linked back to the writing structure

Aim – use structure to analyse poem


Context = WW1 War poems

Break mid starter to reinforce structure



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

First Task – 15 min group Q+A – V.open to allow students to query task

Significant time to allow students to answer

Few language devices and synonyms 




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



No tv/interactive wipeboard – had to adapt due to tech issues


Handed out scaffolding

PQAE – POINT; QUOTE; EFFECT; READERS RESPONSE


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Questions about past knowledge during starter


Incorpation of maths – graphs given out  - used to identify things such as troops mobilised 

Mistakes by teacher when implementing maths eg. Misreading graph

Graph itself difficult to read especially in black and white




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Radiator incident  - potential for disruption

‘3,2,1’ – In Welsh – keep noise and disruption at minimum

Anti-bac gun was being used by students to spray each other







CRITICAL INCIDENT IDENTIFICATION RECORD – English Lesson – 29.9.2020

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
English Lesson

29.9.20 Lesson 3 (Mixed ability)(Mixed Gender) YR 9 – English -  Lesson start 11:10


Most desks seperated but groups of four down the middle. All in rows
BOY-GIRL Alphabetical seating plan






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
All radiators in the room were turned on despite the room already being stuffy. There was no way to turn them off and created a climate which was very uncomfortable for those students sat by them. Students complained about this issue to the teacher and it had the potential for disruption throughout the lesson. 

The issue was acknowledge by the present teacher and was accepted that upon inspection that there was little she could do – KEY that she didnt argue with students over the issue despite the closest radiator to her being off. Instead she overtly stated she didnt know how to turn them off and said she would email to attempt to help issue as well as telling students to open the windows

Thoughts on practise/pedalogy

Acknowleding environmental issues/preparing for them

Lesson itself had to be changed due to techincal difficulties due to the TV not working therefore no powerpoint could be displayed  - accordingly whiteboard was used and sheets were handed out.




























CRITICAL INCIDENT IDENTIFICATION RECORD – Geography lesson  - 29.9.2020
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/9/2020    12:10 Start time YR9 (Mixed Ability) (Both Genders) Geography - Lesson 4 of 5 lesson day


· Indoors – classroom itself is relatively spacious compared to others in the school but still cramped
· Tables in rows of two – Aplhabetical seating and mix of tables genderwise
· Well aired




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Large part of lesson revolved around a video on the decline of the British highstreet. The video was shown around 12:35 and was around 7min long. The video would then link to a ask around rejuvinating swansea highstreet using preset strategies . Then would then see students jusify the attributing of funds to certain strategies rather than others. During the video there was disruption from significant outside noises  -namely a music class, made worse by the open door policy. Moreover there was poor engagement during the video. The video itself whilst offering good context was not exploited as teacher didnt get students to make notes etc. Nor did she get students to refer to it in later answers.

Alternative critical incident:

Positive classroom culture – students queried ways they could improve the task ie whether they could purchase multiple of the same strategies and/or implement their own – problem – teacher did not have something prepared for latter – ‘cant use own as we dont know how much they would cost’ . There appeared no evidence for the costing of rejuvination projects on the board therefore there was room for invention and initiation on this front for students ideas.































OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	29/9/2020    12:10 Start time YR9 (Mixed Ability) (Both Genders) Geography - Lesson 4 of 5 lesson day

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Lesson about city rejuvination and the decline of the high street
· Indoors – classroom itself is relatively spacious compared to others in the school but still cramped
· Tables in rows of two – Aplhabetical seating and mix of tables genderwise
· Well aired
· Focus wall – Purple
· Weslh dates and English titles




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


Atmosphere = Quiet and composed – very little off topic chatter

Generally high engagement but slow drop off – engagement dropped during video – colouring rather than watching



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Starter – relating to ‘the voice’ – Where to locate retail business – groups contributing 








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Visual leaning  - ‘Donut effect’  - draw diagram which itself was bright and colourful - 







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Visual learning – video on decline of GB highstreet  - around 7min long

Links to locality – eg. Swansea and Cardiff highstreets – task set then about rejuvinating Swansea high street:

Incorporating Maths – costing for high street strategies


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

No real links back to previous knowledge








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Teacher Movement – remained very boxed in around her computer – stayed seated for majority of lesson

Outside movements/ noises potentially could have caused disrutption due to open door policy eg. Random name generator and marachi band noises








CRITICAL INCIDENT IDENTIFICATION RECORD – R.S lesson  - 29.9.2020
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29.9.20 Lesson 5 After lunch and tutor time Year 9 (Mixed ability)(Mixed Gender) Religous Studies

Indoors

Part way through the unit but start of GCSE journey
Dont know whether they chose RS

Packed classroom – rows of two

Multi-cultural classroom – different religons present


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Key Incident  - constant questions eg. ‘How does religous studies help us all in life’ – little argument  - ‘I wont remember it and I wont use it
































OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.9.20 Lesson 5 After lunch and tutor time Year 9 (Mixed ability)(Mixed Gender) Religous Studies

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Male teacher – mid thirties. At times a bit passive aggressive

Indoors

Part way through the unit but start of GCSE journey
Dont know whether they chose RS

Packed classroom – rows of two

Future problems if students forget the handbooks he gave them all as lessons rely on them

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Timewasting eg. Getting students to copy out long exam questions - *print out questions prior to lessons and get students to stick them in books*






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Practising exam technique – inserting key words into practice 2 marker questions and applying exam practise with worked example








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Total engagement during video cartoon recounting a Bible tale


Some formatting issues with filling in the blanks of 2 markers – colours and full stop not clear

Comparing Holy Trinity to fidget spinner – eg. They are indistingable 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



Not many engaged but those who are consistently asking questions


Use of google classroom




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Starter – going over previously learnt terms eg. Omnipotent and Omniscient







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Paperthrowing prior to lesson – teacher intervention by passing teacher

Key Incident  - constant questions eg. ‘How does religous studies help us all in life’ – little argument  - ‘I wont remember it and I wont use it
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