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Introduction
Golden Oak Community is a forward thinking, modern school, and has a radical outlook on education. Our community is open to pupils aged 5-18 years old, and at any ability or attainment level. At Golden Oak Community we focus predominantly on the learning process rather than final exam results. This means that your children are at the centre of our curriculum, allowing them to have the chance to explore topics that are of interest to them as individuals.
This prospectus will provide you with information about Golden Oak Community, our aims, how we work with our pupils to design our curriculum, and any further information about how we work together with our staff and pupils as one unit.
At Golden Oak Community the staff are aware that we differ from mainstream education and understand that this can be unnerving for new parents and/or caregivers when looking into schools best suited for your children. However, we believe trust and confidence in a school comes from understanding and being up to date with what is happening within the school. Therefore, at the time at publication, all information within this handbook is correct. However, there may well be modifications over the course of the year as we work with our pupils to design and provide the best education and schooling experience for them as unique individuals. 
Golden Oak Community aims to ensure each pupil:
· Enjoys their day with us.
· Fulfils their individual learning potential.
· Gains the knowledge and understanding to trust their reasonings. 
· Receives the correct education for them as an individual.
· Has the best foundation for them to make a positive contribution to society.

Golden Oak Community aims to develop these specific areas within the pupils:
· The capability to be independent learners. 
· An awareness of their presence in the world and how they can use that for good.
· An appreciation and execution of good manners, respect, equality, and equity.

A dictionary definition of schooling is ‘instruction, education, or training, especially when received in a school’; similarly, ‘The act of teaching’, as well as the basic definition of ‘being taught in a school’ (Dictionary.com, 2020). The term ‘schooling’, and these definitions, have been around for decades, if not centuries, but here at Golden Oak Community, we embrace a broader definition of schooling and regard Golden Oak as an education community. Mark Twain, a highly credible author, once said ‘I have never let my schooling interfere with my education’ (Quotes.net , date unknown) and here at Golden Oak Community we second that notion. To understand what is meant by this, we must also look at the definition of education. According to the Oxford Dictionary, the definition of education is ‘a process of teaching, training and learning, especially in schools, colleges or universities, to improve knowledge and develop skills’ (Oxford Dictionary, 2020). Golden Oak Community believes in going beyond just the act of teaching, or the instruction of education, by creating a safe environment for our pupils' education, rather than their schooling.
Just as the Schools Minister, Nick Gibb, stated, ‘Education is the engine of our economy, it is the foundation of our culture, and it’s an essential preparation for adult life’ (Gibb, 2015). We believe the purpose of education is focusing on the improvement of knowledge and developing skills, rather than a schooling system. The reason why we are named Golden Oak Community, rather than Golden Oak School, is because, as mentioned earlier, we wish to work with a new and more appropriate definition of schooling which we think meets pupils' learning needs. We do not believe in the traditional aspects of schooling, we do not believe in the hierarchy of subjects, we do not believe that education is gained from instruction, or that children should go to a place of education each day just for them to be ‘trained’.  It is preferable to call us a community rather than a school because in typical mainstream schools, it is taught that school is a place for learning. Although yes, this is true, Holt brings up a very important point in his 1969 essay ‘as if living were out there and learning were in here, and there were no connection between the two’ (Holt, 1969). By telling children this, it is as if learning is not what they had been doing their whole lives before this point. Learning happens every day of our lives, whether we are in an institution or not, therefore telling children that they must go to school to learn, can change their outlook on learning from things and the environment all around them. That is what we wish to change at Golden Oak community.
As it may have already been assumed from the information given in this prospectus so far, Golden Oak Community is not like a typical mainstream school, we are what is classed as a ‘Radical Education’ school. There is no dictionary definition for the term ‘radical education’, like there is for ‘schooling’ and ‘education’. The reason for this is because ‘Radical education is context specific. As soon as you start generalizing from one context to another, it unravels’ (Anderson, 2018). Radical Education is different for each educator, but the simplest way that it can be explained is breaking down the term into its two different components. The dictionary definition of radical is ‘new, different and likely to have a great effect’ (Oxford Dictionary, 2020). Therefore, radical education means different, new education from the mainstream, in the hopes of having great effect.
Key aspects of Golden Oak Community
The main aspects in which our education system differs from the mainstream education system will be discussed and explained more in depth throughout the main body of this prospectus. A brief breakdown of the key terms of Golden Oak Community are as follows. First is that, Golden Oak Community is not a state funded education system. Due to Golden Oak Community being privately funded, it has allowed us to explore, develop, and perfect methods and experiences that pupils do not gain from mainstream schools. Another key element to education at Golden Oak Community is that the class sizes are significantly smaller than the class sizes in mainstream school. This results in more pupils feeling involved, and being engaged in the lesson, because having a larger class often takes away that important one – to – one time a teacher can have with a pupil (Barnett, Schulman, and Shore, 2004, p.1). Additionally, our curriculum is not exposed to the hierarchy of subjects that society has developed over the years, examples being English and Mathematics being core subjects in GCSE and creative subjects such as Art and Music being options. The reason that this does not occur in Golden Oak Community is because the pupils are responsible for their own curriculum. Due to this, the possibility of subjects is much more expansive than in mainstream education; the pupils are not limited to the subjects given on the National Curriculum, as each class develops their own curriculum with the teacher. In relation to the pupils deciding the curriculum, at Golden Oak Community we also have mixed ability and mixed aged classes. The pupil gets to decide when they feel they want to move classes, if they feel ready to move up to the next class. This all results in our pupils taking responsibility for their learning and allows them to be self-motivated and independent learners. 
School Structure
It has become the social norm for school to start at 9/9:15 in the morning, and end at 3/3:30 in the afternoon. However, there has been little to no government stated evidence as to why this is the case. In fact, there has been a great deal of research to show why this is actually detrimental to children, especially growing children and adolescent children. It is often joked about that children, especially adolescents, are often grumpy before school, or in the mornings, although there is in fact a scientific reason for this that Golden Oak Community feels a need to address. When one is sleep deprived it can lead them to see matters through a negative filter, for example it can be hard to read a neutral facial expression from a negative facial expression. A collection of studies states that this is due to the particular region in one’s frontal lobe, that usually filters negative feelings, is compromised due to lack of sleep (Lewis, cited by Hartley, 2019). There are multiple research studies showing that there is a direct correlation between sleep deprivation and poorer school performance (Gerber, 2014, p25). This is due to not securing enough sleep which can in turn lead to harms in a person’s cognition (Chen, 2017; National Sleep Foundation, 2020; Gerber, 2014, p25; Morgan, date unknown. Mayow, 2015, p. 323). Not only does a lack of sleep have an impact on brain power, but is also associated with several other health risks, some of which are heart disease, diabetes, and obesity (Centres for Disease Control and Prevention, 2018; NHS, 2018). Other health risks include mental health risks, it has been established by the National Sleep Foundation that if a person does not gain a good night’s sleep it can ‘heavily influence your outlook on life, energy level, motivation, and emotions’ (National Sleep Foundation, 2020). The National Sleep Foundation go on further to state that even small levels of sleep deprivation can have an impact on a person’s happiness overtime. 
At Golden Oak Community we are desperately trying to combat these statistics by giving our pupils the best opportunity for a good and healthy night’s sleep. The way we do this is by turning away from the mainstream school day hours of 9 o’clock in the morning – to – 3 o’clock in the afternoon. At Golden Oak Primary, our day starts at 12pm midday, and finishes at 5 o’clock in the afternoon. We believe that this gives our pupils the best possible opportunity for them to gain enough sleep so that they are happy, and healthy individuals. Due to Golden Oak Community developing a school day that allows our children to gain enough sleep, we have subsequently not only combatted the statistics mentioned earlier but crossed over to being part of a healthier and happier statistic. By making sleep a priority, it not only helps improve cognitive ability, but can lead to several health benefits. Having enough sleep a night can help boost one’s immune system; it prevents the development of diabetes in turn with helping to maintain a healthy weight due to sleep regulating how a body uses food by regulating the hormones that are often affected from sleep deprivation. Gaining enough sleep plays a key role in keeping a healthy heart and warding off heart disease. Another very important factor that a good night’s sleep is imperative for, is one’s emotional well-being and one’s mental health. Sleep is crucial to keeping one’s mind as happy and healthy as it can be. NHS (2018) and an article written by Ana Noia (2018) for Bupa were great sources of information for this. 
Golden Oak Community does not have a set structure to the day like the vast majority of educational institutes have, in the sense that everything is set and structured by the ringing of bells. There have been many discussions over the years on, what has been named, the factory model of education. This term came from the fact that before the nineteenth century there was no form of public education. When mandatory public education was put into place, it was designed for industrialism, and was predominantly about gaining work after leaving school (Robinson, 2006). Sir Ken Robinson discussed in his 2010 speech for the RSA how schools organise their days, and their pupils, as if they were working on factory lines, with the bells ringing telling one when to change station, the specialised subject areas, and the separate facilities. Robinson goes on to discuss that children are grouped together by ‘batches’ as if the only thing they have in common with one another is their age, and how it seems as if the most important thing about them is ‘their date of manufacture’ (Robinson, 2010). This is essentially what the factory model of education is; it is the schools’ attempts to produce standardised products (Leland and Kasten, 2002, cited by Sleeter, 2015, p. 111) 
Here at Golden Oak Community, we do not use the factory model of education at all, as we do not believe in treating our pupils as standardised products. This is because they are individual, unique, brilliantly curious human beings, and deserve to have the education that reflects that and fits them best. In the section above, it was briefly mentioned that our school day runs from 12pm midday – to – 5 o’clock in the afternoon. Most typical school days are 6 hours long, however, as stated, a school day at Golden Oak Community is 5 hours long. The reason we are able to do this is due to the fact that our staff and pupils work in a very diplomatic way with each other when it comes to all aspects of their education, even their break times and lunch times. Each class has a different structure and it is developed collaboratively with the pupils and teacher. The pupils at Golden Oak Community decide when they want to start and end their break times or lunch break, as to when they see fit for themselves and their learning. The reasoning behind this is that it has become more noticeable that the factory model of education is not as useful for the modern 21st century society as it was when it was first introduced (Duncan, cited by Watters, 2015). With the current schooling system being so in line with the factory model of education, this results in extremely structured days for pupils. Due to the vast majority of schools teaching this way, it could be argued that a pupil’s learning is ‘intercepted, interrupted, and moulded by well-meaning adults’ (Holt, 1990, p.9). One huge aim across all the years at Golden Oak Community is for our pupils to be independent and responsible learners; we feel that we cannot give them the opportunity to be responsible for their own learning if they are being told to stop working because it is now time to go to lunch, or it is now time to change subjects. This is why we allow our children to decide with their units, their classmates and teacher, when they feel they are ready for their break, whether it be to get something to eat, or to just have a break from lessons, and how long they want that to be. It is also imperative to note that we do have the facilities for the whole school to be on break at once, even though it is a rare occasion that this happens. 
Curriculum
The curriculum at Golden Oak Community is vastly different from curricula’s  at other educational institutions, in the sense that we do not have a set unit. The majority of schools use the National Curriculum in order to cipher the lessons and the learning that will take place. Having a curriculum is like having a prescribed knowledge of what is ‘true’ within a subject (Pollard, Anderson, Swaffield, Swann, Warin, and Warwick, 2008) which does not allow for exploration outside of this. John Holt once discussed in an interview that when children are brought into this world they are ‘extraordinarily curious, eager to learn’ and ‘in the most literal sense, scientist’ (John Holt, date unknown) because all they do is explore the world around them, constantly learning, growing, and developing knowledge. Yet by the time they get to school age and this process of naturally and competently using the scientific method to cipher the world around them is turned off by adults who think they are now the ones who should be directing and controlling the learning of these children (John Holt, date unknown). It has been noted before by theorist that as a society we stigmatise mistakes, yet now, as a society, we are running an education system where a mistake is the worst thing you could make (Robinson, 2006). Holt states that this leaves children coming into school afraid (Holt, 1990, p.9). If children are entering school every day afraid of making a mistake or doing something wrong, they cannot develop and grow their creativity. Sir Ken Robinson discusses this in his ‘Do Schools Kill Creativity?’ TED Talk. Robinson states that if one is not prepared to be wrong, they will never be able to come up with something original. By following an already prescribed and structured curriculum in schools, pupils are not getting the chance to explore different answers to a question, because they are always taught there is only 1 correct answer, and it is in the back of the book (Robinson, 2010).
“Schools are broken down into houses, the school day into a timetable and a curriculum (a serial space of serial knowledges) and into specialist locations; pupil movements are broken down within and into lessons, they are allocated to seats, organised onto tables or in rows, labelled, tested, measured and calculated by the techniques of examination” (Ball, 2013, p46, cited in Aubrey and Riley, 2017). 
The factory model of education has been discussed throughout this prospectus, this is due to the fact that it is still very much at play in the majority of mainstream schools across the globe. Sir Ken Robinson once said ‘If you are interested in the model of learning, you do not start from this production line mentality’ (Robinson, 2010). This is a quote Golden Oak Community keep in mind with every action we take. That is why Golden Oak Community has researched, observed, developed and implemented the democratic, self-governing school approach that has been applied and successful in many schools. Schools such as A.S. Neill’s Summerhill School, The Democratic School of Hadera, and Sands School. All of these schools follow the same term of the children are trusted, and responsible enough to take accountability for their own education. 
‘The main rule of sands is that you have to want to be here. Most people who want to be here, want an education and are coming to get an education.’ (Pupil from Sands School, 2013)
The pupils are able to decide what they see if best for them to learn, not what the curriculum has decided they are to learn. The key factor in all this is that we must trust our pupils to make the right decision for themselves; this is where a lot of mainstream educational institutes fail. There are many ways in which a self-governing system can work in a school when it comes to the curriculum. For example, the way it is implemented at The Democratic School of Hadera is for every hour of the school day there are at least 11 lessons put up on the school’s communal timetable wall, and each child gets to pick which lesson they go to (The Democratic School of Hadera, 2018, https://www.youtube.com/watch?v=-faEA4Dv3Gg&t=152s). In this instance the lessons are pre planned by the teachers/educators, with the pupils’ interests in mind, and then the pupils have the freedom to pick with one they want to attend, whether it be Mathematics, or dance.  Another self-governing approach to the curriculum is the way that A.S Neill’s Summerhill has chosen to implement it. At Summerhill School there is the option to not attend any lessons at all, which differs from the approach that The Democratic School of Hadera has taken. Summerhill states that it is a school of ‘personal choice’ (Summerhill School, date unknown). What is meant by this is that the pupils have full say in what they want to do that day; it is completely the choice of the pupil on whether they want to play, attend a formal lesson, read a book and day dream take part in a self-directed task, and so forth. 
A different approach again is the approach taken at Sands School. At Sands School in Devon, there are also timetabled lessons, similar to The Democratic School of Hadera. However, with the timetabled lessons at Sands School, the pupils do not pick from day to day on which lesson they intend on going to. Before picking a subject to put into their timetables, each pupil is encouraged to speak with their academic tutors first to discuss which would be a best fit for them as learners and as people. Once the subject(s) have been decided on it is then expected of the pupils to attend every lesson within that chosen field. If a pupil does not decide to fill every session in the time table with a subject, they are expected to fill this time with extra-curricular activities such as extra science or art work, or even helping to cook the school lunches (Sands School, 2018).
Even though each one of these approaches are different, they all have the same principles at the core, which is showing the pupils that the staff has trust in them to make the correct choice for themselves as individuals and as learners. At Golden Oak Community we take this principle at also keep it at the core of our curriculum. It is highly important to us that we show our pupils that we respect and trust them as learners as well as people. Trust in oneself and others is absolutely vital for the prevention of mental health problems. Therefore, especially in education, it is our role as educators to provide a safe and secure physical and emotional environment (Hartley-Brewer, 2001, p. 3). Another factor that we feel our pupils benefit from is that, like Summerhill, Sands School, and The Democratic School of Hadera, at Golden Oak Community, none of the teachers are called ‘Sir, or ‘Miss’; we are all called by our first name. We believe that this shows our pupils that we see them as our equals, not our ‘empty vessels’ to fill up with knowledge (Holt, cited by Lamont,1999, p. 235). 
How the curriculum works at Golden Oak Community is a different approach again seen in the three mentioned previously. At Golden Oak Community, each class decides on their own curriculum in chunks. For example, one class could meet, with their teacher, at the end of each week to decide what their subject area and/or lessons are going to be for the following week. Whereas another class could meet with their teacher once a month and decide that they want to do a topic of interest for that whole month. Of course, the option for a more formal, national curriculum-based lessons is there, nevertheless by giving children the opportunity to decide what they want to learn, it means that the possibilities extend way beyond the confinement of a set curriculum. The pupils are trusted in what they want to learn and how they want to learn it, the educators are there for support and help, not to ‘intercede’ or ‘interrupt’ the learning taking place (Holt, 1990, p.9). This way is effective because the children have the freedom of which class, they want to be part of, no matter what age or ability, when entering the school, and after each term they are allowed to revaluate their decision on whether this is appropriate for them or not. By doing this is subsequently makes classes where children are more likely to share similar interests or be with other children who learn in a similar way they learn. At Golden Oak Community we understand that each child learns differently, that is why we allow them to decide in which class they will learn best in. 
This is also possible due to the fact that because we are not a state funded school, we are inevitably a small school. Therefore, it is not too overwhelming in class when more casual lessons are in process, and it is more possible to gain the attention of the teacher if the pupil needs it. There are multiple benefits to being part of a smaller class as large class sizes have been a constant issue across mainstream education for the past decade. In 2018, there was an outstanding number of 82,000 Foundation Phased pupils across England alone that were enrolled in a class with 31 or more classmates (Department for Education, 2018, p.11). This has several impacts on a pupil’s education, as research has shown that when part of a large class one is much less motivated, and are more unlikely to not engage with the learning taking place (Anmpalagan and Smith, 2018; Cuseo, 2007; Kerr, 2011). Accordingly, in turn with this when being part of a smaller class it allows for lessons and sessions being held to be tailored more specifically to the pupils taking part (New Schools Network, 2015, p. 2)
Assessment
Assessment at Golden Oak Community is similar to the assessment at A.S Neill’s Summerhill school, ‘Success is not defined by academic achievement’ (Readhead, date unknown).  Throughout the lessons self-evaluation and self-assessment are being put into play, as any teacher would encourage. However, in regards to standardised testing, assessment at Golden Oak Community is similar to the assessment at A.S Neill’s Summerhill school, ‘Success is not defined by academic achievement’ (Readhead, date unknown).  Golden Oak Community offers standard English leaving school exams, and GCSE exams. However, these are not compulsory, it is the child’s decision as to whether it is of interest to them to take the exams or not. There have been concerns in the past on whether this will allow pupils to fit in comfortably when they finish education and become part of society in the ‘outside world’. Yet, those concerns have been put to rest after the years of our practice has been shown to be effective, and in fact it has brought up more questioning onto the mainstream approach to education. As Summerhill found, it is highly plausible to say that actually other schools are being put at a disadvantage as their curriculum is so narrow and standardised that it has not offered any opportunity for pupils to make their own decisions, trust or take responsibility for their own learning, which will make it difficult when pupils leave school and have to start being accountable and making decisions for adult life (Summerhill, date unknown).
Pedagogy
The teaching and learning approach that Golden Oak Community uses has been discussed throughout this prospectus, as our pedagogy is predominately entrusting in our pupils, and giving them the opportunity to be responsible learners, and independent learners. The term that Golden Oak Community best fits into is the term a democratic school. A democratic school has been described as allowing pupils to attain the ‘equipment in knowledge and attitude required to carry on our democratic way of life’ (Teachers College Faculty, 1940). Here at Golden Oak Community, we try every day to show our pupils the importance of being a unit and treating everyone equally; that is why we are happy to be part of the growing amount of democratic schools. We even implement this mentality when it comes to making our rules. 
In Golden Oak Community we have whole meetings every fortnight in order to review our rules, and see whether, as a whole school, we need to implement a new one, or leave them as is. No rule is decided upon without a majority vote. Therefore, unlike mainstream education, no rule of Golden Oak Community can be implemented without our pupils deciding they feel it should be.
Conclusion
In conclusion, Golden Oak Community is an educational, forward thinking, boundary breaking school, that has nothing but your child’s best interest at our core. Each member of staff is a facilitator to you child’s learning, not a command giver. At Golden Oak Community the benefits are endless, whether that be from smaller class sizes to ensure every pupil is given the space to shine individually, as the unique person they are. Or whether it be the skills and knowledge your child will develop through the on going opportunities to be an independent learner, and study the topics that interest them most. Or whether it is just being around a caring community, where we are all each other’s equal, and we all have a say in what we feel is best for our community. 
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