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[bookmark: _Hlk65437672]Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

	
	Target
	What I have done in this assignment...

	Target 1
	Engage with a wide range of literature to develop your knowledge and understanding.
	I have ensured that I have explored a range of literature prior choosing my topic for the assignment, this enabled me to make an informed decision and have time to develop my understanding around the subject. 

	Target 2
	Develop critical thinking and analysis.
	I have explored a range of research and literature which focused on different perspectives around the topic, I was able to identify pros and cons. 

	Target 3
	Develop your academic writing style to ensure it is clear, accurate and suitable for its audience.
	I have had another person read over my assignment to ensure that my writing is clear.




Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The MEET section of bridging two focused on AFL within the primary and secondary context. The meeting consisted of the module lead, network lead and deputy heads from both primary and secondary school settings.
The Great Teaching Toolkit was discussed and all student teachers discussed what what makes good teaching.
We also looked at the impact on learning and what elements can influence it (Hattie, 2012). The model for great teaching was discussed and we reviewed the linking elements. The four key aspects that we highlighted were
1. Understand the content you are teaching.
2. Create a supportive learning environment.
3. Management of the classroom.
4. Presenting the content and interactions to enable learning.
Assessment for learning (AFL) is key in creating that effective and effect learning environment.
Both primary and secondary presented how they implement AFL strategies in their learning environment.


	Reflecting on the teaching environment in a holistic manner, I am able to understand how AFL is the key aspect in creating that effective and efficient learning environment. Keeping in mind the four main aspects of good teaching, all of my lessons will be underpinned by these.
In relation to my specific teaching context, I will generate appropriate AFL strategies to test in the coming weeks.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The AFL strategies that I will be testing during the next two weeks are the schools marking policy and the thumbs up approach.
The schools marking policy consists of
1. Summative assessment, marking each pupils workbooks.
2. Using For Next Time approach and question (FNT & QFNT).
3. Reviewing how the children respond to FNT comments.
Thumbs up approach
1. Formative assessment, pupils to show thumbs during the lessons.

	Reflecting on implementing these two AFL strategies I believe that they both have pros and cons when using them.
School marking policy
- Great to use to give an overall assessment of the pupil.
- can show development in the workbooks by writing comments for the pupils to reflect on and consider for next time.
- lower ability pupils struggle to read the comments therefore it is less effective.
- pupils prefer verbal feedback and it is quicker.
- don't know if pupils are reading the comments.
Thumbs up
- great way to get a quick assessment of the pupil's understanding.
- can be used in any setting, I used it within my dance lesson in the school hall.
- can be used multiple of times within a lesson.
- great way to indicate where the lesson is going and if you need yo recap over anything.
- questioning the honesty of pupils as they can just copy what their peers are doing.
- have to consider why a pupil has their thumbs down, need to question and discuss what they don't understand.





Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The share activity consisted of presenting to my peers and university tutor.
I created a PowerPoint which included the evidence of my chosen AFL strategies and what pros and cons developed when applying them to my class. I also discussed how I would move forward with the strategies.
I engaged in discussion with the university tutor and network lead about AFL and reflected upon incorporating AFL as a whole within teaching.

	Engaging in the share day allowed me to consider how AFL operates within the teaching environment.
Hearing my peers presentations was beneficial as it has given me great ideas to try in my class.
Also comparing KS2 AFL to foundation phase AFL has been informative and has prepared me to apply and consider AFL when starting in foundation phase.






DGB/SKD
Rhifedd / Numeracy
Evidenced by an asset? 
  1. I have completed the skills audit which included assessing and reflecting on my numeracy skills. This is a confirmation screenshot.                                                                                                                                                      2. In preparation to teach column subtraction to a year 4 class, I researched videos in how to teach the topic as I questioned how teaching it has changed since I was in school. Once I was confident in how to teach column subtraction, I completed sheets of questions to practice the skill of taking away and exchanging numbers.     

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
In preparation for a year 4 science lesson, I researched the topic of fossils as I didn't feel confident in the basic information I knew prior. I discovered the history side to topic and was able incorporate Mary Anning within my lesson. 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a
1. To expand on my welsh language skills I have engaged in a language- learning app. Duolingo as enabled me to refresh my skills and further develop my oracy and writing skills in terms of the welsh language.                                                                                                                                                         2.  To encourage using welsh commands during my lessons I would refer back to the information sheet I created.                                                                                                                                                            3.  I have taught a welsh lesson using a range of questions and answers, I would use the powerpoint to refer back to and recap with the pupils to revise. I am now confident to use these questions and answers in my future practice.     

Safonau/ Standards

Professional Experience Template 1: Debate lessons
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
I was able to teach a humanities lesson around the topic of debate. This was a great opportunity for the pupils to develop skills linked to the four purposes of the curriculum, especially ethical informed citizens. I took this opportunity to encourage debate on current affairs that relate to the children, the debate questions were 'Should schools be open for primary school children during the Covid-19 pandemic?' and ‘Should primary school children have mobile phones?’. The lessons were split into three sections,
· Purpose of debate, exploring the houses of parliament.
· Gathering information on the topics and forming an argument for and against. 
· Creating a realistic debate in the classroom, all pupils to participate in the debate. 
Objectives for the lessons were for the pupils to educated themselves on the topic which set out as homework the previous week. However, due to pupil’s not completing the work, I had to recap over the topic areas through using videos clips and encouraging class discussions while writing key points on the board.  I had the responsibility to introduce the pupils to the houses of parliament and give them a basic run down of how a debate is organised and the purpose of debating. Throughout the lesson, the children had the opportunity to discuss with their partners their views on the topic and what side of the argument they would support and why. I then set up the classroom to recreate a debate room layout, the pupils were able to visualise how a debate would look like in the houses of parliament and had the opportunity to voice their opinion on the current arguments in today’s society. 
The professional standards that I have focused on are, real life authentic contexts and learners leading learning as I believe I had created a learning environment where the children had the opportunity to voice their own opinions on current affairs within the news.

What have you learned?
Real life, authentic contexts- The teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This extends the learner’s cultural, linguistic, religious and socio-economic experience and illustrates applications of concepts and abstracts in practice.
One of the main focuses on pupils learning is to engage pupil’s curiosity and encourage questioning (Byram, 1997). I felt that relating to current affairs would grab the pupil’s attention as they are constantly talked about and the children have personal experiences around the topics. However, at the same time I wanted to create an authentic context which the children haven’t experienced before, this is where I introduced the purpose of debating and how it is run within the houses of parliament. Showing the room layout of the debate and the roles within it, enabled the pupil’s recreate it and voice their own opinions on the matter. Participating in the debate, allowed the children to reflect on their opinions and ideas which could personally affect them in their life (Whitehead, 2011). I also allowed the pupils to swap roles from being a speaker, to being on a team, and an audience member. This worked well as they were able to experience all roles of the debate scenario and understood what each role entailed. To conclude the lesson I made a ballot box and created voting cards for the pupils to use, they were able to experience how we vote in this country and understand the process. The children enjoyed the lessons and continued to discuss the debates during playtime, I believe they have had an effective meaningful learning experience through using authentic contexts to support the learning. 

What next?
As a result from this experience I would definitely make the conscious effort to implement authentic contexts to my lessons. I feel that the children’s engagement improved as they were able to relate the topics to their own personal lives. One of the main focuses in the ‘Success Futures’ (2015) document is for the children to develop life skills to be prepared for when they leave school. From the debate lessons I am confident that the pupil’s understand the process and debate and how to vote, this knowledge will hopefully help them in the future. Following this, I would like to research how to apply real-life contexts to a number of subjects. I will use the internet to read teacher blogs and explore what research is out there to support this. Also seeking help and advice from my class mentor would be beneficial in moving forward with this concept.


Professional Experience Template 2: Telling the time (series of lessons)
Pedagogy Standard: Refining: Differentiation
What did you do and why?
Over a duration of three days I had the opportunity to teach the concept of time (analogue), this was in a year four class with a range of mixed abilities. I taught the whole class for the three days with the support of the class teaching assistant to scaffold the lower ability groups. The three lessons focused on the whole concept of time, lesson one was based on o'clock, half past, quarter past and quarter to. Lesson two focused on five intervals minutes and lesson three included using analogue time to create a school timeline.
However when assessing the pupil's understanding, the structure of the lessons had to change due to taking more time to teach certain areas of time. For example the first lesson seemed to be too much information for the lower ability groups, therefore looking at their progression of learning I made the decision to only focus on o'clock and half past throughout the whole series of time lessons for the lower ability groups.
The intended outcomes of the lessons were for the pupils to be confident in telling the time and are able to apply their knowledge to realistic contexts such as the school day. 
I wanted to lead this series of lessons to have the experience in developing the progression of learning with the pupils and also myself. I believe that there are a variety of professional standards that I have experienced during the lessons such as, progression in learning, managing the learning environment, differentiation and realistic context.  

What have you learned?
Differentiation-  'The teacher demonstrates knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs.'  Due to a range of abilities within the class, the worksheets that I created were differentiated into lower, middle and higher ability sheets. This enabled all pupils to progress in their learning and focus on their ability. All pupils were able to be successful during the lessons as the tasks were appropriate for their level of understanding. Furthermore, differentiation of support was considered as the lower ability group required high support all throughout the lessons and the higher ability would only require support when they asked. 
What next?
As a result of this experience I intend to reflect on the planning of a series of lessons. In future practice I would simplify my lessons to give the pupils additional time to work on the tasks and to assess their understanding of the topic. Having too much information during the lessons was a highlighted issue, therefore having a discussion with the class teacher about content of the lesson would be beneficial for my future teaching practice, as the teacher would know what the pupils have learnt previously. These regular discussions would assist me in planning other series of lessons. 



Professional Experience Template 3: Dance lesson- Mary Poppins
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
During my teaching placement I had the opportunity to teach a dance lesson. The lesson involved teaching the whole year 4 class a short dance routine to a song in the Mary Poppins film. The lesson was structured in three main sections, warm-up, dance routine and cool-down, throughout the lesson I made a conscious effort to implement pupil-led tasks such as, encouraging the pupils to demonstrate a cool-down stretch. I volunteered to plan and teach this lesson as I have had previous experience teaching dance to children. I felt that this was a great opportunity to build a rapport with the pupils and encourage their creativity which I felt I was unable to see before in the classroom setting.  
The intended outcomes of this experience was for the pupils to be creative in their learning environment through dance and have the opportunity to lead certain areas of the lesson. The professional standards that I have chosen to focus on are learners leading learning and offering expertise. 

What have you learned?
Throughout the dance lesson I consciously made the effort to give opportunities to the pupils to express their thoughts and feelings on dance, I used a range of questioning to dictate if I needed to recap over any movements. For example, do we all understand the first eight count? How are we feeling about the pace of the routine? What part of the dance routine would you like to go over? 
Pupil-led approaches are encouraged within constructivist learning theories such as Piaget, 1954 and Vygotsky, 1978. Therefore having in mind these theories, I encouraged the pupils to lead the cool-down session. All pupils stood in a circle listening to calming music, each child had the opportunity to demonstrate a stretch which all of the class had to copy. Iversen et al (2015) suggests that pupil-led learning can give the children a sense of control and ownership over their learning. This was demonstrated as the teacher I had limited leadership in the cool-down and only gave simple instructions in what I was expecting from them. For example, "you can all stand in a circle and each of you can create/ chose your own cool-down stretch for your class to follow." This allowed the pupils to reflect back on examples I had given them at the start of the lesson and they were able to create their own unique cool-down session. I believe that allowing the pupils to lead the cool-down session was an effective approach within the learning context and they were able to achieve the intended outcome of the lesson (Ramsden, 2003), in this case it was to create and demonstrate a stretch. 


What next?
Reflecting back on my experience of the dance lesson, I believe that the most effective part of the learning was the pupil-led cool-down session because all the pupils were engaged and were successful in creating and demonstrating a cool- down stretch. In relation to Donaldson's Successful Futures report (2015), it suggests that teaching and learning should focus on challenging the children and giving opportunities for creativity. Therefore, I believe that I could have implemented more pupil-led tasks to challenge the children and to give them every opportunity available to be creative during the lesson. If I could teach the lesson again, I would allow the pupils to create their own eight count independently.  Additionally, this had led me to consider further ways to create opportunities in learning for learner-led approaches. I would consider further research regarding these approaches by engaging in the Teacher Toolkit website to explore relevant literature and ideas.


Part 2: Critical Reflection 

Introduction  

The aim of the assignment is focused on a critical reflection regarding my pedagogical progress during my teaching placement. The identified area for professional development is refining the teaching through differentiation within my practice. Accordingly, Wales’s education minister, Kirsty Williams proposed that “we are all responsible for ensuring that every young person in Wales has an equal opportunity to reach the highest standards” (Williams, 2017).  As part of my professional development differentiation is identified to be crucial aspect in teaching, teachers must be able to demonstrate knowledge and understanding the importance of meeting the variety of needs of all the learners (Welsh Government, 2018). This area has been identified continuously throughout the Professional Learning Passport, differentiation has been defined as an important framework or philosophy to ensure all pupils fulfil their full learning potential (Munro, 2012). In relation to context of the teaching practice, I acknowledge how a teacher facilitates a variety of abilities and needs in the class, however this has been deemed difficult due to the significant gap in abilities, therefore it has been questioned the effectiveness of differentiation techniques in the class.  Nonetheless, inclusivity is a key principle within the Welsh curriculum (Donaldson, 2015), it promotes high- quality education for every child, catering to all needs. Therefore, the teacher’s role is crucial to ensure all pupils learning needs are met, in this case through differentiation. Similarly, the four dimensions of great teaching (Coe et al, 2020) highlight the importance of matching tasks to the pupil’s needs in order to ‘activate hard thinking’. However, Tomlinson (2008) argues that differentiation can be interpretated as an innovative way of thinking about the learning, therefore to progress within my professional teaching development, I have conducted further research in the concept of differentiation to inform my next steps in future teaching experiences. 




Critical discussion of the chosen aspect  

Differentiation is unique to the teaching setting and dependent on the pupils, it includes the development of teaching materials, assessment tools and a creative approach towards the curriculum, these aspects contribute to the framework of differentiation resulting in addressing the needs of all learners (Brighton et al., 2005). Research suggests that effective differentiation approaches can support pupil’s academic success and develop motivation (Munro, 2012). Likewise, McNamara and Moreton (1997) implies that collaboration is increased among the children with similar abilities. For this reason, differentiation encourages the pupils to progress at their own pace suitable to their knowledge and understanding (Wu, 2013). However, it has been questioned how effective these types of approaches can be and how teachers decide when and how to differentiate (Department for Education, 2011). Throughout the literature around differentiation in teaching, it is continuously acknowledged that teachers find it  challenging and complicated to implement differentiation (Weber et al., 2013). However, the implication is that the Department of Education suggests to use differentiation but there is no clear framework offered for teachers to refer to (Taylor, 2017). Despite this, Taylor (2017) states that individual teachers’ must consider what is best in their teaching setting, as there is no definite guidance in achieving effective differentiation in the classroom. It seems that differentiation can be such a broad topic within the teaching setting, therefore teaching professionals must individually explore approaches and techniques which work best for their pupils. 

Hertberg-Davis (2009) argues that newly qualified teachers misinterpret differentiation in their practice, typically a form of scaffolding would be implemented for low ability pupils or group work.  Alternatively, Vygotsky’s (1978) scaffolding theory can be an effective approach for differentiation, as it puts the pupils in the center of the teaching and highlights their academic ability rather than the curriculum requirements (Daniels and Hedegaard, 2011). Despite this, it is also thought that the scaffolding technique is occasionally used to target the lower ability pupils and high ability pupils are not challenged enough, and are also seen as support to the lower abilities to complete tasks (Hertberg-Davis, 2009). However, when considering the main  factor of the scaffolding approach, all children should be learning within their zone of proximal development (ZPD), as Vygotsky states the strength of scaffolding is providing unique support for each child so they can be led through their ZPD (Vygotsky, 1978). Therefore, this differentiation technique would be able to cater to all abilities in a class, including challenging the higher ability pupils.  Silver (2011) suggests relating content to what the child already knows to ensure the pupils all pupils are functioning with their ZPD. Similarly, Gardner’s (1993) theory ‘theory of multiple intelligences’ supports the concept of a pupil-centered approach, as the focus is on tailoring teaching to meet the needs of the children, as it is believed people have different intelligences (Humphreys and Lewis 2008). However, in comparison between Vygotsky and Gardner’s theory, differentiation in today’s classrooms typically promotes the use of scaffolding techniques to focus on the learner’s own targets rather than an detailed supportive approach for every individuals needs (Hertberg-Davis, 2009). Moreover, the teaching environment should be as inclusive as possible, Bates and Munday (2005, p.39) states ‘In order to achieve a curriculum that is truly inclusive, and that motivates and stimulates our most able pupils, extension through challenge should be fully integrated into lesson planning.’. Coupled with, when differentiating, teachers should acknowledge that all tasks should be meaningful and establish high expectations for high quality work (Tomlinson et al., 2004). 

 Nonetheless, individualising these approaches can be time-consuming and unattainable (Taylor, 2017), Tomlinson (2001) argues that individualised approaches are uncertain as they can be interchangeably and loose the nature of differentiation. Likewise, Westwood (2013) states that this can become complex and requires multiple demands which can lead to excessive workloads for the teachers. Instead, teachers should focus on pupil’s participation and contribution to their own development (Daniels and Hedegaard, 2011).
 Tomlinson (2001) suggests that effective and efficient differentiation is proactively planned to address a range of abilities. Therefore, a key point to come from this, is that teachers must be knowledgeable about the variety of abilities they have in their class, in order to implement appropriate differentiation (Weber et al., 2013). Toom (2012, p.625-626) proposes that teacher knowledge is developed through ‘trail and error’ and ‘model learning’ through teacher training practice. Despite this, literature suggests that teachers require support and training to implement differentiation in order to enhance their confidence (Weber et al., 2013). Taylor (2017) advises that guidance and support should be led by highly skilled practitioners to ensure efficiency of differentiation across the board. However, the responsibility of implementing effective differentiation is commonly fully allocated to the teachers (Burkett, 2013).

Vickerman (2009) proposes that differentiation involves a variety of teaching approaches to use within the classroom, these strategies enable teachers to teach a range of pupils needs within the same learning setting. Hart (1996) has identified a focus of differentiation which can be considered in the classroom, this is differentiation by task. This involves designating different tasks for children with different abilities (BBC, 2010). It is believed that this way of differentiation would allow the children to work independently and complete work which best represents their knowledge (Hart, 1996). However, using this approach teachers would have to consider how they would assess the different tasks fairly when compared to higher ability tasks (REFERENCE). This would also contribute to workload for a teacher, as they would have to create additional tasks for the range of abilities (Westwood, 2013). Similarly, organizing and planning tasks to accommodate a range of learning needs alongside other teaching responsibilities could have a negative effect on the overall quality of the teaching (Peter, 1992). Furthermore, Denby (2012) proposes that differentiation by outcome is an effective approach to use in teaching. This is based on pupils working on the same task however, there are a range of outcomes expected from them based on ability (BBC, 2010). This is deemed as an effective approach as the pupils have the opportunity to put their interpretation on the task and work towards their individual goal. However, it could be argued that these children lack the ability to understand what they should be working towards, such as higher ability pupils not being challenged enough (REFERENCE). Although, Camilletti (1996) suggests this allows the children a sense of responsibility and encourage independence within their learning. Creating an inclusive environment is a key importance when teaching, another approach that is used for differentiation is group work. This approach allows for the children to be mixed where they could share their strengths and weaknesses to benefit all of the children (Hill, 2018). However, Slavin (1994) argues that for effective group work teachers must orchestrate the groups to ensure learning objectives are met by all of the pupils. Tomlinson (2001) admits that grouping pupils is a popular component used for differentiation, especially based on ability. Likewise, research states that it is important for pupils to learn through peer collaboration (Coffey, 2007). However, placing pupils based on ability can have a negative impact on the pupil’s self-esteem as their learning is dominated by judgments of their ability, and could affect their sense of identify (Hart et al., 2004).  Evidently, these approaches of differentiation should be adapted while considering the context of the teaching environment, differentiation can provide encouragement for innovation and reflection between both teacher and pupils, as Valianda et al (2011) states these approaches are adaptable and overcome the barrier of a one size fits all lesson. 

The literature and research review has clearly highlighted the importance of differentiation and how it can create an inclusive teaching environment whilst keeping in mind the range of abilities of the children. Nonetheless, it has been acknowledged that there are multiple barriers and implications to differentiation in teaching, in which teachers must consider in order to implement approaches effectively. 

Conclusion 

To conclude, this assignment has addressed a number of significant factors which contribute to my understanding of differentiation in teaching. It is evident that differentiation will be implemented throughout my teaching career to ensure all pupils learning needs are met. Therefore, I have identified actions to consider for future teaching practice regarding differentiation. Research suggests that there are multiple approaches that can be used to implement differentiation, an action that I would consider would be differentiation by outcome. This would be an effective approach as the pupils are able to work on their individual goals, as well as considering how pupils self -esteem could be damaged when differentiated by task on ability. Furthermore, group work would complement this approach as it would encourage peer collaboration on similar tasks, however as the teacher I would monitor the group work to ensure all pupils are working to their learning objective as suggested by Slavin (1994).  Equally, I would make a conscious effort to differentiate all abilities, as Hertberg-Davis (2009) emphasizes the fact that higher ability pupils are not challenged enough, therefore implementing appropriate scaffolding techniques would ensure the pupils are functioning within their zone of proximal development. For example, relating tasks to what the children already know and creating work which would challenge them. Nonetheless, I have acknowledged that implementing effective differentiation is a result of knowing the children and is developed through ‘trail and error’ (Toom, 2012, pp.625-626), therefore in future practice I would make a conscious effort to understand the abilities in my class while being sensitive to labelling the children based on ability. Nevertheless, the nature of differentiation should promote an inclusive and nurturing teaching environment where the pupils have the opportunity to grow (Tomlinson, 2018). 
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