	Personal Development Plan

	  What have I learnt so far? I have achieved several qualifications throughout my career in early years. These qualifications, alongside my experience in practice, have given me a sound knowledge and understanding of child development and the importance of the early years. Through my experience I have gained valuable knowledge and understanding of legislation and regulations, as well as an understanding of the national minimum standards. I have also had plenty of experience working within the Birth to 3 matters and foundation phase frameworks, allowing me to gain knowledge and understanding. Most recently I have achieved HLTA status, giving me a valuable understanding of the standards for assisting teaching, which is paramount in my role as a HLTA.

	What do I want to develop? At this stage in my learning journey, I feel that it would be beneficial for me to enhance my Welsh language skills, allowing me to become more confident speaking and teaching Welsh, for the benefit of the children’s learning. I feel that my previous experience has been in the early years and foundation phase, and I would appreciate experience working with children in key stage 2. I would also like to further develop my understanding of the new National Curriculum for Wales. 

	Objective
	Actions (How will I achieve this objective and what needs to be done?)
	Resources (What support and resources are needed to achieve this objective?)  
	Target date (When do I aim to achieve this objective?)
	Success criteria (How will I know I have achieved this goal and how will I review this?

	Advance my Welsh language skills
	Research courses to develop my understanding and communication skills in Welsh. Find a course that suits my needs. Enrol on a course that’s right for me.
	Course suitability and availability.
Cost of course.
Time to undertake the course.
	September 2024
	Track the progress I am making to reach my target. Set short term goals and review my achievement. Plan opportunities to use what I have learnt.

	Gain experience of working with children in Key stage 2
	Arrange a discussion with the head teacher to express my interest in gaining experience in key stage 2. Volunteer to cover PPA for keys stage 2 staff.
	Support from the head teacher. Cover from a member of key stage 2 staff for my position in the foundation phase. 
	July 2025
	Track the progress I am making to reach my target. Carry out a self- appraisal. Check my achievements during my progress review.

	Further develop Knowledge and understanding of the new curriculum for Wales 
	Arrange meetings with other professionals in the school to share knowledge of the new curriculum for Wales. Have ongoing discussions with the class teacher about the learning opportunities provided and the relevance to the new curriculum for Wales. Attend inset training to ensure that I do not miss opportunities to gain knowledge and understanding. Research the new curriculum for Wales.  
	As time is a limited resource within the day, I will need support from teaching staff within the school to share their knowledge.
Make childcare arrangements for inset training days and after school training. 
	July 2024
	Review my knowledge and understanding through planning learning opportunities and sharing them with the class teacher.
















	What is reflection and reflective practise?
Hickson (2011) describes reflection as a though looking into a mirror or water. A self-aware analysis of a practitioner’s strength and weaknesses during an experience. Hallet (2012) believes that reflection can happen during the experience and after the event. When reflection happens during the experience, interventions can be made to better suit the individual needs of children to promote learning and provide a better understanding. Reflection on practise after the event can take future planning to a higher level and promote better outcomes.
Schön (1991) identifies the need of thinking in the moment and identifying what you can change as an experience is happening. Schön (1991) maintains that reflection after the event provides opportunity to gain new information for future use.   
Hanson (2011) believes that, in order to effect change and improvement, reflection and reflective practise is a requirement. 



	Why is reflective practise important to early years practise?
Brock (2014) states that reflective practice is paramount for growth and development.  Brock (2014) goes on to stress the importance of reflection being purposeful and relevant to the objective. Ramsden (1992) believes self-reflection to be powerful, as it is a practitioner’s own interpretation of an experience. This encourages personal and professional growth and facilitates a greater self-awareness. Hallet (2012) suggests that reflection with colleagues informs future practise, encourages new ways of thinking, and provides a better quality of learning for children. Brock (2014) claims that working through the positives and negatives of an experience will help keep reflection balances and enable you to see the full picture. Considering what went well has just as much relevance as what did not go well. This enables practitioners to move forward, taking the positives with them.   


	The theory of reflective practise: 
Hatton and Smith (1995) regard reflection as a conscious effort to analyse experiences with a view for improvement. Hallet (2012) believes that professionals should reflect with colleagues, discussing the strengths and weaknesses of current practise, consequently putting the focus directly on the objective. Collaborative reflection encourages different perspectives, providing a greater opportunity for growth. Dewey (1933) claims that we can learn so much more from reflecting on an experience, than from the experience itself.  Dewey (1933) goes on to suggest that through reflection, we build knowledge and generate values, because we have learnt through evaluating our experience.  Schön (1976) believes that becoming reflective in and on practise shows a practitioner’s proficiency. Schön (1976) theorised that practitioners who have the confidence and knowledge to act during an experience with the engagement of theories and research, can be deemed professional.   professional practitioner.   Williams et al (no date) maintains that a reflective framework can help define the learning points from an experience. Williams et al (no date) goes on to suggest that models or frameworks can be used as a guide to reflective writing. Awareness of models and frameworks can assist in processing what has happened during an experience and maximise what has been learnt. Each model or framework will encourage how practitioners approach reflection. Brock (2014) suggests working through different models will encourage practitioners to find the model that best suits their needs. Engaging in different reflective writing experiences will provide opportunities to find the best fit for individual needs and circumstances.
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Gibbs’ Reflective Cycle
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	Analysis of models: 
Let us begin by considering Rolfe’s model of reflective practise. It is based on a three-step process, what? So what? Now what? One can agree to a certain point that this model offers structure and stage by stage questioning (USD teaching and learning/resources, no date). It cannot be denied that this model provides a useful starting point for reflection and an understanding of when the cycle is complete. However, some may argue that this model is too rigid and may not be suitable to every experience. One cannot ignore the fact that for reflective practise to be effective, it should be a continuous process. Notably, this model may not be suitable for every experience and may take away from reflection being a personal analysis of an experience (University of Edinburgh, no date). Next, we shall consider Gibbs’ reflective cycle, which provides 6 stages for reflection in a cyclic process. Gibbs’ model provides some similarity to Rolfe’s model, as it is structured around effective questioning. One can go as far as to say that Gibbs’ model is more comprehensive than other models as it allows for consideration of personal learning, as well as the learning of others. Others may argue that this cycle of reflection could be as detailed, or as brief, as the user requires. Despite that, this model could be seen to be superficial, not allowing a deep level of reflection. (University of Cambridge Libraries, no date). Some may argue that there is no room in the process for differing perspectives or a change in perspective. While this analysis may be true, it is important for practitioners to consider and explore different models for reflection to determine what best suits their needs (University of Cambridge Libraries, no date).     


	Conclusion:
Williams et al (no date) believes a framework to be helpful as it provides a process to work through what has been ascertained from an experience. Brock (2014) argues that with theory or philosophy at the forefront, reflective practise can become disconnected from the objective. Brock (2014) goes on to suggest that engagement in various reflective writing activities will allow a deeper understanding of reflection. Working through different models will enable practitioners to find the process that best suits their needs.  University of Hull (no date) stresses the importance of not dwelling too much on the past. The focus for reflection is to use what has been learnt for future experiences. Appleby (2010) agree with Brock (2015) and believes that, to develop skills in reflection, practitioners will need to experiment with different processes. Brock (2014) concludes by suggesting that reflective practice, however consuming of time, is time well spent. Brock (2014) suggests that practitioners should invest time in reflection, no matter how big or small the experience is. All experiences will provide opportunities for growth and develop future learning experiences.  



Defining professional practise within the early years can be complex, as ‘professionalism’ is seen as having qualifications or expertise in your field of work. However, an important consideration within the early years is the values and qualities an individual demonstrates in practise. One can go as far as to say that a combination of both can produce the desirable practitioner, Gasper (2015). This document discusses the importance of professional practice and reflection in the early years. It engages theory about the importance of positive relationships with parents and other professionals, and lays out the importance of frameworks that support the rights and best interests of the child.   
Dalli (2008) suggests that there are three themes to professionalism within the early years. A practitioner’s ability to work collaboratively with others, their knowledge within practice and their pedagogical style. Hallet (2013) relates professionalism to quality. The maintenance of high standards, an understanding that learning is life-long, and always striving for best practice. Peeters (2008) believes professionalism to be a group of knowledgeable individual, with a unique set of skills, working towards the same objective. Bleach (2015) suggests that achieving professionalism requires practitioners to have knowledge and skills appropriate to their role and the necessary attributes to carry out the role effectively. Perez (2019) has a similar view to Bleach (2014) claiming that, to carry out your job role effectively, there is a requirement of the necessary knowledge, skills, and values. Aldridge and Evetts (2003) believe that the term ‘professionalism’ does not confine a practitioner to one concept. Professionalism requires several immerging concepts, relating to the specified job role. Consideration for ideas, policies and people is paramount in achieving effective professionalism. Operhuemer (2005) claims that professional activity has four levels, knowledge within your field of expertise, your ability to work collaboratively with parents, your interaction with children and the care you provide. Gasper (2015) say’s that knowledge, skills and understanding are desirable for practitioner, but there also needs to be flexibility in their approach. Practitioners should be comfortable with not always having the answers, as this encourages communication with colleagues and a desire to seek answers from theory and research. When we talk about values, these are personal attributes an individual will display. Politeness and respect for others, discretion and confidentiality, honesty and personal responsibility, these are all desirable values that contribute towards being a professional (Bleach, 2014).
Good communication with children and parents encourages trusting relationships between practitioner’s and families. Having trust and respect, alongside good communication, leads to information being shared. A good partnership, and a shared understanding of a child’s interests and abilities, can enhance the learning and development of a child. Positive relationships, and information shared, can help practitioners understand if a family needs any further support (Wilson, 2016). Bowlby (1953) believed that when children have strong relationships with parents, based on warmth and sensitivity, they will flourish in the learning environment. Children will learn and grow, explore and take risks, in the knowledge that they have a place of security. Bowlby (1953) believed that it is instinctive for a child to display attachment behaviour when separated from the primary caregiver. John Bowlby believed that a child’s value and worthiness is based on their relationship with their primary caregiver and positive relationships encourage confident and adaptive children (Holmes, 2014).  Bandura (1977) claims that children learn through imitating what they have observed, therefore positive role models are paramount in a child’s life. Observations have a more substantial impact if the person modelling the behaviour is admired by the observer. Froebel also saw parents as a child’s first teacher, he stressed the importance of the parental role in a child’s development (early education, 2021).
In early years practice, observation, assessment and reflection is paramount to a child’s development (Birth to 5 matters, no date). Froebel recognised that during the first three years a child’s brain develops significantly (early education, 2021). The observation, assessment and planning cycle within the birth to 3 matters framework, is used to improve quality of practise and provision. The cycle encourages a child-centred approach, taking into consider the views of parents and other professionals, for the interest of the child. Practitioners need to have a sound knowledge of child development, to gather information, and best support the child. This allows professionals to understand what a child can do with support, or without adult direction. The rich information gathered through the observation, assessment and planning cycle can inform practitioners on how a child is developing, learning and growing. This information can be shared with parents and other practitioners, for the benefit of the child. This encourages a multi-agency approach, with the child at the centre. The cycle places emphasis on an enabling environment, where children can lead their own experiences, or adults can lead experiences and make effective interventions. Early interventions can limit negative consequences in a child’s future and enable them to reach their full potential, living a happy and successful life (Early intervention foundation, no date).
Falch-Erikson and Backe-Hansen (2018) suggest that practitioners working directly with children have a professional responsibility to cohere to policies, regulations, standards and requirements. In the UK, the early childhood frameworks show a commitment to quality of opportunity in education and welfare, supporting children to achieve positive outcomes. There are several early childhood frameworks in Wales that are designed to standardise practice between agencies. The United Nations Convention on the Rights of the Child is a statement that sets out the civil, political, economic and cultural rights of all children. The convention provides a catalogue of rights, detailing how adults and governments must ensure that all children can enjoy their rights. It is imperative that professionals and others working with or for children have a sound knowledge and understanding of how to protect children. This requires regular training to ensure that knowledge and understanding stays relevant. Professionals should be fully informed on policy and the procedures that are in place to safeguard children. Professional knowledge can support families and enable parents and other caregivers to take care of a child in an adequate way, if this is in the child’s best interest. Falch-Eriksen and Backe-Hansen (2018) go on to suggest that there is a need for professionals to be trained in protocols for collaboration and inter-agency co-operation. Successful prevention may not be possible without the co-ordination of various sectors. The referral of a case to the appropriate agency is crucial in meeting the individual needs of children and families. 
The United Nations Convention on the rights of the child details 7 core principles. Each principle sets out the quality of care and provision a child should experience when using services.  The 7 principles consist of basic human rights and the best interests of the child, and. An understanding of these principles will inform decisions that are rooted in the rights of the child. If decision making is guided by these 7 principles, better outcomes can be delivered for children.  
Gasper (2015) emphasises the importance of practitioners having values and attributes, alongside professional knowledge and understanding. Positive values encourage effective relationships with children, families and other professionals. Sharing information is crucial in a child centred approach, as it encourages practitioners, parents and other professionals to work in partnership, for the best outcomes for the child. Dalli (2008) believes that effective professional practise requires collaboration with others. Froebel recognised the importance of the parental role in a child’s development and emphasis the importance of the first three years of a child’s life. Maslow (1934) believed that when children have a secure relationship and a sense of belonging, they can develop a sense of competence, this supports their development of self-esteem and encourages them to reach their full potential.   Bleach (2014) say’s that professional knowledge requires an understanding of how best to support children’s learning and development, this includes working alongside frameworks, legislation and regulations. Gasper (2015) suggests that value-based practice involves the professional recognising the needs of children and families as central. The arguments presented indicate that ‘effective professional practise’, taking into consideration the information gathered in this document, is critical to achieve the best outcomes for children and families.  
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