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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. (2,500 words) 

















Introduction 
[bookmark: _Hlk160292099]The purpose of this report is to focus on an aspect of a school's development plan, reflecting upon the actions and impacts found through evidence. Throughout this assignment, the placement school, in accordance with the British Educational Research Association (BERA), will be referred to School A to ensure that the anonymity of the school is protected (BERA, 2018). For context, School A is based in the Carmarthenshire local authority, hosting an approximate total of 470 pupils as of 2023 (Welsh Government, 2023). The school has 17.7% of pupils eligible for free school meals, whereas all pupils up to year four are entitled to free school meals. School A currently supports 2.3% of pupils with Additional Learning Needs (ALN), whereas 9.3% are supported with English as an Additional Language (EAL) (Welsh Government, 2023). According to the Welsh Government (2016), a school development plan (SDP) must be implemented in any school that is maintained in Wales. The SDP is a three-year plan that outlines the school's approach towards attaining its goals regarding its objectives and how it will make use of its available resources. In the spring term of 2023, a senior leadership team wrote the majority of the school development plan in question. The identified priority within School A’s SDP is ‘To engage the whole school community in the Health and Well-being self-evaluation process and improvement planning’ (School A, 2024).
Literature review 
The main goal of school improvement is to support schools in providing students with the greatest learning opportunities and results possible, regardless of their circumstances and or background (Welsh Government, 2022). A vital component of this will be making sure that schools assist each student in making progress towards the four purposes of the curriculum as outlined in the Curriculum for Wales (Welsh Government, 2022). Within an SDP, finding the school's assets and opportunities for development will involve all partners and stakeholders; therefore, the school's improvement plans must be communicated to the entire community and the school staff itself (Welsh Government, 2016). 
“The school’s priorities will include how the school is addressing the national priorities of:
• raising the standards of education in relation to literacy
• raising the standards of education in relation to numeracy
• reducing the impact of poverty on educational attainment.”
                                                                                                           (Welsh Government, 2016, p.5).
The SDP will outline the overall plan for progress for the next three years in enough detail to allow for the identification and implementation of activities to address the main goals for the current school year, as well as high-level priorities and objectives for years two and three (Welsh Government, 2014). As the school meets its priorities, it should be updated frequently to reflect the most recent performance statistics as the document is continuous (Welsh Government, 2014).
The involvement of an SDP is on a staff-wide basis, where stakeholders play a vital role. Teams are formed among the school personnel to take charge and establish priorities. This has proven valuable, as evidenced by the introduction of fresh programmes in the school after participating in several cooperative, cluster-based projects (Estyn 2020). In maintained schools, governing bodies are in charge of encouraging high levels of academic achievement. Along with the governing body, the headteacher plays a crucial role in directing the school's work and improvement potential (Welsh Government, 2014). They are accountable for the management and administration of the school. The headteacher will collaborate with the staff and governing body to produce the SDP and will be in charge of carrying out the required strategies and activities to effect change, even while the governing body retains ultimate responsibility for the SDP (Welsh Government, 2014).
An essential key to school improvement is practical school development planning. This will have the following fundamental features and be placed within the framework of the school’s long-term goal.
· Strengths and opportunities for improvement will be determined in collaboration with all stakeholders and partners at the school. 
· The plan will be informed by relevant information and a self-evaluation of school performance. 
· All learners, regardless of background, will benefit from improved results and higher standards, which will be the focus of both short- and long-term objectives and actions.
(Welsh Government, 2014).
A Whole School Approach to Health and Well-Being 
“A whole school approach to emotional and mental wellbeing recognises that every aspect of school life can impact on health and wellbeing. It involves not just what takes place in a classroom but in all of  the day to day activities of the school, the relationships between people and the environment in which learning and activities take place. A successful whole school approach involves learners, parents and carers, staff and governors working together to improve wellbeing based on a good understanding of the needs of the school” (NHS, 2021).
As Donaldson (2015) suggested when in an educational setting, it must prioritise the children’s physical and emotional health and needs, in which the school provides an understanding of the importance of managing their own, for example, diet, health and self-esteem. These should, therefore, be a constant throughout teaching and learning. Children and adolescents must comprehend equality and know how to treat others as well as how they should be treated (Brown 2018). According to Gov.UK (2021), young children who have a positive mental health and wellbeing do better academically, participate in their education, and reach their full potential. For pupils to effectively achieve these, the school setting must be a tranquil, secure, and encouraging study environment. Pupils can feel safe exploring, discussing, challenging, and developing their own beliefs and values in a secure environment when these themes are taught. Students who learn about and respect their rights will be better equipped to combat discrimination, strengthen bonds with others, and advance their mental health (Brown 2018).
A mental health lead should be chosen and trained by the school. The staff member designated as the mental health lead ought to possess the authority to formulate and manage the entire school strategy in their environment (Gov.UK, 2021). Nonetheless, there has been a positive change in perceptions of mental health in recent years. Being aware that children with mental health disorders have different opportunities in life, especially if those problems persist into adulthood. One in ten young individuals have a diagnosable mental health illness of some kind (Department of Education, 2017).
Every child should have the best possible start in life. However, far too frequently, youth with mental health issues are unable to reach their full potential(DfE, 2017). In the past, harsh discrimination and subpar care have far too frequently been encountered by those with mental health issues (DfE, 2017). Brown’s (2018) review on published Mental health and wellbeing provision in schools states that legislation mandates that every school issue an equality policy or statement. It is then suggested that every school has the duty to protect its pupils from improper harassment and discrimination. There is currently no requirement for schools to create a separate mental health policy; nonetheless, they are required to promote and safeguard the welfare of their students. Schools are also obligated to ensure students with  ALN get the support they need to succeed in school (Brown 2018).
Developing an action point 
During the spring term of 2023, the school that forms the basis of the assignment (School A) found that there was an increase in behavioural issues and poor mental health within the junior classes. This then led to a meeting with the health officer in Spring 2023. This team reviewed that year's SDP and came to the conclusion that this year's (2023/2024), SDP should put focus on the well-being and mental health framework and how it is implemented in schools and enhanced all the time. The title of the focused upon priority is ‘To engage the whole school community in the Health and Well-being self-evaluation process and improvement planning’ (School A, 2024). The responsibility of this priority is lead by the deputy head of School A as well as input from the governors. Although poor mental health was noted by the staff within the school at this time, it was also communicated to the school through pupil and parent surveys by the pupils and parents. On a continuing day-to-day basis, all staff are expected to monitor the wellbeing and health of all pupils.  When identifying this area to improve upon the leadership team made reference to the well-being and mental health framework where Stirling and Emery (2016) suggest that The Departments of Education (DfE) and Health (DH) schools have a responsibility to assist students in becoming resilient, mentally  and emotionally well so they can succeed. With this a four stage approach can be referred to when implementing wellbeing and mental health (Stirling and Emery, 2016). Through discussion with the senior leadership team, they made the decision to make this priority one as less than 2% of parents engaged with well-being activities outside of school with the pupils and concerns around pupil wellbeing and the need to support this has risen since COVID-19. The following were noted at sources of evidence when collecting data and assessing the priorities:
· Emotional literacy assessments
· ABC record
· Pupil surveys 
· Parents surveys 
· Governors
· HAPPEN surveys
· Pupil Progress meetings
These then set the following targets for Pupils, Parents, Staff and Governors. As well as these target the school has a key focus use of the Wales Restorative Approach which provides training and skills involving pre-empting conflicts and harm (WRAP,2024). To meet this priority pupils must participate in class circle time activites, where they share their views about themselves and the school, here it is crucial that this area is supportive and encouraging when having group discussions. The pupils will then have an opportunity the share their views on circle times through the completion of a questionnaire. Currently (Spring 2023) around half of the parent respond to a parental survey assessing their views on the strategies in place to support this child’s mental health and wellbeing this is an approximate response rate of less than 2%. It will now be encouraged that parents are to complete this survey prior or at the attendance of parents evening, meetings or events using a QR code. This data will then be analysed anonymously and then feed back to the parent council to discuss the aspect of mental health and wellbeing support. As well as this target CAMHS are engaged to carry out a parent workshop to deliver information about supporting child well-being outside of school. Staff target focus on the establishment of a wellbeing and menopause co-ordinator for any issues that may arise through student conflicts. As well as a wellbeing co-ordinator the school is to establish a staff room that has staff well-being at its core, taking on creative views and creative ideas. The governor's targets are to establish a named health and well-being governor, where any issues in school may arise. The governor, with effective training, may step in to provide support. The governors are encouraged to the contribute to the Whole School Approach to Emotional and Mental Well-being self-assessment tool.  
Reflection and evaluation 
As stated previously School A reviews their SDP on a termly basis to have a closer focus on the targets set above. The most recent review was through the pupils survey at Christmas using the HAPPEN survey. Schools can participate in the HAPPEN Survey at any point during the school year in order to offer highlights, monitor developments, and assess practices (HAPPEN, 2024). Students can learn about multiple aspects of health and welfare through HAPPEN and use that knowledge to make educated decisions. The report can be utilised in educational initiatives like Pupil Voice to inspire youngsters to take initiative and think outside the box in order to improve their health (HAPPEN, 2024). This identified a positive impact on the relationships building for most pupils following the completion of Year 1 of Wales Restorative Approach. These outcomes are a results of increased circle times and Person Centred Plan (PCP)  meetings resulting in a reduction of low level behavioural incident and exclusions. Through engagement with the community visits to the local library have improved emotional understanding from pupils in the juniors of the school as well as being visited by the PC liaison with their roll being cantered around the pupils and safeguarding their environments. The aims of the goal of PC liaison is to reduce crime and disruption in our youth neighbourhoods by using education as a tool (Dyfed Powys Police). The engagement with Team Around the Family (TAF) has increased to 50% to support families identifies as ‘in need’. Although these outcome are positive on the parent front very few still make engagement with the parent surveys.
Conclusion 
The assignment's goal was to conduct a critical analysis of the steps taken by a specific school to develop a certain SDP component. After looking at the importance of improving the health and wellbeing of the students and faculty, this assignment has given me a more thorough and knowledgeable understanding of what responsible school development "looks like" in actuality. This has in turn prompted me to consider how I may contribute to the growth of emotional wellbeing within the learner ethos as a practitioner and teacher. In the future, I want to make sure that my teaching practise is guided by the school's development plan priorities and that I spend the required time to comprehend the tactics that have been put into practise. Above all, though, completing this task has made it clear how crucial it is for me to be in charge of my own professional development. 
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