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Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
A learner’s health and well-being are just as important as their education. The definition of health not merely being the absence of disease but a state of physical, mental and social well-being. The definition of well-being can be hard to define, as the well-being of each individual is different to meet the needs of their health, this can link to the quality of life, their overall happiness and how the individual feels about relationships, appearance and school work. Key factors can change, the overall well-being of a learner; the environment they live in and the environment they learn in. An intervention to support a group of eight Key Stage 2 learners from two year four classes, with a mixed-attainment will be set in place to support the well-being of the learners; and to access if an impact from the intervention can develop other areas of learning and interacting whilst creating “healthy, confident individuals” as recommended by Donaldson in Successful Futures (2015).The learners will be chosen by the class teachers, but will and filtered through key questions? Learners that can benefit from emotional support with be the first to be chosen. The class teacher will have the best relationship with the learner to be able to pick out the learners that will benefit from the intervention. A member of the school well-being team from School A will take the lead of the intervention with support from a teaching assistant. Libby Brooks, a journalist states that “over the past three decades, worries about children’s well-being have been amplified to an excruciating pitch” in a discouraged view in The story of Childhood: Growing up in modern Britain (Brooks 2006).Though this was written over thirteen-years ago, the Welsh Government can still see the importance of the health and well-being; and is one of the Areas of Learning and Experiences (AoLE) within the new Curriculum for Wales 2022 (Welsh Government 2019). The United Nations Children's Fund is a United Nations agency responsible for providing humanitarian and developmental aid to children worldwide; published a report in 2007 on Child Poverty in Perspectives: An Overview of Child well-being in Rich Countries, the report summaries the United Kingdom was bottom for child well-being (UNICEF, 2007). According to the UK Department for Children, Schools and Families (DCSF) “social and emotional skills are of such importance to unlocking children’s potential” (DCSF 2007a: 36) with this in mind, helping to develop such skills will allow learners to understand their own well-being. The intervention will be made through a program called sustainable-beings, the main objection is to focus on the development of emotion, social and well-being of the learners whilst getting the learners to see their potential as “ethical, informed citizens of Wales and the world” (Donaldson, 2015) and understanding progression steps they can make; to create a sustainable world. The intervention will allow learners to have the opportunities to ; feed the birds, watering the plants/vegetable bed; planting any new plants (during certain seasons) weeding; emptying playground compost bins (fresh fruit) into large compost bin; Collecting/weighing/recording waste paper from recycling bins in classes; and litter picking within the school. These will be weekly sessions to start with and sessions will be changed to meet demands and the needs of the learners involved. Though the possible impact, of missing out on other subjects during these sessions must be taken on-board, laying a base for eventually a whole school approach, on emotional well-being and health would outweighs the negatives. The well-being research centre in Oxford published a report in March 2020, on the link between Sustainable Development and Human Well-Being (2020). Making progress in terms of sustainable development is likely to have a positive affect on both learners and World.

What do we mean by learning? Learning is the obtaining of knowledge or skills, through study, experience or being taught. A teacher is not always responsible for this learning, as Vygotsky’s “more knowledgeable other” suggests; this could be anyone that knows more about a skill or subject. He speaks about the development through social interaction, and stresses about the role of this in the cognition development of learners (Vygotsky, 1978) and had the idea of the community helping with the “making meaning” process of learning. Through the intervention, learners will be given the opportunities to work with their peers, as well as members within the community, “friendships serve an important social function, both in early childhood and in adolescence” (Guldberg, 2009). The aim for the intervention is to allow members of the communities to get involved with such tasks as gardening and allowing learners to take ownership of their learning and well-being in a stress-free environment.
Can we confidently say one theory of how children learn, is stronger than another? There are theories, that Children learn through spiritual; physical; personal; emotional; linguistical; social; behaviour and cognitively. When discussing cognitive development, the focus is on the development of how a child processes information and makes sense of the information given. Mostly, learners go through the same process, remembering, solving problems and making decisions. 
Piaget (1896-1980) research explains how learners think in their early years, he was more interested in how they got the answer not to what the answer was. He encouraged the need for learners to, actively learn and explore, and construct on prior knowledge. The constructivist theorists suggest that teachers cannot give learners knowledge, but learners should be given opportunities to “explore their understanding and draw their own conclusions” (Griggs, 2010). Piaget also suggests that children learn through four stages of mental development. He had the theory that learners experimented, made observations and came to conclusions to make sense of the world, though he believes learners can only learn certain information and skills at a certain age. Learners explore the world and environment, but the learning is a result of internal process rather than stimuli. He was one of the first theorists to identify that children think differently to adults. 
Dewey (1859-1952) also believed that “experience was at the heart of learning”. His studies were aimed more at the education rather than the development of the learner. Dewey however, like other theorists agreed that learners learnt by doing and that the teachers’ role is; to encourage experimental learning and independent through social participation. Dewey’s development tactics were “child-centered and community-centered curriculum to give students experiences that make rigorous intellectual demands in the contexts of democratic social living" (Lipton & Oaks, 2007).
“Constructivists view learning as the result of mental construction. That, is, learning takes place when new information is built into and added onto an individual’s current structure of knowledge, understanding and skills” (Pritchard, 2009).
Vygotsky’s, zone of proximal development describes the gap between what a learner can do alone and what they can do with help (Vygotsky 1978). This theory was created to further develop Piaget’s theory of children being lone learners, and suggested the “more knowledgeable other” (Vygotsky, 1978) Vygotsky believed that learners learnt through five stages of development in childhood, and explained that society played a big part on an individual’s development and this corresponded in their mental well-being. Griggs, (2010, p116) also states that “children are active agents in making sense of the world around them”.
Erickson (1958, 1963) an emotional theorist, cites about the eight stages from infancy to adulthood. His belief is that external factors, parents and society affects the development of an individual. The first four stages of his development tie in with the learner’s childhood development up to Key Stage 2. Erickson suggests that during each stage, an individual can experience a crisis which can have a negative or positive effect on their development. These crises are explained as psychosocial nature, as they are unique to the individual, and are conflicted by society. Erickson’s views are backed up by psychoanalysts Bowlby (1957) and Ainsworth (1964) suggests “that mental health and behavioral problems could be attributed to early childhood” (McLeod, 2017) and that the social effect can affect the development. 
Another emotional theorist, that recognised emotional development is Lawrence Kohlberg, his work was based on the constructional development of Piaget. Kohlberg identified three distinct levels of moral reasoning: pre-conventional, conventional, and post-conventional. He was more interested in the reasoning behind answers and his research showed that learners could only pass through these stages in order (Kohlberg, 1958). He suggested that not everyone achieved each stage of development, however the research could be inconclusive these days, as the research was only carried out on male learners. However, another theorist, Colby, supports his claims with research since. (Colby,1983).
It is important that teachers provide a stable nurtured environment and that learners can feel confident and safe. A Nurtured environment can determine a learner’s behaviour in later life.
The Montessori theory, however, suggests that it can be implicated through all ages. Freedom of the learner is a key factor, whilst allowing the learners to experiment in their environment. The theory believes that learners should be given the opportunities to work; alone; and work on their own skill development. Though the theory does not underestimate the importance of social development. The theory suggests that learners can make their own vision on the world through support from the teacher. The theory makes the link between the importance of repetition and allowing learners to practice skills in different contexts. Reputation turns short-term memory in to long-term memory. Montessori suggest that, what the child absorbs, depends largely on what types of information and experiences cross their paths. Montessori (1911) was one of the first people to promote the use of outdoor learning by saying “bringing the inside out and the outside in” (Montessori, 1911).
A Neurologists, Dr Judy Willis suggested that “a student must care about new information or consider it important for it to go through the limbic system expeditiously, form new synaptic connections, and be stored as a long-term memory. In other words, memories with personal meaning are most likely to become relational and long-term memories available for later retrieval” (Willis, 2019). Her research suggests how to capitalize on the brain's tremendous capacity for learning. It’s never too late to give a child or young person positive brain building experiences. Lydia Denworth,is a Science Journalist, her ideas explain how children’s brains learn to reason. She suggest that “reasoning improves as children mature” (2017) and she shows research by another Neurologist Silva Bunge; that there are two key areas where reasoning happens;  the rostro-lateral prefrontal cortex; and inferior parietal lobule and requires these two parts to work together to create creating links between knowledge and understanding, over time repetition makes these connections stronger. It is suggested that personalised learning philosophies can impact the neuroscience within the learning. Personalised learning is a pedagogy way to empower learners to be involved in every part of their learning and that the pace of the learning is individualised to each learner. Kurt Fischer (2009), a previous education professor and director of the Mind, Brain, and Education Program at Harvard University explains: “The brain is remarkably plastic. Even in middle or old age, it’s still adapting very actively to its environment.” When learners apply learning to their own experiences, they can reflect on the information and make sense of it more efficiently. Stimuli’s need to be personal and give learners the opportunities for experiences, and learning.
Edward Thorndike (1905) theories were developed by Skinner’s learning theory of development through behaviourism (1938). Thorndike (1905) introduced the concept of reinforcement and was the first to apply psychological principles to the area of learning. Through reinforcement, learners can learn to use previous skills to problem-solve in the future, in different environments. For example, maybe digging with a spade at the beach n early years, can lay the skill for development in gardening.
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Fig.1 from Levitt (2009) helps us understand that the early years is key for development. Harvard University speaks about the “Cognitive, emotional, and social capacities are inextricably intertwined throughout the life course”, and that “emotional well-being and social competence provide a strong foundation for emerging cognitive abilities, and together they are the bricks and mortar of brain architecture” (Harvard University Press, viewed April 2020). Therefore, the importance of the learner’s well-being is key to provide a suitable base for better progression and learning. Levitt (view 2020) also states that “development is not a blank slate (i.e. children are not sponges; the brain is built through experiences)”, linking to Piaget’s and Dewey’s learning through experience theory. If we look at Levitt’s three stages of stress (2009), amber being “tolerable serious, temporary stress responses, buffered by supportive relationships”, this suggests that with the right level of support through life, with the use of scaffolding and emotional support, learners can overcome trauma, that can have a positive impact on progression. Though the interventions learners will learn key skills to allow them to cope with stresses and problem-solving situations.
The Welsh Governments research for the New Curriculum for Wales 2022, shows that learners learn at different paces, at different ages. The new curriculum guidance states that learners should now progress on a “journey through the continuum of learning” (Welsh Government,2020). The development of the new curriculum will help to achieve goals as a nation, as set out in the Well-being of Future Generations (Wales) Act 2015. 
The Well-being of Future Generations (Wales) Act 2015 requires public bodies to think about the long-term impacts of decisions, to work better with people, communities and each other, and to prevent persistent problems such as poverty, health inequalities and climate change. Sophie Howe, Future Generations Commissioner for Wales says that “We have big ambitions for protecting our environment and the future generations in Wales and are leading the way with our Environment Act and Well–being of Future Generations Act” (Welsh Government, 2015) the act promotes the use of “Eco- schools” and “ensure that every child gets the opportunity to learn about how to be an ethical citizen of Wales and the World”. This intervention will set a base for creating the Eco-school approach with small steps to help and manage the well-being of students, whilst promoting a sustainable environment within Wales. An Eco-School “is designed to empower and inspire young people to make positive environmental changes to their school and wider community, while building on their key skills, including numeracy and literacy, and encompassing Education for Sustainable Development and Global Citizenship” (Welsh government,2015). One objected stated in the Act is to “encourage schools to use areas for gardening and food growing”, also “to raise awareness of how health issues impact on the environment and vice versa”, by putting this intervention in place it helps achieve objectives within the Act. Learners will have the opportunities to create their own gardening areas; gain skills from using tools; will be given the opportunity to grow their own food and gain knowledge on the impacts of being sustainable on their health as well as Wales.
Gardening is educational as well as a form of physical activity. Learners have an opportunity to learn about the environment around them through a cross-curriculum approach. The learners develop new skills such as responsibility; understanding; self-confidence; reasoning and discovery; nutrition and the love of nature. The key themes to a successful garden session, is having the right equipment and having a safe place to garden, as practitioners have the responsibility “to both protect children and lead them down the road to adulthood” (Guldberg, 2009). Reclaiming Childhood expresses that “adult role models are vital for children to learn about the norms of behaviour and values in our society” (Guldberg, 2009); values in this case, are being sustainable individuals. It will also link to the Curriculum Cymreig, as learners will learn about the local environment and plants only found in wales. Helping to achieve the Welsh Governments view of a Cross-curriculum approach.
Though garden can bring mostly positive impact, with the development of skills, the implications of negative impacts must be taken into consideration. Gardening could mean that learners may work with members of the community, that they have not worked with previously, this could cause a problem, if learners have trust issues or have had a negative experience with an unknown adult in the early years of their life. As Erickson suggested a negative experience from Mistrust as an infant can result in issues later in life. Some learners may find it difficult to work within a group environment and may require further assistance during the intervention. Teachers can seek further guidance from the Welsh Government within the Special Educational Needs Code of Practice for Wales guidance (2013). The main goal of the document is to help educational providers, break down barriers for leaners with extra educational needs and assisting to provide the support, required, to progress each learner. An extra educational need could be a learner with a disability or a learner that has significant difficult in learning than of another learner the same age. Most needs can be meet within a mainstream school, however in certain circumstances, an outside agency may need to be involved. The school has a duty of care, to provide the support needed for each learner and to take “action to enable all children to have the best outcomes” as stated by the Welsh government in Keeping children safe in education Statutory guidance for schools and colleges  (Welsh Government,2019). Teachers need to be provided with any further relevant training, with further knowledge to be gained on certain disabilities, such as Autism. It is important that the use of effective assessment strategies is to be used throughout the intervention, so progress can be monitored throughout.
 
The learners will  “value equity, to listen to others and to evaluate the social influences affecting them” (Welsh Government, 2020) by having the opportunities to work with member of the community, as recommended by The Health and Well-being Area of Learning and Experience (Area). “It recognises that good health and well-being are important to enable successful learning”, suggesting learners, learn more effectively when they are comfortable in their social environments, as well as emotional development. Learners will be encouraged to develop self-esteem, connections been emotional well-being, and physical activities, i.e. gardening. The Welsh government states that if learners are aware of their own feelings and emotions, then this “is the foundation upon which empathy can be developed” (Welsh government,2020). Mary Gordon a child advocate and parenting expert from Canada, reminds us that "Empathy is caught, not easily taught." (2013), though this can be questioned. Learners tend to emotional develop through experiences; or modelling were the learners live or work; from adult role models in the learner’s life, this can vary from each learner. The intervention means that parents/carers can be more “engaged in school life” (Welsh Government,2010) if they have an interest in gardening or have skills they can share with the learners. The intervention will allow the learners to get “involved in school life and have a say in what happens” (Welsh Government, 2010) by helping with choices of what to grow and eat within the school. 
The Welsh Government also published a good practice document called Thinking Positively: Emotional health and well-being in schools and Early Years settings (2010). In this document they understand the need to “promote the emotional health and well-being of all children”, they talk about the importance of “staff make in achieving this aim of promoting emotional health and well-being” and in turn “increase the likelihood of positive educational experiences for pupils and the consequent influence on life benefits”(2010). Staff would include not only teachers, but classroom assistance, dinner ladies or any adult that would encounter a learner during his school day. It is important that staff are trained in supporting learners with emotional and well-being needs. The Welsh Government also refers to another document it published called Childhood and Adolescent Mental Health Services (CAMHS), this shows a stages of mental health interventions that can assist staff to accommodate certain needs of individual learner, school staff are able to support learners in Tier 1 without needing to seek further guidance from other public bodies.
Each child develops at a different pace at a different time of their lives. The Welsh Government understand this and have now set continuum progression steps with The New Curriculum for Wales 2022, they state, “a learner makes progress, particularly in the context of feelings and emotions; learning may take place at different rates at different times” (Welsh government, 2020) allowing for assessment for learning and progression to be made at the learners rate. The curriculum states that “experiences focusing on making, justifying and evaluating considered and informed decisions support growth in metacognition as well as exemplifying how learners become more independent”. Metacognition is, thinking about thinking, allowing learners to recall or use new strategies to for learning or problem-solving. A learner’s self-belief can have important effects on persistence, performance, and motivation. Teachers must take into consideration that some learners may require more support than other for mental health and well-being. The UN Convention on Rights of the Child (UNCRC) says that in Article 23: “Children who have any kind of disability should have special care and support, so that they can lead full and independent lives”  meaning that all learners should be given equal opportunities and support they require through their school lives. However, the term, progression, traditionally in education was ‘getting through’ a topic, but these days planning needs to take into consideration the starting points of the learner. One learner could get a deeper understanding on a topic than another, this is where Vygotsky’s “knowledgeable other”, could be useful and used by group discussions or whole class feedback; to assess the learning achieved but to also encourage further development in certain learners. The progression steps for gardening are set out in the Health and well-being area of learning in the New Curriculum for Wales 2022. The learners will also be assessed in other areas of learning, to see if the impact of better well-being and knowledge of health helps with engagement in other subjects.
Estyn’s Common Inspection Framework (2010), key themes they look for are; “the development of attitudes to keeping healthy and safe; the development of attitudes to keeping healthy and safe; their social and life skills” ;and “provision for health and well-being including spiritual, moral, social and cultural development” these can all being embedded into the support provided from the intervention and can help the learners progress in the goals set out by Estyn.
Estyn published a report “Supporting pupils’ emotional wellbeing” in 2019, on a school within the South Wales area. Estyn acknowledge good practice within the school for support with emotional and well-being. Within the school, they run an Eco-club, the main purpose of the club is to promote environmental knowledge through the school, and allow the members to get involved with environmental friendly activities within the school, with help and support from the community. The school received Excellent in all areas within Estyn’s report, even though twenty-one per cent of the school learners have special educational needs. Estyn mentions the use of the school “planting and caring for the fruit and vegetables grown in large planters” (Estyn, 2019) helping to support the well-being health within the school, due to these sessions most learners understood the importance of eating healthy. Allowing research, to evaluate, a positive impact of having, a child-led gardening facility within school.

[bookmark: _GoBack]With a successful intervention making an impact on the learners, there would be an option to make it whole Year 4 participation. With a further intention to get a whole school approach. There is an Eco-school scheme that encourages pupils of all ages and abilities to work together to develop their knowledge and environmental awareness run by the eco-school organisation team. It provides schools with free resources and plans that are easily fitted into term time and different stages catered for, from early years up to secondary school. With the help of the intervention, a base can be laid to start the whole school approach, if successful. They have easy to follow plans and progression steps for all learners. The positive impact must be considered, by making a sustainable school, will have on Wales, and the World, whilst supporting learners with health and well-being needs. The scheme allows Eco-schools to work towards awards and help schools to see the progression through the awards, with the progression steps linking to the New curriculum 2022. The intervention will provide unique learning experiences; raise environmental appreciation and encourage healthy eating. The learners will gain a form of ownership and gain confidence, and responsible citizens, as set out by the goals from the Welsh Government.
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