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1.Introduction:
The purpose of this SWOT analysis is to reflect on my Harvard Referencing skill I have acquired throughout the PARD module and assess the role of these skills in my academic progress. This method allows me to evaluate my personal strengths, weaknesses, opportunities, and threats in relation to learning. This module reflects my engagement with lectures in class activities. Consequently, reflection will play a crucial role in identifying what works well for me and what area require improvement, as explained by Kolb (1984). It promotes self-awareness and supports effective planning, both of which are essential for academic success, as noted by Burns & Sinfield (2022).
This analysis emphasizes how attending lectures, asking questions, watching recorded sessions, and participating in class quizzes have positively influenced my learning. However, I have faced challenges such as distractions, missed classes. Furthermore, the external threats of my family responsibilities, work commitment. Acknowledging these factors has provided opportunities for growth and improvement in my academic journey.


2. Strength:

One strength that I have in developing the skill mentioned is in continuously attending lectures. Being present during the sessions provided an opportunity to engage with the tutor directly, thereby gaining insights not only from the content but also from the explanation, demonstrations, and expectations set forth. As Gravett and Kinchin (2021) point out, active participation within teaching sessions is a core component of achieving academic development. Consequently, attending the lectures regularly meant that any questions I had could be raised there and then, and any grey areas of uncertainty would be explained and advice given instantly to reinforce my learning. This instant access with the tutor furthermore gave the opportunity to relate the theoretical input to practical examples, which gave meaning, made it memorable, and far easier to remember over time. Regular attendance at sessions also helped to keep up to date with the course progression and understand what the focus was likely to be on assessment.
Another major strength is the positive impact that attending lectures has had on my assessment performance. Structured explanations in sessions helped me make sense of concepts and improve my ability to recall and apply knowledge during assessments. I also made extensive use of recorded lecture material, which proved an invaluable opportunity to revisit and consolidate what was covered during live sessions. I can therefore easily rewind, replay, and review at ease, addressing any gaps in understanding, reinforcing learning, and enhancing preparedness for practical application. Finally, reflecting on my own work has been an essential aspect of developing my skills, as it allowed me to identify both areas for improvement and my personal strengths. Maawa and Cruz (2019) highlight that self-evaluation and reflection are important components of developing academic skills and enhancing performance. performance, and I used the suggestions to fine-tune my work and improve my understanding. Therefore, the combination of attending classes, engaging with the class through questions, using recording material, and applying commitment to learning effectively. The approaches described above demonstrate how a structured approach in engagement with the learning process leads to continuous improvement, heightened self-confidence, and tangible academic progress.

3. Weaknesses:
Despite these strengths in my academic performance, I am also aware of various weaknesses that affect my learning. A significant weakness involves easy distraction during lessons. An inability to focus affects my understanding and retention of important information negatively. According to Dawson and Guare (2018), attention skills are essential for the learning process since a lapse in concentration leads to one not being able to engage with the material being presented fully. This means that when I am distracted, I will likely miss a fundamental explanation, example, or instruction, which leads to knowledge gaps. Over time, such gaps may build up, making subsequent comprehension of new ideas difficult, successful application of knowledge, and doing well in tests. Identifying this weakness enables me to reflect on improving my concentration through notetaking.
Another major weakness is lost components of learning sessions through occasional lateness, lack of concentration, or reduced participation. Lower attendance and participation limit my chances of asking questions, seeking clarification of doubts, and benefiting from advice provided by the tutor. Weber et al. (2019) identify a distinct relationship between lower attendance and lower academic performance, underlining the need for regular participation. While I am punctual and physically present in lessons, I do not always remain mentally engaged during sessions. According to Anderson (2025), lower levels of engagement have negative impacts on comprehension, especially when difficult concepts are introduced sequentially and build on previously learned knowledge.
Lastly, I sometimes cannot understand new subject matter immediately when it is taught in class. Information is mainly imparted speedily, and unless questions are asked immediately, confusion piles up. Low self-efficacy can make me less willing to ask for help during lessons, thus making it harder. This makes the learning process very slow and reduces confidence in keeping pace with instruction.
In summary, the main weaknesses include difficulty maintaining concentration, struggling to hear parts of the teaching session, and challenges in understanding new information. Recognizing these issues is important, as it paves the way for developing strategies to improve focus, engagement, and confidence. By addressing these areas, I can enhance my participation in academic progress.

4. Opportunities:
Improvement in my chosen skill can be supported through several opportunities that exist within my learning environment. A key source is Moodle, where lecture slides, handouts, and even a range of digital materials support independent study. This offers opportunities for repeated engagement with course content, namely the facilitation to go over material at a slower pace that may be quite complex or challenging. Zhang et al. (2017) commented that this digital learning material is useful for revisiting those areas of difficulty because it provides an opportunity to reprocess information multiple times, with stronger retention and deeper understanding. Locating these materials out of class time allows for flexibility and fosters self-directed learning, essential for consolidating academic skills.
Other areas of improvement are skill practice between modules. Repetition by applying the skill in different situations helps solidify learning. Burns and Sinfield (2022) highlight that practices carried out repetitively help to formulate strong academic habits and embed knowledge more permanently. Indeed, through active skill can transfer between modules, I reinforce understanding, patterns, and strengthening between theoretical knowledge and practical application. This approach itself encourages reflection on the learning process to refine the strategy and thus improve such outcomes over time.
Another avenue for developing such skills is peer support. Cooperative learning allows for discussion, the sharing of ideas, and solving problems together. Indeed, Rafiola and Ramli (2018) confirm that peer collaboration enhances not only confidence but also academic performance. Peers can offer different perspectives, clear misunderstandings, and give useful feedback to reinforce my development in general.
During lectures there are examples of structured practice environments which also use step-by-step explanations and guided practice. These environments are tailored to support skill mastery through hands-on learning. Such environments reduce cognitive load by breaking complex tasks into manageable steps, thereby improving efficiency and understanding.
In essence, my academic growth results from capitalizing on the many opportunities available through Moodle resources, cross-module practice, peer support. Strategically utilizing such resources enables me to reinforce learning, boost my confidence, and further develop mastery, overall facilitating sustained improvement in my chosen skill enhances my understanding of the Harvard referencing style.

5. Threats:
[bookmark: _Hlk216328106]Several factors both external and internal can place threats on my academic development. One significant threat has to do with pressures from the family or home disturbances that might affect my concentration during study period. Ecological stressors, such as noisy homes or chaotic environment, reduce focus and limit the ability to process information effectively. Weber et al. (2019) note that environmental stressors affect a student's concentrating ability significantly and, through this can affect academic performance. These also reduce the number of hours that I can put into studying, which may go into caring for others or other part-time jobs. In most cases, dealing with several activities raises cognitive load associated with reduced efficiency, and personal fatigue. Koudela-Hamila et al. (2022) outlines that work overload is closely associated with a decrease in academic thoroughness and consistency, highlighting how workload impacts performance.
Health issues are another critical threat to my academic development. Illness or chronic health problems can disrupt not only attendance but also the ability to concentrate; hence, it reduces the chances of keeping up with lectures and independent study, which could result in learning gaps, especially with other stressors present. Similarly, access to online learning resources may be compromised because of technological problems. Poor internet access and faulty devices issues reduce the reliability of digital study tools and the opportunity for independent revision.
Other threats include stress and mental fatigue can adversely impact my academic performance. Long-term stress affects cognitive processes of memory, attention, and problem-solving abilities. Low self-efficacy under stress reduces the confidence and motivation to perform challenging tasks, according to Gielnik, Bledow, & Stark (2020). They may begin to hesitate to participate in class, ask questions, or complete tasks efficiently. Second, identifying these threats is important because it allows me to take a proactive stance in creating measures that will limit these threats. This may involve developing structured study schedules, prioritizing health and wellbeing, ensuring secure access to digital resources, and seeking help if stress becomes too great. Being aware of these potential barriers provides a better way of planning, which ultimately supports my academic development progress. 

6. Conclusion:


This SWOT analysis has helped me identify factors affecting my academic development. Strengths include attending all lectures, active participation, utilizing recorded sessions, all of which supports my learning. However, I have also recognized my weaknesses, such as poor concentration, missed teaching, and inability to grasp new concepts assist me in striving toward areas of improvement. Opportunities such as Moodle resources, peer support, and cross-module practice are avenues through which one can learn to improve skills. Threats include family pressures, workload, health challenges, which one needs to manage proactively. Overall, this reflection supports continuous growth and informed strategies for academic success.
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