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Journal outlining your understanding of inclusive practice in the primary Classroom

Introduction
It is paramount that schools cater for pupils with a range of Additional Learning Needs (ALN). As of 2024, 11.2% of pupils in schools have an Additional Learning Need, with almost half of them having an individual development plan (IDP) within Wales (Welsh Government, 2024a). It is crucial that due to this, universal provision must be made accessible for all learners (Wrexham County Borough Council, 2021). 

[image: ]Welsh Government. (2023b). School census results for ALN.

Individual development plans were introduced in Wales in September 2021, also shown on the graph above (Welsh Government, 2024b). However, it is evidently noticeable that since the pandemic, there has been a decline in school action and interventions being implemented (Welsh Government, 2023). By law, Wales has made it compulsory for incorporating a framework that enhances education and access to learning for those with ALN, otherwise known as the Additional Learning Needs and Education Tribunal (Wales) Act, 2018 (Welsh Government, 2023a). Estyn recommends ways to help aid this within education, such as ensuring the ALN coordinators (ALNCo) are given time to carry out their necessary tasks in relation to helping pupils with ALN and improving the quality of information provided to guardians about their policies in place to help (Estyn, 2024). Taking this into account, universal provision is pivotal for learners as it limits barriers from restricting their success and academic achievements inclusively. It enables learning to be fair, inclusive and minimises discrimination upon pupils regarding their abilities (Learning Journals, 2021).
[bookmark: _Int_HdvAjDxT][bookmark: _Int_O9Qkp8fN]Having the opportunity to see how educational facilities (such as a Welsh Primary School, Welsh Prison and an ALN primary school) implement support for those with ALN, enabled me to see how I can use strategies within my own teaching. I observed visual timetables for the day, daily quiz questions and daily facts and also how the ALNCo worked in collaboration with families, staff and pupils. Seeing this firsthand let me see the vital nature of these procedures to help learners with Additional Learning Needs. Especially with letting the learners having their own voice of things to help them within the classroom too. These experiences also showed how different educational facilities utilise the rights of the child within their classrooms, such as Article 2 (every child has rights no matter their differences) and Article 23 (if I am disabled, I have the right to access additional support) to enhance learning for all (Children and Young people's commissioner Scotland, 2006). When on my own practice, these insights have given me greater understanding of how to support different learners' needs. By observing these strategies, I began to use many within my own placement in a Year 6 class, including visual timetables and yellow backgrounds on presentations. By doing this, it became second nature to use techniques to make my lessons accessible to all of my learners.

Strategy 1 – Calm Corner

[image: ]Classroom chaos can sometimes be overwhelming for pupils, especially those diagnosed with a neurodivergent condition (Fisher, 2024). A typical calm corner is a space, primarily used for pupils to navigate emotions, self-regulate and relax when they feel dysregulated (Whole Child Counseling, 2022). Neutral colours are typically recommended in these safe havens due to their relaxing properties (Cheung, 2021; Hammond, 2015). However, according to Pietro Zennaro (2013), bright colours help kids be engaged with the environment they are in. Depending on each individual learners needs, this corner can be adapted to suit the class. These areas usually contain mindfulness activities, such as reading, colouring and sensory toys (Learning 
Chaylor and Mads. (2024)         Resources, 2023). Mindfulness helps to bring people's attention away Calm Corner in a classroom.     from the stressor (University of Oxford, 2022). Furthermore, it brings the
		                          person back to the present moment, alleviating anxiety, hence causing people to feel calm and serene, distracting the negative, unhelpful thoughts that cause dysregulation (Roberts. et al, 2025). This is positive as it helps children navigate and identify their emotions, from nursery to year 6 and beyond (Ackerman, 2017), therefore promoting wellbeing and resilience. As it is a use of universal provision too, all children can have access to it when they feel they would benefit from using it, no judgement being passed from the teaching staff or pupils (Curley, 2022). 
Teaching staff must be mindful though, as without a standardised approach to how these are implemented, there could be misused by staff and pupils. This will then cause pupils to suppress emotions rather than identify them and find strategies to help regulate (Conway, 2021).
	Educational theorist, Erik Erikson, proposed his idea in 1950 around the notion that mindfulness techniques, like meditation, can help with development in relation to emotional wellbeing linking to late-life depression (Malone et al. 2016). Therefore, it is vital pupils learn how to regulate their emotions in a healthy environment in the early developmental stages of their life, in order to have a happier and more fulfilled life in the future. Heitler (2024) supports this as she says humans are built to feel emotions but releasing them through unhealthy outlets can be detrimental to relationships. However, it is notable that Rowe and Fitness (2018) suggest that mindfulness can only help with a smaller scope of emotions in comparison to the plethora of emotions humans can experience. Some of these emotions that mindfulness is not as effective for is grief, boredom and anger in some situations too. It is more beneficial to anxiety-based emotions instead.

Strategy 2 – Visual Timetables

[image: ]Visual timetables are a tool utilised in classrooms to help prepare students for the day ahead. They typically use images to help convey the meaning for each section of the sequence (Council for Disabled Children, 2024). It is effective for those who like structure, struggle with reading or pupils who have English as an Additional Language (EAL) as it helps them learn vocabulary through that medium instead (NHS Leicestershire Partnership NHS Trust, 2024; Mace, 2025; Department for Education, 2021). By structuring the day out in this way, it helps a variety of pupils who learn in different formats including visual, reading and audible learners (Broadbent, 2021). 
This positive corelates with the fact that visual timetables	         You clever monkey. (2025)  help with predictability of a days events, subsequently promoting           Visual timetable in a classroom.
independance and reducing anxiousness (Norfolk County Council, 
2025). By communicating the plan for the day effectively, it will help all members of the class, whether they are neurotypical or neurodiverse (Garey, 2023), as it will also limit questions regarding what the plan for the day is, resulting in more time spent helping provide additional support to pupils during lesson time.
A drawback about this strategy is due to its structure, it does not take into account any sudden changes to the plans that are unexpected, like a fire alarm (Rutherford et al., 2020a; Rutherford et al., 2020b). This may cause distress for some pupils, instead of reducing it like intended.
Theorist Richard E. Mayer’s Cognitive theory reflects how multimedia visual aids improve the brain’s processing for visual and auditory information (Digital Learning Institute, 2023). John Sweller agrees to an extent as he stated in 1988 that there is an importance to visual media however it is minimising mental effort to improve learning (Williams, 2022), rather than Mayer saying it enhances dual processing channels. 
Keeping this in mind, it is crucial you do not overcomplicate the visual timetables. Instead, just using simple images that represent the activity, simple sentences and easy to read font will increase the effectiveness of this tool.

Conclusion
To conclude, these strategies are crucial to incorporate an effective use of universal provision within a classroom, and I will be trying to utilise them on my own teaching practice to create a safe, inclusive and judgement free classroom. Being inclusive with my teaching not only follows the articles of children's rights (Children and Young people's commissioner Scotland, 2006) but gives everyone equal chances with their learning opportunities. By doing this, it can help to unlock a pupil's full potential by being ready to learn and having access to helpful resources to be able to do this, such as the sensory toys in the calm corner.
An important notion I realised, while researching into these strategies further, is that adapting these techniques to the class's needs is crucial to gain the most out of the, as resources. This can be done by a collaborative approach with the ALNCo within the school or even other members of staff to create an ethical environment to help all children be their best.
By following the Professional Teaching Standards in Wales, it can ensure the best outcome for these techniques by role modelling effective formal leadership (Welsh Government, 2017) as pupils themselves can take leadership with their own emotions and regulation by having someone shape them into healthy, confident, individuals, who are ready to become valued members of the world around us (Welsh Government , 2022).
[bookmark: _Int_6dkNO9Kz]Therefore, these strategies being implemented into future teaching practices can be a useful tool for pupils to grow in confidence, self-esteem and independence, preparing them for adulthood.
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Figure 1: Number of school pupils identified as having SEN/ALN by level of intervention
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