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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles (This evidence should be taken from your Professional Learning Passport- PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.

	Targets
	How have I worked on this
	An example can be found

	Ensure to properly critically engage with the sources that I cite, including an evaluation of competing perspectives.
	I did this by trying to find an opposing theorist where possible and highlighting any potential flaws to a theory.
	Part Two- Paragraph Three

	Proof-read to ensure that my meaning is clear and that my grammar is accurate.
	I did this by checking my work after completing each section and at the end of the assignment. 
	



Part One
	Professional Experience Template 1

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	 Whole class:
Prior to beginning any class work I ensured to introduce the learning to the whole class whilst they were sitting on the carpet. During this time, I ensured as many pupils as possible had a clear understanding of the topic. I also ensured to use talk partners to allow pupils the opportunity to discuss the questions that I posed to the class. I then used the lollipop sticks to choose pupil to answer. When questioning pupils, I ensured to differentiate questioning to suit the ability of the child. If pupils showed little understanding or answered incorrectly then I asked other children if this was correct and if they could answer. This allowed pupils to lead their own learning. 
Questioning:
After completing the main activity with each group, I ensured to question each pupil. I did this in several ways including asking pupils if they can 'show me double' or 'can you make an even number?' This allowed me to identify each pupil's level of understanding so that I could record it using a tick sheet. 
Tick sheets:
When using the tick sheet, I used the school marking system to identify which pupils had a good understanding of the work they completed and which pupils required further assistance. Pupils who had a proper understanding of the work received three ticks and a comment highlighting their ability. Pupils that had some understanding but were not able to fully complete the task received two ticks and pupils that had little to no understanding received one tick.
Think clouds:
I used the ‘think clouds’ for a variety of reasons when marking pupils' work. One way in which I used the ‘think clouds’ was to correct pupils' letter or number formations in their books. This allowed me to highlight any errors and allow pupils the opportunity to learn from their mistakes early on. In addition to this, I also used the ‘think bubbles’ to challenge More Able and Talented (MAT) pupils. This allowed me to question pupils and assess pupils' understanding in preparation for the next session.

	What have you learned?
	 During a weekly reflection I attended alongside my class mentor, we discussed that one of my targets would be to focus on assessment. Therefore, I was able to conduct research into different strategies that I could use that were linked to assessment for learning. Black and William (1998) stated that 'Teachers need to know about their pupils' progress and difficulties with learning so that they can adapt their own work to meet pupils' needs'. This reinforces the idea that teachers are required to have a clear understanding of their pupils, which supported my use of assessment for learning in my own practice. In addition to this, when I was conducting research I read a book by Kirschner and Hendrick (2020) who highlighted the work of Gipps (1994) who suggested that the use of 'assessment for learning' or 'formative assessment' focused on responding to pupils work as well as informing both the student and the teacher of the steps needed to take next to advance the learning.

	What next?
	 Moving forward, I would like to continue to develop my understanding of assessment particularly assessment for learning as I believe a range of strategies would be beneficial so that I have a variety of assessment strategies to choose from depending on the age and ability of the pupils that I am teaching. In addition to this, I believe I would like to continue to use a similar method to the ‘tick sheet’ as this was a quick way to document and track the progression of all the pupils within the class. This strategy is particularly useful within the lower foundation phase as there are more opportunities to work with smaller groups of pupils. In addition to this, I will also discuss with my peer's what assessment for learning strategies they find works best for them.


 




	Professional Experience Template 2

	Pedagogy Standard
	Employing a broad repertoire of teaching 
Approaches

	What did you do and why?
	 During my placement, I planned and taught two different lessons that introduced pupils to the idea of odd and even. When introducing the topic, I ensured that all pupils were listening whilst on the carpet and gave pupils the opportunity to discuss in their talk partners any questions posed to them. I noticed that not all pupils had a clear understanding of the concept when I was using the interactive whiteboard to explain. To combat this, I used physical items including the children and ‘numicon’ to show that if everyone had a pair this must be even. Pupils were able to determine that if a number did not have a 'friend' or 'pair' then this must mean that this is odd. For the main activities, I created a large ‘Ten Frame’ for pupils to use outside and used the large outdoor construction blocks to identify odd and even numbers up to 10. Like the other activity the second task encouraged the pupils to find pairs of socks. This allowed the children to count the total number of socks and identify odd and even. When checking pupils, I asked children to make odd/ even numbers to determine the extent of their understanding.

	What have you learned?
	 The pupils were more engaged with the activities that were hands on. I learnt that the pupils were able to gain a deeper understanding when using practical scenarios as pupils could visually see the differences between odd and even. The MAT pupils were able to apply their learning and identify numbers above 10 that were odd and even. Rousseau (1712-1778) developed the idea that education should be child-centered and should allow children the opportunity to lead their own learning to develop to their full potential. Rousseau (1712-1778) also suggests that children should be provided with 'sensory-driven and practical experiences such as drawing, measuring, speaking and singing'. I linked this lesson predominantly to blended learning as I used a range of strategies to introduce the topic. In addition to this, it can also be linked to my own professional development as I researched different teaching strategies including the benefits of outdoor learning.

	What next?
	 Moving forward, when teaching in any early year's classroom I would like to ensure that I keep Rousseau's learning philosophy in mind to ensure that pupils are gaining the best opportunities to develop. As pupils were much more engaged with the practical math lessons, I will continue to trial different techniques to determine whether this is the best course of action when teaching in progression step 1 as I understand that all pupils develop at different rates and have different preferences. Therefore, it is imperative that I keep up to date with different teaching strategies to best support the children's progression. In future, I would like to provide pupils with more opportunities to take the learning outside of the classroom so I will continue to research ways to implement outdoor learning into my teaching.


 
	Professional Experience Template 3

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	[bookmark: _Int_vzIQoQZ1]During the week leading up to Saint David's Day, I planned several activities that were linked to the Welsh National holiday. The main lessons were planned for a class of reception pupils. The class included children from a range of ethnic backgrounds and abilities. One of the activities I planned included a food tasting experience for the pupils. This links to the 'Real life authentic experiences' professional standard as it allowed the pupils to celebrate Saint David's Day with authentic Welsh foods such as Welsh Cockles or local Welsh Cheeses. Building on this, I was also able to plan to include 'Cynefin' into this experience, as I was able to collect food from several local businesses. Furthermore, I also worked alongside several staff within progression step 1 in order to organise a school Eisteddfod. We tried to replicate the National Eisteddfod as much as possible as the school does not participate in this. Therefore, by organizing this experience we were able to replicate the Eisteddfod for them so that they had a better idea as to some of the things that are important to Wales.

	What have you learned?
	[bookmark: _Int_qzypv7TI] This experience worked well and allowed the younger pupils within the school to participate in the Saint David's Day celebration. This experience provided me with alternative ideas for Eisteddfod competitions that are affordable as the pupils that attend the school that I was teaching in was located in a deprived area. In addition to this, whilst working alongside the other staff from Progression Step One we were able to create several activities that could be linked to Wales that could be completed by pupils that were not able to speak Welsh. I also learned more about the way in which the Eisteddfod is set up itself; including the ceremony of the chairing of the bard. According to Pappas (2023) the 'Authentic Learning Model' is closely linked to teachers planning practical lessons that are engaging for pupils and allow them to develop their problem-solving skills. I found pupils developed a better understanding of their learning if they could link it to the real world.

	What next?
	 I would like to continue to implement as much real-life experiences into my teaching as it allows pupils to properly experience their learning. In addition to this, in the next school that I teach when planning any celebrations or whole class topics I will ensure to make it as authentic as possible so that pupils are provided with real life experiences. Furthermore, I would also like to continue my research into different ways that I may incorporate real life experiences into my other plans.


 












	Professional Experience Template 4

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	During this placement, this experience took place in a Reception class. When teaching Welsh I tried to use a range of approaches to keep the Welsh language fun and engaging for all pupils. On this occasion, I planned a lesson to introduce pupils to the concept of using 'Dyma' in the third person. I did this by first reading a book from the 'Tedi Twt' series that highlighted the use of 'Dyma' when introducing other objects and people. I then linked this to the other lessons that I was teaching this week, which included birthday parties. After introducing the pupils to 'Maisie Mouse' who was the character that the birthday party lessons were linked to. Pupils used Jit to create a poster with a drawing of Maisie and writing using 'Dyma'. I used the class iPad as the children in my class enjoyed having the opportunity to use them and we had enough iPads to take a group of children at a time. This allowed pupils to create their own poster whilst developing their fine motor skills. Furthermore, during the activity itself I encouraged pupils to speak Welsh and modelled speaking Welsh by using a ‘language sandwich’.

	What have you learned?
	During this lesson, I was able to gain a better understanding of the pupils' Welsh abilities. Although the pupils were engaged with the lesson, I believe that they enjoyed using the iPad more than they did completing the work. Although not all pupils were able to properly write 'Dyma Maisie' they were able to say it verbally and it also provided pupils with the opportunity to practice mark making on a different media, which benefited their fine motor development. The use of the iPads to create the poster meant that there were several crossovers including, digital competency, languages, literacy and communications and expressive arts. Barnes (2015) stated that 'The world beyond the classroom is cross-curricular'. When taking this into consideration, the use of cross-curricular themes better prepares pupils for life outside of the classroom by creating a more authentic experience for them.

	What next?
	 Next time, I will provide pupils with more time on the iPad so that they can enjoy some free time and not feel rushed to complete the task. I will also ensure to plan extra activities that link to the new phrase that I have introduced the pupils to. In addition to taking smaller groups to complete the task, I will also ensure to use slot drillio so that all pupils benefit from the lesson. This will also allow me to gain a better insight into the pupils' level of understanding. I will also broaden my own knowledge across a range of subject disciplines to ensure that pupils are being provided with the best possible opportunities when using a more integrated approach in the future.

























Part Two
It is imperative that practitioners are constantly developing their practice to ascertain pupils are being provided the best opportunities to learn. Therefore, the purpose of this assignment is to reflect on my own teaching and establish the areas for improvement to evolve my teaching standards. There is a plethora of theorists that support the idea that pupils’ learning is closely linked practitioners’ personal development. Harris (2008) references McCormick and Moon (2007) ‘If lifelong learning opportunities are to be offered to teachers, as well as their students, the school is the most immediate context for ongoing professional development’. Thus, highlighting the importance of this assignment. Similarly, Loughran (2015) suggests that ‘the notion that teaching is about the delivery of information’. This assignment highlights two pedagogical principles that I intend to develop to improve my future teaching. The principles discussed in this assignment were identified for a variety of reasons. Firstly, I will be working to develop my planning for cross-curricular experiences. When reflecting on my prior planning I determined that I had limited opportunities to plan for a cross-curricular approach. Thus, the decision to research and establish a plan to foster a cross-curricular approach. In addition to this, another area for development that I was able to identify was planning to include real-life experiences within the classroom. Upon reflection, I was able to determine that the use of real-life experiences had several great advantages which will be discussed in further detail later in the assignment. Therefore, this assignment provides me with the opportunity to further develop my practice which would result in the development of any of my future pupils. Throughout the assignment I will be referring to Part One of this assignment, which includes four examples of experiences that I have undergone during my placements. These experiences have then been documented on my professional learning passport to demonstrate my professional development.

As can be seen in part one, under ‘Professional Experience Template 4’ the lesson I planned and taught was a collection of Welsh lessons that also incorporated the digital competency framework. 
‘A cross-curricular approach is referred to as ‘interdisciplinary’ because it incorporates more than a single subject area; the subject disciplines may be related through a central theme, issue, problem, process, topic, or experience.’ 
(Hayes, 2010; Jacobs, 1989)
This statement can be supported by the Successful Futures report carried out by Donaldson (2015) which stated that ‘The review therefore recommends that the literacy, numeracy and digital competence should be Cross-curriculum Responsibilities’. When taking into consideration the findings of both Hayes (2010) and Donaldson (2015), it is clear that the adoption of a cross-curricular approach provides pupils with the best learning opportunities. To refer back to Part One, this supports the student teacher’s use of ICT when teaching Welsh, as it allows the children to develop a range of skills across the curriculum. In addition to this, the children were also able to make the links between the characters and the Area of Learning and Experiences (AoLE) that is the focus of the lesson. Building on this, there is evidence to suggest that ‘although the use of ICT as a learning tool is on the increase, none of the schools taking part in the study embedded ICT to the extent that it was an everyday aspect of pupils’ learning.’ (Elston, 2007; OFSTED, 2005). Although this data comes from a reliable source the report itself is dated therefore it is imperative we take into consideration the idea that the use of ICT in the classroom may be higher due to technology in the school becoming more accessible to practitioners and pupils. When referring back to the Personal Teaching experience template in Part One, it is evident that the use of iPads was used to incorporate Digital Competency into the lesson as a way to engage the pupils.

Furthermore, according to Barnes (2015) ‘Cross-curricular learning recognises multiple viewpoints and seeks to build more knowledgeable, lasting and transferable understandings of the world around us’. This highlights the idea that to maximise brain function and development, a holistic approach is required as the brain is not one dimensional. Several theorists suggest that a good understanding of neuroscientific insights into pedagogy can assist with pupil and practitioner development. Barnes (2015) makes reference to Alexander (2010) who states that ‘learning is strengthened not only in relation to how many neurons fire in a neural network, but also how they are distributed across different domains’. This further emphasises the idea that pupils will gain more from taking on an interdisciplinary approach which can be linked to the use of the cross-curricular approach for this activity. On the other hand, Kerry (2015) draws attention to the opposing view that ‘knowledge falls naturally into ‘domains’, called subjects’. Although, in some instances it may be difficult for practitioners to carry out a cross-curricular approach there are also a plethora of opportunities whereby educators can plan to include a variety of subject disciplines. 
When taking into consideration Barnes’ theory this supports further supports the use of a cross-curricular approach as can be seen in part one. The class described was a reception class, pupils had little knowledge of the Welsh language and had difficulty writing in English therefore pupils were given the opportunity to develop their fine motor skills whilst focusing on their spoken Welsh development.

An article written by Johnson (2013) supports this idea and describes learning as a body of water that flows in different directions. Thus, suggesting that by containing lesson plans to one area of learning and experience (AoLe), practitioners risk limiting pupils’ overall progress. Although, to determine the extent of the benefits of adopting a cross-curricular approach it is imperative that practitioners first weigh the potential drawbacks. Hayes (2010) highlights the idea that by carrying out an integrated approach, practitioners risk reducing the quality of subject disciplined learning. Although this theory holds some weight, I was unable to find any conclusive data to support this idea. Furthermore, Mäkiharju and Hill (2024) reference Frederiksen and Beck (2014) who suggests that ‘cross-curricular teaching challenges the didactical positions of subject teachers, covering their understanding and implementation of the subject in the curriculum.’ This suggests that for integrated practice to be effective practitioners must have a good understanding of a range of subjects. This can be linked to the aforementioned Professional Experience Template 4; as one of the steps moving forward is to broaden my own knowledge of specific subject disciplines so that children are receiving the best education possible. A report carried out by Donaldson (2015) found that schools use of digital technology was out of date. Donaldson (2015) states that ‘the ability to use technology creatively for researching and problem solving was key’. Thus implying, that practitioners should be moving towards developing their practice to ensure that technology is embedded into a range of their lessons. Again, this reinforces the practitioners’ decision to implement both digital competency and languages, literacy and communication more specifically Welsh. 

The second area of development that will be further addressed in this assignment can be found under ‘Professional Experience Template 3’ in part one. This Experience focuses on the planning and presentation of several experiences that are linked to ‘Real life authentic contexts’. Donaldson’s ‘Successful Futures’ report (2015) suggests that ‘Good teaching and learning creates authentic contexts for learning’. This identifies the importance of developing a curriculum that allows pupils to link their learning to real-life experiences. `Sikandar (2016) makes reference to Dewey stating that ‘In Dewey’s philosophy of education, we see a close link between a child’s life and his experiences as a continuous process, which he regards as the aim of education.’ When taking this into consideration, the use of real-life experiences allows pupils to explore and experience their learning, resulting in pupils having more memorable learning experiences. As stated prior, this may be linked to ‘Professional Experience Template 3’ which can be found in ‘Part One’ of this assignment. In regard to this particular experience, it is clear that the practitioner planned in order to provide pupils with the opportunity to experience different parts of Welsh culture. As can be seen in part one there are pupils from a range of ethnic backgrounds, therefore they were unlikely to have had experienced much Welsh culture prior to these activities. 

Moving on from this, there is a significant move towards incorporating ‘Cynefin’ into practice. The Welsh Government (2022) defines Cynefin as ‘The place where we feel we belong’. Although The Welsh Government (2022) does go on to reiterate the idea that cynefin is not just the place in the physical sense; historic, cultural, and social place which shapes an individual. When taking this into consideration, the experience discussed in part one allows children to explore their Welsh identity and what being Welsh means to them. In addition to this, the decision to plan several activities that were centred around experiences such as the National Eisteddfod’ and the tasting of Welsh foods allowed pupils to experience aspects of Welsh culture thus linking to cynefin aspect of the curriculum. Although, according to Adams and Beauchamp (2022) highlights the ‘Overwhelming evidence that suggests we are currently facing a climate crisis due to human impacts on essential planetary processes.’ Building on this they also suggest that practitioners’ implementation of cynefin should create more opportunities for children to engage with nature rather than human designed structures in order to educate pupils on how to be more sustainable. Although this ideology is valid it may be difficult for practitioners to teach these concepts to children in early years learning phase and would require more research into how this may be implemented across the curriculum. 
According to the Welsh Government (2023) ‘The learning environment is a key enabler for the curriculum. It should allow learners of all ages to experience authentic learning opportunities both indoors and outdoors.’ Again, this indicates the importance of providing opportunities for pupils to learn by doing. In support of this Kent State University (2022) states that ‘By engaging students in hands-on experiences and reflection, they are better able to connect theories and knowledge learned in the classroom to real-world situations’. Although there is a myriad of evidence to suggest that pupils benefit from participating in real-life authentic experiences; there is also a number of theorists that argues that the transition towards more play orientated learning does not benefit the child. Aubrey and Riley (2017) draw attention to Rogers whose theory focused on developing a child-centred approach and identify a number of downfalls to this theory. Aubrey and Riley (2017) argue that the insistence that individuals should find their own answers to their problems does not benefit the learner. 
‘Thorne suggests that at a time when people are looking for swift answers to their problems, Rogers’ focus on the person-centred approach has been somewhat usurped in favour of more cost-effective techniques which lead to quicker results.’
Aubrey and Riley (2017)
Although this book looks closer into different theorists’ perspectives, it does highlight the idea that by allowing children to explore their own learning; this increases the chance of any misconceptions. Therefore, in order to combat this, instructions must be clear and in order to reduce the likelihood of any misconceptions, and children could be observed by an adult in order to ensure the learning is on track. Building on the idea of a child-centred ideology, there is a significant link between the developing a child-centred approach and creating real-life authentic experiences for the pupil to submerge themselves in. 
‘Dewey used experience as a lens through which he could analyse the interactions of people and their environments, and it becomes clear that experiencing something is a linking process between action and thought.’
Beard and Wilson (2018)
When taking this into consideration, it is implied that in order for it to be considered an ‘experience’ pupils must be provided with the opportunity to carry out the activity and develop their own thoughts on the experience. When linking this to Part one of this assignment it is evident that the pupils were given ample opportunities to develop their own thinking in order to come to their own conclusions. On the other hand, Nettleton (2021) draws attention to Microlearning which is the use of short content filled lessons stating that ‘Microlearning can be advantageous, as it can be created and delivered quickly and keeps learners engaged’. Although this does hold some weight; the experience discussed in part one is based in a reception class therefore the pupils did not have a strong recall as the pupils were still developing cognitively. Thus, the decision to provide pupils with real-life experiences; as studies such as those carried out by Dewey suggests that this assists children’s’ cognitive development by allowing the opportunity for links to be made between neural pathways. On the other hand, although the use of microlearning may not link to real-life. Practitioners must consider the fact that it ensures that pupils are aware of what they are learning and does not risk the learning objective becoming skewed. Furthermore, when planning these activities that provide links to real world situations it is imperative that practitioners have a clear understanding of how to implement real-life authentic experiences. As practitioners must be able to plan to include a real-life experience that meet the needs of the learning objective in order to be able to show pupils understanding.

To conclude this assignment, although there will always be evidence to oppose theories it is clear that the Curriculum guidance provided by the Welsh Government as a result of Donaldson’s Successful Future Report is well supported by theory. The evidence collected above only strengthens the idea that in order to provide pupils with the opportunity to develop; practitioners too must continue to develop their own practice in order to instil the idea of lifelong learning. Upon further reflection of my prior Personal Teaching Experience Templates that can be found in Part One of the assignment and after conducting more research, I have been able develop a better idea a what steps I will take in order to further progress my teaching practice. This assignment has allowed me to gain a deeper understanding of the importance of considering the benefits and drawbacks from each teaching method and will go on to inform any future practice. 
Moving forward, I would like to instil more real-life authentic experience opportunities particularly in progression step one of the foundation phase as my findings suggested that there are a significant number of advantages to providing children with the opportunity to learn through exploration. Therefore, where possible I will ensure to create experiences that can be linked to ‘cynefin’ allowing the children to learn about their community in order to develop their Welsh identity. I will do this by trying to link the learning to their local community and replicating the classroom to be a version of the pupils’ community. In addition to this, I will try to provide opportunities for pupils to work alongside other pupils in order to provide them with the opportunity to make meaningful connections from other people in their community whilst receiving a first-hand learning experience. For example, when teaching a theme to my class, such as World War Two evacuees; I will try to provide children with the opportunity to experience what this may have been like through the use of a school trip to a historical landmark such as the school in Saint Fagan’s so that the children can dress up as evacuees and role-play what it may have been like whilst learning from expert historians. 
Similarly, I would also like to incorporate as many cross-curricular experiences as possible. I have come to this conclusion due to the overwhelming evidence that suggests that in order for practitioners to provide any real-life authentic experiences there must be an element of cross-curricular learning. I was able to come to this conclusion as there is evidence shown earlier in this assignment that suggests the world cannot be put into specific subject disciplines. Therefore, when planning in future, I will ensure to provide pupils with a range of cross-curricular inspired real-life authentic experiences. By doing this, I will be ensuring that pupils are properly prepared for the wider world. Again, this is reinforced by the Four Purposes that can be found within the Welsh Curriculum (2022). I will do this by trying to include a variety of cross-curricular themes where possible such as the use of digital competency where possible. I will do this in order to ensure that I am providing a range of learning opportunities for the pupils; particularly opportunities that provide pupils with the freedom to develop their Digital Competency. The decision came as there are studies that suggest that teachers are not properly meeting these needs within the school particularly with the move to a more digital world. 
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