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Task 1

Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, outline the coping strategies you have applied to develop resilience and minimise stress.

1000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Stress is defined as a feeling of emotional or physical tension (Wang and Saudino, 2011), where demands on a person exceed their normal capability (Koolhaas et al., 2011). Stress is the body’s reaction to a challenge or demand generated by any event or thought that making a person feel frustrated, angry, or nervous (Koolhaas et al., 2011). It is widely acknowledged, Police Constable are perpetually exposed to situations that may resulting officers feeling uncomfortable emotional and potentially stress either short or long term (Cartwright and Roach, 2020). Evidence suggests occupational stress can negatively impact cognitive performance in officers (Gutshall et al., 2017). This suggests Police Constables would not be able to carry out their duties to the best of their ability. Therefore, the ability to manage stress is an essential skill of a Police Constable to comply will the fitness for work policy (Royal College of Policing, 2014).

Resilience is developed from the exposure of cerebral and somatic difficulty whilst sustaining emotional, psychological, and social well-being (Kalisch et al., 2017). The nature of a Police Constable’s role, and their engagement with the public, stressors are inevitable (Cartwright and Roach, 2020). The process and outcome of successfully adapting to difficult or challenging experiences (Dolbier, Jaggars and Steinhardt, 2010). Therefore, resilience is achieved through mental, emotional, and behavioural flexibility and adjustment to external and internal demands (Kalisch et al., 2017). The Royal College of Policing implies the need for Police Constables to have resilience to carry out their duties to the best of their ability (2014). Furthermore, the Police Code of Ethics states explicitly for Police Constables to seek help when through appropriate channels indicated when they are not managing stress (Royal College of Policing, 2014). Resilience can be shown through accessing support as a coping mechanism (Cartwright and Roach, 2020). 

An essential stage of resilience development and, in turn, stress management is reflection (Kenny and Cooper, 2003). Reflection is required to assess the stressor, the impact and implementation of the stress management technique and whether it achieves the intended action (Bliese, Edwards and Sonnentag, 2017). The Borton Model of reflection ‘What? So, what? Now, what?’ guides critical reflection to support the continued development of stress management techniques (Borton, 1970). The first phase is to identify the challenge faced and the subsequent stressor(s) and the strategy utilised. Then, discuss the impact of the stressor and management strategy. Finally, critically analyse the impact of the strategy and how the strategy can be developed (Skinner and Mitchell, 2016).

Since being attested, management of stress has been paramount to me successfully passing out of initial training. The nature of Police Constable training is designed to facilitate a high stress environment (Violanti, 1993). The initial combines classroom learning, practical and reading outside of the classroom in preparation for written assignments, exams, and practical assessments. This tries to simulate a high stress environment experienced by officers dealing with day-to-day (Violanti, 1993). Undertaking this training has been difficult as returned to learning after over a decade of no formal education. Additionally, the nature of some of the learning was distressing as it took us through examples of cases we may come across. Whilst completing training I had to balance the needs of my young family, a change to my work schedule and the requirement to learn. This combination of commitment and psychological demand had the potential to metastasize into negative physiological and psychological symptoms of stress (Othman et al., 2019) if I had not managed it effectively. 

My coping strategy for dealing with stress at home and in work during my initial 6 months of training has been to go to the gym. I planned my gym sessions around my learning and family schedule. Physical activity is proven to reduce stress therefore reduce the likelihood of developing psychological conditions such as anxiety and depression (Norris, Carroll and Cochrane, 1992). Repeated exposure to stress has negative physiological effects such as reduced immunity, physical activity reduces the impact of stressors (Fleshner, 2005). This reduced the likelihood of me becoming ill which could enhance the feeling. I have found the gym to be a place in which I can relax not think about anything related to work whilst working out (Buunk and Verhoeven, 1991). Furthermore, high intensity training I carry out as a part of my programming, is shown to weaken the relationship between stress and psychological conditions (Norris, Carroll and Cochrane, 1992). The social interaction in the gym allowed me to discuss issues with friends. Police offer’s relationships with significant others, namely positive interactions, and perceived support, has a direct impact of reducing negative thoughts and feelings (Buunk and Verhoeven, 1991). I tried to attend the gym after finishing work and revision multiple times per week. I found this approach key for my physical and mental wellbeing. 

I also found setting goals to complete certain revision topics before I would be able to go to the gym motivated me to learn. I also found having goals in the gym allowed me to focus and use my time in the most effective manner possible The goals set were specific for each element with realistic time constraints, increasing self-efficacy to achieve them (Kehr, 2019). Goal setting allowed me to help manage my time whilst increase my revision, work and gym satisfaction (Mirzaei, Oskouie and Rafii, 2012). The ability to manage my time through the efficiency of goal setting (Kehr, 2019) enabled me to take my daughter to her activities so I could maintain a healthy work-life balance. Achieving a manageable work-life balance reduced stress experienced and increased my job satisfaction (Bliese, Edwards and Sonnentag, 2017).

A combination of stress management strategies is deemed to be the most effective rather than relying on a single strategy (Violanti, 1993). The amalgamation of physical activity, goal setting and time management as stress management strategies have allowed me to overcome stressors and adopt a work-life balance I am happy with. I feel that going forward I am well equipped to handle the demands of work and university studies. Self confidence in strategies to develop resilience to stressors, through stress management techniques, is a significant factor in reducing the negative effects of stress (Pignata et al., 2014). Forward planning in the form of goal setting will play a major role in my time management this will allow me to complete the work set before the deadlines to avoid unnecessary stress (Mirzaei, Oskouie and Rafii, 2012). The routine of work and the gym has helped in maximise my time forcing me to be more efficient when working. Moving forward, I will need to adapt my strategy as I transition from traditional working hours during weekdays to the shifts work required as a police constable. Strategic adaptations of stress management strategies are deemed to have the best outcomes (Violanti, 1993). Occupational stress in addition to a rolling shift pattern will be an additional factor I will need to overcome (Ma et al., 2015). The nature of shifts will mean I will need to change the routine I developed to help manage my stress. 
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Describe the process for determining whether the use of force was necessary in a conflict situation (including any theories or models underpinning the causes of conflict within policing interventions – e.g. Betari’s Box, The Drama triangle, Emotional versus rational brain) and provide a reflection on the outcome of the incident. 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:


The nature of police work is implicitly reflective (Christopher, 2015). Reflective practise is encouraged to allow for the consideration of scenarios and their outcomes using the calculated approach of reflective learning (Wood et al., 2021, p.138). A three-step model of reflection is recommended (Christopher, 2015). Therefore, I will be using, Borton’s model of reflection ‘What?’, ‘So what?’, ‘Now what?’ three simplified stages allow the model to be applied to any experience (Skinner and Mitchell, 2016). I will be using Rolfe’s questions to assist with each stage allow the model to maximise the learning from each incident (Skinner and Mitchell, 2016).
During my shift on response, I had recently arrived on duty when my shift received a call that there were 20 to 30 persons fighting on a street. The area in which the incident commenced is considered deprived on the outer edge of the area my station covers. Deprived communities are more likely to have a negative perception of the police which is partly attributed to poor communication from the police (Schneider, 1998). Information provided prior was a large group fighting in the street with potentially two injured parties. At this point ‘Bronze’ (Inspector on duty) was organising resources as all available response officers made their way to the area as quickly as possible. 
  On arrival at the scene, several officers from the team on duty before us were already in a standoff with the crowd who were refusing to disperse. The crowd heavily outnumbered us, and we had to maintain our own safety whilst considering our resources and the best strategy to use. A significant factor was no PSU trained or firearms officers on standby. We needed to consider the safeguarding of injured parties whilst responding to the offenders with reasonable and proportionate actions, thus not being overzealous or heavy handed. The crowd were shouting verbal abuse in our direction and the situation was clearly very volatile. This mirrors the understanding that deprived areas are more likely to have an adverse reaction to police intervention (Schneider, 1998). 
   The National Decision Model (NDM) was considered due to the dynamic nature of the event (Wood et al., 2021, p.81). The focus in this rapidly escalating situation was to consider powers and policies and working on a working strategy with contingencies once an initial assessment was completed on site. The NDM is underpinned by the Code of Ethics (Royal College of Policing, 2014), where ethical and professional considerations are contemplated at each stage (Wood et al., 2021, p.81). I, along with the other six officers at the scene, used a reasoned verbal appeal, we first asked the crowd to disperse while trying to identify any antagonists that were pushing the crowd on. Therefore, allowing us to identify the agonists. We decided to use a reasoned approach utilising a calm tone, the crowd did not disperse as we had hoped. We then asked more assertively, then shouted as an order and closed distance between us and the group. The ability to adopt an appropriate verbal and non-verbal communication is directly related to the outcome (McCamey and Carper, 1998).  The reason this approach was taken was as we had to consider the diverse nature of the crowd and that several children were also present within the congregation. 
  A calm, assertive approach is deemed to be an effective communication, which is essential to local residence cooperation and police perception (Bain, Robinson and Conser, 2014). If our approach was inappropriate, we could provoke the crowd into becoming more aggressive therefore inadequate communication with the public can restrict the success of interventions by Police officers (Schneider, 1998). This could have increased the risk of injuring children within the mass. The aforementioned could exacerbate the pessimistic view of the police from the agitators, reinforcing the prior negative perception (Schneider, 1998). The situation was highly charged, and it was very emotional being shouted, sworn at, and called ‘pigs’. Due to this the emotional mind made me want to push the crowd back and arrest the orchestrators. Thinking calmly and rationally (Wall, 2019), I realised a protracted reasoned and proportionate approach using the NDM, I considered powers and policies and develop a working strategy.
  My risk assessment deemed it was far safer for us as Police Officers and the people gathered in the crowd to not to go with my initial response of directly arresting the agitators. On doing this we could see there were certain members of the crowd that were clearly making the situation worse and urging the crowd on. A colleague and I moved forward to reason with one the most aggressive provocateurs. As we moved forward, we used a reasoned personable appeal with the male in question. The male continued to be verbally aggressive. Using the theory of Betari’s Box (Wall, 2019), we heightened our appeals by telling the male to move away as he was still refusing to go. We escalated our commands adapting our tone and gave him a final warning with our voices raised to indicate our heightened response (McCamey and Carper, 1998), at this point the male swore directly at us. At this point we used force to restrain the male and place him in handcuffs. The force was appropriate for the safety of ourselves, the offender, and the crowd. Police disposition to use force relies upon intuition more than analytics of the situation (Hine et al., 2018). My colleague supported my action by restraining the male with me. This is considered a low level of force, as used in most interactions (Garner et al., 1995). The disposition of a person has the greatest influence on how the officer will respond, an aggressive attitude is more likely to end with a violent interaction with police officers (James, James and Vila, 2018). I maintained constant communication with my colleague and the offender to ensure we all had a good understanding of what our aim was with the hope of cooperation (Bain, Robinson and Conser, 2014). The male was led away to a parked Police vehicle and once out of sight of the crowd, the male was placed on the rear step of the van to calm down. The aim was to put the offender in an improved state of mind to hopefully reduce the friction and increase his permeability to reason of any officers that communicated with him (James, James and Vila, 2018). 
   Once the male had calmed down, we were able to speak to him rationally. We had not detained the male; he had been only removed from the crowd to prevent him aggravating the crowd. Once the male calmed down, he apologised. After consultation with my supervisor, it was decided that he was not to be arrested. There was still a large crowd causing issues, the limited number of officers at scene in comparison to the situation, it could have been detrimental to the overall situation to remove two officers to arrest and convey this male to custody. Theoretically he could have been arrested under the Section 4A Public Order (legislation.gov.uk, 2011). Our discretion was used to keep officers at scene. Therefore, we kept the male at the rear of the police vehicle out of sight from the crowd to ensure he was calm, and the crowd were also becoming calmer as they saw our proactive removal of the male a deterrent from further unrest. After the crowd had dispersed, the male was allowed to return to his house and no further action other than suitable words of advice was given. This proactive removal ensured officers were still available at the scene if required. Communication with the male remained was calm but assertive to maintain control of the situation. 
 Our approached throughout the incident considered the diverse age of the crowd including adults, minors, and persons of different genders. It was a highly charged situation, reflected by the assault that had taken place and the involvement of friends and family of the victim and perpetrators who seemed to be defending them. I am placed with our consideration of the NDM using theoretical knowledge to a fast-moving situation (Wood et al., 2021, p.81). I was pleased with my awareness to consult the supervisor before arresting as the nature of the situation, he would have a better perspective the whole event. From training I understand behavioural cues make some suspects more likely to resist arrest (Johnson, 2018), therefore I knew I needed to calm the male down regardless of whether we were going to arrest him or not. Police are more sensitive to behavioural cues than public; however, it can be surmised that young police officers may be less sensitive to these cues (Johnson, 2016). So I believe, gaining more experience with those committing Public Order offences in a crowd (legislation.gov.uk, 2011) will help support me recognising the variety of behaviours cues.  Furthermore, though I feel I communicated well with colleagues and the offender, facilitated discussions with colleagues regarding interactions with the public helps improve communication skills (Raffel, 2005). Therefore, I believe I should engage in professional discussions with experienced officers present in calls to gain feedback on my engagement with the public and my decision making. In addition, undertaking further training on communication techniques increases the police officer’s awareness of their communication skills and are more likely to make better communicative decisions (McCamey and Carper, 1998). Therefore, I will be embracing training offered that helps reinforce learning about communication.
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Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	 

Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 


Explain and reflect on your responsibilities and procedures in line with the relevant Codes of Practice to support victims and witnesses through the criminal justice system. 


Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

  The incident I am going to discuss occurred when I was in my tutorship period. Police officers are deemed as professionals that should engage with critical reflections as a part of contemporary policing (Christopher, 2015). Therefore, I am going to use Gibbs Reflective Model to support my engagement when discussing and ultimately reflecting on the incident (Christopher, 2015). 
  The first stage of Gibbs Reflective Model is to describe what happened (Paterson and Chapman, 2013), therefore I am going to set the scene and describe the incident. I received a call that was graded G1 high priority meaning an officer had to be on scene within 15 minutes. The incident was a Domestic Assault between a father and Son. The call had come from a neighbour who had heard shouting from inside the address. While on route to the address I asked over the radio if there were any warning markers on any persons listed as being an occupier at the address. I also used my Police mobile to find further information and read the context of the call. The control passed details of a previous incident at the property whereby the subject in this case was arrested for assault. This made me more aware and cautious. 
  On arrival myself and my colleague our body worn video camera in line with policies and procedures of the National Decision Model (NDM) (Wood et al., 2021, p.81). Body worn video camera provide a valuable resource as they capture audio and visual recordings that can be reviewed after the incident. The use of these devices is shown to increase the likelihood of a guilty (White, Todak and Gaub, 2018). We entered the house to find a young boy crying. He shouted to us ‘He’s punched me’, pointing towards the kitchen where his father was standing in the doorway. Carrying out a dynamic risk assessment (Royal College of Policing, 2014), I prioritised my safety and others present at the property. I immediately asked the father of the son to exit the kitchen and come towards me. Behavioural warning markers, in addition to previous police interaction led me to believe he would resist arrest (Johnson, 2018). I was in the hallway and in a safer environment than the kitchen where kitchen items such as knives could be used to inflict harm on myself or others. 
   My colleague went into the living room to discuss the matter with the son while I asked for an account from the father. The son showed me colleague injuries and gave an account stating his father had punched him to the face. While the father gave me an account, he admitted to punching the son to the face. I therefore arrested the father for Common Assault under the Offences against a person’s Act 1861 (UK government, 2011). My colleague used her radio to ask for another unit to remove the son from the address and take him to his grandmothers where his injury could be photographed, and a statement taken. While myself and my colleague that were first on scene took the father to custody. Due to the nature of the incident, a Public Protection Notification (PPN) was filled out, according to procedure (Royal College of Policing, 2014), to provide the son with support and safeguarding. Partner agencies such as domestic abuse units within the police, the boy’s school, GP, social services, and mental health services would be notified. When filling out a PPN, there are 27 DASH questions relating to risk identification, assessment, and management (Richards, 2009). By answering these, the nature of the incident and the age of the victim it allowed me to grade the PPN as high priority meaning these agencies would provide support and safeguarding at the earliest opportunity. 
  After taking the male to custody we went to the grandmothers address to obtain a statement from the son and photograph his injuries. Whilst at the address the son disclosed that there had been previous incidents he had not reported. When taking the statement, I explained the measures that could be put in place to help and support the victim if he was required to attend court these are outlined in The Youth Justice and Criminal Evidence Act 1999 (Gov.uk, 2019). Clear communication was with the boy was essential to ensure he felt supported reducing the likelihood of him having a negative perception of the police especially whilst in a vulnerable state (Schneider, 1998). A Victim Personal Statement (VPS) was also taken from the male which gives victims the opportunity to disclose how the incident had made them feel and affect them emotionally, physically, and financially. A VPS has a huge impact when it read out at court during the sentencing hearing allowing the judge to know exactly how it has impacted the victim and, in this case, due to the victim being a child if he was required to give evidence then he would be providing via video link at his own request could really give a first-hand view of how the incident has affected the young male. When dealing with any victim there are 12 victim rights that are outlined in the Code of Ethics that should be followed (Royal College of Policing, 2014). 
  Discussion of my thoughts and feelings allows me to separate my emotions and thoughts from fact (McBrien, 2007). When I first heard the call, I was sat in the parade room and felt trepidation and we attached ourselves to the incident and excitement and we blue lighted to the location. When I saw the male was in the kitchen, I felt a fear due to not being able to see his hands I was unsure if he was carrying anything that could hurt myself or my colleague. Stress due to potential danger is an accepted occupational hazard (Cartwright and Roach, 2020).  I also felt confidence in my training and myself as the male followed my instructions and was compliant throughout the incident this helps build resilience to the stressful scenarios (Dolbier, Jaggars and Steinhardt, 2010). 
  When I saw the victim, I could see the fear and shock in his face at what had happened. I could also see him instantly feel more reassured when we arrived. His ability to explain what happened gave me the confidence that we had reassured and supported him by the prompt action we had taken. Being assaulted by his father had broken him emotionally. During the statement taking he began to self-blame, I explained that anything he did was no reason to be assaulted physically. I wanted to ensure he was treated according to his needs, he had never called the police or seen himself as victim himself. However, he had seen police officers arrest his father for domestic violence against other members of the family previously. I hoped a experience with positive, supportive communication would allow him to develop a positive perception of the police (Schneider, 1998).
  Evaluating the incident (McBrien, 2007), the prompt action we took and safeguarding of the child was good and ensured he received the highest possible service. I also feel being amenable to the suspect and taking his feelings and account of the incident into account when making my decision to arrest ensured the suspect was compliant and calm throughout. When the admission from the suspect was made. I should have immediately arrested rather than wait for my colleague to give me the victims account as chastisement of a child is illegal in Wales so regardless of the victims account the male admitted committing an offence. I should have taken the suspect outside the address rather than speaking to him in the hallway. Increased distance between the suspect and the victim allowed the victim to feel safer and may increase compliance with police (Russell and Light, 2006). 
  Analysing the situation is effective to understand the event with the hindsight of all the information according to Gibbs’ Reflective Model (Paterson and Chapman, 2013). I feel that there was more going on in the incident than on face value, and both the suspect and victim need support. On reflection, the suspect has a long history of domestic violence and clearly isn’t being offered the support to enable a change in his behaviour. He was a victim as his mother had walked out on the family, he is obviously very upset and needing more support than is being offered. This is enhanced by negative interactions with the police (Schneider, 1998). Understanding the context of the situation, the father was obviously wrong in his actions and the child has had one parent walk out on him and another assault him is a multifaceted issue. The situation was emotionally charged for all parties involved, I found it upsetting seeing a child distressed due to his father assaulting him. 
Concluding my reflection on the incident will allow me to summarise the key features of the incident and the analysis of my actions (Skinner and Mitchell, 2016). I feel this situation was incredibly challenging but showed me that I can have confidence in my ability to respond dynamically. I could have done more when initially separating between suspect and victim. To speed the investigation up, we could have asked the other unit to return to the house as soon as they had safeguarded the child at his grandmothers to conduct house to house enquires and taken a statement from the neighbour who made the 999 call. 
An action plan is final stage of this Gibbs Reflective Model (McBrien, 2007).  To improve my efficiency when building the casefile I should have asked another unit to return to the neighbour to take a statement then conduct CCTV and house to house enquires. Due to being inexperienced in taking statements the task was very time consuming, my tutor needed to support me to gain an appropriate level of detail from the witness.  I will need to improve my confidence and efficiency in both statement taking and the development of a casefile (Butler, Karpicke and Roediger, 2008). In future incidents of a similar nature, I would remove the suspect from the address and speak to them outside to create a bigger distance between the suspect and victim. Also, by doing this I would ensure the suspect couldn’t run back into the kitchen to pick up a potential weapon. 
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Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. Reflect on how you applied the National Decision Model (NDM) to assist in resolving this incident. Consider the role of discretion in the decision-making process. 

Explain your responsibilities with regards to the provision of the CPIA when conducting this investigation including when managing the offender and suspects and recording and retaining significant information.

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.


1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

For this incident I am using Borton’s Model of Reflection (1970). There are three elements to this model. The first being the ‘WHAT’. This is used to describe the events. The second part is the ‘SO WHAT’. This is where the situation is categorised and why they did. The third and final part is the ‘NOW WHAT’ this is the action plan moving forward (Borton, 1970). 
Through describing the incident and demonstrating my skill in applying the National Decision-Making Model. I will I my responsibilities regarding adhering to the Criminal Procedure and Investigations Act 1996 (CPIA) during my role as a police officer in managing suspects and conducting investigations. This will allow me to critically analyse my experiences and identify areas for development (Skinner and Mitchell, 2016). 
While on duty on response myself and my tutor received a call of the police airwaves for a domestic incident. To which myself and my tutor attached ourselves to. As the information from the call came over the air, we learnt it was a wife and ex-partner with the male being previously known to the police. Domestic violence is more commonly carried out by persons already known to the police (Felson and Pare, 2005). The details of the call were that a daughter was staying with her father and had told him that her mother had text another man. Despite proceedings for divorce being underway, the male took Umbridge with this news. He then proceeded to the females address unlocked the door using a key she had forgot he had and chased her through the house demanding her phone until they reached the bedroom. There he punched to her face causing her nose to bleed. He also pushed her causing her to bruise her ribs, twisted her arm to gain control of her phone and then pushed her to the chest onto the bed causing bruising to other areas. The male in this instance had breached a court order preventing him from attending the address the female was residing at. The call came across as a G1 for police attendance within 15 minutes. 
  On arrival at the scene the female was in the house on her own and the male had left prior to our arrival back to his residence where his daughter was waiting for him. The female was visibly upset, and we discussed the matter with her. She disclosed this was not the first instance of violence or controlling behaviour she had experienced from the male. Repeated offences of domestic violence is the most common (Felson and Pare, 2005). She disclosed that he had made derogatory remarks to her and hit her multiple times during their marriage. Due to the nature of the of assault and injuries the female was displaying it was clear this incident would require prompt action to ensure safeguarding. It was also very important to remain open minded at this stage and be unbiased investigators due to the fact we had not seen the male or spoken to him so at this moment we had only seen one party with injuries and her account of what happened. The only information at this point we were sure of was the male had breached his Court Order by entering the property and that an altercation between both parties had taken place. 
Myself and my colleague broke this incident into sections to allow us to follow the path of the NDM (Wood et al., 2021, p.81). The NDM breaks the situation into sections to allow information and intelligence to be gathered, assess risk, and develop a working strategy, consider our powers and policies, identify options and contingencies to be established, and for us to act and allow us to review our actions for constant development opportunities to ensure we provide to best possible service and response (Wood et al., 2021, p.81). All these sections are centred around our code of ethics, values, and professional standards (Royal College of Policing, 2014). 
Breaking this situation down, we first look at the information and intelligence stage (Wood et al., 2021, p.81). On route to the address, we asked to control room to conduct checks on the address and persons listed there. This came back with previous incidents of domestic violence and warning markers for the male who was our suspect at this point. Echoing the research of Felson and Pare (2005).  On arriving at the address, we took an account from the female and gathered information during this we asked open questions to allow the female to express what had happened without being closed in by having to answer with a specific response. An example of the questions we asked would be ‘Could you explain what happened this evening?’ We also gathered evidence by photographing her injuries and taking a statement off the female. At this point we also asked for the 27 Domestic Abuse Stalking Harassment (DASH) questions (Richards, 2009) and submitted a PPN for her so she would receive support at the earliest opportunity. 
  Assess the risk and developing a working strategy was difficult due to the male not being at the property but residing at another with a young child. We therefore had to consider safeguarding for both the female and the young child (Wood et al., 2021, p.81). The allegation of assault, coercive control, and breach of restraining order from the female we took a statement from the female immediately would allow us to conduct arrest enquires for the male immediately. This ensured the safeguarding of both the female and the young child but due to the child being at the address it was decided that we would ask for another family member to wait outside the males address while we spoke to him to allow the child to be taken to another address and not have to see her father being arrested or put in any further danger. It was also decided that due to the safeguarding concerns and the nature of the offence any form of out of court disposal would not be applicable in this case (Wood et al., 2021, p.81). 
Considering powers and policies, we wanted to conduct positive action at the domestic violence incidents and ensure safeguarding of all parties involved. We had power of arrest due to the evidence we had gathered under Section 24 PACE 1984 (legislation.gov.uk, 2013). Identifying options and contingencies we decided that if the male was not compliant, we would use communication first to try and calm the situation to gain adherence (Bain, Robinson and Conser, 2014). If that failed, we would have to use an appropriate use of force according to our intuition (Hine et al., 2018), potentially using our appointments, such as baton and/or parva, to gain control of the situation. As my colleague is a taser carrier we decided to keep our distance and use communication. It was also decided that I would make the arrest as she could remain at a distance to discharge the taser if required.
Reviewing the incident, developing my response and develop an action plan which will allow me to reflect on elements of the call and adjust my future engagements (McBrien, 2007). On arrival at the male’s property, we knocked the door the male answered and immediately said ‘I know why you’re here’. I then asked the male if he could call the young child and let her go to her grandparents who were waiting at the end of the drive. He agreed and allowed her to leave. We then went inside the property, and I arrested the male for common assault, coercive control, and breach of court order. The male was compliant throughout. The necessity for the arrest which is required under Code G PACE 1984 (legislation.gov.uk, 2013) was to conduct a prompt and effective investigation, protect a vulnerable person, and to prevent further injury. The male was then placed in handcuffs to the rear to ensure the safety of everyone. I then searched the male under section 32(1) PACE 1984 (legislation.gov.uk, 2013), to ensure he did not have anything that could harm us or him, assist him in escaping, or prevent the tampering with evidence. 
Due to the offence the male was arrested and using the NDM it was decided that the male would be interviewed as soon as possible and within the males 24-hour custody clock. After conveying the male to custody. Myself and my colleague returned to the address the incident had taken place to conduct house to house and CCTV enquires. As officers are impartial it is important that we prove or disprove the offence has taken place and disclose all relevant evidence regardless of what that may prove or disprove. When doing this part of the investigation known as disclosure, we categorise material into used or unused material (CPS and MPS, 2015). 
After finishing all lines of enquiry under PACE code E and F (legislation.gov.uk, 2013), we conducted an interview of the suspect to allow him to give his account of events. The male gave a no comment interview and his solicitor read out a prepared statement. I collated a Crown Prosecution Service (CPS) advice file for a charging decision on the offences. The CPS returned a decision to charge and remand. The CPS returned a charging decision via an MG3 (form required for the case file) having agreed that there is a realistic prospect of prosecution passing the evidence stage due to there being enough evidence of a realistic prosecution. It also passed public interest stage due it being a Domestic Violence Abuse (DVA) case. Following this I prepared a full file for court the next day including an MG7 (form required for the case file). Even though I managed to prepare the case file in the required timeframe (Wood et al., 2021, p.640), I felt I required a significant input of support from my tutor. I had collated all the evidence required for prosecution and understood the requirement to complete the forms in a specific structure adhering to procedural requirements (CPS and MPS, 2015). However, I felt inefficient when completing the case file, attaching and formatting the evidence appropriately. I believe completing a ‘Hub’ attachment would be beneficial to my familiarity with this process. Subsequently, this is likely to improve my confidence and therefore my efficiency when completing this process (Butler, Karpicke and Roediger, 2008). 
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Task 5

Personal Development Plan (PDP) / Learning Plan. 

As part of your reflective process, please use this table to aid you in identifying the next steps for development.  This is equivalent to 500 words. Please note that this not the actual number of words you need to use, the wordcount reflects the thought and research you put into it. 

	
Identified area for development 

	
How it will be achieved
	
Who can provide support?
	
Timeline 

	Communication with colleagues and public during public order incidences. Using verbal and non-verbal cues to the communicate with the antagonist with the aim of subduing their behaviour to deescalate the wider situation (e.g. crowd violence).

	Professional discussions with colleagues following public order incidents I attend to reflect on my actions and provide feedback to facilitate the development of my communication skills.  Discussions of colleague’s actions I observe to deliberate their methods.
Join the Police Support Unit (PSU) to gain enhanced training on public order incidents and large events.
	Tutor on shift can facilitate professional discussions. 
Peers/colleagues can also engage with discussions.
Sargent can discuss communication and actions from a authoritative perspective.
	Engage in a profession discussion about a public order incident that I or a colleague attends in the next three months (Nov, 2022)
Join PSU within 9 months of completing my tutorship (June 2023).

	Learning the most appropriate questions to ask witnesses / victims / offenders in order to develop the detail of my statement writing.





	Being present when experienced colleagues are taking statements.
Using colleagues to model their method of statement writing.
Reviewing exemplar statements.
Repetition of statement writing. During my ‘Hub’ attachment I will likely be completing these regularly.
	Tutor and experienced colleagues on my response shift can critique my statements, provide models of questioning during statement writing and examples.
The ‘Hub’ officers who are specialists can provide the same support also.
	Asking colleagues (particularly my tutor) to check my statements and provide me with feedback whilst on tutorship (26th Sept, 2022). 
‘Hub’ attachment placement to be completed in year 2 of probation (Dec, 2022). 

	Learning how to build a casefile correctly and efficiently. 








	Complete my ‘hub’ attachment where a significant proportion of the work is completing forms and documenting evidence to develop casefiles.
Using action plans provided from the CPS to ensure all paperwork in the casefile is included.
	Using experienced officers in the ‘hub’ to model and discuss how to put a casefile together. Discussing casefiles I complete and allowing them to critique the casefiles I put together.
	‘Hub’ attachment placement to be completed in year 2 of probation (Dec, 2022).
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