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Introduction

This assignment is going to focus on how and why you must assess children in physical education lessons. A rubric which is similar to a success criteria will be used to assess and observe a pupil in year 6, the choices of the success criteria will be explained in the rationale, and a report will be written which will describe the observations which were made in the lesson, as well as a reflection on how effective the rubric was in that lesson, including the positives and negatives of using a rubric as an assessment tool.


Rationale 


The content in the rubric was decided on what was deemed most important in a physical activity lesson for children in primary school. Fundamental movement skills, which can be defined as basic movement patterns which can be split into three different sub titles; locomotion – which involves moving the body, object control – which involves manipulative skills e.g. catching and throwing a ball, and stability skills – which consists of balancing (Barnett et al., 2016; Ghallahue, Ozmun and Goodway, 2012). Also, how they transfer those fundamental movement skills to build up to more advanced skills (Giblin, Collins and Button, 2014). The thought process behind putting these in the rubric, was that as the individual who is being observed is in primary school, these skills are considered to be vital (Whitehead, 2019) and by marking them then this will ensure to allow teachers, pupils, and parents to gain an understanding as to how physically literate their child is. Not only this, but it will ensure that the children get a good start on their physical literacy journey (Giblin, Collins and Button, 2014; Whitehead, 2019). 

The concept of physical literacy was created to help fight the global obesity crisis and the increasingly sedentary crisis which was taking over the modern world (Tompsett, Burkett and McKean, 2014). Whitehead (2013) states that physical literacy can be described as a disposition to take advantage of our human embodied capabilities, where the individual has; the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for maintaining purposeful physical activity throughout their lives. 

It could be argued 

Whitehead (2013) argues that as everyone is on a physical literacy journey, from the cradle to the grave, even though every individual will be at different stages and continue along their journey at different speeds (Whitehead, 2013). However, for an individual to stay physically active throughout their life, they must successfully be able to perform fundamental movement skills confidently, be able to understand a variety of different movements and successfully be able to transfer those skills. With the body and mind working as one, ensuring the individual to have full body control and engaging all knowledge which the individual has learnt (Whitehead, 2013; Ennis, 2015). 

There was no doubt as to why physical literacy was the main focus of the rubric, as physical literacy has been said to be a convention which has been created to help the understanding of the experience of the learning which must take place and the opportunity to complete various activities to benefit the whole person (Ennis, 2015; Lundvall, 2015). Lundvall (2015) argues that the concept is physical literacy is certainly a lot more than the generic basic skills which involves a small understanding with proof of being able to perform that skill. Physical literacy incorporates informative knowledge and understanding which will aid the pupil to becoming an accomplished mover within a time and space, it will allow the pupil to be able to manipulate an object and understand object control, and also physical literacy will give the pupils the opportunity to use prior knowledge of fundamental movement skills as a block which they can build upon and perform more complex movements (Whitehead, 2013; Lundvall, 2015). This will highlight the competency of an individual and will allow them to demonstrate how they will apply the skills they have learnt within an authentic learning experience which will mimic a real-life situation (Lundvall, 2015). 
 
It is essential to forget about the traditional teaching practices in physical education if the main aim of PE is to develop a pupils’ competency in physical activity to ensure that life-long physical activity is going to be pursued (Lundvall, 2015). It has been stated by Lundvall (2015) and Aartun, Walseth, Standal and Kirk (2022) that a new pedagogy in physical education must contain the enhancement of a pupil centred learning process by captivating the pupils in exploring the lesson content, learning how to use their body in different types of activities, and also by giving the students the opportunity to solve movement problems by providing a rich variety of different environments and equipment which can be used. This will allow the pupil to also develop the use of Gibsons (2014) theory of affordances (Jenkins, 2008). 




Pupil Performance Report

The rubric will be used to determine the level of competency in three domains of PE, by following and marking a year 6 pupil during a single PE lesson. The rubric was created without knowing what activities were going to be involved in the lesson in hand. 

In the physical domain, this one was the easiest to mark as you could clearly see how easy they found certain movements and skills. In the rubric, there was 3 levels ‘beginner, improved and advanced’. The pupil being marked was showing abilities that he could perform simple skills with no assistance from the teacher. He was also able to transfer some skills learnt earlier in the lesson to other activities later on. There was an aspect in this domain which spoke about whether the participant could correctly use equipment, but the activities in the lesson did not involve any equipment. The pupils’ technique was decent and showed some signs of a good technique when completing different movements. 

Within the social domain, there was not much group work as it was mainly activities which the pupils were doing individually. The activities were also taught with more of a command and practice teaching style which didn’t allow the children to socialise much. However, due to the command and practice teaching style, this did highlight the pupils’ listening skills – he showed he was listening, however he did need reminders of what to do throughout the lesson. 

Throughout the cognitive domain, the pupil was mainly in the ‘improved’ stage. Even though the activities did not allow for the pupil to show their knowledge of rules and scoring, within the sprinting practices, he was able to correctly determine which standing start position gave him the best start. Also, he showed some understanding as to why the warm up and cool down had to be done and successfully completed the warm up and cool down following the teacher’s instructions as to what stretches and activities to complete for this part of the session. Although, this was demonstrated by his participation in performing the warm up and cool down but there was no opportunity for the pupils to discuss or show the teacher that they actually knew why they were doing what they were. 

As a conclusion to the pupil’s performance in the lesson, judging from the rubric used, he would be classed in the ‘improved’ section. With there being sings of this pupil being physically competent to an extent, with other teaching styles and different activities, this pupil could see an increase in skills which they will be able to use. The pupil’s confidence seemed quite low and was conscious when people were watching, so if they were split into smaller groups to perform certain activities then this may have a positive effect on his performance. 



Reflection 


Having reflected on the pupil’s performance in relation to the rubric, it is now time to reflect on the use of the type of assessment which has been completed. Borghouts, Slingerland, and Haerens (2017) states that for teachers and pupils to be successful in making accurate judgements about their learning, and the outcomes, the quality of the assessment is crucial. According to Dinan-Thomspon and Penney (2015) ‘assessment literacy’ is a characteristic which only the most effective teachers hold – this is having the correct knowledge to choose the most suitable form of assessment which includes all relevant information. Also, Stiggins (1991) states that the quality of an assessment tool can be defined by five quality aspects; purpose, targets, design, and student involvement (Engelsen and Smith, 2014). It has become an integral part of teaching which creates opportunities for both the teachers and the pupils. With the two different types of assessments, ‘formative’ and ‘summative’, these can aid both parties, as for the teacher, it could indicate how well their teaching as well as ensuring to stay focused on the main aims of the lesson (Engelson and Smith, 2014). 

As well as that, it can also show how the pupils are doing in the lessons, throughout the term, and over the year. For the pupils, assessments can be very beneficial as long as they are done correctly and clearly so the pupil can understand why it is happening and what it for. The pupil can look at the results of the assessment and use the information to push on and improve what was done on the assessment (Young, O’Connor, Alfrey and Penney, 2021). Also, if the assessment is set at the end of the year, this can be sued to highlight to the pupil, the pupil’s parents, and possibly the senior members of staff what results are being achieved and what is being learned and improved throughout the academic year (Wolsey, Lenski and Grisham, 2020). 

	
Even though the rubric could be used for a summative and a formative assessment, as it would depend on the time of year and whether they people receiving the report are given the chance to improve their learning or not (Newton and Bowler, 2015). The rubric created was on the basis of a formative assessment, this was to ensure that both the teacher and the pupil were going to benefit from the assessment. The rubric would highlight to both parties how competent the pupil is on their physical literacy journey in the three different domains. It would also be good for the pupils to know what is expected of them in the lesson, this will give the pupils a sense of responsibility and importance which will hopefully be reflected in their performance, confidence and understanding. Not only this, but by the pupils seeing and having access to a rubric, this can aid with self-assessment (Fluckiger, 2010) which can enhance achievement, engagement and motivation throughout single lessons or whole terms. 

The lesson itself was created and taught by another student, and therefore there was no knowledge as to what was going to happen in the lesson beforehand. Unfortunately, this did mean that the rubric included things which were not able to be marked or assessed due to the nature of the lesson and the activities involved. The rubric was focused on physical literacy as a whole, and the lesson was a command and practice style ‘sprinting’ lesson which was all about how to correctly perform a sprint start. This does mean that there was not much opportunities for the pupil to express or show certain things which were in the rubric, such as socialising and working in groups, and transferring a variety of skills. This proved to be a barrier to the rubric, which means that this was not an accurate assessment to measure physical literacy during this particular lesson. 


The positives of this rubric, were that it was clear to ensure it was easy to understand, it had a progression to ensure the pupils could move up the levels, and it included several characteristics of physical literacy. It is important to assess these, because if the over-arching aim of physical education is to increase lifelong physical activity to ensure the pupils grow up to live a healthy life, then the physical, social and cognitive domains need to be assessed by teachers so that they know whether what they are teaching and how they are teaching is correct and is working. But also, so that the pupils can also keep track on their progress as they can see their level and can see what they need to be able to do to move to the next one. The rubric was also made with quite basic language used with short bullet points which are easy to follow, this makes it a good way to allow your students to perform self-assessments by following your rubric (Fluckiger, 2010). 


As it was briefly touched upon above, there are negatives with using the rubric for this assessment. It would have been more beneficial if the rubric was created by the same person who created the lesson plan and the person who was teaching, as this would ensure that whatever the teacher was looking to get out of the lesson then this would then be a good way to assess the pupils as they would have more specific things in the rubric related to the activities in the lesson. Another negative is that as the rubric was only used to observe one lesson, it may not show a true, accurate representation of the pupil’s competencies in that area. Although, it may allow the pupils to make an understanding of their own performance in the lesson in comparison to the rubric and to other pupils. 

This raises another issue of actually being able to measure physical literacy, as Whitehead (2009) states that it is a lifelong journey, which can be paused and continued at any time and will be completed at different speeds by everyone. Also, it is argued that physical literacy is just a made-up concept, which cannot actually be measured (Corbin, 2016). This would make it difficult to create an assessment for something which is hard to assess as you will not be able to gain accurate data from the participants. Corbin (2016) states that the physical side of physical literacy can be easily assessed, but when it comes to social, cognitive and affective – it can be very difficult as you cannot view the pupils’ affective domain. A mixture of assessments may be suitable to measure this, such as asking the pupils how they are feeling before, during and after the activities (Giblin, Collins and Button, 2014; Corbin, 2016). But the teacher must determine first whether they want to assess for learning, or to summarise the learning. 

A good way to measure someone’s physical literacy would be through games, and teaching models, this will ensure that the students are able to complete physical activities, use their cognitive skills, communicate with classmates – which will kick start some discussions and it  will also allow the students to experience different feelings and emotions (Giblin, Collins and Button, 2014). This can be carried out if the teacher has an effective way of teaching as it will allow the class to almost teach themselves during the lesson and the teacher can focus on assessing them over a period of time of a ‘season’ to ensure a fair and accurate assessment. 


Conclusion

As it has been highlighted throughout this assignment, there are many ways of assessing pupils, such as rubrics, criteria’s, video analysis, questionnaires, interviews and various others (Lockwood and Newton, 2013; Newton and Bowler, 2015). There are two different types of assessment, ‘formative and summative’ – formative is for the learning of the people, and summative being that it summarises what the pupil has learnt throughout a school in an end of year report for example (Lockwood and Newton, 2013; Newton and Bowler, 2015). It comes down to the teacher’s knowledge and experience to choose which type of assessment to use, and how to complete that assessment. It will vary on which activity it is assessing, the number of pupils being assessed, but also what the teacher/school deems to be the most important aims. Teachers should ensure that they complete the ‘what are we trying to assess, and why are we assessing it?’ when creating the assessment to ensure it is relevant and reflects the lessons which they are putting on (Lockwood and Newton, 2013; Newton and Bowler, 2015). It can be to benefit the pupil, and the teacher, as the assessment can highlight whether the teacher has been teaching the correct things in ways which the pupils understand. 
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Rubric 


	
	Beginner 
	Improved
	Advanced

	Physical 
	· Can perform simple skills with some assistance (balancing, rolling, changing direction, skipping etc)
· Incorrect technique
· Little confidence using equipment 

	· Can perform simple skills with no assistance 	Comment by Connor Wishart (1900010): Could perform simple skills, such as running, changing direction at speed & skipping
· Transferring and linking some basic skills 	Comment by Connor Wishart (1900010): He used skills learnt in the warm up to better his performance in the main activity. 
· Some basic techniques	Comment by Connor Wishart (1900010): Pupil showed basic technique when asked to perform tasks on his own. Slightly improved when the teacher showed him how to correctly perform. 
· Shows confidence using the equipment
	· Can perform a variety of skills independently  
· Transferring and connecting skills 
· Good techniques shown 
· Uses all of the equipment correctly and confidently

	Social
	· Lack of communication with others.
· Does not listen to instructions.
Needs constant reminders of what to do.
	· Shows some communication with classmates.	Comment by Connor Wishart (1900010): Did not have much opportunities, although when he did, he showed the ability to socialise with anyone in the group briefly. 
· Listens to instructions but still needs reminders.	Comment by Connor Wishart (1900010): He did listen well to the teacher, but he did not prompt for each activity. 
	· Shows clear communication with classmates.
· Listens to all instructions.
· Needs no reminders of what needs to be done.

	Cognitive 
	· Little understanding of rules, scoring and strategies.
· Little understanding why a warm up is important.
· Little knowledge of what to do in a warm up.
	· Demonstrates some knowledge of rules, scoring and strategies.	Comment by Connor Wishart (1900010): There were no rules or scoring in the lesson. However, when given several options on how to do a sprint start, he chose the one which he thought would be the fastest (it was the correct choice).  
· Shows some understanding as to why you warm up.	Comment by Connor Wishart (1900010): He knew what sort of activities to do for the warm up, but there was no evidence to show he understood WHY
· Has an understanding of some simple, generic warm up activities.
	· Shows a good knowledge of rules, scoring and strategies
· Shows a clear understanding as to why warming up is important
· Shows knowledge of activity specific warm up skills.
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