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According to Baker (2014), there are several important factors in raising a bilingual child. 
The first important factor is to make children’s language development a pleasure, a positive and enjoyable experience (Baker 2014:37). Children learners’ behavior and learning outcomes are closely related to their emotion, feelings, mood and attitude in the learning process. Stephen Krashen (1985) discussed the Affective Filter Hypothesis. Large amount of comprehensible input is not a sufficient condition for learners to acquire second language. For example, if learners are in a bad mood or under great stress, the affective filter can prevent the input from reaching the part of the brain. MacIntyre and Gregersen (2012) argued that when the language learning process is delightful, learners tend to acquire language more effectively. 
A good relationship between parents and children is essential for a successful development of bilingualism. A joyful and relaxing learning environment is of great help for children to reduce anxiety while learning a language. Teachers are advised to make lessons interesting to attract students’ attention. The same suggestion can be given to parents. Besides, the happiness and the fun that the children obtain from learning languages can be turned into a huge drive for them to keep learning especially when they encounter difficulties or setbacks. The motivation is a significant variable which affects language acquisition. 
Learners’ strong motivations can be drawn from the positive self-concept about language. Heinzmann (2013: 208) proposed that learner’ self-concept is affected by their beliefs about language learning, even though not all the beliefs assessed turned out to be important, it seems that an encouraging and realistic belief system can contribute to a positive self-concept and, thereby, indirectly to positive language attitudes and motivation. A large amount of studies have showed that academic self-concept has a reciprocal relation with academic performance (Guay, Marsh, & Boivin, 2003). Three years ago, I tutored a seven-year-old girl English. In the first couple classes, I found her occasionally being absentminded and she was not very excited about the class. I thought the reason might be that my classes were not attractive to her. So I tried to redesign the class in order to make the class more enjoyable for her. For instance, letter blocks were used to teach vocabulary while block-building competitions were employed to help memorizing words and expressions. Her desire and motivation to learn English was then stimulated. With children’s attitude, motivation and interest being inspired through the pleasurable journey to language learning, it is easier for children to have positive perception of the language they are acquiring and to be confident in their own language abilities. 
The second important factor in raising a bilingual child mentioned by Baker (2014:37) is that children’s attitude towards their two languages (and their motivation to extend their two language) is encouraged continuously. Encouragement is crucial in family education since continuous encouragement gives children confidence, courage and motivation. Krishnan (2000) showed high correlation sores between parental encouragement, motivation and English language performance. Saying words that are encouraging when children make progress displays faith in them, which also helps them to build confidence in their own abilities. 
Encouragement is a key to keep children engaged in learning language. A survey conducted by the Department for Education’s Longitudinal Study of Young People in England supported that teachers’ encouragement give pupils long-term boost. The report (Burns 2017) showed that for students whose parents lacked formal qualifications, 64% of those who received encouragement, continued with their studies after 16, compared with 52% of those whose teachers had not encouraged them. The effect of encouragement is both huge and long-lasting. Teachers’ affirmative feedbacks on students’ performance are influential. As a result, teachers are offered suggestions such as giving feedbacks to students as much as they can. In a family, parents’ positive feedbacks on children’s language performance conveys to children the message that parents recognize their efforts and improvement, which increases the language self-esteem of children. In this way, children are strengthened the courage and a favorable attitude towards language learning.
The third important factor is adequate exposure to both languages (Baker 2014:38). Baker (2014:7) suggested irrespective of the type of community in which the family is placed, for a child to become fully bilingual there needs to be plenty of stimulating language experience (listening and speaking, reading and writing) in both languages. Adequate exposure to the language means being in contact with the language as much as possible. In school, language learners are provided with a great many of opportunities to read, listen, speak and write in target language so that they can be immersed in the language environment and acquire it. That teaching approach agrees closely with Stephen Krashen’s input hypothesis which does emphasize that learners acquire the unknown structures with the help of contextual information. 
As Grosjean (2010: 22) highlighted, in order to maintain the individual’s linguistic abilities, it is necessary to sustain constant contact with the language, both respectively via exposure and productively via opportunities for active use. My three-year-old daughter has kept the habit of listening to nursery rhymes and stories and reading books since she was ten months old. Her acquisition of language seems natural. Every now and then, we are surprised to find her using some very complicated sentence structures. Other studies also have provided evidence to prove the effectiveness of reading. Michal and Monika (2016: 54) proposed that as far as the aids used inside the home are concerned, as the best way to let their children have more contact with the minority language the majority of the parents (59 percent) perceived reading books.
Both naturalistic exposure and formal instruction are important for developing languages on the condition that they are comprehensible for learners. According to Krashen’s (1985) input hypothesis, learners are only able to acquire the input when the content is consistent with the ‘i+1’, a level that learners have not yet reached but are capable of achieving it with efforts. While parents are providing materials for children to listen to or to read, both the topics and the content should be relevant to children. For example, Wuthering Heights is not a recommended book for a two-year old child. 
The fourth important factor in raising a bilingual child is the language that surrounds language (Baker 2014:38). Children’s abilities of languages need time to develop just as trees need time to grow. Parents should not be too anxious about the language development. However, in any case, bilingualism results from efforts to communicate, to take part in that interpersonal, interactive process defined by the social situations in which it occurs (Kesslerk 1984:2). Parents are perfect subjects for children to communicate with because children of young ages, especially those who are under the age of three, spend most of the time at home, playing and talking to parents or other caregivers. Languages used at home, including speeches between parents and children as well as conversations between two parents, are parts of the valuable exposure for the language development. Children can observe and sometimes repeat parents’ language usages since imitating is a common and efficient approach for children to learn. Apart from the human interaction, parents can provide more conditions in which children can watch movies, listen to songs, and read books in both languages to nourish the language seed and wait with patience for its growth. 

Some Advices for Parents in Raising a Bilingual Child
Followings are some advices for parents in raising a bilingual child based on the views stated by Colin Baker in his book A Parents’ and Teachers’ Guide to Bilingualism. 
  First, before getting started, it is important for parents to do some background researches. There have been certain myths about raising a child in two or more languages. Parents can either read books devoted to bilingualism or talk to other parents who are preparing for or conducting bilingualism education so that they have clear answers to fundamental questions. For example, “What is Bilingualism?”, “What are the benefits of being bilingual?”, and “What does it mean to raise a bilingual child?”. The more parents know about this issue, the more positive they are regarding bilingualism. As Baker (2014:10) believed that if the father is skeptical about bilingualism, or doesn’t like the mother using her ‘own’ language, the child will soon pick up these negative vibrations and language behavior will be affected. Obtaining some background information is conducive for parents to identify their motivation and reservation beforehand, which helps them to figure out how to achieve success. 
  Second, it is time for parents to discuss some guidelines. To begin with, parents need to be on the same page as what expectations are for the child. “How proficiency parents want their child to be in both languages?”, “What attitude parents hope their child towards these two languages?” and “How is bilingualism going to affect their child’s identity?” are example questions for parents to talk over. Then, husband and wife should decide what strategies they prefer to employ. According to Baker (2014: 60), there are four strategies. The first one is ‘One language-one parent’. Each parent speaks one language to the child while the child responds in that particular language. The second strategy is ‘Minority language only inside the home’. This strategy is suitable for families who speak a minority language as their mother tongue move to a country where people speak a majority language. The third one is ‘Speak the second language on certain days of the week’. The language separation is achieved on the basis of categories of dates. The fourth strategy is ‘A different language from the home is used at school or in another institution’. Children are taken to participate events where the language spoken is not the same as the language used at home. Parents can choose their favorite strategy while consider whether the bilingualism for their child is additive or subtractive. If it is subtractive, children might feel threaten from the majority language and doubt about their first language or their own identity. Parents had better take some actions to lift the status of the minority one and help children to build up confidence. Last but not least, language rules of the home should be set. In Baker’s (2014: 61) view, the guiding principle is for parents to try to achieve an approximate balance in the quality and quantity of the two languages as experienced by the child. The discussion of language balance needs to include factors such as the status of the language in the community and how much time the father and the mother is going to spend with the child. For example, if both parents can speak a minority language while a majority language is spoken basically all over the community which they are living in. Parents might want to speak the minority language at home so that the child get approximate balance in both languages. In most cases, mothers are often the main caregivers. Their languages will have an impact on children’s language development. Nevertheless, Baker (2014: 9) put an emphasis on the father’s role in language development because the increasing leisure time also counts with more fathers interacting with children in child-centered ways. The rules are supposed to specified at least in the following three aspects. They are what languages two parents speak, what the common language is, and what language should be used when ‘other language’ guests coming over.  
  Third, it is better for children’s language development if parents can begin the bilingual action plan before babies are born. Parents can play types, sing nursery rhymes and read books to babies. Babies might have begun learning as early as they are a few months old. After they are born, babies may be able to differentiate a familiar sound with an unfamiliar one. 
  Fourth, parents can write diaries to keep track of children’s language development. Keeping a note of some thoughts in discussion, reflections on the process, and some surprising usages from children will be beneficial for parents to find out an efficient method. Plus, it is also a beautiful memory for the whole family after decades. 
  Fifth, adequate exposure is essential for children. Baker (2014: 38) explained that a typical reason for one language not developing so strongly as parents would wish is under-exposure to that language. For preschoolers, the primary language exposure comes from parents, caregivers, and songs, videos and television programs played at home. As a result, two methods can be adopted. One is about human interaction, which means to engage children into more conversations with parents, caregivers, relatives, neighbors and visitors. Parents can take children to visit relatives and friends to give them more chances to practice language. The other method concerns with the constant contact with books, videos, types and television programs. Listening to songs, stories, rhymes, watching television programs, reading books and writing letters in both languages are choices for parents. However, all activities are helpful for language development on the condition that they are pleasant and cheerful experiences for children. When people feel like what they are doing, their motivation to do it better will be strengthened. Motivation is an important factor in learning languages, without which children will have no driving force to learn and thus the process will be deteriorated. Baker (2014: 132-133) provided four reading-teaching approaches for parents to refer to. They are the look and say approach, the phonemic awareness approach, the ‘phonics’ approach and the whole language approach. Examples of teaching strategies that parents can use to make parent-children activities more enjoyable are also illustrated. The major principle to teach children to read in both languages is trying to shift the passive reading mode into the active reading mode. As Baker (2014: 135) said parents can relate the content in books with the child’s personal experience to arise interest. Asking questions about the story in books is a way to see the children’s comprehension on the content and a chance for children to practice speaking skills. The same active learning mode is applicable to teach writing in target language. Parents can encourage children to write diaries, letters, story continuations or anything that is respond to children’s interests. If it is possible, parents can give some encouragement and feedbacks on children’s writing performance and children will be more than happy to keep doing it. That is a virtuous circle.        
  Sixth, schools play a vital role in students’ language development. Choosing the appropriate school for children would be wise. For a bilingual child, a school which has a language policy that encourages bilingualism is more acceptable. Baker (2014: 144) advised that before making the decision of which school to attend to parents should enquire about the language policy of the school, pay visits to classrooms, and asking the headmaster, school administrators and teachers about the language reality of the school. Parents can share their own family culture with the child’s school if they wish. Selecting a school that favors bilingualism would be easier for a bilingual child to fit in and to develop both languages. 
  Seventh, parents should encourage children to take part in more school events. Baker (2014: 81) suggested that in the teenage years, it is important that children have stimulating activities that are intrinsically motivating for teenagers to maintain their languages. For example, participating in chorus and performing dramas is a chance for children to communicate with peers and gain a sense of achievement, thus leading to the rise of self-esteem about both languages and themselves. While children are performing, they are memorizing the lyrics and the lines. They are having a good time exploring the language and the culture behind. However, there are also some children who do not feel comfortable about speaking or sing in public, parents should not force them to go on the stage. Instead, reading clubs or poetry societies are available options for those children.   
  Eighth, don’t give up. There will be many obstacles ahead to raise a child bilingual. The peer pressure from the child, the mass media, the language status situation, the child’s school, the family’s geographical stability and mobility and other factors will have an influence on the child’s language development and sometimes might even make yourself questioning about the decision of raising a bilingual child. But being prepared and being determined can assist you to overcome those difficulties. 
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