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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



During my first years as a qualified social worker and as my caseload became more complex I was suddenly faced by confrontation and negativity about my involvement from families, which caused me self-doubt and anxiety, sometimes hindering my ability to work collaboratively with them. Service users questioned my experience and ability to make decisions about their lives which in turn affected my confidence, leading me to question my own ability to make the smallest of decisions, which I now could make as case manager. The level of accountability of a social worker is immense (Banks, 2009), this impacted on my ability to make decisions in meetings with professionals and I remained nervous in regards to the ‘power’ that my new role gave me.

At the start of my social work role my personal accountability and application of professional judgement appeared risk adverse. Initially I found myself asking and waiting for answers before making decisions on cases or making new referrals. As my confidence grew I slowly realised that by waiting for instruction I was limiting my development in decision making and case management. I challenged myself using my own autonomy, on times challenging my own self beliefs, learning on the way that by making some mistakes is how we reflect and move forward (Brown & Rutter, 2008). 
I was aware the importance of regular supervision. I was able to discuss my feelings with my line manager during supervision and felt reassured that the way I was questioning and critically analysing my ability to practice was ‘normal’ and that this would continue as I develop professionally. During my continuing learning process and transitional period, critical reflections enabled me as a social worker to continue with my professional development. It has also enhanced my core beliefs and resilience in complex and difficult situations. I would begin by having the opportunity to shadow more experienced colleagues in C.P conference and court appearances. I also had the opportunity to access related courses i.e. court skills/private law training. It was also suggested that I visit other area teams i.e. Fostering, LAC and Adoption to familiarise myself with their procedures for future understanding and collaboration.

During this time I have also had the opportunity to manage Child Protection cases which has seen me be involved in the planning process and completion of statutory assessments and reports. In line with my development I have been able to access courses (parenting assessment, domestic abuse, mental health, attachment and trauma) to assist me in having a greater understanding of issues and in regards to the importance of a clear and concise analysis, which is able to inform a plan and direction for social work intervention, again this is enhanced by in-depth discussions with my Team manager to where I see the case progressing. My learning needs over the course of this portfolio are that I will have the opportunity to manage cases that progress to court to enable me to have a greater understanding of the legal outline. This will also progress the quality of my written work where I will be required to analyse my strengths and risks and evidence how I came to my decisions – something which I feel needs development. I will also ensure that I will access and request regular supervision to monitor my development
Word Count: 550

Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  1st October 2018
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



The observation was undertaken during a care and support meeting for a young female girl age 5 (referred to as 1). As part of the Social Services and Wellbeing Act Wales, 2014, the Local Authority is required to hold meetings in relation to the child and family to discuss together progress of the child’s plan and any other concerns in relation to their needs.

1 had been referred to the Local Authority on one previous occasion (age 4 in 2017). This was in regards to sexual allegations made by the girl against her father. At the time mother had ceased contact and there was no safeguarding concerns in respect of mother’ care of her daughter and the case was closed. The department received another referral from the Police following further disclosures from the young girl earlier this year, again in respect of sexual allegations in relation to her father.

In regards to these allegations the Police took no further action. Following this the child’s father made an application to the family courts for a child arrangement order in respect of contact with his daughter as this had been stopped by mother.

The meeting was attended by 1’s mother and her partner. The head teacher of the primary school was also present.

 1’s father had been notified of the meeting but did not feel it was appropriate for him to attend which was agreed, however he was offered another meeting at the school on a later date however declined.

Mother is of White/Welsh ethnicity and only language is English. 1 resides with her mother and partner in a rural welsh village close to a small town. Mother’s partner is French so consideration of a potential language barrier is noted. The meeting which was the focus of this observation took place within 1’s school.

It is expected that I will be required to write a Section 7 report at some stage during private proceedings. This meeting will provide evidence for that report.

Word count: 330

	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


Introductions and ground rules were made at the beginning of the meeting as I was mindful that mother’s partner had not met the head master of the school before (Trevithick, 2005). Mother’s partner was of French decent but had a very good understanding of the English language, however I asked him if at any point he was struggling to understand what I was saying or the content of what was being discussed, then to highlight this to me. The meeting took place in the headmaster’s office which was based away from the main body of the school and I ensured that mother and her partner were relaxed and their privacy was not compromised in any way.

Prior to the meeting I had undertaken a telephone call with father who had given me points which he wished to raise in the meeting. As father was from a different area in Wales which I was aware was predominantly welsh speaking I ensure that I discussed with him the options of him having a service from our Local Authority in Welsh in line with the ‘Active Offer’ if he felt more comfortable with this, however he declined. I discussed with him the purpose of the meeting and what would be discussed. I also assured the father that he would receive a copy of the minutes. I had also read over 1’s assessment (by a previous social worker) and also the child’s plan which would enable a point of focus to the meeting. Koprowska (2010) states that the process of planning and preparation before an intervention is the basis for good communication as it enables conversation to be tailored to needs and to remain focused. Lishman (2009) also states that that the worker must be aware of issues or power, privacy and confidentiality when working with service users and other agencies.

Social workers must adhere to the Codes of Professional Practice to communicate openly and honestly with services users and professionals (SCW, 2018). As an empathetic worker, I acknowledge and empathised to mother that this was very difficult and emotive for her due to the nature of the allegations made by her daughter against her father. In order for school to be aware and for us all to discuss what support if any can be put in place for 1 then I would need to briefly summarise the reasons for our involvement, by me doing this took away mother’s overwhelming feelings of upset and anger (Lishman, 2009). I added that should she need to leave the room then she should do so and the meeting would be stopped until her return. 

I advised all parties present that although 1’s father was not attendance today and despite the complexities of the case, he was to be treated with respect (SCW, 2018). Information discussed can be difficult for services users, in line with social work values I strive to be non-judgemental which is believed to be an essential social work value (Koprowska, 2010; Lishman, 2009; Parrot, 2010). It was shared that 1’s father would be in receipt of minutes of this meeting, so if mother and her partner did not want him to be privy to personal information about themselves then I recommended that they did not share this. I was aware that I needed to balance the skills of contributing to the meeting and to also listen to what was shared in order to make accurate notes (O’Rourke, 2010). Koprowska (2010) and Zastrow (2010) note that good listening skills are needed in order to communicate effectively and to also achieve concise and accurate records.

I also reminded them that 1 is the subject of private family law proceedings, Section 8 contact order, where the court will make a decision on 1’s contact with her father (Brayne & Carr, 2013). Both parents and the court will have disclosures from social services which may be used as evidence. I also reminded everyone that these matters have been investigated by the Police and have on two separate occasions be closed. However social services work on different thresholds and just because the matter has not been dealt by criminal proceedings does not mean that it has not occurred (Lindon, 2012).

I started the meeting by summarising the local authorities involvement whereby 1 had made disclosures of a sexual nature against her father on two separate occasions which is pre dated to November 2017. The child disclosed details of the sexual abuse in their own words, which in their detail added compelling weight to the plausibility of her testimony. 1 was also able to imitate to the police officer present how she would touch her father’s penis, which was very precise. I gave parties’ time to process this information and asked mother if there was anything else she would like to add. Mother advised although she has spoken about these allegations many times with various professionals it still upsets her to hear them. I felt that over the period of my involvement with the family that I had built up a good rapport with 1’s mother and lately her partner. Thompson (2009) states that building a good rapport with service users is important in effective partnership working. In light of this I felt that when we discussed these delicate and emotive matter’s that mother could see that my feelings of empathy towards her were genuine (Lishman, 2009).

I explained briefly the current position in court and that the judge had asked for disclosures from the Police and social services in order to have a fact finding exercise in regards to the probability of the events taking place. I was conscious to explain the process as best as I could (Cheminais, 2009). However acknowledged that I am also inexperienced in this area of private family law and did not wish to misinform. I remained guarded to being drawn into conversations about outcomes from court and any recommendations I would make in regards to contact. 

It was emphasised that 1 has a right to have a relationship with her father, as long as it is safe for her to do so. This a decision that will ultimately be made through the court process. Due to mother ceasing contact between 1 and her father at the point of the second disclosures I have only spoken to 1’s father on one occasion. Therefore it was important that his voice was heard and documented in the meeting along with those who were present (Lishman, 2013; Lymberry, 2009).

Due to the Police investigation no direct work had been undertaken with 1 so I was not able to share 1’s wishes and feelings in regards to contact with her father. This was also discussed in the most recent court hearing and consideration will be given due to the seriousness of the allegations, if the court will appoint a Children’s Guardian, who will act on behalf of the child in their best interest in court action (Brayne & Carr, 2013.

To conclude I underestimated how difficult this meeting was to manage myself, not because of any animosity from family members but to try and remain objective and not to get drawn into discussions about father without him being present to defend any allegations made about his character (SCW, 2018). Parrot (2014), highlights that social work practice must be ethically sensitive. That address issues amongst others of inequality and oppression. I was aware that by being seen to agree with any of their comments I could be accused of not being impartial and not treating 1’s father with respect and equality. I was very conscious of this not to happen as it could be felt that I was seemingly siding with maternal family and this could also compromise the court process. Despite this I felt that I was able to bring back the focus of the meeting to 1 discussing what her needs were and how best they can be supported. I felt that I was able to discuss a sensitive topic in an appropriate manner and giving mother an opportunity to speak about how these allegations have affected her. I feel that this meeting had a positive outcome, school were more aware of the nature of the allegations made and are able to give 1 nurturing support as and when she requires it. Mother was also able to notify school that 1 was due to have supervised contact with her father, the first after many months so that they are able to document any change in her emotional wellbeing and offer support. 

Word count: 1424

Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes. I knew we would be discussing my child’s Care Plan

	How well prepared do you think, the social worker was for his or her meeting with you?


	I don’t think (S/W) could have prepared any more than she did

	  How has the social worker listened to you and respected your views and wishes?


	I feel (S/W) always listens to me

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes. I believe (S/W) is down to earth and realistic.


	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	No


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This study will critically reflect upon an intervention and assessment that was completed in the interests of safeguarding a child who was unborn at the time of initial contact (referred to as 1). Parents at the time were in a relationship and mother was awaiting sentencing. Concerns were in regards to the risk mother posed to her child following his birth, father’s ability to care for his child and also protect him from his mother. Brown and Ward (2012) describe many factors that might lead children to be mistreated, specifically substance misuse, learning disability, mental health and domestic abuse. These factors may place a child at greater risk of harmful behaviour and neglect, it is however acknowledged that not all parents that have these precipitating circumstances place their children at risk. The Local Authority conduced sixty pre -birth child protection conferences in 2016-2017 (Stats Wales, 2017). 

Maternal family were of white/welsh identity and resided in a rural part of the authority, described as deprived with restricted community resources and travel links. None were welsh speakers. Maternal family could be described as working class but none had been in paid employment for a number of years and both mother and maternal family members were in receipt of benefits. This appeared to be the norm and accepted living standard of the community. Paternal family were of English/Welsh ethnicity and identified themselves as Roma Gypsy Travellers who originated from England. English was their first and only language. Considering this, it was not felt that the ‘Active Offer’ of offering the same service to the families in Welsh was not applicable in this case (Social Care Wales, 2018). It is important when respecting a service users’ needs and rights is that social workers within Wales implement the use of the Welsh Language Act (1993) this demonstrates an example of where laws between England and Wales are different in social work. In coinciding with this Act, the Welsh Language is proposed to have equal status. (Williams, 2007).
Mother (referred to as 2) of 1 had significant involvement from the department for a number of years. 2 had four other children (referred to as 4, 5, 6 & 7) (by two different fathers) who were not in her care before she received her prison sentence. 2 had received a sixteen month sentence (of which she was to serve an eight month custodial sentence) for injuries she caused to her then youngest son who was seven months old at the time. The injuries caused by 2 were three fractures of her child’s leg. Prior to these injuries there were concerns in regards to 2’s parenting and the safety of her children in her care. 

2’s children had been exposed to domestic violence and demonstrated violence towards themselves resulting in injuries. This suggested a significant neglect of their need for boundaries, care and a safe environment to thrive in. Chaotic home conditions had been a concern over several years, highlighted by several different professionals visiting the children. This examples how professionals working together acknowledging how safeguarding is everyone’s concerns and agencies must work collaboratively together under the Children Act (2004) and the Working Together Guidance to ensure that information is shared effectively in order to protect children. Chaos in the home environment included exposure of the children to risky and dangerous activities that resulted in them sustaining physical injury that included burns and bruises. 2 also failed to seek medical attention on occasions when her children sustained injuries. Her children also suffered from poor general hygiene which suggests their physical care was neglected. Also the children’s poor dental health suggested they were not provided with appropriate diets and oral care. From social services records it was evident to me that 2 has failed to engage with the department and other agencies not only to improve her parenting skills but to improve the emotional and developmental outcomes for her children. 
7 was removed from the care of his mother following a Child Protection medical where he was found to have 3 non accidental leg fractures (2 to the right leg and 1 to left). Medical evidence found that these injuries were caused by a person using considerable force of twisting and pulling. At the time of this event, 7 was 7 months old and non-mobile. 4 and 5 were already living with maternal grandparents so when 7’s injuries were uncovered the authority issued care proceedings in respect of 7 and both 4 and 5 were included. 6 was at this point was already living with his father following him exercising his parental rights and was in the process of applying for a Child Arrangement Order. A Child Arrangement Order is a court order which sets out details of who is responsible for the care of a child (Brayne & Carr, 2013).
From learning of mother’s past difficulties and historical involvement with social services which resulted in the removal of her children from her care, I was aware that at the very least initial engagement from mother would be hostile and un co-operative. However I remained non-judgmental about her past difficulties. Although this would undoubtedly be a factor in the decision making in regards to the welfare of 1, by using a person centred approach I planned to ensure her wishes and feelings were listened to and respected. An effective application of person-centred theory to practice is the ability to separate the person from their behaviour. This does not mean that we have to accept what people do. We can be clear that certain types of behaviour that have a harmful effect upon others, is unacceptable. However the key point from the theory is that a person does not become bad because they have done bad things (Grey & Webb, 2009).
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[image: image8]1’s father (referred to as 3) was also known to social services from a previous relationship. 3 had a six year old son (referred to as 8) from this relationship who was cared for by his mother under the auspices of a Residence Order granted in 2012. At the time 3 and his partner failed to prioritise the needs of their child over that of their own and there were concerns about domestic abuse and mental health difficulties in relation to both parents. Following the granting of the Residence Order there had not been any involvement from the Local Authority for a number of years.
Following a referral made by 2’s children’s social worker of the pregnancy the case was allocated to myself. 2 was approximately sixteen weeks pregnant at the time and understood that should she receive a custodial sentence for the injuries inflicted on her son, then she would give birth whilst incarcerated. I was requested to complete an child and young persons (CYPS) assessment (Social Services & Wellbeing Act, 2014) and given the risks that 2 posed to her unborn child, and the reasons for her impending sentencing, I concluded that this case progress to a strategy discussion with the Police in line with the All Wales Child Protection Procedures (Welsh Government (WG), 2008) to initiate child protection procedures. During this assessment I was fortunate enough to work alongside 2’s elder children’s social worker, who was able to give me a chronology, feedback and informal consultations about their circumstances. It was evident to me that 2’s parenting difficulties were entrenched that I would she would need to demonstrate a significant change in her circumstances in considering her ability to care for her child. Care proceedings for 2’s three children (4, 5 & 7) had recently concluded so I was also able to have sight of the assessments completed during this process and the final judgement. It was in my professional opinion that these documents were a valuable and valid source of evidence given the short lapse in time from proceedings ending and 2 becoming pregnant again. It was also evident that that time there was no change and no prospect of change in mother’s ability to care. 

Following the recommendation in my assessment a strategy discussion was undertaken with the Police in line with the All Wales Child Protection Procedures (AWCPP, 2008). The Local Authority then had a duty to conduct Section 47 as stated in the Children Act (1989) (Brayne & Carr, 2013). I had only met with 2 once during this time as she had avoided any telephone calls and letters sent to her property asking her to contact the department. 2 stated that she wished to care for her child following the birth and at the time did not believe that she would receive a custodial sentence. 2 accepted the Local Authority’s concerns but felt that her situation had now changed given that she was in a new relationship. During this time I felt that 2 showed little insight into the affects her parenting had on her children and denied causing the injuries to 7. I was mindful that 2 had a history of non-engagement with social services and partner agencies and a likelihood that she was not going to engage with me and have a poor opinion of me as ‘interfering in her life’. I acknowledged that the department’s intervention could be considered to be interfering with her right to a private life (Human Rights Act, 1998). However primary legislation (The CA, 1989 & 2004) would overrule this. I also took into account 2’s wishes and feelings and although initially hostile towards me I was able to record her personal outcomes. This was done by asking her what she wanted to happen, what she wished for her and her child in the future and how she felt she was able to achieve this. I felt that this was something that had not been asked of her before and was a positive conversation between us. In 2’s previous pregnancies she had also dis-engaged from health services in-particular midwifery, this was also significant due to 2 only having one kidney. I was able to speak to 2’s midwife to ascertain if she had engaged in appointments. This demonstrates an example of when the law contradicts the Data Protection Act 1989 & GDPR 2018 which prohibits the sharing of personal information, again child protection concerns overrule this. I also ensured that information was recorded in a timely manner to ensure accuracy. Inquiries into the deaths of Maria Colwell and Victoria Climbie highlighted that clear case recording and sharing of information between agencies are a necessity in safeguarding children and that prevention depends on collaboration (Laming, 2003). Due to the high risk that 2 presented I ensured that health professions were kept up to date with my involvement and information was clear and concise. Shortly after 2 received a sixteen month sentence for the injuries she caused to her son. She was to serve half of her sentence in prison. 1 was due to be born in January and 2 was not eligible for release until April.

An Initial Child Protection Conference was convened following the completion of Section 47 enquiries and a unanimous decision was made to place 1’s name on the Child Protection register following his birth. Upon reflection I was confident in my reasons for justifying registration which were corroborated by the other professionals in attendance via a professional discussion and analysis of the case. These reasons had been discussed during supervision where we had considered managing risk and protective/negative factors within the family dynamics of both parents.
Following 2’s sentencing 3 came forward to state that he was no longer in a relationship with 2 and that he wished to care for his son following the birth. 3 had learning difficulties and a diagnosis in adolescence of Attention Deficit Hyperactivity Disorder (ADHD). 3 was also of Roma Gypsy descent whereby the emphasis on formal education was not prioritised during his formative years.  Brown & Ward (2012) highlight that parents with learning disabilities can struggle to learn and retain the skills necessary to care for their children. Although 3 struggled with his reading and writing, I felt that this was caused by environmental rather than organic factors. I did not feel that 3 needed a further assessment of his needs by the form of a specialist PAM’s assessment, however I did use visual ideas from the handbook in order to gage his understanding further into my assessment. The PAMS assessment enables social workers to evidence how a family functions and the quality of parenting skills taking into account parents who have a learning difficulty/disability. The tool gives the assessor techniques which they should use when they are working with parents and families with a learning need. I remained mindful of the power imbalance between myself and 3 and wanted him to feel assured that his views were valued and considered during my intervention (Beckett & Maynard, 2012 SCW, 2018). I also ensured that at any point he understood what was happening and offered to read him any reports – which he accepted, using a person centered approach, enabling him to question and challenge any parts he did not understand or disagreed with (Koprowska, 2010). This is also in line with Social Care Wales (2018), Codes of Professional Practices’ active participation, recognising the individual’s right to be involved in decisions made about themselves.

I was also mindful as 3’s family was from a travelling heritage they were very wary of statutory involvement and the interference into their family life which was very private to people outside of their culture (Community Care, 2010). Brayne & Carr (2013) highlights that Article 8 of the Human Rights Act 1998 provides the right for individuals to have a private family life. I was conscious and culturally sensitive to the fact that paternal family maybe feeling that this was being breached but I recognised that this was not an absolute right which can be overruled when considering the welfare of the child in accordance with the Children Act (1989) (Brayne & Preston-Shoot, 2009). 
Due the concerns that were evident to me around parent’s relationship which I felt was still ongoing, their lack of clarity about this and also 3’s ability to cope as a single parent when he had never parented his elder son, relying heavily on his mother, I felt that the case needed to progress to a legal planning meeting. At the meeting myself, team manager and principal officer met with our legal representatives for advice. A decision was made that threshold had been met in order to enter to Public Law Outline (PLO) process. Another meeting was then convened with 2 & 3 (separately) with their legal representative to advise of the departments concerns. In this meeting parents were advised that a pre-birth assessment would be undertaken to determine whether the risks could be managed without the Local Authority initiating care proceedings. 
2 initially sought to care for the child following the birth. However due to the risk that 2 posed to her child, she was informed that the L.A would not support her application given that any mother and baby unit within a prison environment is not supervised 24/7. Even though 2 had caused injury to her youngest son and the reason why she was in prison I still found this emotive and empathised that 2 would give birth and then have to be separated from her child soon after. I recognised that empathy is key in social work practice but can also be hard to achieve when there are safeguarding concerns (Gerdes and Segal, 2011) This also highlighted to me the power imbalance between myself acting on behalf of the L.A and 2. The situation also impacted on my personal values and beliefs being a mother of a young children myself and had to ensure that these feelings did not influence my judgement in any way, recognising I must have clarity in my decision making as highlighted in the Social Care Wales Codes of Professional Practice (2018).

The pre-birth assessment commenced with me making several visits to 2 in prison. As 2 had already been through the process of having 3 of her children removed from her care and blamed the Local Authority. She was aware of the process and had an air of arrogance about her, showing little insight into her previous failings as a parent, which on times I found intimidating. Even though I was very familiar with the case, having access to all previous documentation and felt confident during my visits with 2, upon reflection I feel that I could have been more prepared and structured my initial sessions with her. This would have allowed me to be better focused on specific areas, which would have enabled me to be more persistent on pertinent matters and prevent 2 from concentrating on what she perceived the previous failings of the department. However after giving 2 the opportunity to vent her feelings and empathising with her situation, the relationship between us did ease and 2 did begin to engage more positively throughout the duration of the assessment. From this I was able to understand that employing these techniques will support me in engaging with services users that are hostile (Clark, 2012).  I also found it difficult to work in a person-centered approach with 2 on times as she took no responsibility of her actions in regards to her parenting and the injuries she caused to her son, stating that her past did not determine who she was now. However it angered me that she failed to recognise that her actions had very much determined the lives of her children, who were now being cared for by other family members. There was also no possibility of them being rehabilitated back into her care. 3 had no insight into how her actions would affect in particular her then youngest child who had serious injuries inflicted on him by her and the impact this would have on him when he is older if this is shared with him. I was conscious of my mixed feelings towards 2 and mindful of how this could impact on my approach and behaviour. Forrester et al., (2012) recognises that how a professional responds to hostility can impact on resistance levels with service users. 

Interviews with 3 were much easier as he appeared to accept the Local Authorities concerns, feeling that he was more than capable of looking after his child on his own and very much wanted to work with the department to make this happen. I was mindful of 3’s difficulties and my need to adapt my language to suit his needs. I spent a considerable amount of time ensuring that he understood the process and the seriousness of our concerns, to which he stated that he did. He was also supported by his mother on occasions. However I remained cautious of his openness and his acceptance of the situation as he simply appeared to agree with what was suggested to him without any objection. 3 remained in denial of a relationship with 2, which in my professional judgement I was suspicious of. This was also supported by information received from the prison in regards to telephone calls between the 2 and 3 which very much suggested that they were in a relationship. 

Working with a person centered approach, together 3 and I looked at what support he could access before and after baby was born to enable him to learn skills to enable him to care for his son. We discussed parenting groups in particular a father’s group and one to one sessions with the health visitor around child development and child safety.

The pre-birth assessment was completed by myself with a recommendation when 1 was born for 3 to exercise his parental responsibility and return home from hospital with his child on the strict provision that he resides with his mother (who was deemed as a protective factor based on the strength based theory approach and who was also being assessed as an alternative carer). I felt that at the time 3 did not pose a risk to his child. 2 would still be in prison and not due for release some four months later when a parenting assessment would then be completed. 3 would also be living with his mother who would assist him in the care of his child. 
However following 1’s birth, a court listing was convened the following day, the Children’s Guardian did not feel that 3 was able to care for his son without the support of his mother and the risks around the relationship between 2 and 3 met threshold for the court to grant an Interim Care Order (ICO). This would give the Local Authority shared parental responsibility with parents and the child would then become ‘Looked After’ (Brayne & Carr, 2013).  1 was to be placed with paternal grandmother whilst a parenting assessment was completed on 3. The Guardian made no request for 3 to move out of his mother’s property. I also made no objection to this as it was felt that grandmother was able to safeguard the child showing a clear understanding of the risk posed. Upon reflection I think that in my naivety I felt that 3 was not a direct risk to his child and did not consider the holistic factors which may have impacted on 1 should the Local Authority not have shared parental responsibility at the time.

A parenting assessment carried out by myself of 3 commenced and a timetable of sessions and what would be covered in these sessions was given to 3 and his solicitor. This confirmed that all areas of the assessment would be covered in a timely manner to ensure that there was no delay within the child’s timeframe. I was also mindful that this would be my first parenting assessment that would be use in the court forum and wanted to ensure that I gave myself enough time to complete it to the best of my ability. 
3 missed many of the timetabled sessions with little or no communication as to why. I was usually left to contact him and reschedule giving him the maximum opportunity to engage, however this fell short which I found frustrating. Using a person centred approach I arranged visits at the family home due to the isolated location in a rural part of the authority where transport links are limited and also offered to provide funding for transport. I also balanced this with giving 3 the opportunity to demonstrate his willingness to engage by arranging some sessions away from the property. However, his lack of commitment to the assessment process evidenced his inability to put his child’s needs over that of his own. 
Disclosures as part of the PLO process also revealed that 3 had suffered with significant mental health issues and made an attempt on his own life in the past. This was also compounded by heavy cannabis use that was discovered during drug and alcohol testing ordered via the court process by the Children’s Guardian. Transcripts from prison telephone calls between 2 and 3 also evidenced that they were both still in a relationship together. Using my professional judgement, I felt that it was very clear that both 2 and 3 were disguising compliance (NCPCC, 2014) by attempting to portray co-operation and avoid suspicion between themselves and the department when in fact they were attempting to deceive.

Within the main body of my parenting assessment I was able to demonstrate and evidence that 3 was unable to meet 1’s basic needs 24/7 over a sustained period of time as the child grows. This was also compounded by other risk factors such as his mental health, substance misuse and ongoing relationship with 2. I felt that should 3 be the sole carer of 1 the likelihood of the child being exposed to risky behaviours through neglectful parenting, drug use, mental health and unsupervised contact with 2 was significant. 

Social workers are accountable for decisions they make and are require to give justification and explanation for their actions (Shardlow, 1995; Brayne & Preston-Shoot, 2009). This accountability can be open to scrutiny in particular through the legal process.

In my analytical conclusion of my parenting assessment I felt that it was necessary to recommended that under the options available to the court that 3 should not be the main carer for 1. As 1 had been placed with paternal grandmother since birth under an ICO and that paternal grandmother had a positive unified assessment to care, my proposal to the court was that he remained in her care under a Special Guardianship Order (SGO).

Positively the judge agreed with my recommendations. Despite this being the best outcome for 1 by that he was able to remain within his birth family and have a meaningful relationship with both his parents, it saddened me that for the child they would not grow up in the care of either parent. Although I do not doubt that he would be loved and cared for by his paternal grandmother I worry about how he will process the reasons why he is not with them and how this will affect his emotional wellbeing as he develops. However I remained aware that the purpose of the assessment and intervention was to ensure that the safety and wellbeing of 1 was of paramount concern, thus overriding the needs and wishes of the parents to care. I concluded that this was the best possible outcome for 1, 2 and 3.

Upon reflection I feel that this was a complex case with a number of factors that needed to be considered. I was advantaged by the fact that there had been previous involvement from the local authority in respect of 2 and 3’s children. Care proceedings in relation to 2’s children had only concluded the year before, so partial information remained relevant which was of great benefit to me. This case gave me a good introduction into the legal process within child protection. I enjoyed working to timescales which I felt enabled me to structure my work and time management but it has also highlighted that I need to make allowances as parents may not always abide by set timetables. I hope through further experience I will become more confident in person centered approaches during my assessments but in the meantime, prepare my assessment sessions in advance until I feel more confident. Word count: 4400.
Section 5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Safeguarding and protection are an important part of social work. Promoting the welfare of adults and children who may be at risk of harm is often complex and rarely straightforward (Chisnell & Kelly 2016). 

Prior to the introduction of the Social Services and Well-Being (Wales) Act (SSWBA) 2014 there was no legislative framework for the protection of vulnerable adults. Safeguarding in respect of children and adults appeared to be isolated from one another (WG, 2015). The outline of the Act provides a legislative framework for safeguarding ‘people’ collectively, making safeguarding everyone’s responsibility (WG, 2016b). The law allows for adult protection and support orders to be applied for to properly investigate if there is a risk of abuse against an adult (Chisnell&Kelly, 2016).
A clear distinction in this Act between children and adults is in regards to the Mental Capacity Act 2005, is the framework for best interest decision making in supporting individuals with capacity and their right to make unwise decisions. However in the case of a child if considered to be at risk then Child Protection Procedures must be initiated and followed (Brown, et al, 2010). 

In 2002 the Welsh Government document ‘In Safe Hands’ highlighted the need for multi-agency policies and procedures in order to support and protect vulnerable adults from abuse. This resulted in The Wales Interim Policy and Procedures for the Prevention of Vulnerable Adults (2013) which provided guidance in regards to the protection of vulnerable adults. This provision was then included in the SSWBA (2014).

This guidance states that Local Authorities and their safeguarding boards have a responsibility to work in partnership with statutory, voluntary and independent agencies and to co-ordinate the necessary procedures to prevent, identify and respond to the abuse of vulnerable adults. This also places responsibility on Local Health Boards and the Police.

The SSWBA (2014) highlights five recognised areas of abuse as being, physical abuse, sexual abuse, financial abuse, emotional abuse and neglect. As discussed due to adults having capacity as summarised in the Mental Capacity Act 2005 it can be harder to prove if an adult is or is at risk of suffering abuse. Physical abuse can be described as hitting, pushing, rough handling and the occurrence of unexplained falls or injuries (Mantell & Scragg, 2011).

Sexual abuse can be defined as sexual activity without consent, attempted rape or being coerced into watching pornographic material (Mantell & Scragg, 2011).

Financial abuse is defined as theft, fraud including the misuse of property and possessions. Indicators of this is the unexplained withdrawal of monies and missing possessions (Brown, 2007)).

Emotional abuse is the humiliation, ridicule and name calling of an individual. It can also be in the form of threats of punishment and withdrawal of services (Greenfields, 2011).

Neglect is in the form of a failure to provide adequate medical/medication or care needs and includes neglectful living conditions (Mantel & Scragg, 2011).

Following identifying or suspecting abuse a referral is made to the Local Authority or one of its partner agencies. A decision is then made whether or not to proceed to a strategy discussion or meeting. This is to establish whether further enquiries need be undertaken and a protection plan may be put in place. Further steps are then in place to revaluate the information and review the plan if needed.
Word count: 550
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



There are substantial differences between legislative frameworks in safeguarding adults and children. One of the key distinctions it that up until the introduction of SSWBA 2014 there were no laws which specifically addressed adult safeguarding and practice was organised around policy guidance (Chisnell & Kelly 2016).

The Children Act 1989 was introduced following a number of enquiries into childhood deaths and social services failure and a need to provide a legal statement for the importance of children’s rights (Brayne & Carr 2013). The Act provided a clear identification of child protection within the law, whereas no such Act existed in the safeguarding of adults. It is well recognised that adult abuse has not attained the same awareness within society as child abuse and has been somewhat behind in developments in policy (Chisnell & Kelly 2016).

Although the Children Act (1989) outlined statutory guidance in regards to investigate concerns of abuse with children there was no such legislation in regards to adults until 2014 and the introduction of SSWBA 2014. This then placed a duty on Local Authorities to investigate concerns around the safeguarding of adults, making one piece of legislation that made children and adult safeguarding everybody’s responsibility.

Within the Act there are key differences stating how threshold of safeguarding is reached. A child who is deemed at risk, compulsory intervention is initiated whether or not consent is provided. However The Gillick competency and Fraser guidelines help practitioners to balance the need to listen to children’s wishes with the responsibility to keep them safe (NSPCC, 2018). In respect of safeguarding adults, even if threshold is met this is not the case and if the adult is deemed to have capacity, is able to make the decision whether to engage or not. The Mental Capacity Act (2005) supports people with capacity to make unwise decisions recognising that it is their valid principal of choice and autonomy to do so. It is only where an adult who is assessed as lacking capacity to make a decision themselves can this right be overruled.

Article 8 of the European Convention of Human Rights (ECHR) states that everybody has the right to a private family life. This is upheld if the adult is deemed to have capacity however this is overridden in the case of child protection. 

To conclude safeguarding adults can be significantly more difficult than the protection of children. Brown (2007) highlights that there is little in the way done to address adult protection by means of ‘keep safe work’ to raise awareness and develop their protective skills. This work is routinely undertaken with children and could be developed further with adults.

Word count: 439

Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


During my second year of social work practice I have undertaken valuable pieces of work that have enabled me to grow and develop as a social work practitioner. Using Gibbs’ cycle of reflection cited in Johns (1994) will enable me to reflect as a practitioner over the past year.

Having the ability to be able to critically reflect on ones practice during this time has been an important tool in looking back at what has occurred through interventions, what I have learnt and what if anything I would do differently (Moon, 1999). If left unchecked practices can become oppressive rather than empowering (Bruce, 2013).

Section 2 of this portfolio I highlighted difficulties that I had experienced in my first years of practice which was compounded by a lack of professional knowledge and my professional confidence. I feel that during my second year of practice I have grown significantly both personally and professionally in both these areas.

Discussing cases with work colleagues on an informal basis has been highly beneficial to me and has highlighted to me that critical reflection is very much a part of daily social work and should come naturally, whether it is coming back to the office from a visit or chairing a particularly difficult core group, sharing your experiences is imperative. It is wildly recognised that critical reflection in social work is essential in the learning process which looks at promoting and enhancing development (Jarvis, 2010). The importance of formal supervision with my line manager cannot be underestimated and I feel is of great benefit to me. It enables me to talk about cases, in particular what direction I feel it is going. Supervision is a tool whereby I can have in depth discussions about my professional judgements on cases and the opportunity to discuss difficulties I am facing, allowing me to develop professional competence and development (Bruce, 2013, Aveyard, et.al, 2011)

During my first years as a newly qualified social worker my knowledge of the court process was very limited. I had gained experience from attending court with colleagues, however it was only when my own case progressed into the court arena that I began to understand how law and policy relate to my area of child and family social work. However at first I found this very overwhelming.

I admit to feeling extremely anxious and stressed about assessments that needed to be written and worried about timescales in which to complete them in. I was also concerned about the quality of my assessments and if they would be of a sufficient standard for the court arena. In light of this I ensured that I set myself a timetable of when assessments and plans needed to be completed and tried to set aside time at the office to write up reports and assessments. Reading other social work assessments and reports on similar cases was also of real benefit to me at the time. By nature of working in a busy office, when I felt particularly overwhelmed I requested to work from home so I was able to dedicate myself fully without any interruptions.

However over time, my confidence and the requirements of me has had a significant shift and although I do occasionally get overwhelmed about assessments and deadlines, my time management and assurance in my ability to do what is required, no longer causes me to panic and question my ability. I have received positive feedback from my team manager and principal officer about the quality of my work which demonstrates a clear analyses and understanding in my professional decision making.

I have taken opportunities afforded to me to attend good quality training, specifically interested in neglect/trauma and how these adverse childhood experiences effect not only children but how they need to be considered when assessing parents who themselves have suffered negative parenting. 

I feel that I have always had sound communication skills with others due to an advantage of being a support worker in social services before I qualified. I feel that I remain non-judgmental even in the toughest of circumstances and that I ensure that everyone is treated with respect (SCW, 2018). I think that this has been reflected throughout my work with families in enabling them to achieve positive outcomes. I enjoy undertaking direct work with children and my ‘tools’ in undertaking this work continues to grow which is enhanced in the main by work colleagues who are happy to share their knowledge and experiences. I have also had the opportunity to attend a well - established training course ‘direct work with children’. Direct work with children can be a series of trial and error (Race & O’Keefe, 2017). Experience of this it has given me knowledge to engage purposefully in direct work with children and understanding that the child has the ability to exercise their participation rights fully.

I feel very fortunate that after an initial unsettling start I have been able to start my social work career with a nurturing and experienced team which has inevitably shaped me as the social worker I am today.

In regards to transitioning to become an experienced social worker, it is hoped that I will have the opportunity to progressively manage more complex cases and also any training opportunities that would be of benefit.

Word count: 880

Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
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	2
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Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I can confirm that I have viewed the work of Social Worker Suzanne Twigg during the period in which she has been consolidating her practice.  As the Team Manager I am responsible for the supervision of Suzanne.  I can therefore confirm that Suzanne has undertaken appropriate learning in relation to her development during this time.  Suzanne is a very enthusiastic and capable practitioner who continually seeks to improve and reflect on her practice and welcomes new opportunities in the form of cases and training opportunities to do this.  Over the course of her career I have seen Suzanne develop in her confidence and produce work to a very high standard.  Suzanne takes pride in her work, her role as a social worker and being part of the Dyffryn Team.  
Suzanne has a wide ranging level of knowledge and skills base that she uses in her role as a child care social worker, which are demonstrated throughout her work.  Suzanne has a good core value base and ensures that she works with families in a non-judgemental way and is also an advocate for the children and families that she works with.  

I feel that Suzanne is a very reflective practitioner and this is evident from her portfolio that has been submitted.  Suzanne in her career to date has already established a wide range of experience within children’s services and has successfully worked with a variety of complex issues and cases.  

I can also confirm that the commentary referred to within the portfolio is the learners own work and is based on her current practice.  

I am completely satisfied that Suzanne has achieved an appropriate level of professional competence and has met the learning outcomes as set out in the Requirements for the Consolidation Programme.  Suzanne is a very respected practitioner within her field.  Suzanne’s work is complimented on by other professionals for example partner agencies, the IRO team and by Senior Management.  

I am of the view that Suzanne will continue to grow and develop her skills as a practitioner and I am confident that Suzanne will continue to thrive in her chosen profession.  

Victoria Smith

Principal Officer
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· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _Victoria Smith _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ V. Smith_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _11th October 2018 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Suzanne Twigg

	Name of Team/Agency 
	Neath Port Talbot County Borough Council

	Name of Mentor 
	Victoria Smith

	Name of Line Manager 
	Victoria Smith


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. . (Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:…S.Twigg…………………….. Print Name:……Suzanne Twigg…………………… Date:…11.10..2018……. 

(Learner)

Signed:…V.Smith…………………….. Print Name:……Victoria Smith…………………….Date: 11.10.2018……. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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