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Background
As a Physical and Health Education teacher, this field of teaching presents unique opportunities and challenges that set it apart from traditional classroom teaching. When reflecting on my own interests for this study, I naturally encountered various challenges that I face daily, such as limited time and space, students being pulled from PHE to complete other tasks, and the gym not being seen as a classroom. It is well known that education systems today have high value on test scores and the “core courses” like English and Mathematics. While many argue for, and know, the value that other courses like the arts, humanities, and Physical Education (PE) bring to the holistic upbringing and health of children, these domains are frequently, if not always, undervalued and given less importance.
[bookmark: _Int_GuZca8VS]In the recent decade, British Columbia (BC) has updated the provincial school curriculum to what is known as the “new curriculum.” Changes in the curriculum were necessary to prepare today’s students for the rapidly changing world, where communication and information are instant (Province of British Columbia, 2024). While the new curriculum still maintains a focus on literacy and numeracy, it aims for a more holistic development of citizens with emphasis on critical thinking, communication, and personal and social responsibility (Province of British Columbia, 2024). Among the changes, the Physical Education curriculum has been combined with the Health curriculum to form Physical and Health Education (PHE) as one course that is required from kindergarten to grade 10 and offered as PHE electives for grades 11 and 12 such as Active Living, Outdoor Education, and Strength and Conditioning. 
The BC Curriculum highlights several points about the importance of PHE and the connections between physical, mental, and social health as well as the benefits for society by equipping students with the knowledge and understanding of PHE concepts and skills. The rationale continues to say that “The importance of personal well-being, where students develop healthy habits, is clearly identified as one of the principles of British Columbia’s educational transformation. This establishes PHE as essential to a complete education for BC students” (Province of British Columbia, 2024). In contemplating my own research and my own experiences as a PHE teacher, these statements and observations leave many unanswered questions. If people know PHE is important, why is it undervalued in schools? Why does PHE take a back seat to literacy and numeracy? What perspectives do people have about PHE? What do teachers, students, and administrators in my school think about PHE in the school curriculum?
Aims and Objectives
[bookmark: _Int_wxmHpNPL][bookmark: _Int_9ZhPKiV1][bookmark: _Int_cHOkOUJa]The aim of this study is to explore the attitudes and perspectives of teachers, students, and administrators on the importance of Physical Education. This study will take place at Deer Lake School in Burnaby, BC where I am a fifth year PHE teacher for kindergarten through grade 7 and teach Active Living for grades 11 and 12. The study's objectives are to understand how people view Physical and Health Education in the school curriculum and why the attitudes and perspectives of PHE are the way they are. The current research question is: What are the attitudes and perspectives of teachers, administrators, and students on Physical Education? It is relevant to note that PHE and PE are often used interchangeably, however, PE is more common and may be used more frequently in speech and writing for ease of use.
Literature Review
Literature and studies in the field have explored perspectives on PE of stakeholders like teachers, students, governments, and society in general. While there is a broad range of findings and discussion topics, there are a few prominent themes and ideas that repeat in the literature such as contributions of PE to physical activity and health promotion, a recent emphasis on social responsibility and mental health, and the perceived importance of PE compared to other subject areas. The following review will look at the most common themes from the literature regarding the perspectives and attitudes towards PE from governing bodies and general society, teachers, and pupils.
Governing Bodies and Societal Views
[bookmark: _Int_NAaO1hnj]There are various governing bodies, organizations, and academia in regions across the globe that are responsible for curriculum, policy change, and general health information and promotion. For example, in Canada, professional organizations such as Physical and Health Education Canada and Sport for Life Canada serve teachers and coaches across the country as information and resource hubs (Fletcher et al., 2018). Organizations such as these often contribute to societal views on Physical and Health Education in terms of its relevance, importance, and purpose. However, PE has always struggled to claim its educational value (Green, 2019). The longest standing claims of PE benefits and purpose as a subject have been personal and social development and health promotion (Green, 2019). Additionally, politics and media have a particular influence on perspectives towards PE. Political agendas and media frenzies often dictate provisions in education and, in turn, have influence on time allotment and resources that go to PE departments (Luke at al., 2019). For example, media stories about math scores can quickly introduce more time allocation for numeracy – at the expense of PE (Luke et al., 2019). 
Recent changes in Canadian curriculum are seeing “key learning outcomes addressing identity, equity, engagement, and well-being" (Fletcher et al., 2018, p. 135). Globally, there has been an increasing focus on emotional and mental health and the idea that PE can contribute to improving public health in these areas in addition to physical fitness (Luke et al., 2019). Policies in the UK, that have intentions of increasing physical activity for young people, maintain the view that PESS (Physical Education and School Sport) has a significant role in promoting their initiatives (Bailey et al., 2009). It is recognized that PESS contributes to children’s development of social skills, respect for and knowledge of the human body, increases self-esteem and confidence, and enhances academic achievement (Bailey et al., 2009). Regardless of the claims of PE contributions in education, in general, PE is assumed to be the vehicle for promoting lifelong participation in physical activity (Green, 2019).
Teacher Perspectives
Teachers are at the heart of education and their perspectives hold high value in understanding issues in PE. While many teachers see the benefits of PE, they do not necessarily agree that it shares the same importance as other classes, especially numeracy and literacy. Teachers have reported that perceived purposes of PE include social and emotional skills, learning to cooperate with others, fun and enjoyment, learning sport skills, and promotion of health and fitness (Ni Chroinin et al., 2020). However, teachers report that the low status of PE and lack of resources and time are barriers to teaching physical education effectively (Ni Chroinin et al., 2020). Lawson (2018) writes that teachers have social status in their schools depending upon their subject area where core subjects have higher status compared to other areas due to their high praise for meeting education goals. Furthermore, everyone knows that certain roles are seen as less important, and these teachers have lower status, which leads to predictable inequities for PE teachers such as disparity in schedules, time allotment, class sizes, and workloads (Lawson, 2018). When PE is not a central mission in schools, PE teachers feel marginalized and undervalued (Lawson, 2018).
[bookmark: _Int_uz3X66ZY]In many schools, generalist classroom teachers are responsible for PE teaching and tend to have little time, knowledge, and confidence in this area which makes it challenging to effectively deliver PE classes (Fletcher et al., 2018). It is also evident that many schools do not consider PE specialists as essential for their program (Lawson, 2018). In Canada, only some provinces use PE specialists and have adequate time allotted for PHE classes (Fletcher et al., 2018). These barriers in PE programs and teaching appear to be the main issues across the literature and in many countries. When classroom teachers, instead of PE specialists, are the ones in charge of PE programs, “PE’s sub-optimal status is reinforced” (Lawson, 2018, p. 55).
Senior leaders in schools are another group worth considering. While very few studies have been done that include principals and administrators, four studies looked at principals’ views on how PE can be supported and funded (Ni Chroinin et al., 2020). Solutions point to a need for a shift in the importance of PE in the curriculum and, in its current state as a school subject, many barriers related to resources, time, and personnel are persistent (Ni Chroinin et al., 2020). Given the strong influence principals have on the goals and practices in schools, more attention needs to be given to this group of stakeholders (Ni Chroinin et al., 2020).
Student Perspectives
[bookmark: _Int_cgfoYaDP]Recognizing how students form attitudes towards PE, understanding these attitudes, and promoting good attitudes creates a more valuable PE experience for students and encourages active lifestyles (Dismore & Bailey, 2010). Additionally, students’ perceptions and attitudes towards PE are highly correlated to their views of their PE teacher. It is suggested that studying student perceptions and expectations of the personalities, competencies, and skills of their PE teachers may improve quality of education and participation (Zalech, 2021). In their study of student perceptions of PE teachers, Zalech (2018) points out several characteristics of PE teachers that contribute to positive attitudes of students towards PE class, including: good communication skills, cooperating with students, openness, competency with content, attractive lessons, positivity, and interpersonal skills. These characteristics can be crucial in shaping students’ attitudes towards PE and encouraging engagement, motivation, and appropriate behaviours (Zalech, 2018). 
[bookmark: _Int_0qHjhRrr]In their study of perspectives of active and inactive pupils, Martins et al. (2018) found that physically active students considered PE just as important as other subjects, especially when they had positive experiences with physical activity in the past and enjoyed the lesson content in PE. Students that were inactive were found to have a negative attitude towards PE for reasons such as bad experiences in early years, PE is seen as too competitive, or they did not like changing into and out of PE clothes. Domville et al. (2019) found that children tend to have a more positive outlook towards PE when they are given some autonomy and a variety of activities beyond the traditional sport units. Additionally, students like PE when their teachers are involved in the activities, have a high competence of skills and concepts, are understanding and respectful, and can joke around (Domville et al., 2019). 
Many sources state that fun and enjoyment in PE are important for students. Dismore and Bailey (2010) found that fun is a high item on kids’ agendas for PE and that fun and games are preferred over traditional sports. They also found that students know that core subjects are seen as more important, but those subjects are boring compared to PE because being able to move and play games is much more enjoyable than sitting at a desk with a pen and paper (Dismore & Bailey, 2010). It was also discovered that students find specialist PE teachers and coaches can challenge them more effectively, know more about the content compared to generalist teachers, and prefer specialists teaching PE (Domville et al., 2019).
These student perspectives are important for educators to understand so that teachers can create positive environments in their PE classes. By studying perspectives of students, Martins et al. (2018) concluded that PE effectiveness can be increased by adopting a whole school approach that provides a variety of physical activity opportunities in different contexts of the school and that students benefit from PE teachers being the ones that lead these opportunities. As the school environment is a critical component in building student attitudes towards Physical and Health Education, the PE teacher should be the main role model for their department (Zalech, 2018). Teachers that are viewed as good role models for PE encourage a positive perception of PE from their students (Zalech, 2018).
Methodology
[bookmark: _Int_3SH6omkY]The nature of this research question calls for a qualitative case study. Cohen et al. (2013) describe case studies as a specific instance bound by a system. For this research, the study is bound by a singular school with specific individuals in a unique experience. That said, case studies can still enlighten new ideas and perspectives that relate to the general population in a topic area. This case study can be of benefit to physical educators in all sectors of education as learning about real people in real situations allows readers to understand the ideas being presented in more depth as lived experiences are being explored in a real-life context (Cohen et al., 2013). Additionally, Cohen et al. (2013) caution to avoid misrepresenting data by using journalism style writing, selective reporting, pomposity, and blandness where the researcher chooses to include only the findings where participants agree. 
In the world of research, studies can be quantitative, qualitative, or mixed methods. While each type of study has been considered, it has been determined that this study on attitudes and perspectives of physical education requires qualitative research. Hastie and Hay (2012), define qualitative research as a process of understanding and finding meaning, where the researcher does not manipulate variables in their study. “Qualitative researchers take a naturalistic approach to the subject matter because they focus on the ways in which people make sense of their experiences and the world in which they live” (Hastie & Hay, 2012, p. 80). To further justify the use of qualitative research, Hastie and Hay (2012) describe five characteristics of qualitative work that match this research proposal:
· Fieldwork – researchers spend extensive time in the location of the study (I am a teacher at the school)
· The researcher is the primary source of data collection (I will be conducting interviews with my colleagues and students)
· The use of ‘voice’ in writing to present findings in the voice of the researcher and the participants
· There is a continual analysis of data throughout the process rather than analyzing data at the end (literature review, findings, and themes will change and grow throughout the research process)
· Research is assessed by trustworthiness and logic in interpretations of findings
In an example of a qualitative case study, Davidson (2001) justifies these methodologies for researching boys’ experience of outdoor education in school. Davidson (2001) states that within the qualitative research process, techniques such as observations, interviews, and focus groups gather rich data from few participants. Davidson (2001) continues to argue that qualitative case studies are particularly suitable for questions that pertain to perspectives of people and allow the concepts to unfold as the research goes on. Hastie and Hay (2012) agree and add that “qualitative research is particularly useful when seeking to understand people’s beliefs, values, feelings and motivations” (p. 81). In my own study, as I look to explore what attitudes and perspectives are present in my school regarding physical education, the findings are currently unknown but are expected to unfold and develop throughout the research process. In finding meaning and the ‘why’ behind the perspectives, qualitative work is the clear option.
Methods
To explore and investigate the attitudes and perspectives of physical education in a school setting, interviews and focus groups will be conducted with students, teachers, and administrators. One-on-one interviews will be used with teachers and administrators while focus groups will be used with students. Ennis and Chen (2012) describe the purpose of the one-on-one interview to collect extensive information about the participant’s world view and beliefs about the topic at hand. Due to the nature of the interview as a primary data source, questions must be carefully, thoughtfully crafted by the researcher to allow for understanding and encourage the respondent to think reflectively (Ennis & Chen, 2012).
Focus groups bring together four to ten participants and naturally create a supportive environment for conversation regarding the research topic where questions are asked in a way that encourages participants to speak with each other to either form a group consensus or create debate among differing opinions (Ennis & Chen, 2012). Focus groups with students are appropriate for my study so that a supportive, safe environment can be made for all involved. For clarity and ease of use, focus groups will be limited to four to six participants. Interviewing children can present challenges for the researcher in different ways. Ennis and Chen (2012) point out that young children may not understand the research topic, may not have interest in answering questions, and may have trouble holding attention through the interview process. For these reasons, student focus groups will include older children from grade 5 and up.
For this study in a school setting as broad as this, it is important to choose participants from a range of backgrounds. The school accommodates 300 students from kindergarten to grade 12, staffs 45 faculty from varying areas of expertise, and has a handful of administrators with various roles. To gain insights across the broad spectrum of pupils, educators, and leaders, participants will be selected from different domains of the school. These domains include primary grades (K-3), intermediate grades (4-7), and high school (8-12). Two or three teachers from each area will be asked to participate in interviews, additionally, both vice principals and the principal will be asked to participate. From the adult groups, the goal is to have a mix of male and female participants, years of experience, and areas of teaching. There will also be two or three focus groups with students from older grades which may include grade 5, 7, 11 and 12, to cover a range of 9–18-year-olds. Again, the goal will be to include a mix of genders and backgrounds if possible. In his study, Davidson (2001) points out the importance of using participant profiles and pseudonyms as it is inevitable that each respondent will have their own story with its own complexities. I think a similar method is suitable for my study.
Data analysis for qualitative work such as this will involve transcribing interviews and coding the data to generate themes and organize findings, known as thematic analysis. To find themes, the researcher looks at prevalence or patterns across the data set (Braun & Clarke, 2006). It is important to note that quantity of key words is not the only way to determine themes but to also consider ideas that are relevant and important to the research question, regardless of the frequency in which they appear in the data set (Braun & Clarke, 2006). Staying close to the data by carefully transcribing and rereading transcripts helps to ensure the voices of the participants are heard over the voice of the researcher (Domville et al., 2019). Interview transcripts will be imported into NVIVO for qualitative data analysis. 
Lastly, ethical considerations are of the utmost importance when conducting research. When doing interviews, it is important to consider that some topics and questions may be sensitive to participants and the choice to opt out of a question, take a break, stop recording, exit the interview, or withdraw from the research entirely is always an available option. Once students and staff are asked and agree to participate in interviews, they will receive consent forms. Students’ parents/guardians will sign off on the agreement and adults will sign their own forms. It is important that participants know and agree to the following information:
· They have been fully informed of the research project
· They agree to have interview audio recorded and agree to be quoted by the researcher
· Participants will not be identified (pseudonyms will be used), and personal information will remain confidential
· All interviews and data will be protected by digital passwords
· They will not benefit financially from their participation
· All participants are free to withdraw from the research at any time and can decline to answer any questions
· Participants can ask to stop recording at any time
· Participants can choose to withdraw any or all data relating to them and will not be referenced in any current or future publications
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	Upload data to NVIVO

Organize findings, decipher themes

Data analysis

Further literature study

	Continue the writing process

Data analysis

Further literature study
	Finish the writing process

Final reviews and edits

Submit dissertation September 2025
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