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Introduction
This assignment aims to begin to explore the value of reflective practice, by drawing on personal experiences, linking them to theory and determining next steps for future practice. During this assignment, a critical incident will be discussed. A critical incident, in terms of education, can be defined as a significant event that prompts reflection and analysis (Richards and Farrell, 2010). The critical incident in this assignment refers to a child who is persistently fidgeting during a lesson input which ends in disruption and upset. 
The critical incident that has been chosen for this assignment takes place within a year 5 class (ages 9-10) which consists of 25 pupils who were all present for the day the incident took place. The class is almost evenly split between boys and girls with a mixture of abilities. There is one class teacher and no teaching assistants. The incident took place during the third day of teaching practice, during a maths lesson. The child that the critical incident revolves around will be named Child A throughout this assignment for the purpose of confidentiality. Child A is a mid to top-tier ability pupil, who sits with a mid-tier ability group whilst completing tasks.
In order to analyse the critical incident, Tripp’s (1993) critical incident methodology will be used. This methodology stems from the recognition that incidents happen throughout the whole day and not just whilst an observation is taking place (Tripp, 2011). In addition, it is important to take into consideration that critical incidents are produced by the way the observer interoperates the incident (Tripp, 2011), therefore the understanding of the situation may vary between observers. According to Tripp (2011), it is crucial that the observer completes a critical reflection and analysis so that a significant meaning can be linked to the critical incident. Through using Tripp’s (2011) method, practitioners will be able to develop a suitable approach to recognise, understand and explain their pedagogical approaches through the use of theory to support them.

Literature Review

Introduction 
The observed critical incident has identified crucial subjects that can be addressed and explored within the literature review. The review will concentrate on theoretical viewpoints in relation to how fidgeting affects the learning environment, along with strategies to support students who have fidgeting needs.
Overview of Fidgeting 
Through exploring a variety of literature, fidgeting can be summarised to be engaging with oneself or other objects through non-goal-related actions which are nonessential to a central ongoing task (Mehrabian & Friedman, 1986) (Perrykkad & Hohwy, 2020).On the other hand, some state that fidgeting is something that occurs alongside the main goal and have found that fidgeting can support productivity, rather than be a distraction (Karlesky & Isbister, 2016). The act of fidgeting can consist of many activities, such as bending paper (Mehrabian & Friedman, 1986) and playing with a ball (Camara et al., 2018).
Fidgeting can be a result of many factors, for example, individuals with attention deficit hyperactivity disorder (ADHD) (NHS, 2021), anxiety disorder (NHS, 2022), sensory processing disorder (NHS, 2023), boredom (Ricciardi et al., 2020) and many more. However, fidgeting can simply be a habit that has been developed at a young age and continued throughout a child’s education; studies have shown that habits developed at a young age are likely to continue to adulthood (Swartz et al., 2020).
The Impact of Fidgeting in Education
[bookmark: _Hlk149733880]Although a significant amount of people's daily lives are spent fidgeting, mind-wandering, or thinking about things unrelated to their current activity (Killingsworth and Gilbert, 2010) it can have a big impact within the classroom environment as these tendencies have been demonstrated to impair memory of learning material (Lindquist & McLean, 2011) (Szpunar et al., 2013). This is also supported by a study that found a positive correlation between fidgeting and a lack of concentration (Mehrabian and Friedman, 1986). Therefore, although fidgeting is a common behaviour, the impact it has on education is vast. However, in some studies, it has been discovered that fidgeting (especially gross motor movements) can support students, especially those who have ADHD to retain information (Sarver et al., 2015) (Wilson, 2002). Overall, the impact of fidgeting can vary from person to person and can even vary based on the type of fidgeting. 
Despite several studies encouraging fidgeting to support learning due to its ability to increase attention and rates of retention, even for those who do not have ADHD (Levine et al., 2000) (Wilson, 2002) (Andrade, 2010), fidgeting can still have a negative impact on others in the classroom (Nyqvist, 2016). Some studies have shown that if a pupil is showing signs of a lack of concentration (e.g. fidgeting) then it is likely that other students will follow and become distracted themselves (Forrin et al., 2021). In addition, fidgeting in the classroom can cause a delicate situation for the teacher, potentially creating conflict between peers when there is more leniency provided for those who fidget (Schecter et al., 2017).
Overall, the impact of fidgeting in the classroom is complicated, with possible benefits for focus and memory, but also the risk of disturbance and disputes between pupils. This highlights the need for a balanced approach by practitioners. 

The Teacher’s role in classroom management 
To understand the teachers’ role in classroom management, Marzano (2013) and The Welsh Government guidance (2012) (2022) and curriculum will be referred to. According to Marzano (2003), one of the most crucial jobs of a teacher is classroom management. The Welsh Government states that class teachers must have the necessary skills needed to approach their lessons in a way that lessens the chance of children misbehaving (Welsh Government, 2012). They also need to be prepared with effective techniques and responses for situations in which challenging behaviour does arise (Welsh Government, 2012).
To be successful in managing the classroom and its individuals, practitioners must first understand the root cause of the child’s behaviour (Welsh Government, 2012). An example of this is making themselves aware of any students with particular needs, for example mental, emotional or behavioural disorders (Marzano, 2003). Once these roots of behaviour have been discovered, it is essential to implement individual strategies and expectations (Marzano, 2003). Implementing individual strategies is a very important concept as it allows teachers to be mostly proactive rather than reactive (Welsh Government, 2012). Being proactive rather than proactive will mean there will be fewer disturbances during learning.
[bookmark: _Hlk149748837] An example of this regarding  fidgeting could be implementing a fidget toy in order to be proactive, as these can improve concentration for children who are prone to being restless (Grodner, 2015) (Schecter et al., 2017) (Lui et al., 2022). Therefore, preventing disruption to the whole class caused by worse fidgeting. Furthermore, expectations can be set such as communicating when the fidget toy can be used and how. Setting these expectations should reduce conflict during lessons. 
Promoting an inclusive learning environment 
The Welsh Government (2016) describes inclusion to be a process which allows all children to access opportunities that support their needs and ensures that they feel they belong within the school community. Through inclusivity, it can encourage children to become ‘healthy confident individuals’ and ‘ambitious, capable learners’ (Welsh Government, 2020). 
Inclusivity in education can be defined as making every child feel welcome and valued (University of Edinburgh, 2022) (Richards and Armstrong, 2008). In regards to fidgeting, if it becomes a pronounced issue within the classroom it is important to ensure that the child feels supported. In this circumstance, fidget toys could be introduced. Other support can be introduced such as checking in with the child throughout lessons and asking them what they think could support them. 
To ensure inclusivity in the classroom, it is also important that other pupils treat each other fairly (Welsh Government, 2016). As mentioned previously, supporting children in various ways can lead to conflict in the classroom and it can also lead to jealousy (Schecter, 2017). Furthermore, some children may become confused by the way a child is supported, for example, the use of a fidget toy or the teacher being more lenient. To avoid this and create a positive and inclusive learning environment it could be beneficial for all children in the class to be clear on why they receive/ do not receive support.
Summary
To conclude, fidgeting can be viewed as both a positive and negative action in regards to education. It is clear that fidgeting can improve memory and focus for some, especially those with ADHD, whilst being a form of distraction for others. The teacher plays an important role in classroom management in relation to fidgeting; this job involves setting clear objectives, implementing solutions, and understanding the root causes of pupil behaviour. As a practitioner, it is also important to promote an inclusive learning environment that supports individuals with particular requirements whilst encouraging an understanding among all children. Making support systems clear can help to foster a welcoming and productive learning environment.

Explanation of Case Study
To contextualize the incident, the pupils all moved into their numeracy groups (ability groups) at 9:30 after doing the class register and well-being check in. The teacher began the lesson about addition and subtraction. It caught my attention that there was a disruption coming from one pupil (Child A) who would not stop fidgeting. Child A would shake a ruler back and forth, creating a small amount of noise and visual distraction. Eventually, this action grabbed the attention of the teacher who told the child to stop and put the ruler away. Moments later, Child A began to fidget again with a pencil. These actions grabbed the attention of other pupils. The teacher then had to talk to Child A once more to tell them to stop. The lesson then began to lose its flow and other pupils became disengaged. Child A, a few moments after the second warning began to swing on their chair with their head facing downwards not paying attention to the lesson. Other pupils noticed this and were waiting in anticipation, for the teacher to give another warning. The pupils near Child A tried to quietly communicate to them to stop as they knew them would get a third warning. It was becoming clear that the pupils felt uncomfortable in this situation as they knew they had to listen to the teacher, but they were more focused on the actions of Child A. The teacher tried to carry out the lesson as normal but it became clear that it was no longer an option as the other pupils were also now too disengaged. This resulted in the teacher moving Child A towards the front. Child A then became and now had no intentions of listening. Because of the events that took place the teacher could only introduce the first half of the task. Most of the pupils completed the first half of the task with extra support from myself and the teacher, but no pupils managed to complete the second half of the task as there was no time left. After talking to the teacher about the incident, it was explained that Child A is known to fidget a lot during class but during this incident the actions were heightened.
After observing the incident, according to (Tripp, 2011) the next step is to analyze the critical incident. During this step, it is important to look for an explanation of how and why the incident occurred through using existing theory of education. To do this, it is important to gain a deeper understanding of the ‘Curriculum for Wales’ (Welsh Government, 2020) reform and how it relates to the critical incident. The new curriculum for Wales focusses on developing the whole child through four purposes. Once exploring the purposes further, it is clear that the critical incident can be connected to both ‘healthy and confident individuals’ and ‘ambitious capable learners’ (Welsh Government, 2020). The actions that demonstrated both purposes were from the pupils on the table of Child A. One of the components linked to being ‘healthy, confident individuals’ is “building their mental and emotional well-being by developing confidence, resilience and empathy” (Welsh Government, 2020).  The pupils were showing empathy due to being concerned for Child A potentially getting into trouble, as they attempted to defuse the situation without disrupting the lesson. They also showed that they were ambitious capable learners by trying to help the teacher continue to carry out the lesson without the disruption of Child A. On the negative side, the teacher failed to promote ‘healthy and confident individuals’ as they made Child A feel uncomfortable which led to them not contributing to any learning, which in turn contradicts ‘ambitious capable learners’. 
The fidgeting from Child A did in fact have a negative impact on others within the classroom as (Nyqvist, 2016) suggests. This was due to other pupils following the actions of Child A and causing a lack of concentration. Thus, supporting studies that state that if a pupil is showing signs of a lack of concentration, then other pupils are likely to follow (Forrin et al., 2021). 
Although Child A is not recognised as having additional learning needs (ALN), fidgeting is a sign to be the result of multiple factors, an example of these is sensory processing disorder (NHS, 2023), (ADHD) (NHS, 2021), anxiety disorder (NHS, 2022) or even boredom (Ricciardi et., 2020). However, fidgeting can just be habit that has been developed from a young age (Swartz et al., 2020) making it difficult to understand the reason for Child A’s actions and how to handle the situation.
There are four types of trauma-based behavior responses linked to toxic stress, one of which is ‘fight’. One of the signs for this is “lack of listening skills”. This could link to Child A as their actions in the incident mentioned portray that they are not listening. Although, as mentioned above it is important to understand that it has been stated that critical incidents are “produced” by the way the observer interprets the situation (Tripp, 2011, p.8). Although, it is a popular perception that fidgeting shows a lack of interest or inattention (Carriere et al., 2013). It has been shown that fidgeting can help with word retrieval when faced with a “tip of the tongue” scenario where they are looking for the correct word for the situation (Pine et al., 2007). It is difficult to link the critical incident to that type of scenario as there was no problem to be solved, or Child A was not faced with any questions. Although the teacher followed the popular perception that fidgeting shows a lack of interest or inattention, there is evidence that fidgeting is postulated to regulate focus (Cloud, 2009) and has had the positive effect to increase retention (Andrade, 2010). Further supporting thus, it is stated that fidgeting is an action that happens alongside the main goal and have found that fidgeting can support productivity, rather than be a distraction (Karlesky & Isbister, 2016) supporting that the actions of Child A throughout the incident was just their way of being productive. Because of this, Child A may have been upset because they had been moved when they were actually on task for the main goal.

Teaching and Learning methods

In order to support Child A, it is important to consider appropriate teaching and learning methods to support them whilst using theory to critically analyse any chosen methods. It is also important to consider the strengths and weaknesses and how the approach will affect pupil progress. 
Understanding Challenging Behaviour 
Before selecting an approach to resolve behaviour, it is important to first understand the behaviour (Bates, 2021). There may be many root causes of behaviour, such as adverse childhood experiences (ACEs) (Welsh Government, 2021) or ALN (NICE, 2018) or can simply be a learned habit (Swartz et al., 2020). 
In order to explore challenging behaviour in more detail Bates (2021) explains that it is important to be positive and consistent. To understand better how to deal with challenging behaviour, Rodgers’ (2015) theories on classroom behaviour will be discussed. Rodgers (2015) also supports the use of positive language, alongside staying calm. Sutton et al., (2009) state that teachers’ emotions impact students. It is clear that during the critical incident, the practitioner became increasingly more frustrated and this behaviour was then mirrored through Child A, as in turn, they became more emotional. Instead, Rodgers (2015) explains that it is important to be assertive, clear and firm with warmth. This should then result in Child A responding in a clamer manner, meaning that they would be able to complete the lesson successfully. This leads to considering whether a humanistic approach would be beneficial for Child A. 
Humanistic Approach 
A humanistic approach involves considering pupils’ emotional development, personal growth and development as the highest values in education (Mcleod, 2023). The humanistic approach focuses on the free will of children and supports children in making their own choices (Mcleod, 2023). This theory is built on the idea that all humans are born with the desire to grow and lead their own lives (Rogers, 1959). This idea is reflected within the Welsh Curriculum through ambitious, capable learners, in which children are expected to set high standards for themselves and seek challenges (Welsh Government, 2020). Holt (1964) states that if constant pressure is put on a child to change then they will become more worried about the issue, which affects their mental health and ability to concentrate on their work. 
Therefore, if this approach was implemented to support Child A then the expected results would be a calmer mindset during class and a heightened ability to concentrate on work. However, there are concerns that this may not be successful as Child A may be displaying this behaviour unconsciously. Displaying behaviour unconsciously is a very common act and the child may be unaware of any causes/ triggers (Freud, 1917). It appears that the Humanism approach is not always suitable or realistic for everyday life, especially within the classroom. Due to these limitations, behaviourist theory will be discussed as a contrasting approach.
Behaviourist Theory 
Behaviourist theory is often referred to as the ‘stimulus-response theory’ (Clark, 2018). This means that when someone experiences a particular stimulus they often respond the same way every time. The three essential elements of behaviourist theory are the stimulus, the response and the association (Clark, 2018). This concept of learning can also be known as conditioning. Examples of conditioning are Pavlov’s (Pavlov, 1927) classical conditioning and Skinner’s (1971) operant conditioning. Behaviourist theories may be beneficial in supporting Child A as the practitioner may be able to prevent similar behaviour from continuing in the future.
Skinner’s (1971) operant conditioning theory is based on adapting behaviour through the use of positive or negative reinforcement. Positive reinforcement is provided after the desired response is received (Skinner, 1971). On the other hand, Skinner also believed that negative reinforcement used when negative behaviour occurs can also prevent recurrence (Skinner, 1971). Negative reinforcement is the act of preventing the undesired outcome rather than punishing after the outcome has already happened. To achieve this, the practitioner could discuss with Child A what environments trigger them to fidget more and make an effort to prevent these triggers from occurring in class. As previously discussed, understanding the root cause is an important step which could support Child A (Welsh Government, 2012). Listening to Child A and looking for patterns can support the practitioner in finding causes of behaviour (Bates, 2021). However, this theory may not be suitable as it would be difficult to be consistent as removing all triggers at all times in a classroom may be unachievable. 
Alternatively, Pavlov’s (1927) theory of classical conditioning consists of learning through association. To do this, the theory involves a neutral stimulus with an already-developed stimulus that creates an already-developed response. To implement this theory, the practitioner could discuss what things already support the child, for example, a fidget toy, sitting in a certain seat, or relaxing music playing. Once these have been established the teacher can introduce these during lessons, then eventually, according to Pavlov’s (1927) theory, the child should associate the classroom with working without fidgeting. 
On the other hand, there are some limitations to this theory. For example, it is possible that classical conditioning will not work if Child A is aware that they will not be provided with the unconditioned stimulus (Davey, 1983). In this case, if Child A was told they were not going to be able to receive a fidget toy they may already decide that they will need to fidget before the lesson even begins. 
Discussion
Within a classroom environment, there are many different events that occur, although the structure for every day may be the same it is almost impossible to predict the events and incidents that will occur on a day-to-day basis. Teaching is a relatively unique profession, where one teacher may handle a situation different to another. The reason for this may be because those who have entered the teaching profession have undergone a long ‘apprenticeship of observation’ (Lortie, 1975) leading to different pedagogical styles. 

Through critical analysis and research of the case study, the practitioner may have benefited through using Skinner’s (1971) operant conditioning theory. For example, the practitioner could support Child A through a behaviour report/chart, rewarding free-choice time or even just positive verbal feedback on their fidgeting habits. The practitioner could have implemented this in between the first and second warnings. Simple verbal praise for Child A may have prevented them from fidgeting again. Considering the practitioner had the prior knowledge that Child A has these habits, perhaps they could have implemented Pavlov’s (1927) theory of classical conditioning. The practitioner could have discussed with Child A what things already support the child for example, a fidget toy, sitting in a certain seat or relaxing music playing. If this had happened before the day of the incident, perhaps Child A and the practitioner would have an understanding of Child A using a fidget toy to tend to their needs. Furthermore, Child A may eventually have relate the classroom to a place where they no longer need to fidget. Regarding the action the partitioner decided to take to try to resolve the issue, they may have benefited by taking a humanistic approach. Taking this approach involves considering Child A’s emotional development, personal growth and development as the highest values in education (Mcleod, 2023). Relating to the case study this approach could’ve been implemented instead of directly moving Child A down to the front, the humanistic approach would focus on Child A making their own choice (Mcleod, 2023) to resolve the issue. This approach also supports the Welsh Curriculum through ambitious, capable learner, where children are expected to set high standards for themselves and seek challenges (Welsh Government, 2020). The result of what happened in the case study supports Holt’s (1964) statement that if constant pressure is put on a child to change (the teacher giving three warnings) then they will become more worried about the issue (Child A being visually upset), which affects their mental health and ability to concentrate on their work (Child A not contributing to the task).

Reflecting back on teaching being a unique profession, it is difficult to determine what is the correct course of action to take especially on a consistent basis. Although it is impossible for practitioners has humans to make the correct decision all of the time, the practitioners have undergone a long ‘apprenticeship of observation’ (Lortie, 1975) drawing on experience to aid them to make correct decisions. 




Conclusion
To conclude, this assignment has investigated the importance of reflective practice through analysing a critical incident in the classroom. To do this theories and methods were explored to support the understanding of the critical incident and ways to resolve it.
The critical incident, emphasized the complexity of fidgeting and its potential to both benefit and distract pupils. To ensure that fidgeting does not negatively impact the individual and the classroom as a whole, it has been highlighted that there is vast importance in finding the root cause of behaviour. In addition, it is important for the practitioner to explore a variety of teaching methods. 
This assignment considered two methods to resolve the behaviour, these being, humanistic and behaviourist. In this context, it could be assumed that due to the upset behaviour displayed by Child A, it would be beneficial to trial humanistic methods to begin and this would support their emotional wellbeing. As a result it may be likely that they remain calm in future. This approach would entail having calm discussions with Child A before, during and after incidents and asking for their input on how to resolve this issue. 
In relation to the professional standards, taking this approach with Child A relates to many standards within influencing learners, for example, listening to learners, sustained effort and resilience in learners, reflection on learning and learning outcomes and well-being (Welsh Government, 2019). 





Recommendations
Through critically analysing this case study, the aspect that stood out was that the practitioner had prior knowledge of Child A’s fidgeting habits. The practitioner could have pulled Child A to the side prior and worked on a solution to the fidgeting. The observation has given knowledge to take in to teaching practice such as, Skinner’s (1971) theory. Applying Skinner’s (1971) theory into the classroom will help develop an understanding of what is expected inside the classroom. An approach that would develop a personal pedagogical style is the humanistic approach. Not only does this approach encourage pupils to think for themselves but it also supports the Curriculum of Wales and its aim to develop ambitious, capable learner (Welsh Government, 2020). 
As a student teacher it is crucial to have as much experience within the classroom as possible, only through these classroom experiences can someone strengthen their knowledge of events that occur in a classroom. Observing the practitioner within the classroom will also help strengthen knowledge on professional standards and what is expected from a qualified teacher.
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OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group:
25th of October 2023, 9:30am, Year 5


	Where and When: 

Numeracy lesson on additions and subtraction in the year 5 classroom. In the morning just at 9:30am after register and welbeing check in.





	What happened:

To contextualize the incident, the pupils all moved into their numeracy groups (ability groups) at 9:30 after doing the class register and a wellbeing check in. Once all the pupils settled down into their numeracy groups the teacher began the lesson on addition and subtraction. Whilst the teacher was giving out the lesson it caught my attention that there was a disruption coming from one pupil (Child A) who would not stop fidgeting. It began with a ruler where Child A would shake the ruler back and forth, creating a small amount of noise and visual distraction. Eventually, this action grabbed the attention of the teacher who told the child to stop and put the ruler away. Moments later, Child A began to play with a pencil that they found on the floor. The child was tapping the pencil on the table creating a slight noise. At this moment, Child A now grabbed the attention of other pupils who were now focused on the child. The teacher then had to talk to Child A once more to tell them to stop because of this situation. After this it became clear the flow of the lesson had been disrupted and other pupils also began to lose focus. Child A, a few moments after the second warning began to swing on their chair with their head facing downwards not paying attention to the board. It was clear that other pupils noticed this and were waiting in anticipation for the teacher to give the third warning. The pupils on Child A’s table were trying to quietly communicate to her to stop as they knew she would get a third warning. I could see that the pupils felt uncomfortable in this situation as they knew they had to listen to the teacher, but they were more focused on the actions of Child A. The teacher tried to ignore Child A so that they could move on with the lesson, but it became clear that it was no longer an option as the other pupils were too disengaged. This resulted in the teacher moving Child A towards the front, next to the teacher. This upset Child A as you could see they were visually upset and now had no intentions of listening. Unfortunately moving Child A to the front did not get the flow of the lesson back on track as the other pupils were still focused on Child A. In result to this, when the teacher gave out the task the teacher explained to only do the first half as they did not have time to introduce the second half due to the actions of Child A and other pupils. Most of the pupils completed the first half of the task with extra support from myself and the teacher, but none of the pupils done any of the second half of the task as there was no time left. After talking to the teacher about the incident afterwards, it was explained that Child A is known to fidget a lot during class but during this incident the actions were heightened.






	Areas of possible exploration: 

· Causes of fidgeting.
· Definition of fidgeting.
· Impact of fidgeting. 
· Teachers’ role in classroom management. 
· Promoting inclusive learning environment.
· Curriculum of Wales.
· Professional teaching standards.
· Teaching and learning methods.
· Possible support for Child A



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Full class (25 pupils) girls and boys roughly split even.
· Child A is mid tier ability.
· After dinner register and wellbeing check in. 
· Talkative classroom.
· Prior knowledge of Child A’s habits.






















