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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impacts and evidence base. 
Introduction
	 This assignment focusses on School X’s School Development Plan (SDP), the SDP has four priorities, this assignment will focus on Priority 2: ‘To raise standards across the curriculum inclusive of all pupils.’ Emphasising the inclusion of children with Additional Learning Needs (ALN) and to make staff and the community aware of the upcoming changes to provision for children under the Additional Learning Needs and Education Tribunal Act (ALNET) (Welsh Government, 2018).  School X is a small community school located in an urban area; it is made up of around 195 pupils from a wide range of social backgrounds where 10% of children are entitled to free school meals and 23% of children are identified as having ALN. School X is made up of mixed classes in both the Foundation Phase and Key Stage 2, the children are grouped based on their ability rather than their age. The school use an approach called the ‘Leonardo effect’ (Hickey and Robson, 2013) which enables students to develop their independence and critical thinking skills. Estyn (2014) state that School X has excellent provision and they provide engaging and challenging learning experiences for the children. The report also states that School X has excellent forward-planning which develops the children’s self-direction and thinking skills.
Literature Review
A School Development Plan is defined as being a strategic plan put in place by the school to aid improvement, it includes actions that the school will take to improve outcomes for the learners (Welsh Government 2014).  Estyn (2020) produced a report on St Mary’s Catholic Primary School’s involvement with self-evaluation and sharing out responsibilities. In order to work collaboratively, teams have been allocated to assess specific areas of development. It has also been stated within this report that the staff are heavily involved in the creation and development of the school’s SDP and it is down to the leadership team to collate responses and put suitable adjustments in place. After the SDP is analysed, each team was given short-term targets to hit in order to develop their priority. The report suggests that this method is a successful method as it has provided a climate where all staff are able to collaborate effectively upon all areas of school development. Working collaboratively as a team enabled the staff to gain shared ownership and an understanding of the school’s vision for development. Through this, the school were able to share their development of the process with key stakeholders. 
 Within schools, professional development has four main aims, these include: enhancing the performance of individuals, to rectify practice, which is ineffective, establish the foundations for implementation of policy and to facilitate change (Blandford, 2000). Blandford, (2000) states that the purpose of professional development is to extend knowledge, understanding, skills and abilities to facilitate teachers and schools to develop and adapt their practice, to reflect on their experience, research, and practice in order to meet pupil needs, collectively and individually, and to also contribute to the professional school life and communicate with the community. 
The Education Act (1996) states that children are identified as having ALN if they have a learning difficulty which they need provision to be adapted for them. In January 2002, a Code was brought in to provide Local Education Authorities with practical guidance to carry out the identification, assessment and provision for children with ALN; this code is The Special Educational Needs Code of Practice (Welsh Government, 2013). In 1991-2000 the number of children with statements relating to ALN in mainstream schools in England rose by over 95,000. On the other hand, however, the number of children with statements in special schools stayed constant. However, by 2000 the number of children in special schools that had statements had fallen to one third from the previous half in 1991 (House of Commons Education and Skills Committee 2006: p88). Teaching ALN pupils is not different teaching, as it has been found that effective practice is providing the children with more examples, more experience, more practice and also more careful assessment than their peers would receive (Norwich and Lewis, 2001). This is a form of differentiated teaching, not different teaching.
	Within schools, children with ALN are generally supported by teaching assistants, who support the main teacher and work 1:1 with identified pupils. Research has discovered that teaching assistants supported students with ALN by providing them with one-to-one support, monitored the children’s behaviours and approaches to learning and also developed the children’s individual education plans. By doing this, the teaching assistants are providing the children with adequate support to meet their needs, improve pupil motivation and self-esteem and also encouraged and reinforced positive behaviour from the children (Webb and Vulliamy, 2006). The implications of this research suggest that with identification, the correct support can allow pupils of all needs and requirements to learn and attain within the classroom.
 Individual Education Plans (IEP’s) are plans made by staff, children, parents, carers and members of the school community to provide children with a pathway to ensure they become successful throughout school. According to The Special Educational Needs Code of Practice (2001). IEP’s must involve both the parents and children to acknowledge the unique knowledge that children have of their own needs (Goepel, 2009). It is suggested that IEP’s should spotlight three or four individualised targets which are tailored to the pupil which relate to communication, literacy, numeracy and some behaviour aspects (McCausland, 2005). The IEP must contain short-term targets which have been set by the pupils, teaching strategies that will be used, provisions set in place, a date that the IEP will be reviewed, outcomes and also success and exit criteria. In relation to IEP’s, the school’s Special Educational Needs Co-ordinator (SENCO) will receive regular feedback and progress updates from all relevant staff.  Personalised education plans provide the children with the opportunity to have their opinion on what happens with their futures. In support of this, Black and Wiliam (1998) argued that both students and teachers should be prepared for self-assessment to be brought into schools. This form of self-assessment implies that personal insight can be developed, and a holistic view of assessment can be considered in order to allow a humanistic IEP to be created.
Parsons et al. (2001) state that there is some evidence to support the fact that children who have ALN that are excluded from primary schools are more likely to have records of offending. Therefore, schools are more reluctant to not exclude children with ALN as they believe that there is no other provision out there for them (Wilkin et al, 2005). Primary schools are key to determining better futures for children with ALN, this is supported by follow-up studies of children that have been excluded from school have difficulties in the future and will require additional support (Hayden 1997; Parsons et al, 2001). These ideologies of better futures are highly supportive for the pupils but can also be considered to be a detriment if there is a better environment for the pupil in another institution. There are other options if the school’s ALN support team can locate them, in contrast to Wilkin et al.’s research. 

Developing action point
Within School X’s SDP there are four priorities, and within this brief, the focus will remain with Priority 2, which aims to raise standards across the curriculum inclusive of all pupils. Priority 2 is made up of small action points and goals for the staff to implement and work towards, such as; developing new ALN support structure to raise standards and progress linked to Swansea Strategy for ALN. The SDP also states action points for staff to complete children’s IEP’s for individual children. Priority 2 aims to ensure all staff are able to identify children’s needs and that staff have updated pupil profiles termly. The SDP also states that there is to be an ALN team formed to implement changes in provision for children with ALN. 
All staff within the school have responsibilities relating to Priority 2 on the SPD, all staff are required to complete pupil progress assessments, targeting ambitious progress of all pupils and to write and share targets with pupils and parents. Other roles such as developing training programmes and audit standards in number throughout the school lie with specific members of staff within the school. The importance of these progress assessments is paramount to observe, as not only the pupils, but the teachers and the families of the pupils are able to assess progress and offer feedback on whether they are in agreeance with the outcomes and the further progression targets. This holistic view of education allows for a complete view of progress and for pupils to be involved in the self-assessment process prior and following progress assessments.
It is important that pupils are involved in the assessment process, as they understand their own personal insights into their education, and what may or may not work. By involving the pupils, this empowers them to take hold of their own education and be the catalyst for any form of change within it (Goepel, 2009). The IEP’s are formed by holistically involving different sources of information, such as families, teaching staff and the pupils, and this provides a wealth of information that can be statistically analysed. By analysing this data, quantifiable outputs can be utilised in order to pinpoint areas whereby pupils can be supported and where they may thrive. This person-centred pedagogical approach to teaching is paramount to upholding Priority 2 within the SPD. By aiming at the areas where pupils need targeted support, this allows differentiation to occur within lessons and pupils can then develop inherently where they require this development. School X has utilised this holistic approach every term, as a formative assessment throughout the year to assess progress and ensure that this progress is maintained or developed. This has been a beneficial approach for the pupils as any deficits in progress can be identified throughout the year and made to be a new target in the next term; by contrast, the high points of progress can be communicated to relevant sources and celebrated. The pupils family members/guardians are written to at least termly and these successes and support needs are communicated during this time.
The SDP’s overall ideology with regard to Priority 2 is one of support networks that are available and active within the lives of the pupils. Having a targeted support network has its benefits and drawbacks, as the pupils can gather in smaller groups for in-depth support in an environment that is more suited to them. However, this can make them feel more socially isolated as they may be away from their friendship groups in an external environment. To develop this to be a more integrated way of working, School X has created differentiated lesson plans to ensure that the pupils have involved support within the lesson and can be involved in the mainstream educational methodologies as much as possible. Additionally, teaching assistants can be deployed around the classroom to assist with the whole group to ensure that no pupil feels socially awkward surrounding their support, should they have this issue. Additionally, to ensure that this is conducted effectively and cohesively in all classrooms, School X have implemented a training programme, with ‘Leaders’ identified to ensure that this training is utilised and conducted in a timely manner.
Reflection and Evaluation
Reflecting upon the SDP and its implementation, School X has successfully met many of their set targets and has made strong progress towards their goals. This has allowed key modicums of inspiration to be identified and therefore can be utilised in further employment and teaching positions. School X has successfully implemented the training program to assist the understanding of ALN and the development of IEP’s for the pupils. The preparation of these IEP’s undergoes auditing by other staff members to ensure consistent approaches and ensuring high quality, holistic approaches too. Reflecting upon this, although a time-consuming process at the end of each term, it ensures that every pupil has an in-depth report sent home to their guardians, and that progress can be highlighted. School X has additionally been able to ensure that surveys regarding ALN support are sent to parents and the ALN support is implemented in a timely manner. 
When reflecting upon the creation of targets by the pupils, School X needs to develop this further, when analysing its use and efficacy. The pupils did not seem to understand the purpose of target setting and without this understanding behind the task, they may not fully engage with it. In future, it may be beneficial for teachers to go through the purpose of such activities to ensure higher engagement levels and therefore allow pupils to feel empowered through this activity, and take control of their learning by setting active, meaningful targets. 
When evaluating the efficacy of the SDP, it seems that this term’s progression through Priority 2 has been strong, with some areas for improvement, but these can be addressed over the coming weeks. The surveys for parents regarding ALN could be sent more regularly, possibly every half term rather than termly, to ensure that any updates in a pupil’s needs are reflected quickly. Additionally, the ambitious progress of pupils should be highlighted as areas of strength and thus reinforced to ensure that pupils again feel empowered and are driven to remain ambitious. 
School X has additionally utilised stronger audit trails for teaching staff and their use of literacy, number and IT skills across the curriculum, and this has allowed for a trackable, traceable trail of progress across the school and has shown high levels of efficacy. Additionally, the teachers have learned from their prior lessons on setting targets and have planned a new set of lessons to explain targets and develop them with the pupils to ensure the holistic viewpoint of self-assessment is upheld and reinforced across the Key Stages, throughout School X.
Conclusion
	To conclude, a School Development Plan is a continual working document which aims to improve provision and practice within teaching. It is constructed of goals that the school want to achieve within the year, those goals are broken down into short-term achievable targets. It has been proven through case studies that working collaboratively as a team is a more effective way to implement change in the workplace as everyone has the same vision for the development of the school. A School Development Plan is an effective way to identify weak areas of the school and work together as a team to aid the improvement of these areas. As a result of engaging with School X’s School Development Plan, I have learned that improvement within the school is best tackled in small, short-term manageable goals. This makes a clear pathway for development throughout the school and all stakeholders that are involved know exactly what they must do to achieve these goals. I have also learned that it is best to have all staff members on board to ensure the goals are met efficiently and effectively. To develop my practice, I will take forward action points from School X’s development plan such as; being aware of and being able to identify children’s needs, regularly update pupil profiles and also to become aware of the roles and responsibilities of the ALN team. 
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