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                                                         Types of play

There is not an overall definition of play, there are many different definitions, but they all describe play as being child-led, freely chosen and influenced by a child’s interests and what they find enjoyable. 
Fredrich Froebel the founder of the kindergarten believed that play is:
“the highest expression of human development in childhood for it alone is the free expression of what is in the child’s soul” (Early education, 2020). 
According to Kenneth Ginsburg, (2020) Through play children at a very early age learn how to engage and interact with the world around them, as well as this it also helps develop many areas of a child’s development such as their physical, cognitive, emotional wellbeing and it also greatly strengthens their brain development. Play allows a child to use their creativity and develop their imagination. McIlroy (2020) states that these types of developments can also be beneficial to as a child’s holistic development. Holistic play enhances five different areas of a child’s development. It strengthens their personal and physical growth. Their social skills and how they interact with others. Their emotional understanding, Intellectual development and their environmental values. 
Although it is important for an adult to play with a child the best way for a child to develop through play is self-directed play this form of play allows a child to play on their own terms, where they freely create the play, and it is led by their own interests. It is not play that is directed by an adult, even though the adult may have set up different areas of play for the child, the child freely choses how to play in that area or what area to play with (Kozi kids, 2018). 
Self-directed play benefits a child in many ways. It helps builds a child’s self-confidence. By exploring on their own a child will find out there is so much more they can do for themselves. It greatly improves a child’s motivation without an adult suggesting how an activity should be done, a child will naturally challenge themselves to try new ideas and they will find their own great personal delight from this. It also allows a child to be independent. Self-directed play also encourages a child’s imagination, by playing freely in a way they choose they can see possibilities no one else has thought of. It teaches them problem solving, while engaged in self-directed play a child will have to find out for themselves how something works. Self-directed play has no academic achievements that need to be met so this allows a child to learn at their own pace. Giving a child the opportunity to build their knowledge in a way that makes sense to them (Hollis Montessori school, 2018).  
Janet Moyles (1989) emphasised the importance of a child’s right to play and playful teaching. During her research she founded a theory called ‘Spiral Theory’ in this theory she believed children should be able to firstly play freely to discover on their own. Then they should have structured play which will teach them more about the specific play. Then they should be allowed to again play freely to practice the skill they have just learned (NDNA, 2019). 
There are roughly 20 different play types that children will explore and Rhino play (2018) identifies creative play as a type of play that ranges from singing and dancing to creating something artistic with arts and crafts supplies or creating things outside with stones, leaves or sticks or playing with water and sand. This form of play strengthens a child’s creativity and imagination. It also helps better develop a child’s language and communication skills while engaged in what they are doing they may be talking to others about what they are doing or going to do or even what the other child may be doing. It aids their emotional development by allowing them to express their emotions whether they are positive or negative. While engaged in creative play a child will be developing their hand eye coordination and their fine motor skills which better strengthens their physical development. While taking part in creative play a child’s thinking skills will also be greatly developed as they will be thinking about what they are doing or going to do next.
Another type of play is Locomotor play according to PE Central, (2021) that this form of play is all about movement. The types of activities played could be playing chase, hide and seek, running around, jumping, climbing or skipping anything that allows plenty of movement. This form of play helps develop many parts of a child’s development, but it greatly develops their physical and social development. 
Encourage play, (2018) state that rough and tumble play refers to a close encountered play where a child will learn boundaries and physical strengths. Although by the name it may be thought of as fighting and a risky form of play it is not. 














                         
                     
                      Section 2 – Risk taking / Risky play

Risk play is a thrilling and exciting activity that can sometimes cause slight injuries like cuts and scrapes which is something that could happen at any time not just during risky play. But it is something that provides children with the opportunities for exploring their boundaries and test their limits and challenge themselves (Taylor and Francis, 2021).
According to Play Wales (2019) it “provides children with opportunities to encounter unpredictability, potential hazards and uncertainty without the chance of any real harm”. 
Play Scotland (2021) believe not all children look for risky play, some children prefer to stay in their comfort zone and others enjoy the thrill of challenging themselves. According yo Play Wales (2019) and Play Scotland (2021) Risky play safely monitored by an adult and not restricted may prevent a child looking somewhere else, sometimes in more dangerous situations, to get the thrill they would find during risky play. 
Play Scotland (2021) also state that risk is beneficial to children because it enhances many of their development skills such as their physical development when they for example climb trees. It helps them to better understand their emotions with the thrill and excitement they may get from achieving something they doubted they could achieve. Or learning how to deal with disappointment when they do not manage to achieve their goal. This also benefits children by teaching or enhancing some of the skills they may already possess or will need in their life as they grow older, as it allows them to learn personal boundaries of what they can and cannot do. It shows them their own capabilities. It gives children the opportunity to learn to make their own risk assessments, helps develop their independence, increases a child’s resilience, their creativity and it most importantly it allows them to have fun.
Play Wales along other researchers together developed an ABC model to manage risk or potentially dangerous play behaviours. The 3 stages in the ABC model are Actions that are likely to result in harm. Behavioural modes of children that may lead them to having diminished awareness and ability to manage risk for themselves and/or other around them. And finally, Context specific factors that may increase the likelihood and potential severity of harm. 
Playground Professionals (2021) state that  many mental health professionals believe that a lack of risk in play can result in to children having a lack of resilience and also mental health problems that may lead to needing professional intervention later in their adult life. 
Play Scotland () identifies the work carried out by the Health and Safety Executive and the Play Safety Forum. The work carried out details key messages about risk assessments. They state the importance of play for children’s well-being and development. Also when planning play opportunities of risky play the objective is not to completely remove the risk but to weigh out the risk and benefits. The benefits must always outweigh the risk or the activity must be removed. They also state that the practitioners providing the play opportunities must focus on controlling the real risk and increasing or securing the benefits. 


Play Scotland (2021) also identify the Care Inspectorates statement on risky play:
“The Care Inspectorate supports care service providers taking a positive approach to risk in order to achieve the best outcomes for children. This means moving away from a traditional deficit model that takes a risk-averse approach, which can unnecessarily restrict children’s experiences attending registered services, to a more holistic risk-benefit model. For example, we encourage services to use risk assessment to support children to enjoy potentially hazardous activities such as woodwork using real tools, exploring nature and playing in the mud and rain. We do not expect written risk assessments to be carried out for daily play activities.”

 







                                   










                               Section 3 – Observations 
There are a wide range of observation techniques that are used by different child-care settings. 
Foundation Phase is the curriculum used in Wales. It is a play-based curriculum designed for children between the ages of 3-7 years. Although it is centred around play there are 7 areas of learning and children are still observed on their development in these areas of learning. These areas are Personal and social development, well-being and cultural diversity. Language, Literacy and communication skills, Mathematical development, Welsh language development, Knowledge and understanding of the world, Physical development and creative development. Play-based learning ensures all children with a range of different abilities are all treated equally and fairly, learning in a happy and stimulating environment (Welsh Government, 2015).  
As Professor Graham Donaldson states in his report for Successful Futures (2015). The foundation phase is a strong part of the Welsh curriculum and he believes it should be extended from its current age to the ages of 3-16 years (Donaldson, 2015).
In a foundation phase setting, there will be many continuous provisions – these are areas such as role play areas, reading/comfy corners, sand and water tables. These will always be available to the children but will be altered to follow the themes in the settings or child’s interests. And there are Enhanced provisions – these are areas or activities added on to strengthen a child’s needs or developments as and when they are needed.  Lots of planning will be put into the different play-based areas to make sure they are beneficial to a child’s developments and needs (Welsh Government, 2017). 
When observing and assessing children’s development a Compact Profile and full profile assessments are carried out. Roughly 6 weeks after a child has started reception class in a school a baseline assessment is carried out using this assessment method. On this document examples are given that outline different developmental norms. These examples do not need to be exactly what the child is capable of they are just used as a guideline (Welsh Government, 2017). 
For the first 6 weeks a lot of planning will need to be done to prepare for these observations to begin (Welsh Government, 2017). A decision will need to be made as to how to record the evidence gathered and how many times the sheets will need to be looked through, this will be down to the setting staff and will depend on how well the children are known by the staff (Welsh Government, 2017). 
As the observations will be carried out while the child is at play the staff can not intervene and join in with the activities as they and they cannot stand over the child with paper or a clipboard as this would defeat the object of observing while playing. Some opportunities to assess a child could be spontaneous and not need to be planned. 
There are a few barrier’s that could arise during assessments, the children may become conscious if they know they are being watched or assessed and their behaviour may change or become negative. It could also become very complicated having to right notes or remember details about different children in a full busy classroom, also sometimes your attention may need to be focused somewhere else quickly and this cannot be helped but is still a barrier in carrying out observations. Children’s low attendance can be a big problem during this time. A child’s mood or sleep pattern can also seriously affect observations as to be properly carried out the children need to be happy, alert and focused on what they are doing. As theses observations need to be carried out while a child is at play it proves self-directed play is not only beneficial to the child but also aids the staff during these observations as if a child is playing it is easier to observe their skills instead of asking them to carry out certain tasks or play with certain things.
There are many benefits and limitations to using this observation profile tool. The benefits to using this method are all practitioners are working with the same tool so no setting is different to the other. It helps staff to get a better understanding of an individual child. Through doing the observations they can be used to create a holistic learning environment (Welsh government, 2017). 
The limitations to using this tool are as it is compulsory for them to be carried out in the first 6 weeks it can not be guaranteed a child will be happy and settled in the class by then. There is no universal way to use the tool it is down to the specific setting to decide how it used. There is also nowhere to note the reason for a poor observation as personal circumstances at home or if the child is having a bad day the observation is going to be different to when they are in a happy content mood. And also, it is not compulsory to complete this tool all the way through to the end of foundation phase which may become quite confusing for the children, parents and staff (Welsh Government, 2017).
To view how a compact profile form is scored follow the link provided below:
https://hwb.gov.wales/api/storage/f731f32f-666a-48ee-be7a-b58002d3d657/compact-profile-form.pdf 

  

 






                       


                     Section 4 - Role of play when observing 
Howard & McInnes (2012), carried out a research study on children’s perceptions of play. During this study children carried-out activities they believed were play and activities they believed were not play. The children that believed they were playing seemed to be smiling more, attentive, much more focused and less distracted. While the children that took part in the activities that they considered were not like play had a very negative behaviour and were very easily distracted. The findings of this research showed that while at play a child is more focused on what they are doing, they are more relaxed, and they show more signs of positive emotional well-being. They also state that playful environments and activities need to consider the child’s views on whether the activity is play or not. The findings also support the believe that play can be seen as an observable behaviour. 
From the work of Howard and McInnes (2012) there are many points from their work that prove why it is more beneficial to observe and assess children while they are at play, as they are more relaxed and happier. They are also less distracted and would have a more positive behaviour and emotional well- being than they would if they were asked to do tasks or activities in a non-play form.  From their work it also shows how a practitioner can assist a child’s play by providing playful environments and playful learning. There are many factors that helps a child to know if the activity is play. They must choose who to play with, who is directing the play this also links back to the importance of self-directed play.  And where the activity takes place if it is on the floor a child will understand it is play but if it is at a table a child may see it as a task not play. 
Tina Bruce is a highly respected author and theorist who specialises in play-based learning and Early childhood development, education and play. Her work is very much influenced by Fredrich Froebel. She believes there are 12 features involved during play. In these 12 features Bruce says that children need to have first-hand experiences. They also need to make up the rules as they play so that they stay in control of their play. Bruce also states they must choose to play they cannot be forced to play. These points included in Tina Bruce’s 12 features also link into why self-directed play is beneficial to children. Bruce also believes that children pretend when they play, and they often try to represent things that may be nearby. Children also rehearse what they believe may happen in their futures and sometimes things that have happened in their lives recently. She also believes children play out new skills and languages they have recently learned. Bruce also states that children have a personal play agenda, with some children this may be to escape into role play to hide away from personal problems they may have in their lives. Children sometimes play alone or play co-operatively with an adult. And the final feature of play Bruce believes play helps a child better understand their surroundings (Bruce, 2012).
Both these pieces of work emphasise the importance of observing a child while at play as a child is more likely to meet their full potential while at play. They are also more adventurous, they play out new skills and languages they have learned.  It shows the adult the child’s capabilities. And it also helps practitioners identify where a child is in their learning and are then able to scaffold a child learning onto the next stages. This links back to Vygotsky’s (1934) zone of proximal development and scaffolding theory (Mcleod, 2019).
Playground Professionals (2021) who display a lot of the work of Helen Bilton (2010) believe that staff must have professional roles and practices which will positively contribute to a child’s play experiences. They also state there are 3 stages that go along with this. There is the before where the adult must identify and plan for the children’s needs and interests. Then they must set up the resources prior to the children’s participation. Then during the activity, the adult must work and play with the children without breaking their play cycle, this could be done with open-ended questions and following a child’s play cues. The adult must also observe learning and effectiveness of the child’s experiences during the activities. After the adult must then evaluate by reflecting on the outcomes of the activity and the child’s participation and experience during the activity.  
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