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Sustainability is a growing area for concern for individuals and organisations globally who understand the potential impact of their actions. Sustainable Business Schools are growing in size, although the rate at which they are transforming is somewhat short of the urgency needed for sustainability. The responsibility and importance of the platform which sustainable business schools can offer is evaluated within this research to understand the demand for such business schools and the part that they play in global sustainability. 
The aim of the research is to understand and analyse the phenomenon that is the essence of becoming a sustainable business school. Through a qualitative phenomenological methodology, nine participants were interviewed to gain a deep insight on the transformation whilst revealing a number of interesting understandings along the way, such as; what is sustainability? The participants include staff and students members of Carmarthen Business School in West Wales who are currently in the throes of a transformation to a sustainable business school. 
A number of themes are identified within this research which attempts to answer the questions and further understanding of sustainable business schools. 
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[bookmark: _Toc481741715]Chapter 1: Introduction

Robert Swan claimed that “The greatest threat to our planet is the belief that someone else will save it” (Stevenson, 2012).  Sustainability is surrounded by beliefs and contrasting feelings of guilt, responsibility and passion. The search for a definitive interpretation of sustainability steers the researcher along a rugged path which continues to draw in fresh elements along the way. 
This research attempts to understand the essence of becoming a sustainable business school by applying a phenomenological methodology to interview both staff and students at Carmarthen Business School who are currently in the implementation stages of becoming a sustainable business school. Throughout the research, participants discuss their stories and experiences of sustainability drawing on feelings of responsibility and inspiration which is transferred within the school. 
The aims and objectives of this research is to answer a number of questions which surround sustainability with the ambition of tapping into the Essence of becoming a sustainable business school. 
Question one: What is Sustainability?
Aim: To discover what sustainability means to individuals.
Objective:  To try and understand the emotions that Sustainability brings to individuals and get insight into feelings that surround Sustainability and what it means to an individual.
The first, and in many cases the most elusive question that this research attempts to discover is the meaning of sustainability. This question is steeped in rich diversities which often proves to initially confuse the notion that sustainability is a subject which can be defined. 
Question Two: What is a Sustainable Business School?
Aim: To understand the perceptions of what a sustainable business school looks like. 
Objective: Taking considerations from individuals, understanding of what individuals think a sustainable business school looks like and what context should be involved in modules should be derived. 
Furthermore, the understanding of what sustainability looks like within a business school is imperative to consider the essence of becoming a sustainable business school. Sustainability within organisations takes many different forms and this research aims to discover the articulation of sustainability within the Business School environment. 
Question Three: How important are Sustainable Business Schools?
Aim: To comprehend why Sustainable Business Schools are needed.
Objective: To analyse the need for sustainable business schools amongst different groups of individuals and the importance they serve in Business and in society.

The purpose of sustainable business schools is implicated within the literature review and such concern for the urgent obligation of such business schools is an objective that materialises throughout the primary research.
Question Four: What are the barriers to becoming a sustainable business school?
Aim: To highlight any barriers in becoming a sustainable business school.
Objective: To identify and provide insight into what barriers there may be to becoming a sustainable business school and potentially analyse methods of overcoming these barriers. 

 The barriers to becoming a sustainable business school also form part of the aims and objectives by discovering and analysing what barriers there may be and how the business school can overcome these.  
Question Five: How should sustainability be integrated into a business school?
Aim: To investigate different ways in which sustainability can successfully be integrated into a syllabus in a sustainable business school.
Objective: To understand the most effective way to infuse sustainability within a business school and research the notion of sustainability as an add-on.
One concept which emerges from the research and dominates an element of the objectives are the notion of sustainability as an infusion throughout the business school and its module content. This compared to the way in which sustainability has been historically viewed within business schools is a concept which may throw light into the essence of becoming a sustainable business school. 

 Question Six: Is there a demand amongst students for sustainable business schools?
Aim: To research and identify if there is a demand for sustainable business schools.
Objective: Analyse the extent of student demand for sustainable business schools through personal discussion. 
The question of student demand for sustainable business schools is also examined during this research to attempt to understand the general feelings of potential students around sustainability and its suitability within a business school. 
Question Seven: Are sustainable business schools simply a competitive advantage?
Aim: To understand whether Sustainable Business Schools are transformed to create competitive advantage or for grounded ethical reasons. 
Objective: Try and understand the different motivations for transforming to becoming a sustainable business school.

Finally, this research aims to understand sustainability as a competitive advantage and whether business schools should transform due to ethical influences. 

Throughout my career, sustainability has identified itself as a growing concern which has driven my educational direction for the previous few years. My understanding of the subject is limited and in order to comprehend the advances that are suggested within sustainability, my understanding and knowledge of the subject had to be broadened. The question of the meaning of sustainability is one which has haunted my interest in sustainability since the theme was introduced to me. The justification for this research is grounded in my intrigue into sustainability, although this does not simply encompass sustainability but the environment of a Business School. My ambition is to further my education within sustainability and by researching this topic, it gives the foundations to begin to explore the phenomenon that is sustainability. Not only is this research important to the researcher but also to Business Schools who can gain an element of understanding of the essence of becoming a sustainable business school. 
The limitations of this research mainly encompass geographical restrictions. The basis of the primary research conducted is based in West Wales within one Business School which fails to offer much variation of differentiation and so is considered relatively small scale research. However, the secondary research that is conducted within the literature review is internationally based and so goes some way to identify global considerations of the subject.



[bookmark: _Toc481741716]Chapter 2: Literature Review
The research seeks to illuminate the essence of becoming a sustainable business school by directing focus on the phenomenon using Carmarthen Business School as a case study. Such a transition is often deemed as a contemporary evolution within business schools and one which has finite research due to its modernistic presence. 
[bookmark: _Toc481741717]2.1 What is sustainability?
In 1987, the World Commission on Environment and Development characterised the notion of sustainable development within the political agenda, also known as the Brundtland Report (World Commission on Environment and Development, 1987). Sustainability was then defined as “..A development that meets the needs of the present without compromising the ability of future generations to meet their own needs” (Hopkins, 2012). O’Riorden is mentioned by Raggamby and Rubik (2012) as describing the definition of sustainability as a tangled, difficult process in 1985 which goes some way to explain the complex field that sustainability lives within. It is also argued that the various migrations of sustainability, such as sustainable agriculture and sustainable development, although often treated as interchangeable are very different (Petry, 1995). The term ‘Sustainability’ alone presents itself as a contended term; Meyer (2008) defines sustainability as a buzz word that can take on a number of forms with an economic-based definition of sustainability helping to appease wider social interests. In support of this, Karoly (2011) highlights that sustainability and its definition and meaning has altered and transformed across economical and sociological pathways. Furthermore, Karoly (2011) suggests that the word sustainability is distorted and that the interpretation of the meaning of sustainability varies on different levels; namely national, global, corporate and industrial. Such research alludes to the idea that the meaning of sustainability to certain groups could then have a distorted definition. A study completed in 2014 on the general public’s perception of what sustainability is threw up some interesting results in the USA (Kho, 2014).  Sustainability, in most, stirred feelings of environmental issues and green living with very little awareness of non-environmental elements of sustainability. There were also distinct variances within different generations and their understanding and perception of sustainability with words such as ‘life’ and ‘health’ being heavily related.  King (2013) goes deeper into this issue to say that the word sustainability should be abolished as the word itself continues to become meaningless and corrupt and goes some way in obscuring the real issues.
Sustainability as a concept began to emerge as early as 200 years ago when academics such as Thomas Malthus and Henry David Thoreau began to write about the growing population increase and the inevitability of the earths struggle to maintain human’s ever-improving standards of living (Robertson, 2017). Following a transformation in the twentieth century which saw the science of ecology flowering, evidence surfaced providing understanding of not only individual objects but their relationships in a larger environment. The momentum behind sustainability arguably began to accelerate in the 1960’s and 1970’s when books, conferences and colleges began to turn attention to environmental studies. By the 1980’s, there was an urgent need amidst activists for change amongst large-scale projects which peaked at the Rio Earth Summit in 1992 (Dernbach, 2002).  The birth of Agenda 21 which emerged from the Rio Summit (Doyle and McEachern, 2007) offered pervasive solutions to crucial environmental, health and social problems which faced the planet (Sitarz, 1993). This agreement was supported by all participating nations that attended the summit and is often appraised as the strategy to save the planet (United Nations Sustainable Development, 1992) (Edoho, 1997). Tolba (2001) argues that business has embraced Agenda 21 which is evidenced in its efforts within the travel and tourism industry. Adoption of a localised and somewhat individualised agenda 21 within cities and towns is visible signifying that Agenda 21 is a living, breathing process which is being accepted. Harman (2015) explains, however, that there are a number of theorists who argue that Agenda 21 is an empirical element in the drive to subjugate humanity through an eco-totalitarian establishment. Further critique highlights Agenda 21 as a failure and blames the knowledge demand needed for its adequate execution as too intricate and vast (Scherr and Barnhizer, 1997) explaining that it has demonstrated far more success at community level over national level.  Although this understanding is a valid one, this paper was only written 5 years following the Summit and Agenda 21 is credited as a progressive work in progress (Compton et al, 2013). Ethics and Agenda 21 are also summoned to investigation with a number of leading environmental philosophers, theologians, ecologists and scientists analysing the effects of Agenda 21 (Brown and Quiblier, 1994) (Vucetich and Nelson, 2010). However, similarities emerge in the agreement of the validity and urgency which Agenda 21 resolves.  

[bookmark: _Toc481741718]2.2 Sustainability within a business school
An imperative question, and one which in itself creates controversy, is the actual definition of a sustainable business school and how this presents itself in a number of forms.  The progression of defining sustainability within a business school must therefore encourage scrutiny and reasoning. The birth of sustainability in business schools took the form of an add-on (Pinnington et al., 2007) to the syllabus with Sterling et al.,  (2013) noting that less than 8% of business schools had shown diligent consideration for sustainability within their content. Holm et al., (2016) argue that sustainability within education has historically been forged in a compartmentalised manner and that such activity has failed to appease the burgeoning challenge. In order to create a sustainable business school, sustainability must be weaved throughout every aspect of the school as the thread to which it has its grounding, a theory supported by Filho and Pace (2016) and Caeiro et al., (2013). Transitioning to becoming a sustainable business school arguably takes the form of an infusion of sustainability throughout the curriculum and sits as a silent yet powerful instigator to course content, activities and culture. The characterisation of what elements constitute being a sustainable business school is one that offers very little primary data; which could be due to sustainable business school’s being an emerging movement. The association then between what a sustainable business school resembles and the essence of a sustainable business school is correlated. 
[bookmark: _Toc481741719]2.3 Are sustainable business schools important? What purpose do they serve?
The importance of sustainable business schools and the purpose they serve are identified amongst many academics. Horwitz (2012) epitomises the importance of sustainable business schools by highlighting the responsibility and special contribution that they have in influencing future leaders and managers. The need to ensure that these future leaders are founded in sound ethical values is one which a sustainable business school can inspire.  Sanders and Wood (2014) insist that the level of information with reference to Sustainability within current business schools is deficient in tackling the issues facing businesses today. Factor this into the belief by some theorists that business is the residing cause for most ecological challenges (Willard, 2004) and the importance of teaching sustainable business is evident.  Buono et al., (2015) explains that although there are indicators that sustainability is increasing in urgency within business schools, the rate at which it is happening and the number of business schools that are transitioning are unsubstantial to quench the need to satisfy the aspirations and goals. The transformation to a sustainable business school is often accredited with the academic staff who have the platform to not only modify the school’s strategic direction but also to inspire and motivate sustainable business deliberation amongst future generations (Ziska, 2016). From the Dean through to academic teaching staff, they are often perceived as the vehicle to intertwine sustainability throughout the school. To strengthen the argument that cornerstones the need for sustainable business schools it is also important to draw attention to the 50+20 Agenda that was created by an assembly of academics from a variety of backgrounds; from a Dean of a business school through to Entrepreneurs. This vision (50plus20.org, 2017) describes the vision for a positive transformation in management education which is driven by the desire to achieve the best for the world. This agenda has received praise from a number of influential individuals (CEO of Unilever, Professor of Leadership Management etc). Muff et al., (2013) talk of a change necessary towards a new type of business school which immerses all aspects of the curriculum into a sustainability drenched education that will further students awareness and engagement as second nature. The fact that there is extensive support for such proposals eludes to the presumption that sustainable business schools are deemed as crucial for advancement. 
Deliberation is also given to the role that external stakeholders play in influencing the transformation to a sustainable business school. By gaining support from internal (students) and external (employers, alumni etc.) stakeholders the academic staff within a business school can monopolise the passion for sustainability which can then be owned by the faculty. Furthermore, Sharma (2013) suggests that there is a clear demand from many Deans of business faculties who champion sustainable business schools and whom engage faculty members as implementers of change. The role that sustainable business schools play in adding advantage and indeed the urgency for such business schools can be clearly linked to the insufficiency that current managers and leaders of business emulate in terms of sustainable expertise. There is a current and advancing demand for business leaders who are conversant and experienced in governing their business through a sustainable lens (Laasch and Conaway, 2014), a demand which is currently failing to be met (Confino, 2015) (Ellison and Nidumolu, 2013) (Lee and Vachon, 2016). Through the transformation of business schools to become sustainable business schools- managers and business leaders who view all activities with a sustainability mind-set will be created to bridge this gap (Fernando, 2015).

[bookmark: _Toc481741720]2.4 Barriers
The transformation is often besieged with barriers and complications; historically, Ziska (2016) disputes that the transformation to becoming a sustainable business school is often not supported positively by academic staff and that furthermore, the creation or adaptation of existing courses experience financial constraints. A study conducted in 2011 by Godemann et al. revealed that there are a defined number of barriers evident when transforming to become a sustainable business school. Firstly, it was recognised that there were difficulties in weaving sustainability into certain management disciplines and that there is a growing concern over the viewpoint that including sustainability throughout a business school can often be seen as preaching. The conception of barriers to becoming a sustainable business school is further highlighted by Powell et al., (2017) who have attributed the barriers to a lack of involvement, engagement and information around sustainability. The insight into lack of engagement is further rooted in particular areas of business which is communicated within business schools such as Strategic Management. Commonly, Strategic Management is recognised as biasedly focussed on private interests and power (Thompson and Martin, 2010), a mind-set and ethos which needs to be changed if sustainability is to become infused within it (Amaeshi, 2014). The shift in mind-set when contemplating sustainability in business can be assimilated effectively when evaluating the change in mind-set of any social formation. For instance, a classical approach of thinking is that a shift in mind-set has to begin at the top (often with political leaders) or in Higher Education, the Dean. However, more contemporary contemplation identifies that the leaders at the top are not proficient in forging this mind-set and indeed influencing others to follow. This inability is not merely down to objection or resistance but can often be confounded to the fact that they are encompassed within their current position, a theory supported by Rimanoczy and Laszlo (2013). Fukukawa et al., (2013) argue that the implementation itself presents itself as the biggest challenge that a sustainable business school face. Through analyses of a UK based Business school the transformation was assessed through a lens which supported Beer and Eisenstat’s three principals of effective strategy. These strategies included; a systemic change process, a process to encourage open discussion of barriers and to develop a partnership among stakeholders. Conclusion of this research found a three step practical framework which is advised for other business schools to follow; Initiation, Implementation and Integration. 
One distinguishable barrier could be the mere definition of sustainability itself, a proposition discussed earlier. The underlying basis that the word ‘Sustainable’ and its interpretation and connotation amongst individuals is contrasting (Farley and Smith, 2013) and instigates an array of psychological perturbation which could by definition cause the biggest barrier. The idea that in general, the biggest barrier to sustainability is sustainability itself is a question that haunts this research. The fact that, as discussed, definitions and significance of the word sustainability could prove to be a burdensome journey in becoming a sustainable business school. The question then surfaces as to whether this definition and meaning of sustainability needs to be consistent throughout all staff to main vitality and cohesion. The same could then be said for the potential applicant students; when applying to become part of the sustainable business school, do they apperceive the same characterization of sustainability? A study in 2009 attempts to elucidate the answer to this question. Reid et al. (2009) presented an empirical investigation identifying the ways in which students from a business faculty viewed sustainability. The results discovered an array of views and understandings bound within ecological, economic, social and personal fields; potentially giving justification for concern over the identity of sustainability as a word. 
[bookmark: _Toc481741721]2.5 Emerging trends and the infusion of sustainability 
There are gestures immerging that business schools are beginning to embrace sustainability yet questions arise as to whether it is central to such education (Elkington, 2012). This notion often likens itself to viewing sustainability as a separate entity that clashes with business education and furthermore as an elective and an option rather than a fundamental embodiment throughout. This notion is suggested further by Sharma and Hart (2014) who agrees that sustainability within business schools is commonly established as a ‘Sadle-bag’ approach and that there are only a small number of business schools that have successfully developed curricula to embed sustainability. The idea of embedding sustainability is, however, a definition which throws up some questioning. Sterling (2010) discusses the approach of infusing sustainability concepts within business schools which often gives the impression that sustainability is not being directed as an ‘add-on.’ This infusion rather than embedding is essential to shape the business owners and managers of the future as Exter (2012) talks of the infusion of sustainability within business schools. Blowfield (2013) challenges this theory by questioning whether sustainability can realistically be dispersed throughout all aspect of business education. Bringing to the surface a debate as to whether sustainability can be a cross-cutting topic capable of being filtered through all aspects of management or simply a standalone topic which cannot be integrated throughout, for example, within accounting elements. The idea that sustainability should remain as a new separate discipline is one which may indeed threaten the expectations of a sustainable business school. 
The level of integration of sustainability within business schools is suggested to be vague, in particular the specification of educational frameworks. There is arguably two variances in educating on sustainable business; learning about sustainability (knowledge) and the learning for sustainability (deemed as competences) (Godemann et al). These two variances help a business school to define sustainability-related learning outcomes and goals, however, it is suggested that clear sustainability goals, teaching methods and outcomes are required to ensure consistency and loyalty. The following shows the levels at which business schools are facilitating integration and organisational change;





Figure: 1 Facilitating integration and organisational change
 [image: ]
(Godemann et al., 2013)
As outlined in figure one, there are very few business schools who are able or willing to provide insights into how sustainability is being integrated- thus conceivably throwing into question whether the direction of sustainability within the schools is compartmentalised. 
Going even further into the depth of the analysis of sustainability as an ‘add-on’ or an integration, is the view that sustainability should serve as an overall lens communicated through a set of principles and concepts which are inevitably relevant to all disciplines (Creative change, 2014). Through this manner, sustainability is no longer seen as a separate entity but as a context for improving and connecting achievement and engagement to create potential for change. It can be envisaged as the culture or essence of a business school and not a supplement to the course. To truly become a sustainable business school then, this culture and engagement must be engaging across boundaries between business school faculty’s, universities and into the public (Connell, 2015). The culture shift that business schools need to undertake could be considered as compelling to integrate and infuse further reaching sustainability.
It is now widely considered that business schools have a responsibility to integrate sustainability throughout their programs as they have the platform to educate and inspire tomorrows business leaders who can have a major impact on the world (Dyball et al., 2015) (Ahmad and Crowther, 2013) (Grayson, 2011). This encouragement from outside influences could be attributed to the birth of sustainable business schools, of which very few currently exist.
[bookmark: _Toc481741722]2.6 Student demands for sustainability
Attitudes towards sustainability amongst students within Business schools has shown a tremendous shift to a positive one which increasingly demands sustainability. This shift is a relatively young one. Controversially, McCullough (2012) reported in 2012 that sustainability within business schools were not in demand and that there was no market for it. Interestingly, business students argued within the report that the demand is evident but the needs are not met by the business schools who fail to see the importance of such sustainable integration. Jeanrenaud (2016) establishes the urgent demand for sustainable business schools in furtherance of developing techniques and frameworks that will endeavour to underpin agile solutions to global sustainability challenges, a perspective supported by Kopnina and Blewitt (2014).  During an interview process in 2014, Holtum (2014) discovered that there is an overwhelming demand for sustainable business schools amongst students who see the urgent necessity and benefit. Here, students have contended the fact that the course content and integration of sustainability within business schools in inefficient and out-dated. Academic staff interviewed also agreed that the work that has been done so far within the area of business education is undeveloped and fragmentary. 
Demand for sustainability within business has certainly progressed in recent years. Going back only a number of years, students were reported to show signs of resistance against sustainability within their business school and often felt indignant over what they deemed to be a waste of their money, as supported by Scott (2015). It seems that this attitude has changed somewhat since and sustainability is now even being seen as the key selling point that a business school can offer to attract students.  Sustainability in general is becoming higher on individuals agenda, it seems. Moules (2015) reports that 44% of business school students across 25 countries agreed that they would happily accept a lower salaried job to work with a company that has higher green credentials. Furthermore, 1/5 claimed that they would decline a job within a company that had bad environmental policies and practices. If, then, individuals are looking for a responsible employer who has sustainability at the heart, then it could be argued that these same individuals would have reason to look for a sustainable business school which fulfils their goals. 
 

[bookmark: _Toc481741723]2.7 Competitive Advantage Vs Ethical influences
Business schools are reported by Scott (2015) to be reacting to a demand by using sustainability as a driving force for competitive advantage. This notion is confirmed once again by Coleman (2012) who contends that any organisation (which in part also includes a business school) that makes sustainability a goal will achieve competitive advantage. However, this notion may endorse the perception of power and profitable gain, amongst some, which then delivers the question as to whether competitive gain is an ethical reason for becoming a business school. It is evident from secondary data that the demand for such sustainable business schools is there in abundance but should competitive advantage be the driving force for such a transformation? Subsequently, should not ethical reasons that are grounded in the overriding goals of sustainability be at the forefront of the transformation?


[bookmark: _Toc481741724]2.8 Why is there a need for research to be done?
As this literature review suggests- there are a number of questions that remain unanswered on the subject surrounding the essence of becoming a sustainable business school. These questions may well be currently unexplained as there is a lack of research into the area. Sustainability is a relatively contemporary topic and sustainable business schools are even more so. On that basis alone, the research conducted in this writing is crucial to increase awareness of the subject and to provide insight into a developing and growing issue. However, this paper does not seek to just satisfy this element. By delving into the essence of a sustainable business school the questions afore mentioned may be seen in a different light and answers may begin to be formed. 



[bookmark: _Toc481741725]Chapter 3: Methodology
This research looks into the essence of becoming a sustainable business school by using Carmarthen Business School as a case-study. Situated within the University Of Wales Trinity Saint David (UWTSD), Carmarthen Business School are currently amidst a transformation which will see them offering all of their modules through a sustainable lens. The new syllabus will commence in the academic year 2017/2018 and will include three different courses which situates the school in the heart of the transformation stage.
The journey of this research and its reliability and strength depends greatly on the methodology chosen. Consideration was given to both Qualitative and Quantitative research methods and advantages for both were evident. A Qualitative approach, and furthermore a Phenomenological method within, was utilised for this research piece. In order to understand the relevance of the chosen methodology it is essential to recognise the rejected approaches and explicate the justification. Whilst focussing on objective measurements and the analysis of numbers, quantitative methodology offers a broad collection of mostly accurate results giving the researcher the ability to compare and correlate variables in a study. This element of methodology is often used in the creation of surveys and questionnaires and offers a clear researched answer to a question (Osborne, 2008). Myers (2008) argues that quantitative research proves extremely useful in finding trends and patterns across a wide population, however, it cannot attempt to discover the cultural and social aspects of a topic. Given that the basis of this research encompasses the ‘Essence’ of a topic, quantitative research methodology could be seen as insufficient. 
Deliberation was also applied to the idea of conducting both Qualitative and Quantitative methodology together. Taylor (2005) identifies the advantages of integrating both methods in order to successfully research a subject, a proposal supported by Thomas (2003) and Sutton (2014). However, although merit can be identified in using both methodologies, there are a number of factors that deter the use of such in this research piece. Time, of which is limited for this research, is a major factor to be considered. In addition to this, as this research aims to understand the essence of its subject, the relevance of both qualitative and quantitative methods together is questionable.  Thus, Qualitative methods are selected for use in this instance in order to allow a deeper richness and insight into the phenomenon (Kirby, 2000).

Creswell (2007) believes that there are a vast array of methods of qualitative research that can be used. The five most common approaches identified are; grounded theory, phenomenology, narrative, ethnography and case-studies (Moustakas, 1994) (Denzin and Lincoln, 2017) (Miles et al., 2013) (Slife and Williams, 1995). As previously highlighted, a phenomenological approach has been chosen for this research. Phenomenology in its broadest sense describes a person’s experience and perception of the meaning of an event or topic as oppose to the actual event that exists and brings to life the experience that people have in regard to the phenomenon in question (Heidegger, 2005). Edmund Husserl is described by Moran (2013) as the founder of Phenomenology whose work on the subject, alongside other works, offered a unique contribution to the world of philosophy. Following research on the various branches within phenomenological method approaches, Transcendental Phenomenology as discussed in Moustaka’s work (1994) stands out as a powerful variation. Using ‘Epoche’ methods, a transcendental phenomenological approach will aim to leave all judgements and presupposition in order to re-visit the phenomena in a completely fresh way with naivety and a wide open view. Furthermore through the second step, the Transcendental-Phenomenological Reduction, each experience that is discussed will be considered in its own singularity in the goal of gaining a depth of description around the essence of the phenomenon. Finally, the last phase of transcendental phenomenology is to create a description of the experience by understanding the conditions that accelerates such an experience (the Imaginative Variation) (Willig, 2013). By using Transcendental Phenomenological methodology, the experiences and stories will be gathered in order to gain a richness of insight into the phenomenon.
Although phenomenology is widely appreciated as a successful methodological practise, Finlay (2009) highlights concern around the best way to implement phenomenological methodology and furthermore argues that there is a confusion around how to carry this out. To support this criticism, Rothe (2000) argues that phenomenology can be seen as too deterministic and that it does not reflect transcendent or personal meanings.
Having taken all potential deficiencies into consideration, for this research Phenomenological methodology is considered to be the superior choice to achieve the optimum results.
In order to begin this approach, the practical elements i.e. Who to interview, how many to interview etc. had to be given due consideration. As Carmarthen Business School are currently in the midst of a transformation to become a sustainable business school, the decision to direct research to the school was a favourable one. Currently offering a Business Management syllabus within the school, Carmarthen Business School are incorporating sustainability throughout the new courses on offer; BA Business and Management, BA Rural Enterprise Management and BA Cultural Industries Management, embedding sustainability at its core. Within Carmarthen Business School there are evidently both academic staff and students who have all been involved in the decision and direction of the school. As an example, the students were invited to attend a focus group session where feedback was attained on the new course and website content. Consequently, the decision was made to speak to a range of academic staff and students within Carmarthen Business School in order to attempt to gain a deeper insight into the phenomenon. 
Fusch and Ness (2015) explain that the number of participants for qualitative research strongly depends on the size of the study. Data saturation is vital in order to provide adequate information to replicate the study. Bearing this in mind, the decision was taken to interview five members of academic staff and four current students. By doing this, 83% of staff were engaged and 33% of students- offering a strong possibility for an accurate depiction of the transition to becoming a sustainable business school. For an unbiased study, it was imperative to attain a range of experiences across academic staff. Ensuring that the topics and areas that align with their expertise were varied and included fields such as Economics, Leadership etc., did this. Students in their final year were chosen to be invited to take part in this study as they were present for the focus groups held and have witnessed the birth of the transition. An ethics proposal form was created and submitted (Please see Appendices: 1).
Potential interviewees were approached in an informal way through discussion about the research topic and the method of interviewing. This was met with a positive response and an identifiable engagement and intrigue into the subject matter. Following this, contact took the form of emails, which were sent to the willing candidates to arrange suitable dates and times for the interview. Once a date had been agreed, a private room located on the Carmarthen Campus was booked to ensure confidentiality and to ensure minimal disruption. More than 50% of the candidates are academic staff employed at UWTSD and were asked to talk about their experiences of an element of their employer, therefore, confidentiality had to be paramount. A consent form was sent to each interviewee which contained details of how the interview would be recorded (audio only), the approximate length of the interview and a large element of confidentiality (Please see Appendices: 2). The consent form explained that the interviewee may request that the recording device be turned off at any time and the interview would be ended without any recourse as to why they want to stop. If they withdrew from the interview then any data that had been contributed would be destroyed and not used. It was also made aware to them that once the transcripts of the recording had been completed, the name or details that may have linked the interview to the interviewee would be permanently removed and a pseudonym put in place. Confirmation was also given that the audio tape recording would not be used for any other purpose. This consent form and its assurances provide the candidate with an element of trust and freedom to speak truthfully as they are confident that any information provided would not be affiliated with them. In order to ensure that the consent form had been read and accepted, each candidate were asked to signal acceptance of consent by typing their name and returning to the researcher. This was then taken as full consent for participation. In addition to the consent form, a short introduction to the topic and the researcher was given as a grounding of the interview (Please see Appendices: 3).
Interviews were performed giving the candidate an open time limit so as to ensure that their experiences and stories were captured comprehensively. In order to ensure a natural phenomenological approach, there were no set questions arranged by the researcher but a guidance and direction of the interview was established with the thread of sustainability at its heart. This unstructured interview technique, although fairly uncommon in qualitative studies is popular within the field of phenomenology as it attempts to ensure that the participants aren’t directed in any way with their answers to ensure honest consideration of the phenomenon. 
Before I conducted the interviews, it was imperative that my own individual beliefs and judgements were dismissed as a phenomenological approach dictates. I have developed an interest in sustainability throughout my degree and so consider the importance of divulging and making clear the position that I currently situate within essential to benefit this research. In order to do this, I followed the process of interviewing myself and recording it in order for me to approach the interviews with a fresh outlook. (The transcript of this interview is included in Appendices: 4).
Following the interviews the transcripts were completed in readiness for analysis. All transcripts were read collectively twice in order to generate a complex understanding of the dialogue. Once this had been done, an Analysis of Themes Table was created (Please see Appendices: 5) in order to dilute the dialogue and interpret the meaning. Although an extensive number of individual themes were immediately identified, through further analysis it became visible that these individual themes and moreover their meaning interpretation fitted into six concepts or themes. These themes and the content therein were translated within the ‘Findings’ section and later analysed against secondary data.

Following the phenomenological research approach suited this research well as it gave the opportunity to delve into the insight of the phenomenon of sustainability within a transforming business school. The decision to follow a qualitative research methodology appears to have been successful and has brought to light a deep insight that quantitative methodology would arguable have missed in this instance. Volunteers for the interviews were extremely willing to participate which made the organisation of the interviewing process easy. The decision to undertake unstructured interviews has ensured that participants could discuss their experiences and stories in a non-directional way. However, some participants felt a little uncomfortable being interviewed in this way and therefore, a semi-structured interview alternative may have been a relevant option in reflection.
In addition to this the length of the interviews showed great disparity which may not necessarily signify a greater or lesser volume of experience but could also be blamed on a lack of confidence or comfort levels within an un-structured interview.
All of these factors taken into consideration, the research has highlighted a number of themes which go some way to discuss the essence of becoming a sustainable business school.







[bookmark: _Toc481741726]Chapter 4: Findings
Nine interviews were conducted with both Academic teaching staff and students of the current Business and Management Syllabus in Carmarthen Business School. An unstructured approach was implemented for all of the interviews in order to ensure that the participants weren’t directed in their answers. This approach, although not commonly used in general (Wengraf, 2001), offers the opportunity to explore depth and insight which the essence of a subject demands. Phenomenological researchers favour the unstructured interview due to its conversational and dialogic nature (Vagle, 2016). Participants were, however, prompted with ‘in the moment’ questions when required during the course of the interview. Findings from the interviews were compiled within an analysis and themes table which can be read in full in Appendices: 5.


[bookmark: _Toc481741727]4.1 Course content, Implementation and understanding of sustainability

P1 grapples with the definition and term ‘sustainability.’ clearly explaining that their understanding of it presents itself antithetically compared to other colleagues. The lack of evidential and scientific support around sustainability characterises it as weak and unreliable.

My take on sustainability is having something that you can continue over the long term. Whether that be in terms of business – that would be making sure your concept and how you make money can continue over a long period of time. (P1)

A familiar theme that presents itself is a concern with the transferring of the passion evident amongst academic staff for sustainability to a compelling practical education;

I do have my concerns over how they will structure it. All well and good having it on paper but then the practicalities of it would they bring it into its full potential really? They can talk the talk but do they put up a good fight. (P2)

This conversion of the theory of sustainability to a practical element for the business school arises again as P7 argues that sustainability is a practical subject which needs to be treated as such for the school to be successful in its goals.

Its all well and good writing a module on a sustainable theme but how bought in is that lecturer to actually what we are trying to achieve? I have a bit of an issues with theory and practical and this programme at the moment, the programme we sat, is very theory based not very practical yet sustainability is a very practical thing. So, I think that there need to be a connection between the sustainability theory and that we actually deliver that practically for it to become successful. (P7)

There appears an awareness amongst the participants that an innovation in teaching methods and course content is required in order to offer valuable sustainability education within the business school, as P9 suggests;

It’s quite a strong element to that so for us who’ve been teaching in a certain way for a long time it’s important for us to completely change content and approach and perspective- all sorts. (P9)
So you have to ask all of these questions otherwise you can’t teach the subject or you do get blindfolded and that’s not the right thing to do. (P5)

This understanding is supported in a positive approach with P8 regarding Carmarthen Business School as having a high level of academic competence and ability which will benefit the transformation.

I think they are all experienced enough to know what is needed and I’d say you’ve got some of the best sustainable minds of the country here. (P8)
[bookmark: _Toc481741728]4.2 Support and Group Belief

The importance of a group vision and belief is discussed by several participants although the level to which they have seen this varies. P8 discusses the passion that they have experienced from the academic staff which has in turn influenced and inspired a large group of students.

The way the lecturers are so passionate about it is always a good thing because if someone’s passionate about something there’s always a reason behind it. (P8)

P2 agrees with this concept, indicating that the academic teaching staff have the platform to inspire and ignite sustainable thinking within students.

I think they need to have lecturers who have the passion for sustainability aspect. Even if the content is there for the modules to be sustainable the lecturers can just turn it into a by-product of it instead of being the core. (P2)

Throughout the participants, it is clear that sustainability has been an important element of the business schools culture- one which has transpired to embed into the experience as a basis of philosophy, according to some. 

We have decided to make it our basis of our philosophy at our school because I think we were already there- we just didn’t have the supporting words to put on it. Now we just- it’s like sleeping in a familiar bed for us- sustainability. (P3)

This group belief is echoed amongst other participants who argue that without this the transformation would not be effective.

There is a consensus amongst the team. From our perspective this isn’t a tick box exercise. (P5)

I’d say that everyone involved very much believes that that’s the way forward really. It’s not something to be done for the sake of making it different but that it’s important to go down that road. (P9)

That’s definitely important. If they are all in the same mind then they work towards the same goal. (P8)
However, one participant disputes this argument. P1 considers that there is disparity amongst academic staff who fail to share a common viewpoint on sustainability, largely as a result of their different educational fields, e.g. economics;

I don’t think people are on the same hymn sheet. I think there are people on different hymn sheets here. I probably have a different viewpoint to ‘X’ and ‘Y’ but then I come from a different environment. ‘Y’ comes from more tourism and ‘X’ comes more business IT and I come from a more economic and IT background a bit of geology thrown in as well. So I think we will have different viewpoints. (P1)

However, although principles of understanding sustainability and what it means may vary, there is a strong acceptance that support throughout the hierarchy of Carmarthen Business School is strong and has added confidence to the transformation;

	But I think this is different. I think we have top end support for this. (P3)

So this culture needs to go right through the business school and everybody will buy into it. But it’s just a case of whether they can get it right. (P7)

I’ve been pleasantly surprised how we’ve received support…We haven’t been interfered with and we have been allowed to build our own programme around this theme of sustainability and resilience etc. and that will really help us build a new Carmarthen Business School identity. (P6)

[bookmark: _Toc481741729]4.3 Sustainability in personal lives
The level of influence that sustainability has had on personal lives is discussed by a number of participants and clearly associated as being a benefit to the transformation. It is noted that an interest and participation in sustainable practises has encouraged a more effortless transition during the transformation and is critical to its success.


It does actually come down to looking after the land, the air and your rivers and seas. When you think about it- it’s all of the things that you treasure, especially if you’re a parent like me. (P3)

Prior to this CO2 movement and environmentalism coming on board, I was always big on recycling and living light on the planet so I’m probably ahead of the game in that respect. (P1)

So for me where I live outside of town I’ve never used a bin recycling in the last 15 years/20 years so we recycle everything at home. We have got solar panels- we try and live our lives as sustainable as possible. So the fact that we’ve all got a similar theme that runs in our lives seems to be taken into this. So it’s not something that is an adjunct to our lives- this is going to where we earn our money. So I think in that respect I think it’s a true cause. So that’s quite nice. And then you feel committed to see it through. (P5)

It’s quite interesting with my own son, little things like turning a tap of- I let the tap run and he’s turning it off- that kind of thing. And I remember when we went on holidays when he was small, maybe about 15 years ago to Menorca where there was recycling and they just feel so odd now if you can’t divide your rubbish up- to throw things just in the bin. You want to do something with it. I like the idea that we can all do something about it and it doesn’t cost us anything directly. (P9)

It appears that although all participants have had a different experience of sustainability within their personal lives it brings them closer to the course goals. Participants also discuss how they have found sustainability within the business school environment which has promoted their understanding and escalated their interest in the area.

I was one of the number of members of staff who went to the presentation by Jane form the inspire academy quite early on when she was appointed and I was interested at that time because it was a voluntary attendance how few of us went along and I thought that’s interesting and another interesting aspect wasn’t just the low numbers but of the low numbers that were there most of us from this corridor were there from Carmarthen business school. (P6)

P7 suggests that Carmarthen Business School has brought her back to her childhood interest in sustainability;

Throughout my younger years I had always had a keen interest in global affairs and how to keep everywhere a bit more environmentally friendly and that kind of thing. Maybe I had lost my way a little bit through my career. And then as we went through the programme here it became very involved in every module. (P7).

[bookmark: _Toc481741730]4.4 Concerns over the new syllabus

Participants although in the majority were excited and confident about the transformation in Carmarthen Business School, concerns arose around a number of topics. 
P7 recognises the potential that the transformation can offer but reflects on a lack of promotion of the new syllabus which could potentially affect its success;

I think it could be amazing, not sure if that will happen now. I think that the business school- what they are trying to achieve is almost unique in a way but then nobody singing and dancing about it yet so I think it- it will probably happen organically but a lot more work is needed and I don’t think it’s happening right now. I think the people that are supposed to be doing the work aren’t necessarily doing the work and the people that should be noticing the work being done and not being done are not noticing. (P7)

Interestingly, P1 gestures towards the notion that promotion of a sustainable business school may not reap rewards as sustainability and its associative elements are not considered fashionable amongst students.

I would say that the green movement is very untrendy as well and other lecturers would agree with that. So putting that message across- people wearing sandals and recycling and walking and cycling everywhere isn’t going to appeal to students effectively in my opinion. (P1)

Other concerns that has presented itself in slightly different forms is that notion that unless Carmarthen Business School is sustainable itself and models practical sustainable practices then the school may be deemed as hypocritical and reputation will be marred.

So then one has to ask the question; if we’re trying to explore core issues about the values of being sustainable, is it the right thing then to be working across campuses- is it the right thing to be travelling up to other campuses to do all of this. (P5)

It’s all well and good to teach sustainability but if you don’t practise it then you are hypocritical. (P4)

They have got to look at everything from the ecological side of how much electric they are using, the facilities- whether they can be updated and then they would need to put pressure on the hierarchy within the university. (P4)

Kind of modules that I’m teaching on another campus- so let’s say they’re mostly supervision and quantitative but they’re part of a parcel of a programme. They are just one component of a programme; if the theme of that programme isn’t sustainability, how do I then hand and glove connect with that programme? (P5)
Intellectual barriers and understanding of the subject played a role in P3’s concerns over the transformation.  Much reading and participation was undertaken by P3 in order to gain the fundamental understanding of sustainability in order to teach through the focus of it;

I think your barriers all over the place but there were mainly intellectual barriers. When somebody asks you to develop a course and they say on sustainability principles the main barriers were to be honest with you for me were lack of understanding. (P3)

P8 argues that the university is very forward in its thinking of sustainability which is mirrored within the business school. The barrier that P8 foresees is reputation of the university itself. Although P8 has confidence and a kind consideration for the university, they state that the national rankings could be the one element that could dissuade students to study at Carmarthen Business School.

Without sounding too mean, I think the UWTSD name could be a barrier just because of the university rankings online and stuff. I personally have had a great experience here. I wouldn’t knock it on any level- accommodation- the whole sustainability throughout the university is great. But I think UWTSD reputation has got online could be a barrier to Carmarthen Business School. (P8)

Although these concerns are raised by participants, consideration is also given to how the business school has or can overcome these concerns to ensure success.

[bookmark: _Toc481741731]4.5 Student influences on the Business school and the future of business

Participants showed a strong belief that students are crucial for the transformation of the business school and for the future of business. P4 believes that business students clearly have the potential to change businesses to adopt a sustainable vision and by gaining a sustainable business education, this brings them one step closer;
It’s a very good way of teaching and business and how to go forward because the young students who are obviously the future of business leaders and managers can then take that out and hopefully give businesses an insight into how they can change and become more sustainable rather than through people wanting to do it. (P4)

This view is also expressed by P3;

I think our students need to change the world and I’ve always thought that way because if graduates aren’t –who is going to change the world. And if graduates aren’t going to change businesses- who is going to change businesses? (P3)

Students were asked to take part in focus groups which P8 believes was vital in understanding the students’ perspective on the transformation.

I think the focus group was definitely needed because there’s no one more important to the university than the students so to get a student’s perspective of the course and what they plan to do. (P8)

P7 goes even further to commend students on their enthusiasm and relationship with academic staff which has influenced the sustainable ethos that exists within the culture at Carmarthen Business School. Furthermore, P7 argues that without the students, sustainability within the business school would not have had the momentum.

I think it is the relationship between the programme leader and her sustainable ethos but I think it’s been drawn out by enthusiastic students- students that want to bring that side of her out and explore it. And then the culmination then of the enthusiastic member of staff and this vision and these students that are adapting their way of life. And also have loads of ideas and experience and it’s almost like making a perfect cake with loads of different ingredients and we seem to have got it bang on. (P7)

This enthusiasm then resonates within the programme which endeavours to encourage students to be innovative in their education and careers, according to P5;

So let’s see that through in a qualification and be innovative and creative and we are going to have to be more innovative now because things are going to be harder. Things will be harder for the next generation so we have got to instil something in them to say; Look up, look around you and don’t be afraid to be creative and to be innovative and to have a voice.

[bookmark: _Toc481741732]4.6 How does location play a part and is sustainability a competitive advantage?

A number of participants discuss the notion of transforming Carmarthen Business School as a competitive advantage. 

I can see the advantages of branding ourselves as a sustainable business school certainly yep as a sustainable business school because I think rather like the leading organisations have seen, it’s given them the competitive edge it will also give us a competitive edge. (P6)

The expectation that there are very few sustainable business schools within the UK creates an even bigger competitive advantage, according to P8. They suggest that the lack of sustainable business schools could accelerate Carmarthen Business School’s presence and increase student capacity;

Yeah, it opens up a world of possibilities. I don’t know if there are any other branded sustainable business schools in the UK, but I haven’t seen any personally. So I think for Carmarthen Business School just to get its name out there- it’s a big step. It should definitely help. (P8)

P4 describes the business school as having found a gap in the marketplace which could be taken advantage of.

I think the university has found a niche there and I hope that they are successful. (P4)

The geographical location of the business school is also an element that has arisen throughout many of the participants. Consideration is given for the country of Wales but also of the rural setting and agricultural campus that Carmarthen Business School resides in. This is seen by some participants as an advantage as the new syllabus included rural elements and the culture of the local area is deemed to fit in well with sustainability.

And it seems to very much suit this part of the world. It’s quite interesting for me working in a partner college and on an agricultural campus it ties in in many ways to what’s going on around us as well in terms again of the local economy probably local communities. It kind of fits, I think this area in particular. (P9)

I think wales might be a little bit unique in that respect. I think the people of wales- I think there’s something there that’s going on. The way people in wales operate with each other in business. (P3)







[bookmark: _Toc481741733]Chapter 5: Discussion and Analysis
The basis of this chapter is to analyse the findings from the nine interviews conducted and consider the themes in contrast to secondary data from the literature review. 

[bookmark: _Toc481741734]5.1 Course content, Implementation and understanding of sustainability

One participant expressed a concern over the apprehension of the definition of sustainability which instilled a certain lack of confidence around the subject. As discussed in the literature review, the definition of sustainability is one which faces much disputation amongst individuals (Franklin and Blyton, 2013). It is argued by some that sustainability needs to be understood and viewed as tangible in order to gain contribution from individuals (Font and Cochrane, 2005). P1 asserts further anguish over the lack of scientific support for sustainability which coerces the participant to view sustainability within a business school as weak and unreliable. Agenda 21 goes some way to identify this as a global concern by highlighting the lack of sufficient scientific information available to assess risk (Lemons and Brown, 2013) although this could be seen as outdated and new scientific evidence has emerged since according to Bache and Reardon (2016). Other participants, however, did not mention the definition of sustainability and talked instead of the passion that had been embedded in them and a feeling that it is the right thing to do. These emotional attachments could transpire from feelings of guilt and a sense of empowerment that individuals can affect change (Taticchi et al., 2013). This notion is supported by Campbell and Junzhao (2015) who argue that guilt is the central emotion which triggers the biggest effect in individuals. 
This feeling of responsibility and passion for sustainability is highlighted by many participants who credit the transformation with the presence of such emotions. However, although this is identified there is a concern amongst some who argue that the practicality of infusing sustainability within the syllabus is a difficult task which must instigate change. Waikato Management School, who went through the transition to become a sustainable business school in 2002, spoke of the need to change teaching methods and culture within the school in order to implement it successfully (Roper et al., 2003) supported by Dyball et al. (2015). The awareness of a commitment to change is demonstrated by P9 and P5 who display the appreciation that contemporary teaching styles and ongoing understanding is crucial to support sustainable education in the business school. 

[bookmark: _Toc481741735]5.2 Support and Group Belief

Participants have clearly outlined a vision that fluidity of sustainability and the dedication to it is evident amongst academic staff and students within Carmarthen Business School. P2 explains how the academic staff have the platform and capacity to influence and inspire students and so an authentic sustainable ethos must be observed within each member of teaching staff, supported by Thomas (2014). P3 explains that as a core basis of the schools philosophy, sustainability is a school-wide belief which is engrained in its culture. The importance of gaining this philosophy across all members of staff within the school is discussed by P5 and P9 who characterise sustainability within the team as being infused within all of their teaching and it has moved on from being an add-on. Sustainability as an add-on is a notion which is deemed insufficient amongst an array of research allowing an insufficient depth needed for business schools (Hahn and Reimsbach, 2014) (Botes et al., 2014). A study implemented in 2011 by Mather et al. (2011) analysed business graduates understanding of sustainability. Results concluded that although there was an element of sustainability understanding, this was appraised as an add-on and proved insufficient. Both the element of group belief and sustainability as the core philosophy weaved through all aspects of the business school then solidifies the basis of a successful transformation which is echoed by both theory and participants interviewed. 
The perception that the school envisions the same direction of sustainability is critiqued by P1 however, who argues that not all members of academic staff share the same understanding and ethos of sustainability. P1 argues that although sustainability as a broad concept is at the forefront of the teachings at Carmarthen Business School, the direction of meaning is varied. P1 blames this in most part on the diverse educational fields that academic staff undertake which influences different viewpoints such as economic, environmental etc. Stoughton and James (2012) argue that the variances in perception of sustainability is integral to the success of sustainability. Sustainability means different things to different organisations, much like academic staff within a business school (Swanson and Zhang, 2012) and so in order for a sustainable business school to offer a varied approach to sustainability, diversification on sustainability and the views therein could be deemed beneficial to graduates (Stubbs and Cocklin, 2008).
The level of hierarchical support is also endorsed by several participants who praise the support that they have received from the top at Carmarthen Business School. P3 and P6 describe their feelings of encouragement and support throughout the transformation. This element of support from management within the business school e.g. Dean of the Faculty etc. is essential in moving the transformation forward (Dyllick, 2015) and in ingraining a sustainability culture (Tilbury and Ryan, 2011).

[bookmark: _Toc481741736]5.3 Sustainability in personal lives

A number of participants discuss their interest in sustainability in their personal life and how it has been a part of their life before the transformation of the business school. P1 and P3 both describe the efforts that they make to try and achieve a certain degree of sustainability within their own and family life. P1 explains that the efforts that have been made to live light on the planet and the interest shown in recycling etc. has put them in an advantageous position to teach through a sustainable lens. P6 continues to illustrate the fact that all members of staff within the business school showed a keen interest in sustainability before the business school’s transformation as the majority attended a presentation on sustainability. This epitomises the keen concern for sustainability within academic staff’s personal lives. This can also be true for the students as P7 suggests that the inspiration and dedication of sustainability within the business school has taken her back to a time in their life previously where sustainability played a role. P7 continues to discuss the belief that their youth was grounded in sustainability which was distracted against in their working career. Interestingly, findings from 2015 research conducted by Remington-Doucette and Musgrove (2015) found that sustainability competencies develop differently according to age, disciplinary affiliation and gender. The capacity for complex thinking is recognised as normative competence which is arguably developed towards the last year of university studies, according to Perry (1999, quoted in Patton et al., 2016). This evidence provides a compelling realisation that more complex thinking is required for sustainable theories which may be why a gap is identified in P7’s life. This could also go some way to explain the reasons why many of the academic staff interviewed show keen interest in sustainability as their academic background and experience has enabled them to broaden their normative competence further still. 

[bookmark: _Toc481741737]5.4 Concerns over the new syllabus

The theme which inadvertently appears throughout a number of participants when discussing their concerns for the transformation is the threat of the business school appearing hypocritical in its activities. P4 determines that if the business school is not practically sustainable itself then to teach sustainability would hypocritical. P4 echoes this sentiment by highlighting the potential to be criticised over the disparity among modules taught by the participant across campuses. In addition to this, P4 describes the worry that they feel over the miles travelled to deliver different syllabuses over the campuses which include Carmarthen, Lampeter, Swansea and London. Mick et al. (2012) discuss the hypocrisy that exists in sustainable business schools and explains that this causes the students to question the authenticity of the ethos. The question of whether a business school can ever be ‘Green’ in their fight for sustainability is controversial. Wen-Chen (2012) argues that the business school in the University of Greenwich has received a sustainability award for its green efforts primarily through the utilisation of Green IT. P8 believes that the University as a whole is forward thinking in its sustainability activities which according to Martin (2012) is the first step on the path to a green faculty. With this in mind and with the support throughout the university as previously mentioned, improvement could be evidenced in the years to come.
P1 expresses concern over the demand for a sustainable business school and argues that sustainability isn’t a fashionable subject. Furthermore, P1 believe that the basis of sustainable education will fail to appeal to students. Secondary data as discussed in the literature review appears to disagree with this suggesting that there is a demand from students for such sustainable business schools. Thiele (2016) insists that sustainability is popular in today’s population and is even considered ‘trendy,’ a theory supported by Madhavan et al. (2012). Johnston (2013) discusses research that has been conducted to identify student’s perceptions of sustainability. Interestingly the conclusion was very similar to that of P4. Johnston’s findings saw that students were tired of sustainability and felt that it had been pushed onto them throughout their education. When comparing P4’s discussion on the Focus Group which analysed the new website, P4 described the emphasis on sustainability as ‘In your face’ and ‘off putting.’ This common ground between primary and secondary data may suggest a more subtle gesture towards promotion of sustainability be adopted. 

[bookmark: _Toc481741738]5.5 Student influences on the Business School and the future of business

P3 affirmed that students are the future of business and that they are tasked with changing the world. Wagner (2012) echoes this notion believing that the creation of innovators is paramount in transforming the world. P5 talks of sustainable creativity and innovation throughout the qualification to encourage graduates to have a voice. Sustainability education has the ability to empower students to confidently achieve sustainability within future organisations which will in turn transform businesses worldwide (Wheeler and Bijur, 2012). This belief in the importance of the students in the business school is echoed by the P8 and P7 who experienced validity through the focus groups. P8 explains that the focus groups were crucial as students are the most important element of a university and their opinion on course content is invaluable, a concept familiarised amongst academics (Hartley et al., 2005).  The benefits of student engagement and enthusiasm is also examined by P7 who describes the relationship between the Programme Director and the enthusiastic students as similar to making the perfect cake. To probe deeper into this would show that the transformation of the business school would be ineffective without the eagerness and devotion of the students. Bradshaw (2015) describes the extent to which students shape the curriculum as increasingly evident, further supporting the benefits of student engagement and contribution to direction. 

[bookmark: _Toc481741739]5.6 How does location play a part and is sustainability a competitive advantage?

Competitive advantage is a theme discussed by several participants. P6 describes the transformation of Carmarthen Business School as having a competitive edge much like sustainability has given other organisations. Secondary research in the literature review suggests that this is likely as differentiation in this way has potential. The low number of UK sustainable business schools does indeed appear to indicate that Carmarthen Business School has diversified into an unsaturated market, which P8 alludes to. With the majority of Sustainable business qualifications being at Masters Level, there is a clear gap within the education system for undergraduate degrees in sustainable business. A report by The Economist (2017) found that of the 122 schools approached regarding sustainability within their business schools, half didn’t reply and amongst the reporting half, good practise was found to be implemented within the business schools. This is a long way from diffusing sustainability throughout the entire undergraduate syllabus that Carmarthen Business School has achieved; thus indicating a clear progression on behalf of the school and a potential for competitive advantage. 
The geographical location of the Carmarthen Campus is also believed to provoke advantage, according to P9 and P3. Carmarthen is identified as an agricultural campus with community presence which P9 describes as a good fit for Carmarthen Business School and the potential for engagement and interest in sustainability. This view is supported by P3 who describes the Welsh community perspective as unique. As one of the new sustainable courses offered by Carmarthen Business School is based around Rurality this may well prove to be pertinent due to locality. Vidal (2012) supports this suggestion describing Wales as Europe’s test bed for sustainable development and green economy whilst Withers (2011) explains that Wales was named one of Europe’s best regions for sustainability in 2011. These successes that Wales have accumulated within the sustainability arena could prove highly beneficial to the transformation of Carmarthen Business School to a sustainable business school.


[bookmark: _Toc481741740]Chapter 6: Conclusion
This research attempts to provide insight into the essence of becoming a sustainable business school through the phenomenological approach of unstructured interviews with both academic teaching staff and students at Carmarthen Business School. Although disparity rose amongst participants, there were a number of themes which emerged within multiple participants.
The key findings for the research transpires through a number of themes identified and discussed in the last chapter. These themes include; 
· Course Content, Implementation and Understanding of sustainability
· Support and group belief
· Sustainability in personal Lives
· Concerns over the new syllabus
· Student influences on the business school and the future of business
· Does location play a part and sustainability as a competitive advantage?

These themes and the suggestions within them go some way to respond to the research questions posed in the Literature Review, but further research is essential going forward. A clear common definition of what sustainability is has evidently not been answered throughout this research. However, the meaning of sustainability to each individual has been discovered and alludes to the notion that sustainability is not a definition to be described but a mix of feelings and understanding that resides in different forms. This lack of definition is not necessarily a disadvantage; this diverse range of opinions can open the floor to a number of sustainably stimulating debates giving sustainability the platform for thought provocation. 
Secondary research advises that sustainability within a business school is insufficient to meet the demands of both the organisations which the students will form a career and the future demands of the planet. The transformation of business schools within the UK is arguably resuming a slow pace with very few business schools implementing sustainability as their overriding philosophy. The transfusion of sustainability is pivotal to the future of sustainable business schools and is a direction that primary research evidences as alive and interspersed within the culture of Carmarthen Business School. 
Throughout primary and secondary research, the importance of sustainable business schools remains undisputed. Business schools and the graduates therein acquire a monumental responsibility and direct influence on the future of business activities and effect on sustainability. The awareness of such an obligation is visible across both teaching staff and students who participated in this research emphasising feelings of culpability and the desire to instigate change. 
Although consideration of barriers were examined by both primary and secondary research, disparity was highlighted within the barriers. Secondary research advised that financial constraints and support from high levels of management within the business school was the fundamental barrier for transformation. However, participants were confident with the support received within Carmarthen Business School. This may allude to the suggestion that the support acquired in the school has played a big part in the practical implementation of the transformation. Participants instead described the potential label of hypocrisy for the school, a lack of confidence in the popularity of sustainability and the ranking of the university as main components of concern. Theory suggests that although relevant, these concerns are barriers which can be overcome. However, limitations will inevitably be evident in regard to hypocrisy; financial restrictions imposed at university level could equate to stagnant growth of a green business school.
A saddle-bag approach is often familiarised with business schools which as previously discussed does not allow for adequate education on sustainability. Theory suggests that in order to advance within sustainability, Business schools must adopt a culture of sustainability which is immersed within all aspects of the syllabus. Participants for this research have in most part acknowledged and praised the sustainability culture within Carmarthen Business School. Discussions follow a theme that the transformation is enveloped in sustainability and that both the teaching staff and syllabus content follow suit. Suggestions are made to indicate that sustainability within the school is seen as an infusion within all aspects and not as an add-on which historically sustainability had been viewed as. Indications within the primary research emerged implying that this ethos of a profound sustainable focus emanates from a deeply imbedded passion from teaching staff and that this sentiment is at the forefront of the transformation. 
The question of whether there is student demand for a sustainable business school is deliberated in both theory and practise. Theory suggests that there is an increasing demand by students for sustainable business schools and the progression within this has developed considerably in recent years. Participants in this research go one step further by awarding the future success of the sustainable business school to both the teaching staff and the students. Acknowledgment is given by participants to the enthusiasm and devotion of students to sustainability and a realisation of the suitability of Focus Groups conducted. Students within the school are referred to by one participant as an Eco-Army which in itself highlights the force students have within a business school which is evidenced by primary research as being a result of inspirational teaching staff within the school. 
Theory suggests that business schools are transforming to become sustainable business schools in response to student demand. Primary research suggests that although there is an acceptance and awareness of competitive advantage being an output of the transformation, this is merely a subsidiary factor and an organic element of the process. Participants instead see the transformation as being steeped in ethical consideration with feelings of duty and responsibility which could point to the underlying motives behind the transition. 
The decision to follow a phenomenological approach to this research has encouraged these findings to penetrate the essence of the phenomenon by trying to delve into deep insight. There are, however, limitations to this research. Phenomenology adopts the requirement of identifying themes within the qualitative research and although this has been done, it may be argued that each theme has not been discussed in full. The limitations of time and length of the research has determined the consolidation of themes and further time could be beneficial to give justice to each theme in future. In addition to this, this study focuses on sustainability within an academic setting and so fails to provide any insight into the broader sustainability phenomenon. Location of this research also limits the findings as the study was based in a rural location in Wales which may not be replicated in urban settings. 
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As discussed, this research opens avenues for a distinct direction for future research. Recommendations for further research could include broadening the primary research to outside of the world of academia. Taking the research to different geographical settings to compare and contrast is also recommended. Taking the research further into the future; to assess the success of the transformation by performing interviews with the same participants would be beneficial in understanding the success of the sustainable transformation. 
Although limitations do find themselves within this research, the study could go some way in illuminating the essence of becoming a sustainable business school by analysing the phenomenon that is sustainability. By allowing participants the platform to speak honestly and openly about their thoughts on sustainability this research may have illuminated themes which individuals may identify themselves within.
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	List your method of data collection:


	
Face to face interview. Note taking and Dictaphone used to record.





	3.
	Risg Posibl:
(corfforol, seicolegol, cyfreithiol, cymdeithasol neu economaidd)
	Potential Risk: 
(physical, psychological, legal, social or economic)


	A oes unrhyw risg bosibl i:  
	Is there any potential risk to:
	Ydw / Yes
	Na / No

	A

	Cyfranogwyr?
	Participants?
	
	X

	B

	Ymchwilydd?
	Researcher?
	
	X

	C

	BrifYsgol/Cyfadran?
	University?
	
	X




	4.
	Rheoli Risg: 
Os oes, beth yw'r risg a sut y bydd yn cael ei reoli?
	Management of Risk:
If yes, what is the risk and how will it be managed?


	
NA





	5.
	Os ydych yn delio â phlant a / neu oedolion agored i niwed, rhaid i chi gyflwyno eich tystysgrif DBS i'ch tiwtor goruchwylio i'w cymeradwyo cyn i unrhyw gysylltiad â cyfranogwyr hyn.
	If you are dealing with children and/ or vulnerable adults you must present your DBS certificate to your supervising tutor for approval before any contact with these participants.


	
	Ydw / Yes
	Na / No

	A

	Ydych chi wedi gwneud cais am dystysgrif DBS?
	Have you applied for a DBS certificate?            
	
	

	B

	A yw eich tiwtor weld a'i gadarnhau eich tystysgrif DBS?
	Has your tutor seen and approved your DBS certificate? 
	
	









	6.
	A fyddwch yn cael cydsyniad gwybodus ysgrifenedig gan eich cyfranogwyr?
	Will you obtain written informed consent from your participants?

	

	Ydw / Yes
	Na / No

	A

	Os na fyddwch, pam hynny?
	If no, why not?
	X
	

	B

	Os byddwch, sut byddwch yn sicrhau cydsyniad gwybodus?
	If yes, how will you secure informed consent?

	
	

	Rhowch eglurhad / Please explain:

Email inviting to the interview and a letter of consent to be signed before interview. 


	Cynhwyswch gopi o’r ffurflen gydsynio os ydych yn defnyddio un.
	Please include a copy of the consent form if you are using one.

	
	
	
	
	
	




	ADRAN 4
	SECTION 4  

	CEFNOGWYD /APPROVED
	
	NIS CEFNOGWYD/ 
NOT SUPPORTED
	

	Datganiad
Mae'r wybodaeth a gynhwysir yma yn gywir, hyd eithaf fy ngwybodaeth a’m cred.   Rwyf wedi ceisio dynodi unrhyw risgiau a phroblemau sy’n gysylltiedig â’r prosiect / ymchwil neu gynhyrchiad ac rwyf yn cydnabod f’ymrwymiadau innau a hawliau’r cyfranogwyr. 
	Declaration 
The information contained herein is, to the best of my knowledge and belief, accurate.  I have attempted to identify any risks and issues related to the project/research or production and acknowledge my obligations and the rights of the participants.

	
	

	Llofnodau  
Dylai'r ffurflen hon gael ei chwblhau a'i llofnodi gan y myfyriwr a'r Cydlynydd y prosiect /Twitor 

	Signatures
This form should be completed and signed by the student and the Module tutor/Programme Co-ordinator.

	

	Myfyriwr / Student


	                                                                                 
	Dyddiad: / Date:

	
	
	

	Cydlynydd y prosiect /Twitor 
Project co-ordinator / Tutor

	
	                                                                                                                 Dyddiad: / Date:

	
	
	


















[image: ]
	
	Cyfranogwr Rhif Adnabod: 
Participant Identification Number:
	

	
CWESTIYNAU CYFWELIAD SAMPL 

	
SAMPLE INTERVIEW QUESTIONS 


	TEITL Y PROSIECT: / PROJECT TITLE: The Essence of a Sustainable University





	1


	Describe your experience/view on what the essence of becoming a sustainable business school is (Intentional as I want to leave the interviewee able to give their view. I want to keep it open)

	2


	

	3


	

	4


	

	5


	

	6


	

	7


	

	8


	

	9


	

	10


	




	ENW A CHYFEIRIAD YR YMCHWILYDD
	NAME & ADDRESS OF RESEARCHER
Laura James
5 Porth Y Plas, Johnstown, Carmarthen, SA31 3PW.





[bookmark: _Toc481741745]Appendices: 2: Interview Consent Form:


Invitation to Participate & Consent Form for a Research Study 


My name is Laura James and I am a student in Carmarthen Business School. I wish to invite you to participate in a study entitled: ‘The Essence of Becoming a Sustainable Business School’. Please read this form carefully, and feel free to ask questions you might have. You can contact me with questions by e-mail at 1401873@student.uwtsd.ac.uk. 

As an academic member of staff at UWTSD you are being asked to participate in an interview in order to participate in my research thesis in relation to your understanding and experience of the essence of becoming a sustainable business school.  

The interview will take approximately 30-45 minutes and will be audio-taped. You may request that the recording device be turned off at any time and the interview ended without any recourse as to why you want to stop.

The purpose of the study is to examine the essence of sustainability from your experiences.

Our discussion will be informal and topics may emerge as we exchange ideas. However, I hope to address a number of areas of inquiry as detailed in my description attached. I will be following a phenomenological method.
 

When I have completed transcribing the recording I will ensure that your name or any details that may link the interview to you will be permanently removed and a pseudonym put in place, so if lost you would not be identifiable. The audio tape recording will not be used for any other purpose and will be permanently deleted after analysis. 


You may withdraw from the study for any reason, at any time, without any recourse of any sort.  If you withdraw from the study at any time, any data that you have contributed will be destroyed.


Consent to participate

I have read and understood the description provided above; I have been provided with an opportunity to ask questions and my questions have been answered satisfactorily. I consent to participate in the study described above, understanding that I may withdraw this consent at any time.  A copy of this consent form has been given to me for my records.


____________________________				___________________
Signature of Participant					Date

____________________________				___________________
Signature of Researcher				Date	











[bookmark: _Toc481741746]Appendices: 3: E-mail sent to Participants of interview

Interview with Laura James
‘The Essence of Becoming a Sustainable Business School’

I would like to take this chance to thank you for your participation in my Dissertation research on ‘The Essence of Becoming a Sustainable Business School.’ I am very passionate about this subject and hope that I can do it justice in my research and understanding.
Secondly, I would like to offer an absolute reassurance that any experiences etc. that you give me during our interview will be kept anonymous. The interview will be recorded via audio in order for me to ensure that I have the ability to analyse and appreciate the topic that we cover. This will be permanently destroyed immediately after analysis and your personal details will not be included in my writing. Your input will be shown under a pseudonym. If you have any further questions with regards to your anonymity then please do not hesitate to ask. 

Consent Form
I have attached a consent form for you to read detailing the anonymity that I am ensuring. Please could you type your name in and send this back to me. Many thanks.

Background to the interview

As previously mentioned, the dissertation, and thus the topic for the interview, is on ‘The Essence of Becoming a Sustainable Business School’ using Carmarthen Business School as a case study. My passion for Sustainable theories and practices has grown since I started my Postgraduate degree in Business Management. Having no previous background in the area during my career in banking I have tried to immerse myself into learning and experiencing Sustainability through a variety of activities over my past two years. However, although I believe that I have indeed accrued a number of experiences myself, I am eager to understand the essence of the area from others.
Through my interviews I aim to get an understanding of the essence of becoming a sustainable business school through your experiences.

The Interview

The interview should take between 30-45 minutes (however, I am not restricted to this amount of time). For those interviews arranged face to face, the interview will take place in a private room that I have booked to ensure privacy for you. During these interviews I will be using a Dictaphone in order to record our interview and will also be making some notes during the interview. For interviews conducted over Skype- I will be recording the interview via Skype (a link for our meeting will be included in this email).  I will only be using audio via skype as research shows that this is more effective than video for interviewing. I have outlined my plans on how I will protect your anonymity on the consent form or you can discuss this with me before the interview.
Below are listed some areas that I would like to talk to you about during the interview to get to an understanding of your experiences of sustainability at work. I have provided these below as I believe some interviewees might like to reflect on some stories and experiences prior to the interview so as not to be put on the spot. For all of the areas, I am kindly asking for your stories and experiences within these sustainability areas;
Your experiences (stories) of the transition whilst on the journey of becoming a sustainable business school.

I am very much looking forward to meeting you and am excited to learn more about this evolving subject.
If you have any queries or concerns, please do not hesitate to contact me. I have included my contact details below for your information.


1401873@student.uwtsd.ac.uk
07530378257







[bookmark: _Toc481741747]Appendices: 4: Interview with myself

When I think about sustainability, I am surprised at how little I knew about it before I actually started this course with Carmarthen Business School. I knew about recycling, I knew about pollution but only to a very small scale. My previous employment history with the bank hasn’t really opened up many avenues to look at sustainability. So it was really interesting for me to look at sustainability and to become passionate about it. I think the main reason I have become so passionate about sustainability is through influence and inspiration from the lecturers. There’s a few in particular who live and breathe sustainability which is so important, I think, to be able to influence others. Because the platform that they have is phenomenal. So, I didn’t have much experience of sustainability before I started this course back in 2014. Going through the course- there’s quite a few elements of sustainability that come into play but I was always quite concerned the further I got into the course, how sustainability is often seen by businesses and from business school perspective as an add-on. So that was something that really worried me and I didn’t really understand why other than the understanding that like myself, people don’t understand sustainability and the route and the cause. So that’s where I was. And then going forward seeing the inspiration that the lecturers had from different influences and different research and reading that they had done- I was really excited then to see that the business school is going to be transforming to become a sustainable business school. I’d never even heard of sustainable business schools- didn’t know they existed. SO it was really exciting for me to be involved with it. I was involved in a focus group where we looked at the website. I tough it was fantastic- course content I thought was brilliant. I did wonder at one point whether the name Business and Management was enough to give us diversification. But I think talking to the lectures and getting their understanding of it, which is a lot better than mine, I can understand more why we didn’t put sustainability in the title because it just encompasses everything. Sustainability shouldn’t be an add-on so why should sustainability be in the title? We are teaching and educating future generations through a sustainable lenses, so why would you need to put that in the title? That’s just the way that things should be. That’s the way that I saw it. So once I had got over that hurdle it was really interesting for me to see. The only other thing that I had concerns about was actually the definition of sustainability itself. When I was talking in general to different lecturers it amazed me how different their perceptions and their thoughts on sustainability is. And I think to some degree that actually transpires because of the area that they teach- whether it be economics and the kind of educational, academic backgrounds. I think there is a different view to look at it. I don’t necessarily think this is a bad thing. I think it’s almost a way of overcoming the barriers because if you’ve got somebody who has got issues, got challenges for sustainability everybody is going to have them- that’s human nature. We’re going to come up against barriers, issues and challenges and to be able to have a variety of views on sustainability and the definition of sustainability and what it means to an individual person, or an area or topic- then I think that that’s a great thing. That’s a bonus. So, although I’ve had and maybe still got some concerns, I think looking and reading and researching and understanding, I think they actually could be changed from challenges and concerns to something really good- to a positive. So that was my thought. I do think that being a sustainable business school is a competitive advantage and I don’t think there is anything wrong with that. There is nothing wrong with a business school being sustainable. My issue is being a sustainable business school for competitive advantage’s sake. So, if you have got a business school who, in order to gain competitive advantage, go down the sustainability avenue to diversify- I think that’s where the start. I think if you haven’t got the support of all the academic staff, and higher, I think that is when problems will arise because you’re not being true to sustainability. You are simply doing it for a competitive advantage and the experience that I have had talking to academics, talking to faculty managers that is not the case here. It is very much through passion and a belief that sustainability is what we need to do and what every business school should do. I just hope that the success which I know Carmarthen Business School will see, I hope that transpires and that other business schools take on to whatever degree, they need to move this forward. Because we need to influence and inspire future generations.



[bookmark: _Toc481741748]Appendices: 5: Analysis and themes table

	Concepts/Themes Identified
	Voices of the participants grouped
	Meaning interpretation

	Content and implementation of the new syllabus and the understanding of what sustainability is.






	It’s all well and good writing a module on a sustainable theme but how bought in is that lecturer to actually what we are trying to achieve? I have a bit of an issues with theory and practical and this programme at the moment, the programme we sat, is very theory based not very practical yet sustainability is a very practical thing. So, I think that there need to be a connection between the sustainability theory and that we actually deliver that practically for it to become successful.

But I do have my concerns over how they will structure it. All well and good having it on paper but then the practicalities of it would they bring it into its full potential really? They can talk the talk but do they put up a good fight.

The drive to sustainability was evident throughout. It was pretty much in every module. They also stating that it’s ethical and sustainable which it does make a very pronounced that this is a sustainable business course.

So it’s those strands that we always wanted to build and I try and build them into different modules but I can see a nice Niche to explore them in a deeper level in this programme as well. So it’s nice- it gives that avenue the floor, discussion and seeing things through.


I think with the course that we’re on now it has kind of incorporated elements of sustainability but in name alone really. If you think back to the modules that we have it was just sustainability is just a tag word chucked onto the modules and my concern is are they going to go down that route or is it going to be fully enveloped at the core of each of the modules that they have.

Sustainability requirements are obviously still light touch in the sense that it asks you in the end- what is your commitment to sustainability? Whereas it was pretty difficult to answer that question because that’s all we had been talking about in our modules.


Clearly identifiable now and clearly embedded in the new program

Business schools are well known for doing dragons den scenarios and I just think we should just think. It all comes down to capital doesn’t it? Is it all about financial capital? What about social and culture capital? What about sustainability capital. I think those things will come but my fear is that it’s going to take a while. Too long really. We need to move faster.


In the past I think the ideas been around for a long time now- 10 years or so. But it’s been a kind of an add-on really rather than being fundamental to the whole thing.


I was a bit concerned in terms of the course title- which is going to be similar- there is going to be an AND in between. And because we are one university, albeit 2 business schools on different campuses- would some people just expect both courses to be the same>I think they might do actually. If you are a doing a course within the same university but on different campuses. I think the expectations would be very similar.


I’m not so sure the sort of sustainability we are looking is the sort of sustainability I would say can actually work in a business and organisational environment to keep company is competitive.

But I don’t think that sustainable business school it’s not a clear message is it? What is a sustainable business school? Is it putting recycling bins on every corner? Is it being ethical to the communities in which you might employ people and paying them decent wages? Is it making sure you’re accounts are published so they can scrutinized effectively? Is it environmentally you can say you’re using recyclable paper so you’re not releasing Co2 by cutting down forests and things. I find the whole environmental aspect of sustainability very confusing based on what I don’t see as solid science.


If you look at a business school online it’s a modernist glass building with everybody’s in suits but that’s in some.


When people are looking to study business they are pretty much expecting a certain package perhaps and this is going to be quite different.




I think they are all experienced enough to know what is needed and I’d say you’ve got some of the best sustainable minds of the country here.

So I think you need the lecturers that do have the passion there and drive things around the sustainability.

If they are all in the same mind then they work towards the same goal. It is important that they work together so closely and have done for years and years. It’s definitely the right team to implement it.

The way the lecturers are so passionate about it is always a good thing because if someone’s passionate about something there’s always a reason behind it


We have decided to make it our basis of our philosophy at our school because I think we were already there- we just didn’t have the supporting words to put on it. Now we just- it’s like sleeping in a familiar bed for us- sustainability.




So you have to ask all of these questions otherwise you can’t teach the subject or you do get blindfolded and that’s not the right thing to do.




Sustainability isn’t just as a nice little PR or a nice bit of CSR but something which actually is important and shareholders and stakeholders are looking at and I think they see a genuine competitive advantage and I know sometimes it makes some people in the real world think that competitive advantage of sustainability don’t go together but I think they can go together.
I have become more interested in the word sustainability. It’s not just about environmentalism and obviously because I’m interested in language and welsh in particular- there is sustainability of language and culture and all of that tied up in it. Which I suppose has got me particularly interested.


My take on sustainability is having something that you can continue over the long term. Whether that be in terms of business – that would be making sure your concept and how you make money can continue over a long period of time.


I think it’s a very confused concept.



I need a fundamental understanding from where this was coming from and whether it was a real fundamental change or whether it was a flash in the pan.

	Commitment from the academic staff is vital.

Making sustainability theory into a practical element which can be delivered in future.






There is a clear focus on sustainability within the module content.



Lecturers have the platform to explore the topic of sustainability with students in an open forum.





Sustainability was seen as an add-on or tag word in the old programme, whereas the new programme sees sustainability woven through.





The paperwork required by the university running alongside the new course is not developed enough in sustainable thinking and highlights it as an add-on.






Business needs to move forward from simply thinking of financial capital as a matter of urgency.








Although sustainability has been around for a long time, it has historically been seen as a supplement.


Students may not be clear that the business school are a sustainable business school and offer sustainable programmes.







There are conflicting opinions of what sustainability is and what elements are being taught within the school.

Unclear message on what sustainability is with a lack of scientific evidence.














Current perception of business schools are far from what a sustainable business school reflects. 







The experience and academic expertise that the business school has will help the school achieve.






Good relationships between academic staff are evident and vital in implementing the transformation. 



The passion that the lecturers portray has the potential to influence students.



The school’s philosophy has been sustainability for a while but now they can take it forward. As it has been evident for some time this will make the transformation easier. 




Lecturers must always be asking questions and learning sustainability in order to give the students an un-biased viewpoint. 



Sustainability can be a competitive advantage which incorporates other notions other that environmentalism.












Sustainability can be viewed as differing by individuals and apart from environmental, can be seen as the sustainability of a business. 







It is important to research and gain understanding of the subject before buying into it.


	Support and a group belief/consensus

	And I think once we’ve taken over Carmarthen in terms of anything business will have some involvement from the business section at the university- that will raise our profile, confidence and potentially our results. And then I think we will be ready to take over the world.

There is consensus amongst the team. From our perspective this isn’t a tick box exercise.



I think the feedback that we offered – each of the groups- they had good feedback and we were able to provide the feedback in the discussions as to why we think the feedback we gave would benefit. So I think overall it was a positive experience with the focus groups.

 So it’s been quite a fast moving change and I think the inspire academy led by Jane Davidson has played a role in that

I think everybody needs to believe in it really and I think if you’ve got the belief there from the top then it is going to filter down- you are going to get the right people there- you’re going to have the passion and drive to make it succeed.

The relationship with my colleagues, yourself included, and the head of faculty began more innovative sustainable ideas which I absolutely love! I have found a bit of a passion for that now. And it’s within the business school we have got a bit of a network now of sustainable geeks, I suppose, people that really want to be involved and really want to push sustainability. And I think that is impossible to copy anywhere else. And that’s what I think is going to drive the sustainable business programme here forward.


I think we have to do this and I think in some ways we have to be bold and brave because there isn’t any other competition and there will be lots of people who will try and discredit us and we will have to try and write articles and get them out into the public domain so that we can explain our cause, if you like. But that’s quite exciting and it’s liberating as well because you can say that these are particular notions that need to be addressed.


The main thing that drives that brought that was actually from above and though we’d be…giving all that for our teaching throughout was the future generations of wales act.



 I think Jane Davidson has made a massive change at the top end to how –it takes people like her who is an ex-politician and a very good people person


I think it is the relationship between the programme leader and her sustainable ethos but I think it’s been drawn out by enthusiastic students- students that want to bring that side of her out. And explore it. And then the culmination then of the enthusiastic member of staff and this vision and these students that are adapting their way of life. And also have loads of ideas and experience and it’s almost like making a perfect cake with loads of different ingredients and we seem to have got it bang on.


They need to look at the staffing that they’ve got and also to make sure that they take advantage of this eco-army. This army of people that want to make a difference because if they lose what they’ve built in that way they are starting again every single year. So this culture needs to go right through the business school and everybody will buy into it. But it’s just a case of whether they can get it right.





 

In all aspects of what the university does in terms of teaching of course but also more widely in terms of estates- things like encouraging us to use public transport and so on which isn’t easy in terms of the geographical set-up of the university. It does seem to be at the forefront of all aspects of the universities work by now.


I’m not sure, I guess it was the course coordinator. I think the idea came from her really to make the course different in that particular way. Maybe the Dean was involved in terms of wanting to make the course at Carmarthen Campus very different to that of the Swansea campus. The actual making it different in terms of sustainability, I think, was more to do with the team. I’d say that everyone involved very much believes that that’s the way forward really. It’s not something that’s being done for the sake of making it different but that it’s important to go down that road for all sorts of again, political, economic, social reasons.


The team involved in putting the syllabus together are on board in terms of the ideology. And the messages from all over the organisation really are pro environmentalism, I feel.








	The business school has huge potential if implementation within the community is avid.




Group consensus that sustainability is an important element.



Focus groups were beneficial and feedback from these sessions were taken on board.




Support from the top.









Through current course content and implementation by passionate academic staff, passion has been inspired.









Although there will be barriers and obstacles, if the belief is strong then the debate could be advantageous.








The Future Generations Act played a key part in influencing staff.





Influence from the top.




A good relationship with the academic staff and students.











The business school cannot depend solely on academic staff and the belief therein. Support from the students is paramount.












The university as a whole appears to be endeavouring to prioritise sustainability.






Team unity and the belief from all academic staff in sustainability for different reasons. 














	Personal background in relation to sustainability before and during CBS 
	Throughout my younger years I had always had a keen interest in global affairs and how to keep everywhere a bit more environmentally friendly and that kind of thing. Maybe I had lost my way a little bit through my career. And then as we went through the programme here it became very involved in every module. There would be a sustainable element and I found myself steering towards that. I would always find the sustainable part of the module and concentrate on that really

Our qualifications are in total didn’t areas- they aren’t just ‘businessy’. So although there are business practice and thoughts of business that’s not what our original backgrounds were in. So if we come together on something that kind of glues us together it’s probably the sustainability strand. So there’s something cultural amongst us all that seems to fit together.




Before I came to Carmarthen Business school I didn’t know much at all about sustainability which is shocking now I think about it considering I was in a management position in London which is one of the biggest causes of C02 emissions in the UK. That whole thing was just a new brand new massive experience for me so it got slightly more introduced over the first year or two and I started getting interested more and more. And then lucky this year, the opportunities have been there for me to make it my main focus for the year. Mainly thanks to Carmarthen Business School, I guess.


There’s nothing traditional about it- for me anyway- It’s new, in that you do become entrenched in the certain perspective. I suppose for most people in business that involves coming from an economic perspective and that is my economics and politics (my first degree is economics and my second one was politics) and it’s that kind of perspective.


In terms of the process then, all of that, I took an interest- everybody else took an interest but it must be more difficult for people like one of my colleagues (I won’t mention his name) but he teaches economics, but he – it must harder for people teaching economics to transit I suppose from classical nature of economics in business for them.


It’s quite interesting with my own son, little things like turning a tap of- I let the tap run and he’s turning it off- that kind of thing. And I remember when we went on holidays when he was small, maybe about 15 years ago to Menorca where there was recycling and they just feel so odd now if you can’t divide your rubbish up- to throw things just in the bin. You want to do something with it. I like the idea that we can all do something about it.



Prior to this CO2 movement and environmentalism coming on board I was always big on recycling and living light on the planet so I’m probably ahead of the game in that respect.



So the fact that we’ve all got a similar theme that runs in our lives seems to be taken into this. So it’s not something that is an adjunct to our lives- this is going to where we earn our money. So I think in that respect I think it’s a true cause. So that’s quite nice. And then you feel committed to see it through.


	Inspired by existing sustainable elements of the modules.









There is a common interest amongst all which links them together, making them feel more part of a team.








The submersion into sustainability and opportunities that have arisen have changed their viewpoint and made them ask questions.


















Sustainability is a contemporary concept which is difficult to integrate into certain topics e.g. economics. 










Future generations adapt to sustainability more readily as they have been involved in it throughout their childhood. 











Sustainability to a certain degree has played an important role in personal lives which enhances commitment to the subject.










	Concerns over the new course

	I think it could be amazing, not sure if that will happen now. I think that the business school- what they are trying to achieve is almost unique in a way but then nobody singing and dancing about it yet so I think it- it will probably happen organically but a lot more work is needed and I don’t think it’s happening right now. I think the people that are supposed to be doing the work aren’t necessarily doing the work and the people that should be noticing the work being done and not being done are not noticing.


I think your barriers all over the place but there were mainly intellectual barriers. When somebody asks you to develop a course and they say on sustainability principles the main barriers were to be honest with you for me were lack of understanding.





The only barrier I think is the people. Because if you have the right people time won’t matter because they’re so bought in they will make time for it. And also if it’s engrained in your culture it won’t take any extra time because it’s the way it’s is- No one will questions it. I really do believe it’s the people. It’s how the lecturers engage the students and how the business school engage the community into this sustainable idea. Everything else will come. Everything will come.


The whole sustainability throughout the university is great. But I think UWTSD reputation has got online could be a barrier to Carmarthen Business School.



My first thought is lack of paper whereas for some students including myself I prefer to have paper based rather than screen based work. So that would be where my personal preferences would fall down on the sustainability side.


They have got to look at everything from the ecological side of how much electric they are using, the facilities- whether they can be updated and then they would need to put pressure on the hierarchy within the university



It’s all well and good to teach sustainability but if you don’t practise it then you are hypocritical








The sustainability aspect was in your face and off-putting, we got to provide our views to say- Just tone it down a tad and then you might get more people and bums on seats and its bums on seats that’s important in relation to the university figures and also getting the sustainable message out there.


I would say that the green movement is very untrendy as well and other lecturers would agree with that. So putting that message across- people wearing sandals and recycling and walking and cycling everywhere isn’t going to appeal to students effectively in my opinion.


 I can see what people are thinking but I’m not sure necessarily is there a demand there. I mean it’s good in the sense that we are unique – we are going to be offering a different type of degree.


But then you look at the title of the degree Business and Management- where is the sustainability in the title is? That you are trying to get across? You actually have to look at it to understand that it’s sustainable in the first place. And some people might be switched off by that message.


So then one has to ask the question; if we’re trying to explore core issues about the values of being sustainable, is it the right thing then to be working across campuses- is it the right thing to be travelling up to other campuses to do all of this.

Kind of modules that I’m teaching on another campus- so let’s say they’re mostly supervision and quantitative but they’re part of a parcel of a programme. They are just one component of a programme; if the theme of that programme isn’t sustainability, how do I then hand and glove connect with that programme?



	The basis for a sustainable business school are there but it isn’t being promoted to reflect the passion that the school feels.










Amongst academics, the foremost issue was knowledge around the subject. Not feeling knowledgeable enough about the subject to make a sound decision.  







Concerned over how the lecturers will implement the passion that they feel. 













The business school may not reach its full potential due to the ranking of the university as a whole. 







There are practicality issues with fully implementing a sustainable business school. Concerns about how this will affect students.








If the university and the business school aren’t considered green then they will be seen as hypocritical and the ability that CBS has to succeed is diminished.




The theme of sustainability was too overpowering. 











Issue with the demand and fashionable concept of sustainability. 








Transparency and clarity.











Personal conflict of work-based issues and sustainability.

	Student influence on the business school and the future of business.
	


Sustainability seems like the perfect way for me to try and give something back.




I think the focus group was definitely needed because there’s no one more important to the university than the students so to get a student’s perspective of the course and what they plan to do.


I think our students need to change the world and I’ve always thought that way because if graduates aren’t –who is going to change the world. And if graduates aren’t going to change businesses- who is going to change businesses?


We’ve always seen our students as researchers anyway because we think they are the key to learning and we think that if you could research you would be a good learner and you will give good work as well.


It’s a very good way of teaching and business and how to go forward because the young students who are obviously the future of business leaders and managers can then take that out and hopefully give businesses an insight into how they can change and become more sustainable rather than through people wanting to do it.



It’s more about location for a lot of them and how much do they research the content of the course I’m not sure about that. If you ask a student what attracted you to the course are they anticipating that you want them to say that it’s the course content so I am a little bit weary of that. Do students know what they are getting into? They certainly will if they read the website and so on and some will certainly will be keen enough to do that but a lot of people come her because it’s convenient because it’s on their doorstep.



So let’s see that through in a qualification and be innovative and creative and we are going to have to be more innovative now because things are going to be harder. Things will be harder for the next generation so we have got to instil something in them to say; Look up, look around you and don’t be afraid to be creative and to be innovative and to have a voice.


I do have faith that the 16/17/18 year olds actually probably more in line with what we are doing here than a lot of business schools realise.


the students would have had a little bit of their first –literally an immersive or tangible experience of sustainability you need to experience it and I think CAT gives you that experience

	



A feeling of justification and personal satisfaction.
















Graduates are the business owners and managers of the future who can change the way that business is implemented. Sustainable education is vital in addressing current gaps in business.













Students may not apply for the CBS course because of its sustainability content but for its location. 











Inspire creativity and innovation to students.









Students have a good insight into sustainability that business schools believe and the demand is there.

	How does location play a part and is sustainability a competitive advantage?
	I think wales might be a little bit unique in that respect. I think the people of wales- I think there’s something there that’s going on. The way people in wales operate with each other in business.


I think the university has found a niche there and I hope that they are successful.


Yeah, it opens up a world of possibilities. I don’t know if there are any other branded sustainable business schools in the UK, but I haven’t seen any personally. So I think for Carmarthen Business School just to get its name out there- it’s a big step. It should definitely help.

I can see the advantages of branding ourselves as a sustainable business school certainly yep as a sustainable business school because I think rather like the leading organisations have seen, it’s given them the competitive edge it will also give us a competitive edge.

I would imagine people who live out here would have a belief in sustainability.


And it seems to very much suit this part of the world. It’s quite interesting for me working in a partner college and on an agricultural campus it ties in in many ways to what’s going on around us as well in terms again of the local economy probably local communities. It kind of fits, I think this area in particular.

	The location is a benefit for transforming to a sustainable business school.







The lack of sustainable business schools in the UK promotes CBS as an innovative and contemporary place to learn.



Sustainability will give CBS a competitive advantage.
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there is a will on the part of business schools to learn;

only a few business schools explain their strategy for organisational learning;
creating a climate for organisational change seems to require the right balance of
top-down and bottom-up approaches;

key approach to structural change involves the establishment of business school
centres dedicated to or integrating sustainability.

only a few business schools provide insights into how they integrate sustainability
(process);

reviewing their own teaching, research and/or organisational practices to allow
change to occur; the emphasis lies on the review of teaching;

almost no account given for the establishment of a communication culture that
brings organisational members together to learn from each other;

providing financial incentives or input for staff is relatively rare.

great interest in sharing experience with others and learning from others as well
as a need for support;

only a few business schools yet provide a comprehensive account of their
experience with integrating sustainability in their organisations;

some business schools monitor other organisations, share best teaching practice
and survey the faculty.
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