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Section 1:
Bottrill (2022, p. 25) explains play as being one of the most misunderstood concepts involving children’s development. Following this, play is argued to be one of the most vital considerations toward a child’s development. Similarly, Howard (2020, p. 261) emphasised the complexity of play and how the definition varies for adults and children. Like Bottrill, The Power of Play maintains the importance of play through the belief that children should only learn through play. A play policy dated from 2002 expresses the importance of play through enforcing free choice of play with children. Furthermore, all the following sources explore the necessity of freedom of play within childcare, further expressing the importance of play and how unique of a concept play itself is.
According to Kenneth and Ginsburg (2007), play is vital for a child’s development due to the enhanced ability to learn many skills, including cognitive, social, and emotional. The article also states how children who do not have access to much play and are expected to learn in a more academically inclined environment are less likely to develop their creativity, retain information, or could even become anxious or depressed at an early age due to the pressure applied on the child.
Haile, and Ghirmai, (2024) talk about holistic development being the reason one develops physical, cognitive, social, emotional, language, and moral development. During this, it is argued how holistic development intertwines with play-based learning. Furthermore, the article makes it apparent that children develop all these vital skills through play-based learning.
Waters-Davies (2022, p. 28) explains how Sara Smilansky worked with Jean Piaget to widen an understanding of children’s cognitive development. As a result of this, 4 play types were created. These are dramatic play, constructive play, cooperative play, and associative play.
Role play is part of dramatic play. Created by Sara Smilansky and Jean Piaget, it meant that children could learn language and speech, including a second language. In more depth, role play is an enactment of people or animals that the child is familiarised with. Occupational roles such as teachers, doctors, builders, and so on are also to be considered within role play. Rogers and Evans (2007) express the many issues corresponding with roleplay. Thematic content-related problems meant that certain children wanted to enact certain things. For example, girls may want to act out mother and child-like roles, whereas boys may want to act out building. This meant that some children may be left out or unsatisfied. Space was considered the largest issue for role play. The article states how teachers could not observe children due to the noise around the room from other children acting. This resulted in teachers being unable to observe language and teamwork development. Evidently, roleplay has not been favoured in early years settings for many years, as (Hurst, V. and Joseph, J. 2001) explain how imaginative play has not been often mentioned 
within the school’s curriculum as well as the teachers having issues with space, time, etc. This article goes on further to explain the importance of roleplay by describing the social, cognitive, and language skills that are developed through this form of play. Another author? Often this type of play would correlate with cooperative play. As explained by Akman, Atasoy, and Gur, (2021) Mildred Parten believes that there were multiple stages of play and cooperative play involved children coming together and giving certain roles to achieve a common goal.
As stated by Waters-Davies (2022, p. 28) creative play is part of constructive play, which was originally created by Sara Smilansky. This type of play means that children must manipulate objects to create something, for example, building blocks making a building or paint making artwork. Lego therapy is one argument made by (Linsday, Hounsell, and Cassiani (2017), as it states that children undergoing therapy for trauma or disabilities are greatly impacted by Lego therapy to support them. Lego therapy has been developed as an activity where children in groups of three have a builder, supplier, and engineer to construct a building using Lego. As stated by the article, this form of therapy improves social, cognitive, and many other skills. The problem stated by the same article was that Lego therapy cannot be used as an official diagnosis for disorders, and while it may support children to develop their skills, it has been shown that regular therapy is the best way to support children through trauma. While there is evidence that shows creative play can be used as a therapy form, (Macgiollari, D. 2010) represents the importance of creativity in play as it allows children to encourage creativity in their development as well as express themselves as individuals. Consequently, these develop a child’s ability to remember, notice small details, understand languages, and be able to listen to comments.
(Akman, ATASOY, and GÜR, T. 2021) describe the use of solitary play and how it involves children playing independently with their own goals, meaning they can develop their fine motor skills and master other skills the child has developed prior to this stage. Creative play can likely be applied from the solitary stage of play, as a child is often likely to be able to build and construct items themselves.

Section 2:
Encarnacao, Ray-Kaeser, and Bianquin (2018) state that adults need to be able to adjust to unpredictability and become flexible to change. A result of this can lead to a child choosing their own play. As stated by Aminpour, Bishop, and Corkery (2020), a child choosing their own play results in self-directed play. The article also states that self-directed play must be motivated by a child’s interests and increase the child’s ability to develop their problem-solving skills in a fun and enjoyable experience, without the fear of failure.
Perry, (2014) displays the importance of how adults can support self-directed play by stating the United Nations Convention on the Rights of the Child article 31. Furthermore, Article 31 discusses children needing rest, a place to be able to become creative, self-confident, and socially confident. It is equally important to mention that space, a settings approach, and freedom of choice were mentioned as important topics in the article, further expressing the importance of adults facilitating free play for children. It is often said that Vygotsky has a large impact on the way children are taught today. As stated by Hakkarainen, et al. (2013), children can be supported by the participation and involvement of teachers within a setting. However, it is not to be forgotten that an adult should likely not become too involved with an activity that children are immersed in due to the fact it can stop children from being as involved with play as they originally were. A result of this means that children will stop being immersed and have less learning and development from play than if they were to gain experiences independently. According to King, and Sturrock, (2020), Perry Else and Gordon Sturrock created a theory stating there are 4 components to a play cycle. Firstly, the metalude drives children to play with something they see within the environment. Secondly, the termination is a breakdown of the child’s drive to interact with the environment. The active development means to react to the environment either due to the environment itself or another child. This leads to the loop or flow, where a response is processed and acted on. The play cycle has now been seen as an important part of a child’s development within childcare services, further displaying the importance of teachers not interrupting children’s free play, as it can result in the termination process.
Mitchell, (2023) argues that Te Whāriki had a large influence on self-directed play due to the fact it supports the idea of adults being a facilitator to a child’s play and does not step into a ‘leadership’ styled role. The article also states that facilitators need to provide safety, comfort in their environment, respect, fairness, appreciation, opportunities, and play facilities to enable children to interact with whatever they want where they want. This allows for more freedom and choice and opens more opportunities for interests and learning. Link between well-being and effective learning An important argument to be considered is from the Welsh Assembly government policy Hutt, (2002), where it is stated that play should be chosen freely by the child and use the environment to learn about the world around them. As a result of this, children can learn many skills, including social, mental, emotional, and creative skills. The most important aspect that was considered within this play policy was the need to show children respect for their own capabilities, meaning children should have their opinions respected to support a child’s free choice to develop their well-being. While this policy states the importance of children’s free play, it also talks about the lack of engagement with the policy.
Ways that children can choose their own play are also stated within the play policy, which involves rich and stimulating environments as well as challenges to the behaviour of a child to further develop. In contrast, it is also stated that children today are likely to be restricted from free play due to provisions, environment, and so on, resulting in children being less stimulated. This is further backed up by Else (2014), due to them stating how teachers explain the issues they have trying to find the time to interact with the children due to access paperwork that has to be filled in on children’s development. Due to staff not being able to be as present, children are not able to be within certain environments, for example, outdoor play, or are unable to use certain tools due to lack of observation on the teacher’s behalf.


Section 3:
Observations are ways for childminders to see how children are progressing in their development. As displayed by Bruce, (2019) observations have been a highly valued resource for helping children’s development for many years due to Susan Isaacs being brought to light. The theorist used observations on children to see progression and help with development further through observation. Observations started to take place in the 1930s and are still highly valued for assessing children’s development today, further showing how much it has impacted children’s development over the years. There are many benefits that can arise from observations, as stated by Forman, and Hall, (2006) including discovering children’s interests, assessing their development stages, seeing what strategies can be put in place to achieve their goals, and learning more about the child’s personality, which is also backed up by Bruce, (2019) stating the same benefits for observations. As stated by Gunawan, et al. (2023) a result of these observations can give the chance to improve cognitive, motor, social, emotional, language, artistic, religious, and moral skills.
As stated by Taras, (2008) there are two types of assessment, being formative and summative. Formative assessments are an exam-styled format where children are sat down and judged from what they can memorise. Summative assessment is based around less formal ways for children to display their development. It is evident through Tara's work that the more effective type of observation is summative due to the amount of knowledge on children’s development that can be obtained, whereas formative assessments are more limited to the amount of knowledge that can be obtained.
There are a wide variety of observation types that have both advantages and disadvantages to them however, as stated by Georgeson, and Paylor (2013) the Leuven scales are an observation type used excessively within the UK to measure children’s well-being and interaction within play. The Leuven scale includes 5 stages of involvement or well-being, 1 being
 low interest and 5 being the highest form of interest. Teachers will observe a child over a short period of time and will explain the process that is occurring with the child, and depending on the child’s involvement with the play, it will result in a certain level being achieved. From this information it is evident that the Leuven scale is a summative form of observation meaning children can feel less pressured while being assessed and more information and development can be gathered. It is important to mention that Macrae, (2019) displays the link between the Leuven scales and Maslow’s hierarchy through the observations of both in interaction and well-being. This is linked to Maslow’s hierarchy due to the well-being of a child being largely considered within it. The importance of well-being observation is also displayed by Wood, (2016) from the use of other theorists expressing the importance of well-being for a child to be more involved with activities. Using this evidence, it can be considered that if a child’s well-being has a high score within the Leuven scales, so will the interaction from the child, as stated by Froebel himself. It is also stated by Woods, (2016) that the benefits of the Leuven scale enable the focus on the achievements that the children make and not the improvements that need to happen. However, unfortunately, the level 4 or 5 has been considered in the recent years as an outcome driven by many practitioners, which differs from the point of the Leuven scales. While the Leuven scale is based around a child’s well-being and interaction, it is not to be forgotten that teachers may not be as involved with play while they are observing children. Since it is important in a child’s development to acknowledge their accomplishments that may be a disadvantage, however, may be beneficial due to teachers not getting in the way of children’s learning. (King, and Sturrock, 2020) From the evidence collected, it could be assumed that the Leuven scale can be applied for any age group, which cannot be said for other observation types. This is due to the examples given by Macrae, (2019) and the wide age variety for the individuals being observed. Georgeson, and Paylor, (2013) emphasise the importance of the Leuven scales due to their giving a holistic view of the child rather than focusing on one area. This also allows for important details on the individual to be accounted for regarding personal life, the stage of development, and so on. Through this observation, it allows teachers to identify triggers, possible ALN, friendships, patterns, and much more, meaning this can make it easier for solutions to be put in place to help a child best benefit from play.

Section 4:
Berkhout, L. et al. (2011) explain that children stimulate their senses best through sensory play, and as a result, observation in play is the best way to see how one is developing. Using this, physical, cognitive, emotional, and social observations can be taken as opposed to more formal settings. It is also important to mention that, as stated by Smidt, (2015) Jean Piaget was one of the first theorists to believe that observation of children’s development was vital for further learning. It is not to be forgotten that through Jean Piaget it is apparent that children develop schemas through free play. According to Mangione, R. et al. (2002) the Hawthorne effect comes from a study that displayed that individuals being aware of being observed display different behaviours from what would normally occur. A result of this study displayed how individuals could perform better depending on the change of environment, in contrast, if individuals knew that they were being observed, they might perform worse due to added pressure. Through this evidence, it can be determined that children can either become more confident and perform better during observation or become nervous and start to underperform. This results in children being less likely to have a learning experience due to the lack of attention on play itself. Gray, (2013) explains the difference between play and not play by describing how play is self-chosen or self-directed, does not include rules, and is imaginative, resulting in a possible lack of development if this criteria is not met.
Bruce, (2015) makes it apparent that efficient observation cannot take place without the right number of staff to watch over children. This may be since observations can be easily distracted, and an individual can miss important progression points that would otherwise be seen. It is not to be forgotten that when children have access to free play, they are more likely to have confrontations or other issues, meaning that teachers will have to always be available. It is also stated by Bruce, (2015) that Piaget included observation within children’s play. In contrast to this, it is also stated that Piaget, further down the line, led tests in more formal settings, which displayed how children cannot be properly assessed in formal settings, as it does not allow children to learn and experience at their best level.
Furthermore, it is stated by James, et al. (2022) that children who have access to outdoor play and physical activity were observed to have an improvement in physical, motor, cognitive, and mental development. Through the benefit of free play and observations, it could be evident that children are less likely to feel stressed in environments that are open and full of choice for them, resulting in the best results of observation being within playful circumstances. Through James, et al.'s (2022) article, it can be seen that children can develop many skills within the playground due to free choice of play, this is further emphasised through the article stating that children have their highest forms of development through the playground, stating that 70% of female children were able to develop their music and sensory skills. As stated by Farmer-Dougan, (1999) there is a clear difference between observing children within formal settings and play settings due to data suggesting that children demonstrate less cognitive and social skills when in formal settings. This is likely why today it is highly valued to observe children during play. It is not to be forgotten that ALN is unlikely to be identified during a formal observation of children, whereas many practitioners can observe the behaviour of children and see if it is common for the stage of development that the child should be in. A result of this observation taking place can mean that if ALN has been identified with a child, the individual can get the support they need to benefit in the best way possible from learning. In contrast to this, formal observations are not likely to pick up on these behaviours and a child can fall behind in development as a result. Observation in play has been highly valued throughout many years, as stated by Reifel, (2011) A well-known German educator named Froebel influenced observation in children’s play because of the ability to see how children learn and think, therefore better influencing their play and development. It was important to Froebel that teachers saw how children were developing their cognitive, social and emotional skills using play since through the use of play children can learn life skills, science, how to manipulate objects and much more. The same can not be said for more formal forms of observation, where children are sat down with pen and paper and made to write down answers one may or may not know.






Akman, O. ATASOY, F.O., and GÜR, T. (2021) Education, social, health and political developments in Turkey between 2000 – 2020. Turkey: ISRES Publishing. 
Aminpour, F., Bishop, K. and Corkery, L. (2020) ‘The hidden value of in-between spaces for children’s self-directed play within outdoor environments’, Science direct, 194 (February) article 103683. Available at: https://www.sciencedirect.com/science/article/pii/S016920461930297X?casa_token=8DXNc1NVIGEAAAAA:mWxVh-S1RbT__5wvGui-a07Wc1FtpAEUwQE25i-txd-3kyO45RLzpOKC2MgDJHvmxfC9s1mD
Berkhout, L. Hoekman, J. and Goorhuis-Brouwer, S. M. (2011). Observation instrument of play behaviour in a classroom setting. Early Child Development and Care, 182(10), 1325–1333. Available at: https://www.tandfonline.com/doi/full/10.1080/03004430.2011.608429?casa_token=QXcVgNMD9DAAAAAA%3Afg-ejwraPWSqelMjQw-vZhJImS-arDJAonS0H3Cxy0A6AOYKreojV7yzLBanIKFw2fSQBI6tCg#d1e338
Bottrill, A. (2022) Can I Go and Play Now? 2nd edn.  London: Sage Publications. 
Bruce, T. Louis, S. and McCall, G. (2019) Observing young children. London: Sage Publications Ltd. 
Else, P. (2014) Making sense of play. New York: Open University Press. 
Encarnacao, P., Ray-Kaeser, S. and Bianquin, N. (2018) Guidelines for supporting children with disabilities play. Berlin: Cost (European cooperation in science and technology).
Farmer‐Dougan, V. and Kaszuba, T. (1999) ‘Reliability and Validity of Play‐based Observations: relationship between the PLAY behaviour observation system and standardised measures of cognitive and social skills’, Educational Psychology, 19(4), pp. 429–440. Available at: https://www.tandfonline.com/doi/citedby/10.1080/0144341990190404?scroll=top&needAccess=true
Forman, G. And Hall, E. (2005) ‘Wondering with children: The importance of observation in early education’. Early childhood research & practice, 7 2, pp. 1 – 16. Available at: https://learninglandscapes.ca/index.php/learnland/article/view/Wondering-With-Children-The-Importance-of-Observation-in-Early-Education/637
Georgeson, J. And Payler, J. (2013) International perspectives on early childhood education and care. England: Open university press. 
Gunawan, M. A. Hamzah, S. Hadiwinarto. And Danim, S. (2023) ‘Observation methods in evaluating early childhood learning in kindergarten’, 15 4, pp. 6803 – 6813. DOI: 10.35445/alishlah.v15i4.1526.
Haile, T. S. and Ghirami, D. J. (2024) Play based learning: Conceptualisation, Benefits, and Challenges of its implementation. European scientific journal, 20 (16), 30. Available at: https://d1wqtxts1xzle7.cloudfront.net/117026129/18304_Article_Text_52727_1_10_20240629-libre.pdf?1721913152=&response-content-disposition=inline%3B+filename%3DPlay_Based_Learning_Conceptualization_Be.pdf&Expires=1739500335&Signature=ZdXyxxI7drB11-qMoW8LABq1Hm4BYViAeLB5LZ0MlXK7YRKyjxP~Shl5y1kmqpSMzocuUMgqvXdcVJ99J1PLTLH2SPhDmChWL8ZSE2OVNJy33q2fLZ1qJwNK~ECHlNpcIKlXiXhoHcJ94M8~3IkQ6eCCnXZUtgkooTaqpDWDYksgwkdIyYR8vfumy7ekznAVYXWTu2VfztoGbkJNDgvdKNJXcB41oZgD3u84-Af1hWuYBqLfufeHmZsL6kVY8F0OKblgKZLNs6iyydz4Yi3bYUl-DyFylZbpRfZT5qN-aVBMU98LamiR~v0gvOvzfRV07-zXSMKOx9CL0EUXCzeY3Q__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
Hakkarainen, P. et al. (2013) ‘Adult play guidance and children’s play development in a narrative play-world’, European Early Childhood Education Research Journal, 21(2), pp. 213–225. Available at: https://www.tandfonline.com/doi/full/10.1080/1350293X.2013.789189#d1e321
Hendy, L. and Toon, L. (2001) Supporting drama and Imaginative play in the early years. Buckingham: Open University Press.
Howard, J. (2020) The power of play. London: The lancet. 
Hutt, J. (2002) Welsh Assembly Government Play policy. Available at: https://play.wales/wp-content/uploads/2023/03/Play-Policy.pdf 
James, M. E. Jianopoulos, E. Ross, T. Buliung, R., and Arbour-Nicitopoulos, KP. (2022) ‘Children’s Usage of Inclusive Playgrounds: A Naturalistic Observation Study of Play.’ International Journal of Environmental Research and Public Health, 19(20), 13648. Available at: https://www.mdpi.com/1660-4601/19/20/13648
Kenneth, R. and Ginsburg, MD. (2007) ‘The importance of play in promoting a healthy child Developing and maintaining strong parent-child Bonds’ American academy of paediatrics, 119 (January) article 70699. Available at: https://publications.aap.org/pediatrics/article/119/1/182/70699/The-Importance-of-Play-in-Promoting-Healthy-Child?autologincheck=redirected?nfToken=00000000-0000-0000-0000-000000000000. 
King, P. and Sturrock, G. (2020) The play cycle. New York: advances in play work research. 
Lindsay, S. Hounsell, K, G. and Cassiani C. (2017) ‘A scoping review of Lego therapy for improving inclusion and social skills among children and youth with autism’ Disability and health journal, 10 (April) article … Available at: https://www.sciencedirect.com/science/article/abs/pii/S1936657416301728?casa_token=jOdscz4JdBYAAAAA:-J53XdWi4Kj8cfXPVwz2MYYDHWdK9ml_EixACGipU7eqStJhJIqiIScROMOfQjITUrvezBfG
MacRae, C. and Jones, L. (2020) ‘A philosophical reflection on the “Leuven Scale” and young children’s expressions of involvement’, International Journal of Qualitative Studies in Education, 36(2), pp. 234–246. Available at: https://www.tandfonline.com/doi/full/10.1080/09518398.2020.1828650#abstract
Mitchell, J.C. (2023) ‘A playcentre learning story: Te Whariki as a framework for reflecting on emergent leadership’ Journal of leadership, policy and practice, 37, pp. 93. Available at: https://sciendo.com/article/10.2478/jelpp-2023-0006
Play (Wales) 2022. 'Current Play Policy in Wales'. Available at: https://play.wales/wp-content/uploads/2023/03/Play-Policy.pdf (Accessed: 31 January 2025).
Reference list:
Reifel, S. (2011) ‘Observation and early childhood teaching’ YC: Young Children, 66(2), p. 2. Available at: https://openlab.bmcc.cuny.edu/ece-110-lecture/wp-content/uploads/sites/98/2019/11/Reifel-2011.pdf
Rogers, S. and Evans, J. (2007) ‘Rethinking role play in the Reception class’  Educational Research, 49 (June) pp. 153-167 Available at: https://www.tandfonline.com/doi/epdf/10.1080/00131880701369677?needAccess=true
Smidt, S. (2015) observing young children: The role of observation and assessment in early years childhood settings. 2nd Edn. London: Routledge. 
Taras, M. (2008) ‘summative and formative assessment’, University of Sunderland, UK, 9(2), pp. 172-192. Available at: https://journals.sagepub.com/doi/epdf/10.1177/1469787408091655
Waters, D.J. (2022) Introduction to play. Ireland: Sage Publications Limited.
Woods, A. (2016) Examining levels of involvement in the early years. London:  Routledge. 









 

 
