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Part B: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction
This report will explore how a Welsh primary school develops one aspect of its school development plan (SDP) and provide a critical reflection on the process. The school will be referred to as ‘School A’ throughout the report in order to maintain anonymity in line with the British Educational Research Association (BERA) (2018) guidelines. 

School A is a large rural town school, with approximately 659 pupils on roll and 29.5% of pupils eligible for Free School Meals (eFSM) (Welsh Government, 2021a). The school is based in an area of deprivation and has an on-site Flying Start provision (School A, 2021a). Since the national lockdown periods imposed due to the Covid-19 pandemic ended (Welsh Government, 2021b), the school has made well-being across the school community a priority focus within its SDP spanning from the academic year beginning September 2021 and concluding July 2024 (See Appendices i). This aspect will be examined throughout the report, with a particular focus on the implication of the Promoting Alternative Thinking Strategies (PATHS®) (Barnardos NI, 2022) and HappySelf® (2022) programmes throughout the school as an action point to improve pupil well-being (See Appendices i). 


Literature Review
Every school produces an SDP or school improvement plan (SIP) in order to identify areas of development that are required to improve outcomes for learners and fulfil the school’s vision (Welsh Government, 2014a). The document is a strategic plan tailored to the school, often influenced by socio-economics, the school community and national policy with priorities and targets created for improvement (MacGilchrist and Mortimore, 1997; Reeves, McCall and MacGilchrist, 2001; Welsh Government, 2014a). In the case of School A, the plan includes five priority areas, each underpinned by targets and specific action points identified to reach these goals (See Appendices i). The staff or stakeholders responsible for the action points and the monitoring of progress are included in the plan, as well as a specified time frame and a space allocated for evaluation. There is also a ‘RAG’ rating (Law, 2016) element in which progress towards the action point can be updated. 

As mentioned above, since returning after the national lockdown periods (Welsh Government, 2021b), School A has made well-being across the school a priority within their SDP (See Appendices i). The action point being examined is the school’s roll out of the PATHS® programme (Barnardos NI, 2022) throughout the Foundation Phase and the use of HappySelf® Journals (2022) for Years Five and Six. The goal of the action point is to contribute in meeting the target: to “develop increased resilience in pupils to improve well-being, aspirations and for good mental health.” (School A, 2021b, p12). 

Within the Curriculum for Wales (CfW) (Welsh Government, 2020a), there is an Area of Learning and Experience (AoLE) dedicated to Health and Well-being. The AoLE includes aspects of physical and mental health and well-being, as well as progression steps based on relationships and how responses to situations and emotions can affect mental health (Welsh Government, 2020b). PATHS® (Barnardos NI, 2022) is an educational programme designed for younger pupils to facilitate the development of self-esteem, awareness and recognition of emotions, and inter-personal skills. Many of these skills overlap with the descriptions of learning in the AoLE and contribute to the goal of a healthier Wales in the Well-being of Future Generations Act (Welsh Government, 2015). The programme itself involves the use of developmentally appropriate mediums, such as puppets and story script resources, for teachers to model responses in social situations (Barnardos NI, 2022). Bandura’s famous Bobo Doll experiment (Bandura, Ross and Ross, 1961) suggests that children imitate adult behaviour they are witness to (Gray and MacBlain, 2012). By teachers using the PATHS® (Barnardos NI, 2022) scripted story resources in which the character puppets model good responses to social situations and discussing the correct responses with pupils, in theory, the pupils will learn and begin to exhibit similar behaviour when found in these situations.

The use of HappySelf® Journals (2022) also promotes the same values as the Health and Well-being AoLE (Welsh Government, 2020b), with pupils reflecting on their emotions and becoming more self-aware. There is a prompt on each page of the journals for pupils’ ‘Top Three Things’ of the day, which encourages a sense of gratitude and positivity (HappySelf®, 2022) as well as different questions and an ‘Emoji’ of the day choice for pupils to record. School A is also a Gold Rights Respecting School (School A, 2021a), and endeavours to support children’s rights at all possible opportunities. Articles 3 and 24 of the United Nations Convention on the Rights of the Child (UNICEF, 2009) are directly linked to the efforts School A are making towards improving pupil well-being: the best interests of the child being a top priority, a child’s right to health and education on health and well-being. By introducing pupils to the HappySelf® Journals (2022) and encouraging self-reflective behaviours, the school is educating them on their mental well-being and supporting these rights.

The need to develop resilience, self-esteem and good mental health in pupils can be argued to be required before effective learning can happen (Maslow, 1943; 1954). Maslow’s Hierarchy of Needs (HON) (1943; 1954) suggests a need to provide children with safety, physiological needs, loving relationships, a sense of belonging and self-esteem before self-actualisation and reaching their full potential is possible. This highlights the significance of the action point chosen by School A in promoting pupil well-being as the pupils take part in the programmes. In addition to this, the CfW (Welsh Government, 2020a) has four underlying purposes for learners, one of which is to create “healthy, confident individuals.” (Welsh Government, 2020a, p11). The World Health Organisation (WHO) defines health as: “a state of complete physical, mental and social well-being and not merely the absence of disease or infirmity” (WHO, 1946). So in order to promote the purpose and health of pupils, their mental and social-wellbeing must also be supported and taken into consideration alongside physical health. 


Process of School Development Planning
Self-evaluation is a process in which all schools must analyse and reflect on their weaknesses in order to identify priority areas to be targeted in strategic planning (Welsh Government, 2014a). As the SDP spans across three academic years (Welsh Government, 2014b) it is important that continuous self-evaluation is undertaken in order to monitor progress and inform steps for improvement (Welsh Government, 2014a). Through professional conversation with the Head Teacher of School A, it was found that the school regularly produces a self-evaluation report which is informed by monitoring and assessment outcomes (Head Teacher, School A, 2022). The Welsh Government (2014a) guidance on School Development Plans suggests that all school partners and stakeholders must be involved in the process of identifying areas for development. School A ensures to consult all stakeholders, including parents/guardians, all staff, pupils, outside agencies, the community and the governing body during the self-evaluation process (Head Teacher, School A, 2022). Bronfenbrenner’s Ecological Systems Theory (1979) indicates the importance of forming strong links between pupils, schools, parents, the community and wider national influences in order to benefit the development of the child. This is reflected within the process of school development planning as priorities and targets set are informed by all of these influences. 

The SDP is a live working document in which progress is recorded and new priorities are set (Welsh Government, 2014). For example, not shown on the published version of the SDP (School A, 2021b), a new priority was developed mid-way through the year to improve the teaching of mathematics and numeracy, after assessment of scores showed that little progress had been made by a cohort in transition from Foundation Phase to Key Stage Two (KS2) (Head Teacher, School A, 2022). 

School A monitors the progress of the action points with a ‘RAG’ rating (Law, 2016) and measures impact through several mediums such as learning walks, test scores, book scrutiny processes, and questionnaires, to name a few (Head Teacher, School A, 2022). 
Within another professional discussion, the Professional Learning Community (PLC) lead of Health and Well-being across the school explained that a pupil well-being questionnaire was rolled out for the whole of KS2 on the return to school from the lockdown periods (Welsh Government, 2021b; PLC Lead of Health and Well-being, School A, 2022). With multiple well-being issues being identified in the results, this was a key factor in the development of the well-being priority. To then measure the impact of the action points taken to improve these areas of well-being, a secondary questionnaire was completed, highlighting progress but also further areas for improvement (PLC Lead of Health and Well-being, School A, 2022; Head Teacher, School A, 2022). This shows a working example of a school development planning cycle, in which the school first self-evaluates to identify areas of improvement; then strategically plans how they will address these areas; acts on these plans accordingly; reviews and measures the impact, and then begins the cycle again (Welsh Government, 2014a).

The choice in using a questionnaire as a method to self-evaluate and measure impact could have been made due to ease of distribution and access to data. However, questionnaires can have several limitations:
· poor response rates meaning for a smaller sample size and perhaps a skewed representation if only a ‘certain type’ of participant answers;
· translation issues due to poorly worded questions and not enough context provided;
· and bias shown through socially desired responses chosen by participants having an effect on the validity of data collected (Young, 2016).
To combat these limitations and improve validity of results, a secondary data collection source could be used, such as a semi-structured interview, in order to triangulate the information gathered and provide more reliable data. During a semi-structured interview, the participant is also more likely to understand the translation and context of the questions asked (Young, 2016).

In order to monitor progress against the target for the priority, it is important to understand what success will look like (Welsh Government, 2014a; Page and Hale, 2016). School A’s SDP (See appendices i) includes a success criteria of pupils and staff reporting “improved resilience” (School A, 2021b, p12) and strategies being available for pupils to draw upon if needed. Although future questionnaires are planned to evaluate the impact of the action points, further clarity could be given as to how resilience will be measured. Resilience is challenging to measure as it is not a concrete subject that is directly observable but must be measured in relation to a given outcome (UK Government, 2016). As a solution, a rating scale could be developed by the school in order to measure resilience, with a level that they are hoping to achieve with the improvements. 

Reflection and Evaluation
School A’s implementation of the PATHS® (Barnardos NI, 2022) programme includes the use of character puppets who model social situations and emotions to the pupils. Puppets are an amusing and stimulating way of promoting engagement in young pupils (Råde, 2021). They also have been suggested as a way of improving social and language skills as well as helping pupils to recognise and express emotions due to being a non-threatening source (Hunt and Renfro, 1982). The intended outcomes for the programme are to improve resilience in learners and give them strategies to assist them when necessary to benefit their mental health (School A, 2021b). From the social story scripts within the programme that model situations to learners, the teacher is able to discuss strategies for emotional regulation and how to respond appropriately in a healthy way (Barnardos NI, 2022). 

The HappySelf® Journals (2022) have been given to each Year Five and Six pupils as part of the SDP (See appendices i). There are plenty of benefits to journaling for improved mental health (Purcell, 2006). However, there are potential disadvantages to be mindful of. For example, journaling can begin to make the writer a passive observer of their life, can become a vehicle of blame and can make the writer wallow in the negatives of their life (Stosny, 2013). As the pupils write in their journals every day, it may be worth making it a less frequent practice, such as once a week, in order to prevent any negative reflection patterns. Another factor to consider, is that although journaling may benefit some pupils, it may not suit pupils who are not as comfortable with writing. A more practical activity such as art therapy or an increase in physical exercise may benefit in addition to journaling. 

Conclusion
While examining School A’s SDP (School A, 2021b) for the purpose of this report, it is clear that the school has been influenced by the implications of the global pandemic, the four purposes and the Health and Well-being AoLE in the CfW (Welsh Government, 2020a; Welsh Government, 2020b). As well as taking note of national policy, the school has made an effort to involve all stakeholders within the designing of the SDP (Head Teacher, School A, 2022) which, is considered good practice as stakeholders are more likely to be supportive of the plan’s actions should they be made fully aware of them and understand the intended impact (Reeves, McCall and MacGilchrist, 2001; Welsh Government, 2014a).

By exploring the school development planning process, I have learned more about the role of a teacher as a stakeholder in helping to achieve the school’s vision. The teacher is present in the implementation of action points, as well as the self-evaluation, monitoring and measuring impact processes. Going forward in my future practice, I will continue to develop my understanding and make an effort towards the following Professional Teaching Standard: 
	
The student-teacher demonstrates an understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the successful fulfilment of the school’s vision.
								(EWC, 2022)
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