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This assignment will focus on a critical incident within a mainstream school in South 

Wales. The assignment will firstly look at the context of the school by giving detail about the 

number of pupils receiving free school meals and those diagnosed with Additional Learning 

Needs (ALN). Observations have been an effective method of gathering information based 

on natural behaviours in a setting (Arthur et al, 2012). A written record observation method 

was used for the purpose of this assignment; therefore, a section will talk about the 

reasoning behind this choice and the downfalls that can occur. When conducting an 

observation, a critical incident occurred. A critical incident is a set of behaviours that happen 

which cause deeper analyse into the meanings behind the behaviour (Tripp, 1993, p.23). 

Finally, this assignment will look at next steps for teaching that has occurred as a result of 

the critical incident. The next step would reflect on how the pupil can develop further and 

how I would use this incident to influence my professional and personal development.  

The British Educational Research Association (BERA, 2018, p.21) ethical guidelines 

states that individuals being observed for research purposes, have “rights to confidentiality 

and anonymity”. As part of protecting individuals from harm, the identity of the school and 

child in question should be protected from the public. Therefore, the school in question, for 

the purpose of this assignment, will be referred to as School X. The pupil being focused on 

will also be referred to as Pupil X.  

School X is a mainstream school, located in a rural area in South Wales. School X 

accommodates for 448 pupils, all these pupils being aged between 3 and 11 (Estyn, 2019). 

The high volume of pupils was caused by a school closure. School X is above the Welsh 

average when it comes to free school meals and quantity of additional learning need (ALN) 

students. 38% of pupils receive free school meals, which is 20% higher than the national 

average, and 36% of pupils have some form of ALN compared to the national average of 

21% (Estyn, 2019). Estyn (2019) stated that School X can support these individuals 

effectively by ensuring the “provision … is widespread and tailored” to the individual needs of 

these pupils.  

School X has become a pioneer school. The school has a responsibility to adopt the 

National Curriculum for Wales that was produced by Donaldson. By having these pioneer 

schools, teachers can develop their styles within the classroom and how to promote the 

“Digital Competence Framework” (Evans, 2015).  

The observations carried within this assignment occurred within the Year 1 class. 

The class consisted of 28 pupils. Amongst these pupils, there was a small sample of children 

with ALN. These Additional Learning Needs consisted of pupils with Attention Deficit 

Hyperactivity Disorder and Down’s Syndrome.  
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This research used an observation method in order to identify a critical incident within the 

education setting. The observation methods are described to be a way of using our “five 

senses” in order to become aware of the events taking place around us (Angosino, , cited by 

Arthur et al, 2012, p.165). It can be perceived that it is important to use all our senses, rather 

that a selected amount in order to gain a great understanding of the environment. A specific 

observation that took place was a naturalistic observation. It is believed that this method 

gives the researcher an insight to the natural behaviours within a setting (Arthur et al, 2012). 

The researcher can gain a true picture of an individual/group behaviour in the classroom. A 

role that the researcher took within the observation was of a participant.  

The researcher took part in the same activities with as the pupil under observation 

(Schensul, Schensul and LeCompte, 1999 cited by Kawulich, 2005). This is classed as 

participate observation. The researcher has an active role within the observation, rather than 

sitting and just watching the class. However, this method can be criticised as DeMunck and 

Sobo (1998 cited by Kawulich, 2005) states that it does not give the observer an idea of 

what is going on elsewhere. By having a focus and involvement with one pupil, the 

researcher may be missing an important incident taking place elsewhere in the classroom. 

Observations are also seen to be a key aspect in finding out what pupils need and how 

adults can help with these needs (Hobart, Frankel and Walker, 2009, p. 17). This information 

can ensure that work and targets within a school can be child-centred and tailor-made in 

order to help pupils develop and learn. In order to gain information during the observation, 

the observer used a written record method. 

Written records are described to be the most common method when observing 

individuals (Hobart, Frankel and Walker, 2009, p. 37). The observer was able to identify 

areas of interest and write them down as they happen. There is no urge on “formal planning” 

in order to carry out written records during observations (Hobart, Frankel and Walker, 2009, 

p. 37). A researcher can carry out an observation and gather information without prior 

planning as they are not finding out something. However, this method of data collection can 

be criticised. Whereas this method gives the observer the ability to note down events 

occurring as they happen, they may miss another important component whilst taking notes 

(Hobart, Frankel and Walker, 2009, p. 37). This information could expand or give a bigger 

insight to a critical incident. In order to prevent this from occurring, I will ensure that I write 

my observation notes after completing the observation. I will be able to give my full attention 

to the class to ensure I do not miss important aspects of the lesson.  

A critical incident has been identified as an event that, at first, is seen as “typical”, this is 

until the observer starts to analyse the situation and what it could possibly show (Tripp, 
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1993, p.23). Behaviours that are identified within the education setting can have a meaning 

behind them. It’s up to the observer to investigate what these reasons can be and what is 

the best way to support them. Teachers can adapt the way they teach after these incidents 

have occurred (Flanagan, 1949 cited by Cohen, Manion and Morrison, 2008, p.404).  

 The critical incident that will be discussed in this assignment can be found on 

Appendix 2. During a literacy lesson in a year 1 class, the teacher gathered a group of five 

pupils onto a table. Pupil X sat down next to me. The teacher gave the children a book in 

order to practice their literacy skills. Specifically, those that revolve around reading. The 

incident that occurred, involved the teacher giving Pupil X a book in the English language. 

Pupil X has English as an additional language (EAL). Pupil X was able to identify images 

such as a star and could count the page numbers up to ten. However, they were unable to 

identify the words within the story. This incident became critical due to my analysis. Despite 

the child’s need, they were not allocated a one-to-one in order to complete work given to 

them. I began to wonder how the pupil can show areas of improvement, without the support 

in their linguistic development. Once this event occurred, I was able to find links to 

Donaldson’s four purposes. Specific the purpose that focuses on pupils becoming Ambitious, 

Capable learners (Donaldson, 2015).   

As part of the New Curriculum being introduced in 2022 by Donaldson (2015), there are 

four purposes that require attention within education. These purposes should be at the heart 

of teaching styles around pupils and enhance the learning of these pupils (Donaldson, 2015, 

p.30). The critical incident above, showed links with two purposes that Donaldson 

introduced. The first purpose being “ambitious, capable learners” (Donaldson, 2015, p.29). 

This purpose focuses on the importance of communicating in an effective manner using 

the languages English and Welsh (Donaldson, 2015, p.29). This link was identified as Pupil 

X is unable to effectively communicate to others due to EAL. A possible impact on the pupil’s 

development, is that it could affect the pupil’s ability to communicate their needs. Therefore, 

those working with that pupil, are unable to provide an education that is tailor-made. This 

may contradict Estyn’s previous statement that the school provides a “tailored” education for 

its pupils (Estyn, 2015). Pupil X may also find it difficult to discuss their thoughts regarding 

the theme they are focusing on in the classroom (Donaldson, 2015, p.29). This is another 

area within the ambitious, capable learner purpose that Donaldson (2015) proposed. Without 

being able to discuss what they have learnt; it can be difficult to assess Pupil X’s learning 

and understanding. The teacher may be unable to use Assessment for Learning techniques 

for this pupil. If the pupil finds it difficult to tell the teacher what they have learnt, the teacher 

is unable to identify what they have learnt and what are their next steps in learning. The 
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other purpose that has links to the critical incident, is “Ethical, Informed citizens” (Donaldson, 

2015, p.30). With EAL identified, Pupil X can find it difficult to demonstrate their knowledge 

about their “culture, community, society and the world” (Donaldson, 2015, p.30). This 

knowledge is seen to be important in order to contribute to personal development by 

becoming an effect citizen within society. They may be unable to learn the values of the 

Welsh community and its values. The pupil with EAL could help develop the knowledge of 

their fellow classmates. With the ability to speak English, the pupil could educate other pupils 

about their culture. All the pupils within the class can develop together in order to become 

effective and knowledgeable citizens within society.  

 The critical incident has brought about themes associated with literature based 

around education. One theme identified, discusses the skill of reading in the Foundation 

Phase. Several different sources mention the importance of reading in the education of 

children.  

 During the early stages of a child’s life, it is believed that language is developed after 

the process of gaining knowledge of said language (Barnes, 2015, p.176). Reading gives 

pupils’ the skill to identify how the English and Welsh languages are formed in order to 

effectively use it for communication. Welsh Government (2015) would support this 

emphasise on the reading skill, as demonstrated in the framework for Foundation Phase 

teaching. As Pupil X in the critical incident was in a Year 1 class, I will focus specifically on 

the framework for Year 1 pupils in Wales. Reading skills in Foundation Phase focus on three 

main areas; strategies within reading, understanding reading and evaluate reading materials 

(Welsh Government, 2015). The framework for literacy in Foundation Phase, includes skills 

that has been reiterated in the National Literacy and Numeracy Framework (Welsh 

Government, 2019). One strategy for reading that Welsh Government (2015) has put forth, is 

the ability to “decode unknown words containing blended consonants and vowels” in a 

variety of ways. Pupils should develop the skill to pronounce and read words they do not 

know, by looking at the letters and sounds it contains. With this skill, pupils can lead their 

own learning and become independent thinkers. The National Literacy Strategy would 

suggest the Searchlight Model in order to achieve this skill. This model emphasises on 

pupils identifying several ways to develop their reading skills (Parliamentary, 2005). This 

would encourage pupil’s independence in their personal development whilst finding a 

strategy that best suits their learning. In order to understand reading, Welsh Government 

(2019) states that pupils in Year 1 should be able to link texts to their personal life in order to 

demonstrate that they have understood the text. By having the ability to link work to personal 

experiences, children can gain a greater understanding about what they are reading with the 

ability to link it to other situations. Linking skills and knowledge is seen to be a big part of 
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teaching with an emphasises on Cross-Curriculum based learning (Donaldson, 2015, p.68). 

Pupils can use knowledge from one lesson or activity, to enhance their learning throughout 

their education experience.  

 Another theme that the critical incident identified is English as an Additional 

Language (EAL). As Pupil X’s parent were originally from outside of the United Kingdom, the 

pupil’s English language is very minimal. In order to support an individual in their learning of 

English, it is important for the teacher to understand the language details themselves (LINC, 

1989-92:3 cited by Leung et al 2010, p.6). Subject knowledge is key within education. By a 

teacher having general knowledge regarding the English language, they can teach a pupil 

with EAL. The teacher would be able to pass on their wisdom of the English language in 

order to teach the pupil and develop the pupil’s English language in the process. The 

perception of communicating in a mainstream classroom should be done in a beneficial way 

to ensure the development of pupils with EAL (Leung et al, 2010. P.9). The pupil should not 

feel excluded in anyway based on their language skills. The education setting should be 

positive towards teaching the English language in order to motivate and encourage pupils in 

their learning. With these systems in place, a pupil will be able to thrive in a mainstream 

school, even if they have EAL.  

 Pupil X has come from a Turkish background. Parents speak their mother tongue, 

and therefore, have limited English language themselves. A final theme that was identified, 

focused on Turkey’s views on education within their country. In Turkey, it has been 

documented that the age of which children must go to school is between 6 and 14 years old 

(Study in Turkey, 2012). Pupil X is currently aged 5 (turning 6 within the academic year) 

therefore, the parents might not see the importance of their child attending education at an 

early age. Reception can be a key milestone within the education of pupils, as it provides 

them with the basic skills in order to carry on through the education system. If this stage is 

missed, the pupil’s skill set could be affected. In terms of language development in Turkish 

schools, the native language is to be adopted throughout education except for specialist 

schools (Sansal, 2019). This could explain Pupil X’s lack in English. Education is taught in 

the Turkish language; therefore, the child has not been exposed to the English language and 

has been unable to develop this skill until they began education in the UK. Education for 

children is available at a younger age, however, this education is optional. The education of 

children under 6 years old is called “pre-primary education” (Sansal, 2019). During this 

aspect of a child’s life, the children can develop a wide range of skills for further education. 

Parents have an option to ensure their children attend this education stage. This might 

explain why Pupil X has limited skills for the education system, as education is not enforced 

as much in their homeland.  
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 These themes have brought a lot of insight and information to the critical incident 

stated above. In order to influence my personal and professional learning, I have identified 

areas of reflection and next steps in the pupil’s development.  

Critical reflection has been identified as the process in order to gain “meaning” of 

information. Based on the critical incident discussed above, I used the Assisted Reflective 

Conclusions (ARC) model (See Appendix 5-8). By using this model, I was able to expand on 

the incident that I had observed. I could discuss how the incident made me feel, what was 

good practice within the incident and what could be done better next time (See Appendix 6). 

 Whilst reflecting on the critical incident identified in this assignment, it has been 

discovered that teachers have a huge impact on a pupil’s development. Pupils respond 

differently based on the environment they are within (Bronfennbrenner, 1977). Teachers can 

be found as part of an institution for socialisation on the microsystem of the Ecological 

Systems Theory (Sincero, 2014). Due to this, teachers have a responsibility to help child 

develop in areas that may not be addressed with those who have close relations.  

 Now this critical incident has been identified, next steps for teaching can be planned 

and implemented in order to develop Pupil X when it comes to their English language skills. 

This is an example of making the teaching tailor-made to the individual. The first step in the 

pupil’s learning would see the adoption of a Target Child observation method. This method 

of observation involves observing a singular child for a duration of time (Hobart, Frankel and 

Walker, 2009, p. 87). This would be my first steps as I would be able to gain a greater 

understanding of the pupil’s current language skills, other than those seen in the specific 

lesson observed. Not only would this method provide a greater insight to Pupil X, it would 

also ensure that I can include any additional information that would be seen as relevant or 

important to the incident in question (Hobart, Frankel and Walker, 2009, p. 87). This 

information would be used to build a bigger picture explaining the pupil’s current needs and 

how the school are accommodating to these. However, I may be unable to have an 

opportunity to observe the pupil (Hobart, Frankel and Walker, 2009, p. 87). Once this 

information is gathered, I would be able to begin steps that I feel are important to Pupil X’s 

English language development.  

One step that I would do after observing this incident is to understand the language skills 

the child has with their national language. The child will have their language acknowledged 

in a positive manner in order to assist their learning and understanding of English 

(Monaghan, , cited by Leung et al, 2010, p.15). By finding out the pupil’s language skill in 

their mother tongue, I can compare this to the English language and set work and 

interventions appropriate for them. In order to do this, a translator would be beneficial in the 
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classroom as support. A translator would be able to highlight the language use that I do not 

understand. Making communication of needs easier. They can also help the pupil to identify 

words and objects in their native language, before teaching them the English words. The 

pupil would be able to be included in activities within the classroom to reduce 

“marginalisation and exclusion” (Monaghan, , cited by Leung et al, 2010, p.15). However, the 

opportunity to get a translator would depend on the funding within the school and identifying 

an individual to undertake the role for a single pupil.  

Specifically, in this incident, the pupil was given an English language book. Until a 

greater knowledge of English has developed, I would provide work that is in the pupil’s 

language (Cooze, 2006, p.95). Pupil X would still be learning in the school environment in 

their national language, before being weaned onto English language work once their 

language skills have developed further. It is important not to link the pupil’s skills in the 

English language, with their ability to complete work (Cooze, 2006, p.95). The pupil may be 

capable to complete work; however, the English language would be more of a barrier to 

produce the work to the best of their ability. In order to dig deeper into the meaning of the 

critical incident and next steps, the process of critical reflection was undertaken. This 

reflective model has given me the opportunity to think deeper about an incident in order to 

development myself personally and professionally.  

I believe that this critical incident would be able to develop my professional and 

personal development as I can gain a greater understanding of how to work with pupil’s with 

EAL. This knowledge would be important as all pupils within my class have the same 

opportunities to receive the same amount of education. This perception would be supported 

by Article 28 of the United Nations Convention on the Rights of the Child (UNICEF, 1989). 

This right specifically discusses a child’s right to have access to an education. I will ensure 

that my teaching styles accommodates to every pupil in the class.  

In conclusion, the researcher identified several incidents within a mainstream school 

in South Wales. These observations brought about incidents that can be critical (See 

Appendix 5-8). The incidents were identified using an observation method. The researcher 

was able to use their senses in order to find events within an environment (Angosino, , cited 

by Arthur et al, 2012, p.165). A written method was used to record this information. However, 

this method can be criticised due to the researcher paying attention to their notes rather than 

the events happening around them (Hobart, Frankel and Walker, 2009, p. 37). In order to 

prevent this from happening, I wrote my notes up after the observation. These incidents 

become critical by the observers deeper thinking into them (Tripp, 1993, p.23). The critical 

incident identified in Appendix 2, focuses on a pupil being given an English Language book 
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to read. This incident can be critical as Pupil X has English as an Additional Language. Their 

English language skills are very limited; therefore, they were unable to identify the words 

within the book. Even though Welsh Government (2015) states that pupils in Year 1 should 

develop the skill of breaking down unknown words in order to learn them, Pupil X would be 

unable to do this as they are unaware of basic letters and sound sin English. This can affect 

the pupil in becoming an “ambitious, capable learner” (Donaldson, 2015) as their 

communication in the English and/or Welsh language is limited.  

Literature around the incident, discussed the skill of reading in education. Welsh 

Government (2015) has highlighted three areas that pupils should focus on in the 

Foundation Phase. These areas include the ability to identify strategies within reading, 

understanding the reading and evaluating the materials being read. Another theme focused 

on English as an Additional Language (EAL) and the final theme investigated education 

within Turkey. Before the age of 6, education in Turkey is not compulsory for children (Study 

in Turkey, 2012). This could explain Pupil X’s limited education skills at the age of 5 years 

old.  Each theme brought about findings that sees the importance of reading and working 

with individuals with EAL. Possible next steps for the pupil would be to investigate further 

into their current language skills in order to tailor their learning in school. A translator would 

be good in order to identify the pupil’s current skills; however, the school may not have this 

resource. I would also provide the pupil with work in their home language until their English 

has developed further.  

In terms of my own personal and professional learning, I can identify areas of 

learning for Pupil X in order to develop their skills in the classroom. By doing this reflection 

early on, the pupil can have an education that is tailor-made to their needs and have 

appropriate work set to them.  
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